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Abstract  

Poetry is teaching material that often is forgotten by teachers of English even though it is 

listed as core content in the subject syllabus in GY11. Although the word “poetry” only is 

stated once in the syllabus, it can be interpreted to be indicated wherever “literature in various 

genres” is mentioned. Poetry is often viewed as too difficult for students to study; however, if 

it is provided with sufficient scaffolding, students can derive much more than one might 

expect from studying poetry. In addition to enlightening and teaching students about 

themselves and their surroundings, the study of poetry can supply them with the skills of 

analysis to a degree that not many other materials can grant them. It gives students the 

opportunity to practice deep analysis and to study the building blocks of the language as they 

interpret meaning in different poetic forms.  

The analysis of poetry helps students develop their reading comprehension skills in 

English as a foreign language, an explication of poetry analysis is done in this essay’s 

analysis. Working with creative reading and writing develops the character, challenges 

language use, develops writing skills, and promotes reading comprehension. Through the 

analysis of poetry combined with writing, the students learn about language use and the 

content and meaning of a poem. The act of writing and imitating a model is where the 

students can operationalise what they learned from the poems language and style. To study 

poetry and to use its language and feeling leads to comprehension of the poem. The analysis 

of poetry becomes a method of true reading comprehension. To study how reading and 

writing can help the students develop in a second language this essay will use transactional 

theory to study how poetry can be used in teaching situations. This essay will show the poetry 

of teaching a forgotten teaching material. This essay will show the art of learning a second 

language through the dance and music of texts, through poetry.  
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Introduction  

The general goals of the 2011 Swedish Curriculum for the Upper Secondary School have 

many features that apply to the study of poetry. The overall objective of secondary education 

states that “[t]he school should promote understanding of other people and the ability to 

empathise” (5). Secondary education should enable students to find their uniqueness as 

individuals and develop and feel secure about their own identities. What is more, students 

should learn about values and understand the values of others, and think critically and orient 

themselves in a complex reality. Secondary school should stimulate curiosity, creativity, and 

thinking processes.  It should boost student confidence and help them develop their 

communicative and social competence (Curriculum, Ministry of Education, 5-9). Poetry 

conveys strong statements and feelings through its concise, but powerful, language use. This 

quality makes people often turn to poetry in situations of crisis like death, war, or for happy 

occasions such as weddings. People turn to poetry in situations like these because of the 

strong bond it has to emotion. It is an excellent art form to study to learn about oneself, 

situations or about other people. It is a gate to the complexities of inner life.  

 Poetry is a fitting material for the general goals of the curriculum as well as the subject 

syllabus for English. The goals for the English subject in upper-secondary school can be 

achieved by other materials, but poetry is a fruitful option that often is forgotten by teachers. 

The syllabus stipulates that students should develop an all-round functional communicative 

ability. Among other things, communicative ability includes reception, the ability to analyse 

and understand texts, as well as production and interaction, including writing and adapting 

one’s language to different situations, purposes and receivers. Teaching should supply the 

students with tools to develop their writing ability with variation and complexity. In addition 

to this, students should be able to reflect and discuss cultural conditions and social questions 

in parts of the world where the English language is used (Ministry of Education, 53-55).  

Studying, writing and interacting with poetry involve both the analysis of texts as well as 

production and interaction in a varied and often complex manner. Poetry often carries both 

cultural and social connotations in its emotionally capturing language use. In creative reading 

and writing, special focus is directed towards reception and production. However, speaking 

and listening can be a large part of the process if students work actively with peer-review. 

Poetry as teaching material gives many opportunities to develop the students’ all-round 

communicative abilities. Studying poems and imitating their style can raise students’ 

language awareness because the study of poetry requires analytical skills and strategies such 
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as study of the smaller components, the words, to realise their meaning for the unit as well as 

the potential the used language can have in their own writing. They need to act as authors do. 

