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Abstract 

This research investigates how pupils perceive performance anxiety and where this trait 

may originate. Based on the findings from the interviews, it was factors such as lack of 

studying technique, expectations of a high grade, and pressure from home as well as 

classmates that were the main reasons to why their performance anxiety arose from the 

very beginning. In relation to this, the study aims at discussing how rhetoric as a subject in 

school may reduce performance anxiety amongst pupils. A qualitative method was used to 

investigate the research question of this essay. The interviews have been done through 

semi-structured interviews as a primary source. Through these interviews, the work aims 

to examine performance anxiety amongst students and exploring how public speaking 

skills and performance anxiety may be influenced by preparation and rhetorical knowledge. 

Although this study cannot conclusively argue that the teaching of rhetoric would reduce 

performance anxiety, the results of the interviews suggest that better rhetorical skills would 

enhance students public speaking skills.” 

 
 
 
Key words: Performance anxiety, upper-secondary education, teenage students, 

rhetoric, rhetorical knowledge, public speaking skills 
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Introduction 
Performance anxiety amongst teenage students is a common trait and it can be dangerous 

for students to avoid confronting performance anxiety, hoping it will disappear on its 

own. This essay originates in personal experience from earlier school years as well as 

experience gained from praxis. Awareness of performance anxiety amongst teenage 

students is important for teachers since students are in a fragile developmental stage of 

life. However, performance anxiety can manifest itself in many ways and can be caused 

by many factors such as flaws in communication between instructors and students, 

undesired grades, or other factors such as socioeconomic, gender or assessment issues. If 

the cause of the problem is not identified and help is not offered to students, these 

anxious thoughts might haunt students in societal context such as social groups, work 

related assignments, family or; communication in general where the students need to take 

the floor (Al-Issa & Al-Qubtan, 2010). 

Rhetoric can be applied in many situations. In regard to this essay, rhetoric will be 

considered as a form of pedagogy in relation to communication skills. Quintilian, a 

rhetorician of the Roman Empire, was the first one to apply rhetoric in a curriculum for 

young adults (Murphy, 1987). The curriculum was based on a philosophy of rhetorical 

education to develop eloquent speakers and good democratic citizens. Based on my 

empirical studies, this essay will speculate on Quintilian’s application of rhetoric as a 

potential tool in reducing performance anxiety. 

 
Since the interviewees have not had any rhetorical education of their knowledge, I will 

discuss the importance of implementing rhetoric in their education. The Swedish 

curriculum has in fact, a rhetorical foundation as is demonstrated in the text relating to the 

English subject. Under “Purpose of the subject” (Skolverket, 2011, p.53), it is stated that 

the objectives of the subject, for the students, is to be able to use English in various 

situations. This can be interpreted as a way of adapting language rhetorically. Although 

all teachers probably touch upon aspects of rhetoric in context with assignments, full 

rhetorical knowledge is not achieved through this. Rhetoric can be used as a pedagogical 
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tool; for example, it can be applied in educational, judicial, religious, and professional 

situations (Murphy, 1987). Offering a more rhetoric-based education could possibly 

reduce performance anxiety amongst students; however, the research area lacks empirical 

studies proving this. The St. Martin’s Guide to Teaching Writing (Glenn & Goldthwaite, 

2014), present methods of teaching rhetoric and language structure, which could work as 

a powerful tool in instruction. Students do not encounter rhetoric as an independent 

mandatory subject, unless the final level of the English subject is chosen. It is not until 

the curriculum for English 7, the word “rhetorical” is used. There is some evidence by 

Moss & Bordelon (2007) claiming that English teachers in European countries are trained 

and educated, in general, in literature and literary texts more than in rhetoric, 

argumentation, and readings of expository texts. Although teachers may be trained to 

educate in literature, it does not mean that a rhetorical replacement would be the answer 

in alleviating performance anxiety. It is possible to have a rhetorical approach on 

literature as well as any other communicative arena. 

The research objective of this essay is to examine factors behind performance anxiety 

amongst students. Also, since the factors behind performance anxiety differ, the 

information that will be analyzed from the interviews is based on individual experiences. 

The main questions of this study are: What are the causes behind performance anxiety? In 

what ways could performance anxiety be alleviated? 

 

Theoretical background 
The theoretical foundation of this essay is mostly based on various studies where many 

sorts of performance anxiety have been researched. Some studies are in context with 

implemented rhetoric and what significance it can have on anxious students. All studies 

have different approaches toward performance anxiety, meaning that different factors and 

arenas were investigated. There is no plentiful sample of studies correlated with what 

tools are proven to exquisitely alleviate performance anxiety. Most studies are found in 

the context of either Public Speaking courses at undergraduate level or middle school 

students, but very few are completely applicable to my study. 
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One of the most important sources is the curriculum for Upper-secondary school 

(Skolverket, 2012, p.54). It is important because the curriculum can be interpreted 

differently amongst teachers and it allows them to freely choose material for their 

instruction as long as the objectives are reached. This is of relevance for my work since it 

makes it possible to approach the instruction rhetorically. In the curriculum for upper- 

secondary school, under “Purpose of the subject” (Skolverket, 2012, p. 53) for English, it 

is explained thoroughly what type of knowledge is required to achieve during the 

education. Emphasis lies on words such as, “communication”, “language”, “spoken and 

written English”, and “abilities” (p. 53), which implies that the curriculum has a 

rhetorical foundation. 

 
 
 
Performan ce an xiety 
Two different types of studies form the basis for the analysis of the interviews. One type 

demonstrates importance of rhetoric in education. Also, this type of studies argues in 

advantage of implementing rhetoric in second language education (Al-Issa & Al-Qubtan, 

2010; Baker, Dieter & Dobbins, 2014; Birenbaum, 2007; Bordelon & Moss, 2007; 

Crable, 2006; Gyenes & Wilks, 2014; Roby, 2009). The authors state that rhetoric is not 

only important, it is perhaps necessary to implement if not in earlier years (middle 

school), but in upper-secondary school to educate democratic citizens and possible future 

university graduates. These articles share the same ideology of rhetoric, which is that it is 

necessary and important. What the authors have in common is that they find great value 

in incorporating rhetoric in students’ second language education. They also argue that 

rhetorical knowledge, as a positive effect, creates competent citizens. 

 
The second type of studies, present different methods in reducing performance anxiety 

such as group activities, questionnaires, and breaking barriers to help students overcome 

their performance anxiety (Ablamowicz, 2005; Merritt, Richards & Davis, 2001; Pulaski, 

2007; Tinjacá & Contreras, 2008; Witt & Behnke, 2006).Not all studies present facts that 

are in complete assonance with my studies: however, some fragments were useful to the 

analysis. These studies present results in positive outcomes when using activities and 
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open discussions about performance anxiety in their education. Information presented 

from these articles was useful due to their activities and approaches for the alleviation of 

performance anxiety. Some articles have valuable ideas and methods, with important 

content since instructors tend to educate differently depending on course and the 

student’s psychological health. These methods in alleviating performance anxiety, as well 

as rhetoric in education are examined in relation to my interviews and the participants’ 

own experience of performance anxiety. 

 
 
 
 

Method 
Investigating a phenomenon such as performance anxiety may result in a variety of 

outcomes. The first challenge was the choice of the most appropriate method for this 

research area, such as a quantitative questionnaire or a qualitative interview. A 

qualitative, semi-structured interview (Appendix 1) with purposive sampling as an 

approach was chosen because it offered the best mode of procedure since the participants 

shared the experience of anxiety. Precaution was a necessity due to anxiety being a 

sensitive subject amongst teenage students; therefore, no more than five questions were 

asked, with space given to any spontaneous probes based on the participants’ answer. 

 
 
Proce dure & ethica l co ns iderations 
The material that was used was mainly a video camera and an audio recorder. Collected 

data was transcribed (Appendix 3) only from the audio recordings with video recording 

as a tool to investigate if any facial expressions or reactions appeared when a question 

was asked or answered.  This was merely a tool to see any indication of anxiety during 

the interview. Also, the role of the video camera was to observe if the body language of 

the participants would signal something different from what was being said. Although all 

participants provided exhaustive answers, a few answers did not correlate with the 

questions and even fewer answers were not useful in the analysis. However, the analysis 

examines the questions in an attempt to extract relevant themes. Also, a written consent 
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was necessary (Appendix 2) to inform the participants of anonymity, confidentiality, 

purpose of essay and use of the data, and a mandatory signature from the participants. 

 
 
Selec tion 
The participants were selected by purposive sampling by a supervisor from a previous 

internship. Contact was made with a previous supervisor at an upper-secondary school, 

which was familiar to the interviewer due to previous internship. Two participants from 

each year were interviewed because of different guidelines in LGY 11 depending on 

current year. To conclude, a total of six participants were interviewed for this essay. All 

answers from the participants are listed in Appendix 3 as well as the questions that were 

asked. 
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Analysis and Discussion 
The analysis will consist of themes found in the interviews in relation to the questions 

asked to the participants. Also, the headings of each section are the questions that were 

asked to the interviewees. Since every student has his/her experiences of performance 

anxiety, finding common themes was difficult due to the fact that every answer was 

unique. The participants are coded as PX.X, where the first variable indicates in which 

numerical order the participants were interviewed, followed by a second variable 

indicating current year in their education. 

Whe n do you us ually experien ce perform an ce an xiety? 
Four of the participants did not have the same answers but their answers shared the same 

theme, which was performance anxiety when writing tests, papers, or The National Tests. 

In relation to question one (Appendix 3), two participants experienced performance 

anxiety when speaking. 

P1.2 claimed she experienced performance anxiety when taking the National Tests, 

but “specially hearing, ehm, testes”. Listening comprehension during the National Tests 

can be challenging to some students, because some students might not hear what is being 

said or do not know how to interpret statements in correlation to the questions on their 

sheet. To hear, or, to read between the lines may be difficult for some students, and 

instructors that would demand such skills from teenage students are not pedagogical if a 

majority of students do not possess such skill. Such skills are offered by rhetoric to be 

developed and learned. To master the art of persuasion as an orator, requires mastering 

listening skills too and writing as well. How will an orator persuade an audience if the 

orator, much as the audience, does not know how to interpret speeches, statements, 

arguments, or ambiguity (Baker, Dieter & Dobbins, 2014)? P1.2 experiences 

performance anxiety when approaching a test, but specially listening comprehension, 

which means that anxiety exists during other forms of written examinations. However, 

her performance anxiety increases when a listening comprehension is to be assessed. One 

of many reasons is “because you can’t hear them again”, according to P1.2. 