They need to use dictionaries and study the synonyms and antonyms to find the word that 

convey their feeling, to try these words out in drafts, and then rewrite and explore how they 

can use the language to convey their thoughts and feelings. 

Complex lyrical poetry is a difficult art form. To tell students anything else is to would 

be to gloss over the challenging nature of the genre. Nevertheless, poetry is an important 

literary genre because in poetics, language is the most important thing. In schools today, 

student reading comprehension is remarkably inferior to previous years. The study of poetry 

can help students develop their literacy ability. Poetry is concerned with diction, syntax, 

voice, tone, and effective use of figures and tropes. The use of these features determines a 

poem’s style. A writer’s style can be described as the colours of an author’s artwork. These 

colours, which truly only are spots of ink on a blank sheet of paper, are transformed by the 

writer into messages and meaning. Written language surrounds us all whether we work, study 

or if we communicate with others. It surrounds us all in our everyday lives. In society today, 

we need to master the skill of fluent reading in a second language. Since written 

communication plays a significant role in our everyday life it should be thoroughly practiced 

in school.  

One of the several ways to practice interaction and production of texts is creative 

reading and writing of poetry. This essay will address creative writing and reading in the 

English classroom in upper-secondary school in order to examine how reading and writing 

supports reading comprehension and what this implies for language learning and teaching in 

upper-secondary school. The objective is to answer the following question: how does poetry 

analysis help students develop their reading comprehension skills in English as a foreign 

language? 

Poetry analysis is about breaking down and studying the language of a poem to 

interpret meaning. If students encode and decode poetry, the inquiry develops their explicit 

knowledge about language content, language skill, and it supplies metacognitive 

opportunities. In addition to this, the encoding and decoding of poetry helps them advance 

their knowledge about attitudes, emotions, and values. Processing poetry promotes language 

awareness, and it trains literacy. Close reading and writing poetry gives a healthy outlet for 

empathy and emotions for students while also developing speaking and listening skills. 

Studying texts closely is not only to work with one’s own persona. It is also a way of 

introducing meaning and relevance to the students and promoting engagement and rigor. 
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Close reading also enables students to lose themselves in texts where they can bring life to the 

words on the page. Close reading any literary genre will help students develop these abilities; 

however, poetry is an option that often is forgotten by teachers, even though the material has 

many possibilities.  

Poetry is not only a material that students can study to develop their language; it is 

also a material that can help students develop their own character. J. A. Appleyard argues in 

his book Becoming a Reader: The Experience of Fiction from Childhood to Adulthood, first 

published in 1990, that adolescent students are individuals who are insecure. They are trying 

to define their self-image and their role in society. Appleyard argues that reading can help 

students to define themselves. Students move away from the previous stage in life, childhood, 

and move towards adulthood. In this process, adolescents start to search for literature that they 

can identify with and that can tell them about reality, about how good and evil is not as 

clearly separated as children think it is (96-7). Poetry is an emotionally clear and concise art 

form that can help students through this period of their lives. Appleyard further argues that 

reading helps students learn about values, beliefs, and behaviour, especially about emotionally 

painful subjects (101). Analysis of reading helps students empathise and understand other 

people, and in the process, they learn about themselves and the complex reality we live in. 

Poetry, with its expressive language, is an excellent material to help students learn about this. 

 Reading is the first part of personal evolvement for the students second language, but 

writing also has a large part of the growth of students’ identities. In her book Creative Writing 

a Practical Guide, first published 1998, Julia Casterton argues that writing helps persons to 

unravel what is going on in their own minds. They discover themselves through the form of 

the sentence and the written text. Writing, in Casterton’s view, gives us power, intellectual 

freedom, and control over our own lives (5). Writing poetry can provide teachers and students 

with an opportunity to work with an active, expressive and artistic writing session that differs 

from what is usually the centre of the classroom. This essay argues that poetry should have a 

more central part of education because poetry is the closest form to music and dance; it can 

evoke feeling in just a few words. Casterton claims that poetry is a powerful genre. It enables 

students explore the furthest limits of their thoughts, feelings, among other things (121-22). 

Poetry is an art form with a precise and complex powerful language. Close reading and 

writing poetry gives students the tools that can help them develop their language awareness.  

Three exercises have been selected for the analysis of poetry’s opportunities in the 

classroom in this essay. Two of these are presented by Heather Sellers in her textbook, The 

Practice of Creative Writing, published in 2013.  They are aimed at undergraduate students. 
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The third exercise is taken out of Nancie Atwell’s textbook for teachers In the Middle: A 

Lifetime of Learning About Writing, Reading, and Adolescents, first published in 1987 and 

republished 2015, which focuses on learners in upper-secondary school. These three exercises 

start with one, or in Atwell’s case several, inspirational poems. Seller’s first exercise, which is 

exemplified with Bob Hicok’s poem, uses scaffolding: every fourth line of the poem is a 

template to be filled in by the student.1 In this exercise, the students are supposed to choose a 

poem they enjoy, or use Hicok’s poem, and fill in the blanks in between the remaining lines to 

create a new poem. In the second exercise, the students are to base their poem on Gregory 

Corso’s poem “Marriage.” This is a scaffolding assignment where the student is supposed to 

convey the same feeling as the model poem but with content taken from their own experience 

or their own imagination. The last and third exercise is Atwell’s creation that she supplies in 

her textbook. In the beginning of the exercise the students, together with the teacher, study 

and discuss haiku poems written by various authors. After that the students are to create their 

own poem based on directions of how this genre of poems is built up supplied by Atwell.  

                                                             
1 In this context, I refer to scaffolding in the same way that Sellers does; that the exercise provides scaffold 
for the students. Thereby scaffolding is not viewed in the traditional connection to Vygotsky’s definition of 
the term, that is to say; the usage of the term scaffolding is not closely connected to teacher supplied 
scaffolding.  
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Background  

In his book The Reader as a Text Creator, Lars Wolf remarks that poetry previously 

was well established in the Swedish classroom. According to the first official curriculum, 

established in Sweden in 1878, students were to learn texts by heart, according to tradition in 

the Swedish teaching context. Memorization pedagogy continued in the two latter curriculums 

of 1919 and 1955 when it comes to poetry, but novels started to be analysed in the curriculum 

of 1955 (15-16). Wolf points out that with Lgr 1955, some emphasis was put on enabling 

students to connect their own experiences and their persona with the text. In the 1962 

curriculum, poetry was associated with the artistic subjects of art and music, but poetry was 

still at this point only read out loud to the students (17-18). With the 1969 curriculum, 

teaching focused on word memorization and spelling drilling. The role of literature and poetry 

was further weakened in the 1969 curriculum. In Lpo 80, poetry was stated to be helpful to 

the students’ language abilities, but in Lpo 1994, poetry was not mentioned at all. The focus 

of literary instruction was thus on narrative fiction (18-19). The Swedish curriculum has 

historically mentioned poetry as an teaching material in general or in relation to the teaching 

of the Swedish language, however this comes to change with GY11. 

In the current Swedish curriculum for English, GY11, focus continues to be on prose 

literature and narrative fiction. Under the reception heading, the term “poetry” is mentioned 

once in English 6. In the other courses, fiction is the core literary material. However, in the 

description of the course of both English 5 and 7, literature in various genres is listed as core 

material, which may include poetry. Many features of the curriculum for English fit in well 

with what poetry can offer. However, the potential of poetry is not explicitly stated in GY11.  