Roughly, P3.1 did share same experience, and stated that: 
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“Uh, it’s kinda like just before tests for me, and mainly because I don’t know how 

to study for it, and that’s when the anxiety like, starts to take over”. 

 
P3.1 may not have knowledge of how to study to learn, but he know how study to pass 

exams. When asked if the anxiety regards all types of tests, P3.1 answered, “Mostly 

written tests– the other stuff I, I can handle that kinda like, it’s nothing”. P3.1 explained 

that his anxiety occurs mostly before and during a test. A less substantial anxiety occurs 

when P3.1 is speaking, but it is controllable according to P3.1. If Birenbaum’s (2007) 

findings are accurate, to be aware of being unprepared for a test can cause high text 

anxiety. Also, Birenbaum claims that a direct cause of students’ poor performance is 

possibly their lack of mastery of what is to be learned rather than association of anxious 

feelings. 

In relation to P3.1’s experience with performance anxiety, he feels more comfortable 

and confident when speaking in front of class than a written examination. Although a 

slight anxious feeling occurs when speaking, it is not as troublesome as before and during 

a written test. Birenbaum (2007, p. 753) discusses the fact of solving test anxiety amongst 

students with “therapeutic” measures. During the teenage period, most students might not 

wish to have therapeutic treatment or meet a therapist, simply because of the feeling that 

something might be wrong with them, which can be a risk factor of higher anxiety or 

worse. 

P4.1’s experience of performance anxiety was deeply rooted in the change in level and 

expectations between middle school and upper-secondary school. In the interview, P4.1 

said: 

 
“_I guess it started when I, came to– the gymnasium […] Ehh, in, ninth grade it 

was okay, yeah, every test was not so hard– eh with– less than an hour at home 

you can, still get, get a good grade– but, eh, I think the main reason is the shock 

you get when you come here, to– from this level to this level “gesture”” 

 
According to the interviewee, he did not feel anxious until attending upper-secondary 

school, which is troublesome because many factors can be the cause, such as poor 
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teaching in middle school, no preparations for upper-secondary education etc. When 

asked a probe (Appendix 3), P4.1 answered: 

 
“No speaking for me hasn’t been hard at all, so I think it was the first test– not the 

first but the second I think, the first you didn’t know that the– translated: 

expectations:, was so high– […] So uh, after that I said like, yeah is it really worth 

it– so uh, sometimes you have periods that, you, just, don’t…you just leave 

everything here “gesture” and go home, and, don’t study at all– But ehh, yeah I 

think it was the first test. And now, for like this period– the national tests starts, 

and eh, translated: anxiety:– is really high” 

 
Nervousness, gestures, head movement, and using Swedish words in explanations 

pervaded the whole interview with P4.1. Traces of insecurity in his use of the English 

language were visible. Factors such as unnecessary head movement, translated words, 

and gestures are indications of insecurity as well as it exemplifies his anxiety. Crable 

(2006) speaks of character armor with a Burkean rhetorical approach in the context of 

anxiety in classroom situations. Unexpectedly, P4.1 experienced anxiety in upper- 

secondary school, and the cause was rooted in unfamiliarity with the institution and 

different teachers, which led to insecurity of self and what ‘self’ can achieve. According 

to Crable (2006), the more socialized people become in a particular community, the more 

our identities develop and mature and people learn how to observe the world. In relation 

to P4.1’s condition, his anxiety will be lesser and lesser the more he grows into his class 

and environment until graduation. Probably, it will be prevented, but it will never be 

removed due to minimum awareness to his condition. Bryan Crable (2006) discusses the 

importance of character in relation to rhetoric and its role with performance anxiety, 

“This description of character simultaneously indicates the relevance of rhetoric to our 

attempts to avoid anxiety” (p. 10). 

Simply, we can see this sentence by Crable (2006) as a way of explaining how 

rhetoric can reduce or remove anxiety by develop a character armor, or more 

interestingly, we can see the sentence claiming P4.1 will never be able to avoid his 

anxiety if no help is given. 
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Lastly, P6.3 was the participant who also experienced performance anxiety when 

approaching written texts. P6.3 stated: 

 
“Often when I have big tasks, ehm, for example big papers, or, tests, or something 

like that. And mostly, when I’m not that well prepared or haven’t planned ahead, 

yeah, that’s when I experience it” 

 
In this particular case, P6.3’s anxiety occurs when writing papers and tests because of 

poor planning skills. Moss & Bordelon (2007) discuss the importance of rhetoric in all 

situations as well as planning schoolwork. Their study was conducted in a large-scale 

over many districts, changing the curriculum and implementing a rhetoric class in 

students’ senior year. Although their results were successful, their purpose was to prepare 

students for college level reading and writing in English. However, implementing 

rhetoric does not necessarily have to mean that it is for academic purposes only, but also 

teaching the students on how to structure their work and how to analyze critically. Moss 

& Bordelon (2007) claim preparatory strategies consist of development within reading, 

writing, and analytical skills. Preparations before giving a speech are approximately the 

same as preparations before writing an essay. When P6.3 was asked when the anxiety 

usually occurs, he replied: 

 
“I think it’s, all the time, until you get the grade really– and really after the grade 

if your not, pleased with the grade you got–. Because I put quite high expectations 

of myself, so therefore I have sometimes anxiety” 

 
His poor knowledge in structure and planning as well as his expectation of a non-desired 

grade, can result in high performance anxiety. This can be avoided by implementing 

rhetoric as Moss & Bordelon (2007) did in their study. In my opinion, such courses 

should be implemented earlier during upper-secondary education. The evidence found 

from the study by Moss & Bordelon (2007) was exceptional since students could identify 

various areas within rhetoric they found success. These areas were vocabulary, analyzing 

different rhetorical appeals, essay writing, summary writing, critical reading and thinking 
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questions, and charting. Not only did Moss & Bordelon (2007) find success in their 

study, the students that participated could concretely identify their own success in 

rhetoric. 

P2.2 said her performance anxiety occurs when “speaking in front of class”. When she 

was asked when it usually occurs, she replied with “four times a year” and “It is usually 

the same”. If her anxiety occurs four times a year in speaking situations, then it is most 

likely the uncomfortable feeling of being watched and evaluated that makes her feel 

anxious. Pulaski (2007) discusses activities for students who feel anxious when speaking. 

Also, the claims are to encourage teenage students to share their feelings while speaking 

in front of the class, which can reduce the students’ performance anxiety. This means that 

explicit instruction and open dialogue enable students to take the anxiety by its horns. 

According to Pulaski (2007), anxiety is a “normal response” (p. 60), which becomes 

easier to handle if the students commit to having an open classroom with no setbacks. 

Why P2.2’s situation is delicate and different from the rest of the interviewees will be 

analyzed under question four below. 

Lastly, P5.3 also experienced performance anxiety in speaking situations. P5.3 

explains: 

 
“*sigh* I think, for the most part I experience it when I, if it’s a big crowd for 

example, when I feel like, everyone’s judging me you know, especially the 

teachers because I know they’re setting grades for me for example and I think that 

is a big effects me a lot” 

 
If P5.3 had rhetorical knowledge on how to structure his assignments or his work, the 

pressure from his class and his teacher would probably be reduced. Al-Mutawa & 

Kailani’s report (as cited in Al-Issa & Al-Qubtan, 2010) claims that motivation is guided 

by factors such as the instructor, choice of method, language activities, the textbooks, and 

classroom situations. 

 
According to Al-Issa & Al-Qubtan (2010), the skill of speaking is regarded as one of the 

most neglected and least practiced skill in many EFL classrooms, which in my opinion is 
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true. Having a few presentations as examination is not enough to reduce or remove 

anxiety, but it is enough to give teenage students a vague example of how a regular 

presentation is like. When asked why the anxiety occurs, P5.3 answered: 

 
“It’s impossible when you, know you have for example friends in the crowd who 

tries to, eh, make you fail or stuff, the thing is I don’t really know if that is on 

purpose or not, so that makes me you know, insecure of what I really, have to say. 

So I think that’s the thing that gives me the most anxiety” 

 
What is meant by P5.3 is that the classroom situation (classmates) is delicate because 

P5.3 fears how the audience will behave and respond to his performance. The teacher in 

this situation plays an important role. If P5.3 would say anything that is not cohesive with 

the content and the teacher takes notes, suddenly, when this is noticed by P5.3, his 

anxiety will worsen because of insecurity and fear of not getting a high grade. It is vital 

for the teacher to stress the importance of taking notes without having his or her students 

feeling anxious about it. 

According to Quintilian’s rhetoric (Murphy, 1987), one effective way to teach 

students is by imitation. To only imitate is hardly enough since behind every model lies 

perhaps years of practice and studying. Nevertheless, it is probably the most beneficial 

skill to learn in relation to writing, speaking and reading English. Simply put, to imitate is 

to explicitly show how the model is structured and what tools are used to persuade or to 

arrange one’s paper. A model can be presented in many forms; it can be a fictive text, an 

interview, a speech, an informative article, or an author. To imitate is not to copy, it is to 

adapt structure and to develop one’s own identity in rhetorical contexts. 

 
 
Wha t do you think were the ca us e(s ) beh ind the an xiety? 
The two themes that pervade question two in the interviews are grades and expectations. 

All the students were asked the question and had similar answers in this section. 

However, it is very difficult for students to acknowledge where their anxiety is based and 

why it occurs, but according to the research under question two, their anxiety is rooted in 

high expectations and grades. 
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When asked question two, P1.2 explained: 
 
 

“Mhmm, no I think its only the grade because, ehh, I feel very motivated, like I 

want high grades ehm… yeah, and I think, specially English is very funny and I 

want to be good at it. I want the highest grade you know, eh, so when I don’t feel 

like I will get it, I get upset and ehm, stressed, I would say” 

 
Since P1.2 claims she is motivated until encountering an obstacle, her expectations of 

desired grade fades away and the anxiety overwhelms her. Motivation is utterly important 

for teenage students. Moreover, if anxiety occurred during a test, the motivation would 

exist but her expectations might be reduced. Figuratively, P1.2’s expectations can be the 

cause of her performance anxiety. But if her expectations are not achieved, she will 

probably feel disappointed in herself, which leads to insecurity and possible reduction in 

confidence. 

Birenbaum (2007) discusses two different types of students who are anxious when 

taking tests. “One type has effective learning strategies […] but suffers from difficulties 

in the retrieval stage during an evaluative situation” (Birenbaum, 2007, p.753). Her 

statement in relation to P1.2 is correct since P1.2 is motivated but she feels anxious when 

she does not receive a desired grade. To receive a grade on a test is a form of evaluation 

but it is not as evaluative as receiving feedback on a speech occasion. Birenbaum (2007) 

focuses on two different test formats in “evaluative and non-evaluative situations” (p. 