Poetry may not be mentioned in words in the commentary material of the English subject, but 

it can be interpreted to be implied in references to fiction. In the description of kinds of 

fiction, the commentary material mentions song lyrics, cartoons, myths, movies and 

videogames. Poetry should be on this list of suggestions of fiction. Poetry could also be 

specified in the discussion of stylistics, rhetoric and genres in the commentary material 

published by the Swedish Ministry of Education, where it fits in perfectly (Ministry of 

Education, “Ämneskommentar” 6-14). The focus is now on popular culture and media such as 

videogames and movies in the classrooms; however, poetry is fruitful material that needs to 

be remembered. Poetry is a branch that became unpopular in the Swedish teaching contexts 

during the seventies and it is rarely or not at all used in the Swedish classrooms today, even 

though it should be.  
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Poetry is a material that can be used in an educational purpose with both younger 

children and older adolescents. Poetry is a nuanced art that can be used in many different age 

groups; it can be used with kinder garden kids to help them define basic feelings in simple 

words, it can also be used with upper-secondary students to help them understand more 

complex feelings, as Corso’s more complex feelings in his poem “Marriage”. As an example, 

Atwell starts to use poetry when her new beginners arrive as an entrée to the mind of a writer, 

and she continues to use more complex poems as the children get older. The students in 

middle school that Atwell teaches are in between the ages of eleven to about fourteen (64). 

The students of English 5, 6 and 7 are of the ages in between sixteen to twenty, young adults, 

and they are mature enough to start to study more adult poetry. Atwell’s assignment, that is 

made to fit middle school from the beginning, is adaptable to fit students of both English 5, 6 

and 7 because of its free and adaptable manner where the teacher is to choose the poetry that 

they find fitting for the class. However, Seller’s two assignments are a bit more complex so 

they might be more fitting for the older students who study English 6 and 7. All the three 

exercises can be adapted to fit the three different levels in upper-secondary school if teacher 

scaffolding is provided in combination of the scaffold the assignments in themselves 

provides. On the other hand, it would be advisable to use Atwell’s assignment for students of 

English 5 if they do not have any previous experience of working with or learning from 

poetry.  

 We do not only learn about literary works. Literary philosopher Louise 

Rosenblatt argues in her article “A Performing Art” that we share, participate, and live in 

literary works. Rosenblatt explains that the creative activity of reading can only be performed 

by the reader. The reader turns the black spots on the page into something by drawing on his 

or her past experiences. Each reading becomes a unique encounter. The reading activity is not 

only a matter of relying on experience; it also involves selecting appropriate responses and 

sensing the interplay of the words as well as responding to the tone, attitudes and movement 

of the individual words. The reader must analyze what the structure of the tone, attitude and 

movement means, not only for the text as a unit, but also in the smaller parts of the text. In 

addition to this, the reader must realize his or her own capacity to understand what becomes 

the poem. Earlier theorists and critics have not paid that much attention to the synthesizing 

process itself.  They have only concerned themselves with the classification of symbols and 

patterns in the text. In Rosenblatt’s view, teaching literature should be helping the students to 

perform in response to a text. The teaching becomes more of a coaching situation where the 

student learns how to evoke the work by him or herself. Thus, the teacher needs to keep this 
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view alive in the classroom and guide the students in their reading of a text (A Perf. Art, 999-

1000).  

 Rosenblatt describes that before critical theory had its upswing in the past six 

decades, the poems were viewed as “a biographical document or as a document in intellectual 

and social history” (A Perf. Art, 1001).” In the twentieth century, however, this view came to 

change with New Criticism. Poetry came to be viewed as an art form. Another reaction to this 

was close reading. Close reading objectified the poem and argued that it should be studied 

without reference to either the author or the reader. In contrast to this, Rosenblatt states that 

not all evocations of a text are the same. They differ depending on the reader’s life 

experience. This does not, however, mean that there is only one correct reading. If relevant 

experience is missing, and the reader has undisciplined, irrelevant or distorted responses, the 

result will be inadequate interpretations of the text. Teaching should therefore guide students 

to controlled, valid or defensible responses to a text (A Perf. Art, 1001).  