753), which is used to see how assessment affects the students and their anxiety. In P1.2’s 

case, evaluation is a delicate matter because her expectations might not correspond with 

her grade, which might cause performance anxiety later on. 

P2.2’s perspective on cause(s) behind performance anxiety is similar to P1.2. The 

difference between the participants was that P1.2 was not as concise as P2.2, but 

insecurity in their language was visible. Partly, when asked question two she was unsure 

of what was meant by “cause behind the anxiety”, and after giving a few examples P2.2 

explained: 
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“Yeah, grades I think and, you’re being judged by so many more when you’re 

speaking in front of class”. 

 
Witt & Behnke (2006) states, “A variety of factors influence speaker anxiety” (p.169), 

which is true and previously stated in this essay. P2.2’s confidence is also a delicate 

matter as well as the grade she would receive because of her expectations and the fact 

that more than one person is evaluating her. A solution might be to have few occasions to 

practice different types of speeches as non-evaluative (Birenbaum, 2007, p.753). 

According to Witt & Behnke (2006), one important factor of speaker anxiety is often 

whether the speech is being evaluated or not. 

In P2.2’s case, we clearly see that speaking in public is a difficulty as well as being 

evaluated in front of everyone, by everyone. Witt & Behnke (2006) explains “self- 

awareness” as when students become very focused and aware of their psychological and 

physiological condition as speakers, self-awareness is visible for the audience 

(classmates) and the instructor, which can be likewise for P2.2. She is aware of her 

anxiety, when it usually occurs, and how many times it occurs during a year. This can be 

reduced by continuous instruction on different types of speeches and how to actually 

perform in relation to rhetoric. 

P3.1’s cause behind his anxiety was rooted in lack of adequate studying technique. To 

develop an individual study technique may be difficult since there are many forms of 

studying and if one is not yet found, it is probably time-consuming to find one. P3.1 

explains: 

 
“Uhh, the main cause was probably that I didn’t know how to study– for the test, I 

mean– eh, if I just should read the book, if I should write some summary by 

myself– eh, or if I should just read my notes from the lessons. The anxiety comes 

from the, I don’t really know how to study” 

 
P3.1 exemplifies different types of techniques and are probably different depending on 

which subject he is studying for. According to Al-Issa & Al-Qubtan (2010), if students 

take responsibility for their learning, they will most likely be placed at the heart of the 
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learning process. An existing problem is that students may not be aware of their learning 

process’, which generates anxiety and possible complications in the communication 

between the instructor and student. When P3.1 was asked if inadequate information from 

his instructor could be the cause behind his anxious feelings, he responded: 

 
“Yeah, I think that, you should develop your own study technique– ehm, I just 

don’t have, haven’t have any needs for it before– in, in primary school, so I just, 

now when I got to the university, or yeah, here I mean. I got to, ehm, experience a 

lot of anxiety, not a lot but, still more than before– because I didn’t really have a 

studying technique” 

 
In other words, P3.1 experiences similar traits to anxiety as P4.1 in the previous question. 

Which indicates that during middle school, P3.1 had no difficulty in studying before a 

test because he was confident in his studying. Now when attending upper-secondary 

school, P3.1’s anxiety arises due to his previous technique was not appropriate at higher 

level. As mentioned, Birenbaum (2007) discusses two types of “test-anxious students” 

(p.753). The second type of test-anxious student is described as a student suffering from 

ineffective study habits and disorganized in relation of material and understanding. 

Birenbaum’s (2007) statement agrees with P3.1’s condition. In order for P3.1 to develop 

own studying technique, an analysis of “self” is necessary, if P3.1 wishes to neutralize his 

anxiety (Crable, 2006). 

In the beginning of question two when interviewing P4.1, he repeated the level 

change as a cause, and he elaborated his answer to more factors behind his performance 

anxiety but the level change was the main factor. According to P4.1: 

 
“You don’t really get prepared for what really waits– so eh– of course sometimes 

it is my fault I, don’t really study as much as, I really should but– sometimes you 

don’t really get from the teacher what they want, they say one thing and then on 

the test, its, another […] I think everyone in the class, knows that she’s, like, if 

she’s in a good mood, she will give you a good grade but– if she’s sad or 

something, she, can give you any grade. So eh– right now I think– translated: the 
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anxiety:… is, really high. Eh, for every test, you think that– oh, should I really 

study or should I, leave it and, hope for the best *short laugh*” 

 
In his case, instructions from his teacher do not correlate with his expectations of an 

examination, which leads to his anxiety. His vocabulary in English is poor, which makes 

it difficult for P4.1 to express himself easier and in pragmatic ways. His anxiety is visible 

throughout the whole interview with features of poor vocabulary, gestures, and 

continuous head movements. It also indicates lack of trust between the teacher and P4.1 

as well as poor communication. According to Witt & Behnke (2007): “Humans are more 

comfortable, more at ease, or more relaxed when they know what to expect in the current 

situation” (p. 170). This is true to a certain extent in relation to P4.1, but it is hard to 

believe that his teacher grades her students depending of her emotional status. Crable 

(2006) explains Burke’s rhetoric as, often generated in response to “ambiguous and 

anxious” situations, where the person of interest most likely separates from others. 

Implicitly, it agrees with P4.1’s state of mind because the teacher is ambiguous according 

to him, which generates his anxiety. He needs to have an open discussion with his teacher 

about his habits in order to reduce his anxiety, otherwise this will affect him the rest of 

his education and possibly later on in his life. 

When P5.3 was asked question two, he explained that the reason behind his anxiety 

was based during middle school. P5.3’s reply was long and analytical of himself, which 

brought neglected emotions. P5.3’s reply was: 

 
“Uhh– I think– I think it was from you know when I was in middle school. 

*sigh*– I had a teacher, she was really rough you know, and she was like you 

have to, present like you’re in high school. I think I was in sixth grade but– I 

remember we were scared of going to school because of that– and I was like shit, 

sorry for the bad language but I was like– I don’t know what to do, and she was 

like you have to do that and you look at the crowd–. And I know how my– my, 

class before was, they were really unserious and they, put a lot of… how do you 

say it– they made me laugh in front of the class, and then the teacher, would lower 

my grades, and that would affect everything for me and then I was like, crap I 
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cant do this– and that brought me more anxiety for these kinds of presentations, it 

is also performance you know” 

 
His response indicates that because of his troublesome classmates and their age at the 

given time, these two factors were the main cause of his performance anxiety, which led 

to lowered grade from the teacher and insecurity in P5.3. As stated earlier, anxiety is a 

normal response to many different situations. Witt & Behnke (2006) claim, “Many 

novice speakers find this context unfamiliar and intimidating, in part because of the 

untested or uncertain results of their performance, as well as the audience’s reaction” (p. 

170). 

When asked why it affects him, the most important part of the answer was: 
 
 

“I think it’s about the grades–. If I know that this thing will affect my future, that 

brings anxiety you know”. 

 
Indicating when P5.3 is performing, he strives for the highest grade due to better 

possibilities of acquiring a good employment. Tinjacá & Contreras (2008) discusses the 

meaning of “games and enjoyable activities” in context of creating a relaxed atmosphere 

for the anxious students, claiming it helps students overcome their fear, nervousness, and 

insecurity about speaking in English in cooperative environments. In my opinion, these 

games and activities are not helpful for students to overcome their anxiety. Although it 

might reduce anxiety for students in the situational classroom, it will not help them in the 

future if working with anything that involves public speaking or presentations. To use 

games and fun activities to remove anxiety is not an optimal solution since it is out of 

context with rhetoric. Instead, instructors should work seriously against anxiety by 

offering knowledge on rhetoric and advice in confidence and identity. Tinjacá & 

Contreras (2008) explains “Through team-work and ludic activities” (p. 26), an increase 

of oral production would occur amongst students, and according to P5.3, he would like to 

have anyone to support him during presentations. Considerably, it is a good solution, 

however, students need to learn how to work individually in these situations because of 

independency and confidence in future situations. 
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The answers by P6.3 under question two was very shorter than expected. Referring to 

the last question, P6.3 claims: 

 
“Well it is as I said, that I put high expectations on myself– Ehm, I guess it partly 

comes from home and, partly comes from school I guess– but, in the end it comes 

down to me, I think” 

 
When P6.3 experience performance anxiety, he has three times more pressure than any 

other teenage student stated in this interview. When asked which factors are behind his 

anxious feelings, P6.3 explained that his parents have a role in his expectations of a high 

grade. When expectations are developed from many factors, it partly depends on 

insecurity of identity since identification comes from confirmation that a good job has 

been done. If P6.3 receives the highest grade, he will perhaps receive positive 

compliments or a reward from home, which strengthens his identity through 

accomplishments for others. Gyenes & Wilks (2014) holds the view that when we argue, 

we do it to fulfill many purposes such as clarification, persuasion, winning, entertaining, 

unloading, resolving, and finding identity. This can be seen as; through rhetorical 

knowledge students would not have these issues since they know how to structure their 

work as well as knowing who they are. Since P6.3 is aware that in the end it is up to him 

– although pressure surrounds him from different arenas – he is conscious of individual 

engagement in reduction of anxiety. 

In relation to the rhetoric of Quintilian (Murphy, 1987), people will always be judged 

to a certain extent during their lives. When a student presents him/herself in front of 

others, if he or she does it with their best ability, the performance can be a sensitive 

subject. Even if students would experience performance anxiety in any situation, they are 

most likely to try their absolute best at the given moment. But to have expectations is not 

healthy if performance anxiety is an issue amongst students. Most probably, it is 

considered a setback since one puts pressure on oneself. 
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Does it affec t you in  an y way outs ide of the clas s roo m? 
Question three regarded future complications of performance anxiety and thoughts from 

the participants in this context. P1.2 and P2.2 answered “no” with no explanation why, 

which means that these two participants will not be included in this section. 

For P3.1, this question was a bit sensitive because he explained: 
 
 

“Yeah– uhm, I mean right now its affecting me kinda like– I get mad sometimes 

at home, uh like, because I don’t really know how to study and when I don’t know 

I don’t learn anything… And of course that’s going to affect me in the future but, 

if I just, learn my own study technique, I don’t think that, that’s the problem in the 

future” 

 
Although parents are understanding and mostly helpful, it is not positive for P3.1 to 

become angry at home because of studying. Therefore it may be helpful to work with 

students and developing a “learning regulation” to ease the studying, but not their 

education (Birenbaum, 2007). A learning regulation has two branches: one where the 

student develops “self-regulation” and the other, which is “dependency on the instructor” 

(Birenbaum, 2007, p. 760). Self-regulation allows students to set up own goals in a 

detailed way. The instructor’s role in learning regulation is simply to support and scaffold 

these students to reach their goals, but with rhetorical knowledge. Although this allows 

students to be independent in the learning process, it also helps students to be confident in 

their education and all negative emotions would decrease in time. 

While interviewing P4.1, he claimed that it is affecting him more now than it will do 

in the future. When asked how the anxiety usually manifests itself, P4.1 replied: 

 
“Yeah you don’t know what to do, when you come home, you start to study– and 

eh, after maybe– five days, with one hour each day, you think that you know 

everything “gesture”. And eh– the last day before the test, you feel like, wow, 

shit, I don’t think its enough– and, for every time you get, a lower grade than you 

wanted, it builds up. So like, for this presentation that we’re going to have now– 

I’m really nervous and that’s never happened before–[…] But now– for the first 
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time I’m getting nervous, for speaking in front of the class, or even in a group or– 

so eh, yeah, that’s the way its affecting me I think” 

 
According to P4.1, he has never experienced performance anxiety when speaking English 

until attending upper-secondary school and the cause behind it is his teachers and poor 

evaluative skills. Merritt, Richards & Davis (2001) explain that performance anxiety can 

be seen as a state of anxiety that is developed in special situations and possible reaction to 

stimulus. This implicates that when performing, the environment and the participants 

may often influence the state of anxiety amongst teenage students. P4.1’s response to his 

education so far is negative to a certain extent, because he experiences tougher obstacles 

in upper-secondary school than hat he did during middle school. Lorraine Merritt et al. 

claims that as anxiety arises, negative thoughts will most likely pervade a person’s mind, 

thus making it difficult to overcome negativity in the situation. When asked and 

exemplified few possible reasons behind performance anxiety, P4.1 explained: 

 
“No, eh, I think the– only and main reason is the grade, that I’m going to get 

because, some people, doesn’t care so much about the grade since I do maybe 

but– my parents always told me that, this is an important thing in school, you 

know, yeah of course you are here to learn but– translated: National Agency for 

Education:, *short laugh*, have made it that, the only focus is on grades, it isn’t 

any focus on learning– after a test– it gets out of here “gesture”. So, I don’t know, 

a test last week I don’t remember anything– but I got an E… But when I get an A 

you think that, I maybe, will remember it but, no– .You know it, for that hour that 

you should know it, and after that– it, just leaves, your mind” 

 
Clearly, P4.1 explains that he is only studying to receive a high grade and not to learn, 

but his will to learn exists. Roby (2009) stresses the importance of training during class 

time to remove performance anxiety, claiming “skills-training” is a necessity in order to 

create a positive and relaxed environment to reduce possible anxious thoughts. 

Since P4.1 first experience of performance anxiety when speaking occurred during 

upper-secondary school, it is necessary for the teacher to invite teenage students into an 
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open, relaxed, and a serious classroom. In order to reduce anxiety for P4.1, the education 

needs to be concise and strict, but the environment has to be relaxed and open. This can 

be achieved by having an open discussion with the instructor. 

It was hard for P5.3 to discuss question three because he was open with his issues of 

performance anxiety. He explained in a calm voice: 

 
“The thing is, I think, the more we grow the more serious we get– And I– I’m 

kind of a independent person too and I think it’s, up to me– to get over it, I think 

it’s a phobia I have, to stand in front of people, and present, but it’s also, when it’s 

about grades, it pressures me more you know– but it’s like, I don’t get so much 

anxious about, you know, presenting in front of the whole class if there wasn’t a 

teacher too because I know the teacher will judge me no matter what you know– 

yeah, as I said” 

 
P5.3 acknowledges his phobia of speaking in front of others and claiming that grades add 

more pressure on his performances. Tinjacá & Contreras claims “Students need to have a 

healthy self-respect and need to believe in themselves as learners” (2008, p. 29). P5.3 has 

insight of his issues with performance anxiety, but to overcome his phobia he is in need 

of help in confidence training and audience control. According to Tinjacá & Contreras, it 

is believed that if teenage students do not possess a healthy self-respect and confidence, 

“… they lose faith in their capabilities and a shadow is always behind them, presenting 

them from getting past the insecurity and fear” (2008, p. 29). In P5.3’s opinion, this will 

possibly be removed the older P5.3 becomes due to maturity. 

The last participant, P6.3, was comfortable to discuss how this is going to affect him 

in the future. It is not easy acknowledging a weakness that will most probably haunt you 

after graduation depending on context. P6.3 explained: 

 
“Yeah I think so… Because, my response to this anxiety is often that I don’t do 

anything you know, that I’m sort of, translated: action paralyzed: you know, 

yeah– Ehm– So I think, it kinda stops me in some way I think– and holds me 

back, yeah” 
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In P6.3’s case, he is constantly thinking of himself in relation to home, school and his 

own expectations, which is not healthy in long terms. According to Baker, Dieter & 

Dobbins, to teach students “mutual inquiry” (2004, p. 17) would enhance their cognitive 

abilities by making it stronger and flexible and such an ability most students would 

appreciate in the future. For P6.3, a mutual inquiry would be appropriate to help him 

work against his anxiety since he is not doing anything. It would help him to develop his 

own techniques and insights of himself though inquiries and probing, which leads to 

acknowledgement of what is holding him back. 

The historical rhetorician Quintilian states, to not be equipped with rhetorical skills is 

like an assassin without his sicarii ‘dagger’. To develop and to nourish such a skill is 

very important in many situations, since it allows us to be open for new knowledge that 

might be adaptable to the students’ experience. In other words, when students are 

equipped with rhetorical skills, they are allowed the opportunity to achieve anything that 

is desired (Murphy, 1987). 

Wha t do you think ca n  help red uce thes e  an xious thoughts? 
In this section of the interview, the participants were asked if rhetoric as a subject or 

rhetorical knowledge could alleviate performance anxiety. None of the teenage students 

that participated had rhetoric as a subject before, or any deep rhetorical knowledge. All 

participants agreed upon rhetoric as a tool of alleviating performance anxiety, but none of 

the participants had previous or have any current rhetorical education. Therefore the 

interviewees’ answers are appreciated because of their attitude towards rhetoric. 

Although it cannot be solely relied on, since none of the participants possess rhetorical 

knowledge to review their competence. Also, their answers were based on perceptions of 

what rhetoric is. When P1.2 was asked the question her response was: 

 
“Ehh, maybe not the ones from the national tests but in general it would be really 

good to have a class, rhetoric, ehm, to learn people how to interact and… yeah, its 

important to be able to talk and solve con, conflicts for an example. Eh, but I 

don’t know if, yeah, I guess for the people that are, have like talking anxiety it 

would be really good to start practice it early age… Ehm… ehh, but I just feel 
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like, the, the thing that gets me nervous when I am going to talk in front of people 

is that I don’t, eh, know – my speech or know exactly what im going say. And 

that is the thing that makes me nervous, not the people” 

 
In her own words, P1.2 would appreciate a rhetoric class at earlier age, but does not think 

that rhetoric would alleviate anxiety in relation to the National Tests. Rhetorical 

knowledge would benefit students for preparing for test, but also help students gain 

confidence for unexpected examinations such as the National Tests. But P1.2’s 

performance anxiety occurs due to poor preparation skills according to her. Rhetoric 

allows all learners to acquire knowledge of speech preparation (Murphy, 1987). 

P2.2’s perspective on reducing anxiety is special. She agrees that rhetoric could be 

used as a way to reduce performance anxiety. But her situation is slightly different than 

the other participants, P2.2 explained: 

 
“Mhmm, for example now– my class is only girls– we’re only girls and– that 

makes me feel so much more comfortable_. Ehm– I held a speech– about eh… 

I’ve had a eating disorder– and then I held a speech when I talked about that… 

And– I would never do that in front of a class– which I am not comfortable with” 

 
Her case is not like any other since she is comfortable in a class that only consists of 

girls. When asked a probe (Appendix 3), she answered: 

 
“Yes– then you feel much more prepared– and like, know what you’re doing”. 

 
 
Tinjacá & Contreras (2008) explain motivational strategies that would be applicable in 

P2.2’s case. They argue for breaking monotony of learning, but also to create explicit 

instruction for more stimulating methods in assessment due to teenage students’ 

confidence and self-esteem. Hypothetically, P2.2’s anxiety would be much worse if her 

class was mixed in gender, however, these motivational strategies would help to alleviate 

P2.2’s performance anxiety. When asked if rhetoric could be a possible solution, she 
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agreed that rhetoric as a subject could alleviate performance anxiety amongst teenage 

students. 

P3.1 did not answer the question until rhetoric was explained. He gave an answer that 

did not correlate with the question since he referred to his answers from past questions. 

When he was asked a probe, he simply replied: 

 
“Yeah of course, of course. Uh, I think it would help a lot– for, my studies– uh 

cause I would be more like, sure of what im doing, all the time. Uh, and know 

that– I am doing right– uh, cause nowadays, I mean, I, sometimes I just think that, 

you know I am maybe doing this wrong or maybe doing this “gesture”, wrong. So 

that would help a lot I think– uh, for the, uh, anxiety– yeah” 

 
P3.1 acknowledges rhetoric as a possible tool to reduce anxiety and as an aid to structure 

their studying, but also, composition of all forms. Birenbaum (2007) states that a dialogue 

is very important between instructors and students, due to students’ expectations of 

learning. In contrast to P3.1, he needs to be open with his issues of studying and learning 

so that it will benefit him in the future. This would enable P3.1 to be more engaged in 

studying at home with less anger issues and more motivated in school, as well as his 

confidence when taking tests. 

P4.1 explained that he agrees with rhetoric as a tool to be used in alleviating 

performance anxiety. His explanation led to emotional opinions about motivation from 

teachers, grades and poor communication between teacher and student. He explained: 

 
“Motivation from teacher would be very nice too, so, you know what you’re 

graded on– cause eh, I got a D– on that, speaking test and– I don’t really know 

how because in my group I think I was the one speaking most” 

 
Even if P4.1 agrees with the question, his response to the question indicates poor 

vocabulary and poor knowledge of rhetoric. Clearly, he believes that rhetoric is about the 

quantity rather than the content and how it is performed. His explanation behind his grade 

on the National Speaking Test in English also indicates misinterpretation of instruction as 
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well as motivation behind the received grade (Appendix 3). In this particular case, the 

ILA method presented by Birenbaum (2007) would be best appropriate for P4.1. 