The teachings of creative reading and writing through poetry should develop students’ 

language awareness. In the teaching of the English language, it is important that the learning 

centres on how the language is used. In addition to this, it is also important that students 

analyse and apply this language in their own productions. In their article “Language 

Awareness,” Peter Garrett and Carl James define language awareness as the “explicit 

knowledge about language and conscious perception and sensitivity in language learning, 

language teaching and language use” (330). The term, in this context, refers to raising 

awareness about language so that students learn English by reflecting on how the language 

works, what students need to learn about language, and how they learn about it. Language 

awareness is thereby connected to learner autonomy. In addition, it is connected to analytical 

competence. The term constitutes “awareness of pattern, contrast, system, units, categories, 

[and] rules of language” (331). Studying poems and imitating their style can raise students’ 

language awareness because the study of poetry involves developing the same analytical skills 

and strategies as those developed in language awareness. To study poems and to work with 

them while exercising student anatomy raises students’ language awareness. It does so 

because such work requires analytical skills and reading and writing strategies.  
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Theoretical Background  

There are many previous theories on how reading comprehension can be enhanced 

through different teaching techniques and materials, but there are not that many that focus on 

creative reading and poetry writing as teaching material and learning activities. In most 

studies, poetry is mentioned on the side, rather than being the focus of the theory.2 Therefore, 

the theoretical background of this essay consists of research on creative reading, creative 

writing, and poetry in language and literary teaching. Rosenblatt and Edward Corbett set a 

leading role with their seminal theoretical views. Several other pioneering authors who have 

written about pedagogy from various angles will be presented in this essay. These theorists 

include Mara Linaberger and Jane Mattisson, who have written articles about the teaching of 

poetry; Nancie Atwell; and Kylene Beers and Robert E. Probst, who have written about their 

approach to teaching writing in their classrooms. There is also Claire Kramsch; who has 

written about how reading stimulates students’ personal development. Finally, there is Elaine 

Showalter and Tom C. Hunley and Sandra Giles; who discuss the use of rhetoric pedagogy. 

Even though some of these theoretical sources are older, it does not mean they are outdated; 

important theorists like Rosenblatt and Corbett, for example, are timeless. These authors and 

their perspectives will be the building blocks for reaching the goal of studying to what extent 

the combination of reading and writing poetry could be used in the second-language 

classroom.  

Rosenblatt’s transactional theory of reading, The Reader, the Text, the Poem: The 

Transactional Theory of the Literary Work, first published 1978, views the reader as an 

individual who comes together with the text to create poem. A reader understands the work 

through prior experience, which implies that a text is changeable, variable, and different for 

each reader. To read is to act on the text and the text acts on the reader. The relation between 

the text and the reader is not linear: it is a changeable relation that depends on the time and 

place as well as the present state, interests, and preoccupations of the reader. The reader draws 

from his or her experience and habits of mind to interpret the marks on a page, verbal 

symbols. The words become the text of a poem or a scientific formula by virtue of the 

relationship in between the text and the reader and the reader’s ability to realize the world of 

the work. In short, reading involves both the perceiver’s contribution and the guidance of the 

words on the page. The text is not an objective thing, existing apart from the reader, an entity, 

                                                             
2 Several of the authors used in this essay such as Kylene Beers and Robert E. Probst, Claire Kramsch, Tom 
C. Hunley and Sandra Giles and Elaine Showalter, do not focus on poetry. However, these theorists either 
include a short chapter on poetry or discuss a theoretical aspect that can be applied to poetry.  
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as New Criticism assumes, but rather “an active process lived through during the relationship 

between the reader and the text” (The Reader, 20-21). To describe the process of reading, 

Rosenblatt uses several images to describe the performance of the reading process: “The 

reader performs the poem or the novel, as the violinist performs the sonata. But the instrument 

on which the reader plays, is-himself” (A Perf. Art, 1000). Rosenblatt also cites the last lines 

in William Butler Yeats poem “Among School Children” to embody the reading process:  

  O body swayed to music, O brightening glance,  

How can we know the dancer from the dance? (A Perf. Art, 1000). 