Birenbaum (2007) explains ILA (instruction, learning, and assessment), as a tool focusing 

on developing competence and skills throughout students’ education. ILA is a perfect 

example of achieving objectives for academic purposes as well as achieving objectives 

without further pursuing an academic career. Although P4.1 might not need competence 

for further academic purposes, he possibly will need it in other contexts such as traveling 

or working. If he would possess rhetorical knowledge, he could perhaps express himself 

with variety in his language and with more confidence. 

Do you fee l that this an xie ty is keep ing you away from a des ired grad e? 
If s o, have you dis cuss ed this with your tea ch er? 
Since all participants basically claimed that performance anxiety is in conflict with high 

grades, all of the participants did not feel the need to discuss the matter with their teacher 

since they were positive about alleviation of performance anxiety in time. Two 

participants claimed they have had discussions with their teachers, but they also claim 

that discussions have not led them to development. In this last question, P4.1 and P5.3 

opened up and explained emotionally how this has taken a toll on them. 

P4.1 explained: 
 
 

“*sigh*, yeah, I don’t know if, discuss is the right, word but, I’ve asked her, of 

course– and eh– sometimes you feel like, even if you ask her, she starts to, talk 

around the question, she doesn’t really give you, the answer that you want– it’s 

not just her, it’s some other teachers too but… Of course there is teachers that if 

you ask something like, why did I get this grade they can put you in a room, and 

they can, look at the whole, whole thing that you, did a test or I don’t know– and 

then really slowly, explain to you, what should you do better to get the grade you 

want, and what was good–. So yeah the motivation there, should be better and, it 

would be so much easier to actually get the grade that you want, and if you get the 

grade… Everything, will be better for me *short laugh*” 
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Putting P4.1’s poor grammar aside, and only analyzing his emotional reaction to the 

question, he is constantly anxious when evaluated since he cannot self-evaluate or 

question the evaluation. It is not P4.1 that is the issue; it is his teacher who does not 

explain his evaluation further so that P4.1 can understand what is needed to do better on 

the next occasion of examination. Menucha Birenbaum (2007) claims that, to conduct a 

dialogue between students and their instructors is extremely important in relation to 

assessment and learning preferences. It is important to shape students as independent 

learners to avoid being “teacher-dependent” (p. 764). 

 
Her statement agrees with P4.1’s situation. But in order to make it work, P4.1 has to have 

a sincere dialogue with his teacher and state his emotions in relation to the grades 

received. When asked if the teacher should be more emotionally engaged, P4.1 

explained: 

 
“Yeah like the last thing you said, it would be really nice if the teacher, wanted to 

understand, students that have really high ambitions and, want to get, high 

grades– so, of course if my teacher maybe sometimes came to me and asked, 

yeah, how’s it going, if, you need any help or extra help to, get the grade that you 

want or– that would be– really nice I think” 

 
Although P4.1 and P5.3 are two years apart in their education, they still share similar 

emotions toward their teacher. There are no intentions of criticizing the interviewee’s 

instructors or the interviewees; however, flaws clearly exist in the relationship and in the 

communication with their teachers. If teenage students would possess skills allowing 

them to formulate their thoughts and feelings in an articulate and pragmatic way, there 

would most probably be no misinterpretation within their relationship. P5.3 explains: 

 
“No, never happened… Actually they’re just like, you just have to relax, just relax 

and it will be okay, every time since middle school–. And I’ve been like yeah, 

sure, ironically, with sarcasm, I’m like yeah, probably, but it’s never better and 

then they wonder like do you have dyslexia sometimes they ask me these 
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questions you know, and I was like I don’t have dyslexia, […] and then they send 

me to the– counselor and she was like uh, I want to try your reading and writing 

skills and I was like why– and she was like I suspect you have dyslexia because 

you, don’t focus on your tests and– there’s no structures in your work you know–. 

And I was like– yeah fine, […] I was doing good but, still the teacher was like 

yeah, I think he has dyslexia or something… I was like no I don’t you know, the 

thing is I’m–anxious *short laugh* […] So ehm– they haven’t really, you know, 

cared about that so much, they’re like that’s your problem They haven’t said that 

like that, but I know what they mean– It’s like, they don’t want to handle that or 

it’s to much for them– but I think your teacher is also your parent during school 

you know, cause they see you every day, they teach you stuff… And– and I have 

a teacher right now and she’s like my second mother you know, she’s always 

behind my back and she always reminds me to do this “gesture” and she is, 

actually helping me with things– and she is the first one, to be honest… There are 

people of course that cares you know, but there is some people, I mean the, the 

majority of the teachers don’t really care about that”. 

 
According to Ablamowicz (2005), students can be relaxed in certain situations but still 

experience performance anxiety when giving a speech in English. In the case of P5.3, his 

problems have not been formulated enough so his teacher(s) would understand, thus 

creating misunderstanding which possibly is considered as threats in the eyes of the 

participant. 

Quintilian’s approach to communication is clear; it is greatly important since 

communication is possibly our strongest tool to persuade or instruct compared to media, 

or other tools, which requires an intermediary between the sender and receiver (Murphy, 

1987). Communication involves many procedures, and, is to be taken with care. The 

relation between instructor and student is hopefully mutual and comfortable. According 

to the interviewees, this is not the case. Probably, the focal problem lies within implicit 

learning and limiting the students. 
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The poss ib le role of rhetoric in a lleviatio n of an xiety 

Rhetoric might play an important role in alleviating performance anxiety, but the 

statement is in need of more thorough research. Since students do not encounter it on 

mandatory basis, it is an optional subject. Even in rhetorical contexts, performance 

anxiety might strike the best orator. Lorraine Merritt et al. quote Cicero, one of the most 

prominent orators of the Roman Empire: “I turn pale at the outset of a speech and quake 

in every limb and in all my soul” (p. 258). Even professional speakers might experience 

performance anxiety of some form since to perform can have several definitions. If 

students continuously experience performance anxiety – and since Rhetoric and/or 

English 7 is not offered until late in Upper-secondary education – then important 

elements of rhetoric could be implemented earlier. 

In the ideal classroom, most teenage students hopefully have the ability of reading, 

writing, and speaking. However, this doesn’t imply that the students possess the skills to 

analyze literature beyond the surface. The St. Martin’s Guide To Teaching Writing by 

Cheryl Glenn & Melissa A. Goldthwaite present methods on how to teach rhetorical 

writing, which can be implemented in upper-secondary schools due to its pedagogical 

form. Glenn & Goldthwaite (2014) give insights on how to teach invention, arrangement 

and form, style, memory, and delivery. All abilities are rhetorical practices, which can to 

a certain extent be applicable in rhetorical situations such as reading, speaking, and 

writing in English. Thus it is important to introduce rhetoric at an earlier level, or 

possibly making it mandatory in all programs from the first year. 

 

Conclusion 
Conclusively, based on the interviews, there are many reasons for why performance 

anxiety arises, such as the desire of a high grade, speaking in front of class, taking a test, 

missing a study technique etc. Although, it is not possible to claim that rhetoric 

completely alleviates performance anxiety, perhaps it can be a useful tool in diminishing 

it. Students are able to study rhetoric as a part of English 7, thus, it is not offered until late 

in their education. Looking at the participants´ use of body language when missing the 

sufficient vocabulary, translating words into their native tongue, and the overall poor use 
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of the English language, one could reflect upon the lack of communication skills. 

This study has discussed the rhetoric by Quintilian since he was the first rhetorician to 

apply the subject in a curriculum for both young students and adolescent ones. His 

rhetoric is mostly centered on communicative skills and how these skills can be applied 

in various situations such as performing in front of people, or writing texts as persuasive 

(Murphy, 1987). Perhaps, the rhetoric by Quintilian can be applied when teaching 

literature and fiction. 

 
 
According to the interviewees, the hard pressure put on them comes not only within the 

English subject, but from many other courses as well. The competence the interviewees 

showed in the English subject was not good to my mind. Since all participants gave 

grades and expectations as a cause of their performance anxiety, it is easy to assume that 

the problem lies within the new grading system, but such a statement lacks support from 

research. All the participants lacked communicative as well as rhetorical skills in their 

use of the English language, which made their anxiety visible and showed vulnerability to 

assessment and undesired grades, especially in relation to The National Tests or final 

exams (Appendix 3). The education should be based on mutual inquiry, open 

communication, and explicit learning to perhaps eventually achieve full eloquence as a 

speaker in the English language (Baker, Dieter & Dobbins, 2014; Crable, 2006; Murphy, 

1987). 

As mentioned earlier, performance anxiety can have many causes and it is very hard to 

deal with, most particularly during years of development such as teenage and 

adolescence. To perform in any educational context requires not only the ability of 

speaking but also the ability of writing and reading to achieve full eloquence according to 

Quintilian (Murphy, 1987). The abilities are connected including all communicative 

skills, thus creating not only a powerful speaker, but also a confident one. The English 

education has a rhetorical base, which is stated in the curriculum (Skolverket, 2012, p. 

53). Since rhetoric is applicable in many situations, it should not be completely 

impossible to educate fiction and literature with a rhetorical approach. 

Lastly, the level of performance anxiety is based on the individual according to the 

interviews. Even if the participants had similar traits of performance anxiety, it is 
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differently experienced. However, some interviewees had similar reasons to why 

performance anxiety arose. To claim rhetoric, as a tool in alleviation of performance 

anxiety, is not possible in this essay since the empirical studies are insufficient. Although 

it is in need of a deeper and more developed research, it was interesting to see where 

performance anxiety originates from amongst students in Upper-secondary school. 
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Append ix 1: 
 
Field studies: Interview for Degree Project Essay 
 
Please answer the following questions to best extent. Take your time, breathe, and reflect 
upon what you wish to say. 

 

1) When do you usually experience performance anxiety? Writing an essay, the National 
Tests or in front of class? 
(Space for potential probes): 

 
 

2) What do you think were the causes or cause behind the anxiety? 
(Space for potential probes): 

 

3) Does it affect you in any way outside of the classroom? 
- Example: in social groups, political engagement, or meetings in non-profit 

associations. 
(Space for potential probes): 

 
 

4) What do you think can help remove these anxious thoughts? 
- Example: more home practice, deeper knowledge about public speaking skills or 

Rhetoric, motivation from teacher/friends and vice versa. 
(Space for potential probes): 

 
 

5) Do you feel that this anxiety is keeping you away from a desired grade? 
If so, have you discussed this with your teacher? 