 In the reading process, the author drops out of the picture; the interaction is 

only in the relation in between the text and reader. Rosenblatt feels that transactional 

terminology is very appropriate for many areas of research, but it is a perfect fit for describing 

the reading process. Rosenblatt’s application of the term “transactional” to the reading 

process is her ground-breaking contribution to the field (The Reader, 16-21).  

In this essay, transactional theory will be used as a starting point for the analysis of 

how poetry could be taught in a classroom filled with students, that is to say, a classroom 

filled with individuals. The relation between the poem and the reader could be operationalized 

to determine what effects the teaching of poetry could have in the classroom. This theory will 

determine what the relation between the poem and the reader is, what the understanding of 

this poem becomes, and how the different elements of the text come together to produce 

certain effects on the reader. Transactional theory will be used to examine the effects poetry 

could have on a student in his or her learning process in the second-language classroom.  

An article on pedagogy that is useful in this context is Edward P. Corbett’s “The 

Usefulness of Classical Rhetoric,” published in 1963. Corbett argues that classical rhetoric is 

relevant to students’ writing process. Students do not see the purpose of theme-writing 

because their writing is seldom directed towards an actual audience. A rhetorical writer 

focuses on the audience and uses various means of persuasion to see to the audience’s 

emotional appeal. Corbett discusses some classical techniques which he feels can be useful in 

a freshman course, one of which is imitation (162-163). Corbett suggests that the rhetorical 

approach to teaching writing can be used in creative writing as well because the analysis of 

material is calling “for a realization of the functions of style, in all its aspects, in effecting our 

purpose. We are all vaguely aware of the function of style; classical rhetoric can make us 

clearly aware” (The Usefulness, 164).  

Another useful text by Corbett is his 1971 article, “The Theory and Practice of 

Imitation in Classical Rhetoric,” where he develops his views about the relevancy of imitation 
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pedagogy, inspired by classical rhetoric for modern writing instruction. He discusses ancient 

philosophers such as Aristotle and Isocrates’ views of imitation as a strategy of an orator. 

Corbett argues that imitation has a bigger impact on our learning than just learning how to 

give speeches like an orator; it is important for the acquisition of any skill (243). Imitation in 

combination with theory and practice is needed to acquire different skills whether they are 

manual like knitting, athletic like a sport, or intellectual like speaking and writing. Corbett 

exemplifies with a child learning its first language: “first imitation, then practice, ultimately 

theory or the grammar of the language” (The Theory, 244). Corbett argues that this 

observation might be simple, but it is still powerful, which is why it was the leading approach 

to teaching rhetoric in schools for over two thousand years (The Theory, 244). Corbett shows 

that students learn writing and other skills through imitation, but he still doubts that imitation 

will have an upswing in education again within a decade because of the focus on creativity, 

self-expression, and individuality. Many think that imitation impedes the skills of a writer 

rather than develops them even though many writers openly discuss how imitation has 

affected them positively (The Theory, 249). Corbett implies that imitation is a good way of 

learning: the “internalization of structures that unlocks our powers and sets us free to be 

creative, original, and ultimately effective. Imitate that you may be different” (The Theory, sic 

250). Imitation is a way of teaching students about creativity per se as well as creative 

writing. Therefore, imitation will have a central role of this essay in the discussion of the 

teaching of poetry.  

Tom C. Hunley and Sandra Giles, who also focus on rhetorical pedagogy, argue in 

their article, “Rhetorical Pedagogy,” published in 2015, that the English subject has been 

damaged by the separation between creative writing and rhetoric. Hunley and Giles hold that 

the classroom should uphold the partnership between criticism and creative writing instead of 

the more imaginative way of looking at creative writing. Furthermore, some teachers try to 

take the easy way out when it comes to creative writing by claiming that it cannot be taught. 