(Space for potential probes): 



36  

Append ix 2: 
Written consent for participation in a study 
 
 
The purpose of this study is to examine students’ experiences of 
performance anxiety, or anxiety that develops during any form of 
examination or specific situation. This interview will also cover 
the factor or cause behind the anxiety and how it possibly can be 
prevented from happening again. 

The criteria for participating in this interview follow as: 
 
 

▪ Student that has experienced any form of performance anxiety 
▪ Willing to talk openly about experiences regarding anxiety 

 

The interviews will be recorded with an audio recorder and a 
video camera to capture reactions. The role of the video camera 
is to capture reactions or if possible, feelings that arise 
during the interview. The data (interviews) will be treated with 
full confidentiality and all collected data will be deleted after 
it is transcribed, and it is important for you to know that only 
the researcher will have access to the interviews. Your real name 
and personal information will not be presented in any form during 
the interview. 

For you as a participant, you have the right to decline answering 
one or several questions during the interview. Also, it is 
important for you to know that you have the right to leave the 
interview at any given moment with no further complications or 
consequences afterwards. You must also know that participating in 
this study is completely voluntarily. 

Thank you for participating in this study! 
 
Best Regards 

Edvin Dervisic 

Örebro Universitet 

Ämneslärarprogrammet 

I hereby agree to participate in this study 
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Interviewer’s signature 
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Appendix 3: 
Transcription of interviews 
The participants in the transcription and the essay, are abbreviated to: P0.0, whereas the 
first integer represents the participant and the following number is which year the 
participant is in. 

 
Codes: 
… = long pause 
– = short pause 
_ = silence 
? = unclear language or what was said. 
*chuckle/any other sound* = if participants chuckle, or make any noise that’s not 
words 
Translated:word: = translation of words/phrases from Swedish that the participants 
used. 
, = very short paus 
“gesture” = when the participant makes hand gestures to explain. 

 
 

P1.2 
Question 1: When do you usually experience performance anxiety, or any sort of 
anxiety? Writing an essay, the national tests, or when you’re speaking in front of 
class, or any other situation? 
UAnswer: Uumm, I would say the National Tests. Uh, I can like, panic if I don’t know the 
answers. Eh, specially hearing- ehm, the hearing testes, eh, because you can’t hear them 
again and, yeah. I can get like, really upset *chuckle*, because I, have high expectations 
of myself, and I want to like, get the grade I want, eh, and if I don’t know the answer I 
feel like I wont – yeah. 

 
Question 2: 
What do you think were the causes or cause behind the anxiety? Was it only the 
grade or was it maybe motivation in school? 
UAnswer: UMhmm, no I think its only the grade because, ehh, I feel very motivated, like I 
want high grades ehm… yeah, and I think, specially English is very funny and I want to 
be good at it. I want the highest grade you know, eh, so when I don’t feel like I will get it, 
I get upset and ehm, stressed, I would say. 
Probe: Do you feel that maybe, teacher’s instructions on certain moments of your 
education, like certain parts of your education, like one time you can read literature 
and the next month you will talk about maybe, grammar. Do you think that the 
teacher’s part in this, can be the cause behind the anxiety? That you do not, get 
enough information or knowledge about how to be calm or relaxed when doing a 
examination? 
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UAnswer: UNo I don’t feel like they can do more than they do, I feel like, they prepare us 
for the tests, and ehm… Yeah, I know the, like how it, how it will be eh, because I have 
done it many times. But ehm, yeah I think I believe that im good and then it turns out that 
I don’t know the answers and then, I feel like im bad, you know, like, *swallowing* 
disappointed at myself. 

 
Question 3: Does it affect in any way outside the classroom, or will perhaps, affect 
you after your education? 
UAnswer: Umhmm, later in my life you mean? 
- yes 
UAnswer: U*Short breath pause*, No, I, I  don’t think so. Its just like, like when I come 
home after receiving a bad grade, I, that they wont be funny *short laugh*, ehh, but in the 
long run I don’t think that I will get like, affected by a bad grade. No I don’t think so. 

 
Question 4: What do you think can help reduce these anxious thoughts or the 
anxiety overall? 
UAnswer: UThat’s hard ehm… 
Probe: An example of this might be more home practice 
UAnswer: Uyeah 
cont. probe: like talking in front of the mirror, deeper knowledge about rhetoric or 
public speaking skills, motivation from teacher or friends and so on. What I mean 
about public speaking skills is that the Swedish school, lacks rhetoric as a subject 
Answer: yeah 
cont. probe: and I want to know if that, if you think that pure rhetorical knowledge 
might help you remove these anxious thoughts. 
UAnswer: UEhh, maybe not the ones from the national tests but in general it would be 
really good to have a class, rhetoric, ehm, to learn people how to interact and… yeah, its 
important to be able to talk and solve con, conflicts for an example. Eh, but I don’t know 
if, yeah, I guess for the people that are, have like talking anxiety it would be really good 
to start practice it early age… Ehm… ehh, but I just feel like, the, the thing that gets me 
nervous when I am going to talk in front of people is that I don’t, eh, know – my speech 
or know exactly what im going say. And that is the thing that makes me nervous, not the 
people. 
- Okay, but Rhetoric does not only cover how to be a great speaker, it covers, 
language like grammar and language learning, and it also covers writing 
Answer: okay 
- and critical thinking. Do you think that, if rhetorical knowledge, or Rhetoric as a 
subject would be offered, do you think that maybe rhetorical knowledge might 
alleviate or reduce the nervousness, anxiety? 
UAnswer: Umhm, Yeah I think it would help– yeah. 
Probe: Do you wish for a subject like Rhetoric to be integrated in school? 
UAnswer: UYeah, eh, I wish that I, had gotten the chance to start with it early. 

 

Question 5: Do you feel that this anxiety is keeping you from a desired grade? I 
know you touched on it on the first question, but can you elaborate? 
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UAnswer: UEhm… Maybe like, the pressure and stress, eh, for an example for when I have 
National Tests because I know that like, now I’m, I have B, but I have to like, get an A on 
my reading exam and– that is very stressful knowing before, during the test no and… 
What was the question again *low, short laugh* 
- Do you feel that this anxiety is keeping you from a desired grade? 
UAnswer: UYeah, so maybe if– I would have like– endless of chances to make the test, eh, I 
would feel less pressure and take it easier– and maybe I would receive the grade I want. 
Probe: have you discussed this with your teacher? 
UAnswer: UNo, but it’s a good a idea to do it *short laugh* yeah. 

 
P2.2 
Question 1: When do you usually experience performance anxiety, or any sort of 
anxiety? Writing an essay, the national tests, or when you’re speaking in front of 
class, or any other situation? 
UAnswer: Ueh, Speaking in front of class. 
Probe: Alright, how often? 
UAnswer: UMaybe– four, times a year_ yes 
Probe: Four times a year? 
UAnswer: UThen its, ehm, big, bigger ehm_ mhm, Translated: assignments: yeah, 
assignments, yeah 
Probe: Does it worse of is it kind of the same anxiety? 
UAnswer: UNo, it’s the same. 

 

Question 2: What do you think were the causes or cause behind the anxiety? 
UAnswer: Umhmm 
Probe: Is it like for example not enough instructions from the teacher, maybe 
motivation, maybe grades? 
UAnswer: UYes, grades– I think. And– you’re– being– judged by– many more when 
you’re speak in front of your class. 
Probe: And that feeling makes you feel anxious? 
UAnswer: UYes. 

 

Question 3: Does it affect in any way outside the classroom, or will perhaps, affect 
you in the future? 
UAnswer: UNo, I don’t think so. 

 

Question 4: What do you think can help reduce these anxious thoughts? 
UAnswer: Umhmm, for example now– my class is only girls– we’re only girls and– that 
makes me feel so much more comfortable_. Ehm– I held a speech– about eh… I’ve had a 
eating disorder– and then I held a speech when I talked about that… And– I would never 
do that in front of a class– which im not comfortable with. 
Probe. That’s strong of you, but what I’m trying to investigate is, do you think, 
maybe, that Rhetoric as a subject which teaches people how to be a good speaker, a 
good writer, critical thinking, and language learning including grammar would help 
reduce these anxious.. 
UAnswer: UYes of course. 
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Probe: You think so? 
UAnswer: UYes– then you feel much more prepared– and like, know what you’re doing. 

 

Question 5: Do you feel that this anxiety is keeping you from a desired grade? I 
know you touched on it on the first question, but can you elaborate? 
UAnswer: UNo. 
Probe: You don’t think so? 
UAnswer: UNo. 
Probe: is there anything you wish to add with your experience of any form of 
anxiety in relation to the school? 
UAnswer: UNo. 

 
 

P3.1 
Question 1: When do you usually experience performance anxiety? 
UAnswers: UUh, before kinda like– Its kinda like just before tests for me– and mainly 
because I don’t like, I don’t know always how to study for it– and that’s when the anxiety 
like, starts to take over. 
Probe: Okay, is it only written tests? 
UAnswer: UMostly written tests– the other stuff I, I can handle that kinda like, its nothing. 
Probe: But have you ever experienced anxiety when speaking in front of class? 
UAnswer: UPresentation? Of course, I mean, I don’t experience anxiety before– in the 
preparation. But, I mean when im standing in front of the class, I kinda get nervous and 
stuff. 
Probe: What usually happens? 
UAnswer: UI kinda stand and– eh, sometimes I don’t know what to say– and stuff like that– 
and kinda– I don’t shake like– no one sees that im shaking but I can feel it by myself– eh, 
a bit. 

 
Question 2: What do you think were the causes or cause behind the anxiety? 
UAnswer: UUhh, the main cause was probably that I didn’t know how to study– for the test, 
I mean– eh, if I just should read the book, if I should write some summary by myself– eh, 
or if I should just read my notes from the lessons. The anxiety comes from the, I don’t 
really know how to study. 
Probe: Is that because of your teacher? That he/she does not give you enough 
information on how to study? 
UAnswer: UYeah, I think that, you should develop your own study technique– ehm, I just 
don’t have, haven’t have any needs for it before– in, in primary school, so I just, now 
when I got to the university, or yeah, here I mean. I got to, ehm, experience a lot of 
anxiety, not a lot but, still more than before– because I didn’t really have a studying 
technique– that’s what I think I the problem. 

 
Question 3: Does it affect in any way outside the classroom, or will perhaps, affect 
you in the future? 
UAnswer: UYeah– uhm, I mean right now its affecting me kinda like– I get mad sometimes 
at home, uh like, because I don’t really know how to study and when I don’t know I don’t 
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learn anything… And of course that’s going to affect me in the future but, if I just, learn 
my own study technique, I don’t think that, that’s the problem in the future. 

 
Question 4: What do you think can help reduce these anxious thoughts? Example of 
this might be more home practice, knowledge about public speaking skills, or 
writing skills or Rhetoric, motivation from teacher or friends and vice versa? 
UAnswer: UYeah, I just think that you should, ehm– study– earlier– that I should do it, cause 
I study I mean, I don’t study the night before but I study like– half a week before, or 
something like that and I, if you have a test like, quite a big test I think you should start– 
like two weeks before, but I don’t do that, because I don’t– want to, I don’t feel like at the 
time, when I should, start– and then it just creeps up on me, later. 
Probe: Do you think that maybe Rhetoric as a subject would help you reduce this 
anxiety since Rhetoric covers the basis of speaking, writing, language learning such 
as grammar and everything surrounding the language and critical thinking. Do you 
think Rhetoric, as a subject, if it would be integrated in the school system, do you 
think it would help you reduce the anxiety? 
UAnswer: UYeah of course, of course. Uh, I think it would help a lot– for, my studies– uh 
cause I would be more like, sure of what im doing, all the time. Uh, and know that– im 
doing right– uh, cause nowadays, I mean, I, sometimes I just think that, you know im 
maybe doing this wrong or maybe doing this “gesture”, wrong. So that would help a lot I 
think– uh, for the, uh, anxiety– yeah. 

 
Question 5: Do you feel that this anxiety is keeping you away from a desired grade? 
UAnswer: UEh, no– I don’t, I mean– of course in some subjects but– I mean– if I had, a bit, 
less, uh, anxiety of course I would have a better grade– I mean, I would have more 
confidence and stuff, as well, and that’s what I think, if you have confidence when you 
go in to a test, writing test, uh, I think that it will go better– ??? 
Probe: In these subjects, when you experience that anxiety is keeping you away 
from a desired grade, have you discussed this with your teacher? 
Answer: no. 
Probe: are you going to? 
UAnswer: UI probably should– uh, if it gets serious, but, if I, I mean if I can manage to, 
make the tests good– even if I have anxiety I don’t think it’s, it should be a problem but, 
of course anxiety aint good… I shouldn’t have anxiety but– if its not that serious I don’t 
think that I would, uh, talk to my teacher. 

 
 

P4.1 
Question 1: When do you usually experience performance anxiety? 
UAnswer: U_I guess it started when I, came to– the gymnasium or what you call it in 
English. Ehh, in, ninth grade it was okay, yeah, every test was not so hard– eh with– less 
than an hour at home you can, still get, get a good grade– but, eh, I think the main reason 
is the shock you get when you come here, to– from this level to this level “gesture”. So, 
yeah I think– the first test, was okay you didn’t know what really, waited– but, when you 
got your grade, you, thought that, wow I thought I was going to get an A, but, you got a C 
maybe. So, after that you… how do you say, you, you knew that, okay I need to step up a 
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bit. But, sometimes it still feels like how– you can spend like five hours at home and– 
don’t get the grade that you want, so at the end like, you just… give it up *short laugh* 
Probe: You said that you first experienced anxiety when coming to high-school, 
upper-secondary school. Was it when you were writing an essay, or the National 
Tests, speaking in front of class or simply a regular test? 
UAnswer: UNo speaking for me hasn’t been hard at all, so I think it was the first test– not the 
first but the second I think, the first you didn’t know that– translated: expectations:, was 
so high– but eh– yeah the second test I got, wrong, now– you got to study but, even if 
that I study for like five hours– not the, night before but like the whole week, I didn’t get, 
my A. So uh, after that I said like, yeah is it really worth it– so uh, sometimes you have 
periods that, you, just, don’t…you just leave everything here “gesture” and go home, and, 
don’t study at all– But ehh, yeah I think it was the first test. And now, for like this 
period– the national tests starts, and eh, translated: anxiety:– is really high. I don’t know I 
think, it is for everyone actually but, some people, can deal with it better than others. So 
eh– yeah we got the grades on the first speaking test in English– and yeah, you thought 
that it went really good you said everything right, you came up with good words and 
good ideas, and then you got a D_. And now I feel like, I don’t really know, what, what I 
should do to get a higher grade. So eh, now, we are working with some other 
presentations– and yeah, then it comes, again– what should I do, to get that A. 
Probe: So basically everything that involves your anxiety is because of the grades 
you receive? 
UAnswer: UYeah, I think it’s the main reason, for me. 

 

Question 2: What do you think were the causes or cause behind the anxiety? You 
mentioned that you studied four to five hours a day one week before the test, do you 
think that maybe it’s the teachers fault that you feel anxious, or maybe your own, or 
other factors? 
UAnswer: UEh, as I said I think– at the beginning that the main reason is, the– differences 
between the ninth grade and high school here. In ninth grade it was so easy to get, A in 
every– translated: subject: *short laugh*– so eh– yeah I think, you think that when you 
come here it will be as easy as, everything else– you don’t really get prepared for what 
really waits– so eh– of course sometimes it is my fault I, don’t really study as much as, I 
really should but– sometimes you don’t really get from the teacher what they want, they 
say one thing and then on the test, its, another… Because, my teacher in English is the 
greatest examples I think she gives…I think everyone in the class, knows that she’s, like, 
if she’s in a good mood, she will give you a good grade but– if she’s sad or something, 
she, can give you any grade. So eh– right now I think– translated: the anxiety:… is, really 
high. Eh, for every test, you think that– oh, should I really study or should I, leave it and, 
hope for the best *short laugh*. 

 
Question 3: Does it affect in any way outside the classroom, or might affect you in 
the future when you start working and has finished school? 
UAnswer: UI don’t know if, it will, affect me in the future– but right now, it really does 
I think. 
Probe: Can you elaborate? Can you give me an example of how? 
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UAnswer: UYeah you don’t know what to do, when you come home, you start to study– and 
eh, after maybe– five days, with one hour each day, you think that you know everything 
“gesture”. And eh– the last day before the test, you feel like, wow, shit, I don’t think its 
enough– and, for every time you get, a lower grade than you wanted, it builds up. So like, 
for this presentation that we’re going to have now– I’m really nervous and that’s never 
happened before– I’ve always been like, yeah, read about the, subject, get some words, 
find some pictures and, you can get an A, it’s always been that easy for me–. But now– 
for the first time I’m getting nervous, for speaking in front of the class, or even in a group 
or– so eh, yeah, that’s the way its affecting me I think. 
Probe: What makes you nervous when you speak in front of class, is it that they 
evaluate you? 
UAnswer: UNo, eh, I think the– only and main reason is the grade, that I’m going to get 
because, some people, doesn’t care so much about the grade since I do maybe but– my 
parents always told me that, this is an important thing in school, you know, yeah of 
course you are here to learn but– translated: National Agency for Education:, *short 
laugh*, have made it that, the only focus is on grades, it isn’t any focus on learning– after 
a test– it gets out of here “gesture”. So, I don’t know, a test last week I don’t remember 
anything– but I got an E… But when I get an A you think that, I maybe, will remember it 
but, no– .You know it for that, hour that you should know it, and after that– it, just leaves, 
your mind. 

 
 
Question 4: What do you think can help reduce these anxious thoughts? Example of 
this might be more home practice, knowledge about public speaking skills, or 
writing skills or Rhetoric, motivation from teacher or friends and vice versa? 
UAnswer: UWhat do you mean, rhetoric? 
Probe: Rhetoric as a subject, covers how to be a good speaker, how to be a good 
writer, it covers language learning, grammar and everything that surrounds 
language learning, critical thinking and more. Do you think that Rhetoric, as a 
subject integrated in the school, would remove the anxious thoughts? 
UAnswer: U_Yeah actually I do, I think because, everything will get much easier… if you, 
get maybe better examples or– really– detailed information about, the subject that you’re 
doing… As an example– I think now– in a presentation in, the national speaking test in 
English– you got graded on, not the speaking, you got graded on the information you, 
made up from the little text that we got–. And, I think that was not the subject– the 
subject was speaking… Maybe that test would be better if you, put someone in a room 
with an Englishman and, yeah start to speak– start a conversation and hold a 
conversation, because your– yeah, motivation from teacher would be very nice too, so, 
you know what you’re graded on– cause eh, I got a D– on that, speaking test and– I don’t 
really know how because in my group I think I was the one speaking, most… And, the 
other one in the groups– got a D too… So eh…Yeah I think it will help, it would help, to 
eh– maybe from ninth grade to really learn, everything that, has to do with Rhetoric 
*short laugh*– start earlier with it I think. 
Probe: When you said that motivation from teachers, would be nice too, do you feel 
that your teachers not motivate you enough? 
UAnswer: UNo I think, not at all. 
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Probe: Not at all? 
UAnswer: UThey eh– Maybe I’m not the one to speak but– I, know their, job is sometimes 
hard and they have much to do and– but, it isn’t just to give a student, yeah “gestures”, do 
this do this do this and get a grade… Like now, my teacher has been doing this tests for 
the whole week and we got ehm… translated: assignment:– yeah we got an translated: 
assignment:, about, doing a presentation about some animals and, she hasn’t been here 
for the whole week, on the, classes we have– so, now, it’s the first class that she’s here 
and like– yeah so we’re doing this translated: assignment: for no reason– it doesn’t feel 
like, she have put enough work with it, that like maybe we have… Eh– some teachers 
actually think more, about this, I think that, its important to, let the students know that, 
your work– that the teacher, puts down work on your work, if that’s the, right way to say 
it– not just yeah, here, yeah, what did you do, you got an E and, nothing more with that. 
If I put like, five hours, in a work I want the teacher to, give me a good– good reason why 
it’s bad or why it’s good or– yeah, give me examples what should I do better, what was 
good– and that, is quite bad here at this gymnasium I think–. You get a grade, and– if 
you’re lucky they, speak with you– if not, you can maybe read and learning from 
comments, two, three sentences *short laugh*. 

 
Question 5: My last question is about grades, you already covered that anxiety 
appears because of you not getting a desired grade. Now when you’ve clearly spoken 
about it, have you discussed this with your teacher? 
UAnswer: U*sigh*, yeah, I don’t know if, discuss is the right, word but, I’ve asked her, of 
course– and eh– sometimes you feel like, even if you ask her, she starts to, talk around 
the question, she doesn’t really give you, the answer that you want– it’s not just her, it’s 
some other teachers too but… Of course there is teachers that if you ask something like, 
why did I get this grade they can put you in a room, and they can, look at the whole, 
whole thing that you, did a test or I don’t know– and then really slowly, explain to you, 
what should you do better to get the grade you want, and what was good–. So yeah the 
motivation there, should be better and, it would be so much easier to actually get the 
grade that you want, and if you get the grade… Everything, will be better for me *short 
laugh* 
Probe: That was the last question, but do you wish to add anything that you want to 
maybe change or want to improve or make it better, about performance anxiety or 
teachers not taking your anxiety into consideration and not caring you having 
anxiety? 
UAnswer: UYeah like the last thing you said, it would be really nice if the teacher, wanted to 
understand, students that have really high ambitions and, want to get, high grades– so, of 
course if my teacher maybe sometimes came to me and asked, yeah, how’s it going, if, 
you need any help or extra help to, get the grade that you want or– that would be– really 
nice I think, from not just her but from everyone– Eh, of course some students, doesn’t 
care at all– I think that’s really easy for the teacher to see, if a student, really, cares about 
the school or doesn’t care at all. Yeah, I think that’s it. 

 
 

P5.3 
Question 1: When do you usually experience performance anxiety? 
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UAnswer: U*sigh* I think, for the most part I experience it when I, if it’s a big crowd for 
example, when I feel like, everyone’s judging me you know, especially the teachers 
because I know they’re setting grades for me for example and I think that is a big effects 
me a lot– You know, I’m trying to, get my conscious right, and trying to focus what I 
really want to–. But sometimes I think its ehm– it’s impossible when you know you have 
for example friends in the crowd who tries to, eh, make you fail or stuff, the thing is I 
don’t really know if that is on purpose or not, so that makes me you know, unsecure of 
what I really, have to say. So I think that’s the thing that gives me the most anxiety. 
Probe: So you mean that you often experience anxiety when speaking in front of 
class? 
UAnswer: Uyeah but, eh, if it’s a small crowd, I feel comfortable you know, when it’s a big 
crowd, and, when it’s people that I, know and don’t know, I feel you know, really 
insecure. But when it’s people I know really well and I know that, they don’t want to 
make me fail– I don’t take it seriously, and I can go on with my work but, when it’s 
people– when I don’t really know where I have them, in which category I have to put 
them– that’s the thing that brings the unsecurity. 
Probe: What do you mean by category? 
UAnswer: UI mean like– we all judge people you know, and we, put them in categories, in 
shelves– you know what I mean. And ehm– there is people maybe I, I am not friends 
with everyone you know, but I still know people and you always have your prejudices, 
about someone and I think its ehm– I think that’s the thing that, puts them in the category 
from the beginning, and then I think these are probably the ones that are going to judge 
me– So I think that’s the, thing I experience very hard to stand up with. 

 
Question 2: What do you think were the causes or cause behind the anxiety? 
UAnswer: UUhh– I think– I think it was from you know when I was in middle school. 
*sigh*– I had a teacher, she was really rough you know, and she was like you have to, 
present like you’re in high school. I think I was in sixth grade but– I remember we were 
scared of going to school because of that– and I was like shit, sorry for the bad language 
but I was like– I don’t know what to do, and she was like you have to do that and you 
look at the crowd–. And I know how my– my, class before was, they were really 
unserious and they, put a lot of… how do you say it– they made me laugh in front of the 
class, and then the teacher, would lower my grades, and that would affect everything for 
me and then I was like, crap I cant do this– and that brought me more anxiety for these 
kinds of presentations, it is also performance you know. 
Probe: You said two things, both grades and evaluation cause the anxiety. Which of 
these aspects is the main cause behind your anxiety? Is it evaluation or is it grades? 
UAnswer: UYou know– the thing is, when I’m outside presenting something, I don’t really 
feel any anxiety at all, I think it’s about the grades–. If I know that this thing will affect 
my future, that brings anxiety you know, I think like crap I maybe won’t get a work 
because of this you know, I think too far sometimes, I think its overanalyzing– that’s the 
problem I think behind all of this. 

 
Question 3: Does it affect in any way outside the classroom, or will perhaps, affect 
you in the future? 
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UAnswer: UThe thing is, I think, the more we grow the more serious we get– And I– I’m 
kind of a independent person too and I think it’s, up to me– to get over it, I think it’s a 
phobia I have, to stand in front of people, and present, but it’s also, when it’s about 
grades, it pressures me more you know– but it’s like, I don’t get so much anxious about, 
you know, presenting in front of the whole class if there wasn’t a teacher too because I 
know the teacher will judge me no matter what you know– yeah, as I said. 

 
Question 4: What do you think can help reduce these anxious thoughts? Example of 
this might be more home practice, knowledge about public speaking skills, or 
writing skills or Rhetoric, motivation from teacher or friends and vice versa? 
UAnswer: UI think, but I haven’t tried that 
Probe: Of course, since there are no subjects in Swedish schools today that offer 
rhetorical knowledge or Rhetoric as subject unless later in the education. Can you 
elaborate how? 
UAnswer: UI’m sorry, I don’t understand, what do you mean? 
Probe: I mean if you think that rhetoric can reduce these anxious thoughts, then it 
must be that you don’t get the knowledge you want to receive. And since covers how 
to speak, how to write, do you think that rhetorical knowledge might reduce the 
anxiety you feel whenever it appears? 
UAnswer: UYeah, of course I do. I do think so–. The thing is I, I think I need help you 
know, like a supportive person who can always have my back, the thing is I, I also realize 
that I can’t have someone after my back all my life you know, only for a period of time… 
But I, you know, as you grow older you grow wiser too… So it’s– it’s up to me a lot– 
and I try to be as independent as I can, I try to do my best. 

 
Question 5: You already discussed that anxiety is keeping you away from a desired 
grade. But have you discussed this with your teacher, or teachers? 
UAnswer: UYes I have a lot of times, but they don’t really know, they’re just like– yeah 
you can do better next time. 
Probe: They don’t offer you help? 
Answer: No. 
Probe: No? 
UAnswer: UNo, never happened… Actually they’re just like, you just have to relax, just 
relax and it will be okay, every time since middle school–. And I’ve been like yeah, sure, 
ironically, with sarcasm, I’m like yeah, probably, but it’s never better and then they 
wonder like do you have dyslexia sometimes they ask me these questions you know, and 
I was like I don’t have dyslexia, why you bring up personal stuff– I don’t have dyslexia 
but I, I don’t know really why, and then they send me to the– counselor and she was like 
uh, I want to try your reading and writing skills and I was like why– and she was like I 
suspect you have dyslexia because you, don’t focus on your tests and– there’s no 
structures in your work you know–. And I was like– yeah fine, we can take a test and I 
was above the you know– above the grade so I was doing good but, still the teacher was 
like yeah, I think he has dyslexia or something… I was like no I don’t you know, the 
thing is I’m–anxious *short laugh*, and she was like no I think you have ehm, something 
else– cause you seem very social among people and friends and you speak a lot with 
people and I was like– that’s two different things you know, that’s, school and that’s my 
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spare time so, you can’t compare that really– you know… So ehm– they haven’t really, 
you know, cared about that so much, they’re like that’s your problem They haven’t said 
that like that, but I know what they mean– It’s like, they don’t want to handle that or it’s 
to much for them– but I think your teacher is also your parent during school you know, 
cause they see you every day, they teach you stuff… And– and I have a teacher right now 
and she’s like my second mother you know, she’s always behind my back and she always 
reminds me to do this “gesture” and she is, actually helping me with things– and she is 
the first one, to be honest… And she says, she’s like, I know you’ve been through a 
rough time and I’m always there for you, you know she calls me sometimes and tells me, 
if I need some help, I’m here for you, she’s like, I don’t want to push you to be mean or 
something, I’m doing this for you, for your future, when you get kids and get married and 
stuff–. There are people of course that cares you know, but there is some people, I mean 
the, the majority of the teachers don’t really care about that– it’s like ehm, yeah go visit a 
counselor or something you know, *short laugh*, and eh, I think its um, we don’t visit 
counselors every day like teachers, so I think teachers have more responsibility about 
that… That’s what I think. 

 
P6.3 
Question 1: When do you usually experience performance anxiety? 
UAnswer: UEhm, often when I have big tasks, ehm, for example big papers, or, tests or 
something like that. Ehm– and mostly when I’m not that well prepared or haven’t 
planned ahead, so yeah, that’s when I experience it. 
Probe: You said that it appears when writing, or doing an assignment, do you 
usually experience anxiety after or during the assignment? 
UAnswer: UI think it’s, all the time, until you get the grade really– and really after the 
grade if your not, pleased with the grade you got–. Because I put quite high expectations 
of myself, so therefore I have sometimes anxiety 

 
Question 2: What do you think were the causes or cause behind the anxiety? 
UAnswer: UWell it is as I said, that I put high expectations on myself– Ehm, I guess it 
partly comes from home and, partly comes from school I guess– but, in the end it comes 
down to me, I think. 
Probe: When you say home, can you elaborate? 
UAnswer: UWell, perhaps I feel like I have, expectations to live up to. 
Probe: From your parents? 
Answer: Yeah, partly. 

 
Question 3: Does it affect in any way outside the classroom, or will perhaps, affect 
you in the future? 
UAnswer: UYeah I think so… Because, my response to this anxiety is often that I don’t do 
anything you know, that I’m sort of, translated: action paralysis: you know, yeah– Ehm– 
So I think, it kinda stops me in some way I think– and holds me back, yeah. 

 
Question 4: What do you think can help reduce these anxious thoughts? Example of 
this might be more home practice, knowledge about public speaking skills, or 
writing skills or Rhetoric, motivation from teacher or friends and vice versa? 
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What I mean about rhetoric is simply that Rhetoric covers the fact of how to be a 
good speaker, how to be a good writer, language learning such as grammar and 
more and critical thinking. So do you think that Rhetoric, or, rhetorical knowledge 
might reduce this anxiety that you experience? 
UAnswer: UYes I do think so, I think it makes it a lot easier– ehm when you know how to 
speak, I think– I sometimes get, I wouldn’t really call it, yeah maybe anxiety from 
speaking– eh, to the public you know… And I think deeper knowledge and, being well 
prepared really helps this, and as you said, deeper knowledge, yeah. 

 
Question 5: My last question is about grades, you already covered that anxiety 
appears because of you not getting a desired grade. Now when you’ve clearly spoken 
about it, have you discussed this with your teacher? 
UAnswer: UNo, I haven’t discussed that I feel sometimes anxious about– because I think 
its, really up to me and that, its my fault that I put up so high expectations you know… 
So, that’s why I feel like that you know. 
Probe: Do you want to speak with teachers about this? 
UAnswer: UNo, not necessarily, no. 
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