However, this is not true, Hunley and Giles argue that talent can be developed, they are 

hopeful that creative ability can be developed in the classroom. Hunley and Giles observes 

that teaching has developed an unreflective, destructive pedagogy that lets students down, 

makes teaching frustrating, which hurts the reputation of creative writing as an academic 

discipline. A clearer tie between rhetoric and creative writing would help students be 

imaginative, sophisticated, and help them develop a poetic voice. It would make creative 

writing great teaching material in the classroom (8-13). Hunley and Giles direct their article to 

university teachers. However, their views apply to upper-secondary school as well. Teaching 
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in upper-secondary school should be more focused on rhetoric in creative writing because this 

approach gives more room for the students’ creativity. It could give them a greater chance to 

improve their writing skills. Rhetoric is motivating for both writing and reading, creativity 

brings the stimulating writing that amuses students and it makes them want to be present in 

the classroom.  

Yet another theorist who focuses on pedagogy in the English classroom is Atwell, the 

creator of one of the assignments studied in this essay. Teaching reading and writing in a 

workshop is the focus of Atwell’s classroom, which she describes in her book In the Middle. 

She indicates that the time her students put into her workshop is time spent on language 

training. Students grow as writers and persons by conquering reading and writing problems. 

Atwell does not call her classes English courses. She calls them reading-writing workshops. 

In these sessions, Atwell states that “common tools” that many teachers use are textbooks, 

vocabulary lists, book reports, grammar drilling, memorization or any kind of standardized 

tests. These kinds of methods and materials are banned in Atwell’s classroom. Exercises like 

close reading of poems, as well as other tasks of reading and writing is what Atwell supplies 

in her independent environment to get students engaged in their learning (3-35). Most 

teachers use what Atwell calls common tools in the regular English classroom such as book 

reports and memorization; however, Atwell distances herself from these methods. These 

methods are not the only way to teach language. In Atwell’s workshops, where the students 

build quality from quantity by peer review, the students work with revising their own works 

to improve their language use. Atwell’s workshops are more uncommon methods in the 

Swedish classrooms; however, it still is a sufficient language teaching approach. More 

teachers should take distance from the “common tools” and use workshops like Atwell’s that 

stimulates the students’ language learning in a creative, fun way. I agree with Atwell that 

reading and writing should not be a sort of reward for those who survived the drilling 

exercises that teachers often think is in the curriculum; it should be the main task (34-5). 

Another author who focuses on pedagogy is Mara Linaberger, in her article “Poetry 

Top 10: A Foolproof formula for Teaching Poetry,” published in 2004. Linaberger observes 

that teachers usually feel threatened by teaching poetry due to assumptions about the material 

being too difficult to teach and to learn from. However, Linaberger argues that poetry is 

within the ability of students. She declares that only reading poetry, the traditional approach, 

is not enough; writing should be a part of the educational design as well (366-67). Linaberger 

has developed ten steps towards being able to teach poetry that involve studying a poem: 

mimicking it, presenting it, and encouraging students to use what they have learnt in their 
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own productions. This educational design gives teachers questioning techniques that help 

students find and understand the deeper meaning of texts. This approach recreates what 

advanced readers do when they read silently, which is something that one cannot simply 

explain to students (368-70).  

Research regarding the teaching of poetry secondary education is not as well 

established as it is in higher education. However, some research in higher education can be 

applied to secondary education as well. For example, in her article “Teaching Poetry,” 

published 2011, Jane Mattisson focuses on historical criticism and New Criticism applied to 

the analysis of T.S. Eliot’s poem, “The Waste Land,” and how these approaches can be 

appropriate for teaching undergraduate students how to develop their language. She presents 

arguments against poetry being used in the classroom, and she meets these arguments by 

showing, in her teaching poetry unit, that the students can learn about and develop their 

language by processing poems. Mattisson also thinks that poetry can develop students’ ability 

to analyse the commentary of critics, thus helping them to become critics themselves. 

According to Mattisson, no poem is too difficult if the students acquire the tools to interpret it 

(33-35). I agree with Mattisson that poetry can develop undergraduate students’ language. 

Furthermore, poetry could be used to teach students in secondary education about language as 

well as the undergraduates Mattisson’s article addresses. The assignments could be harder for 

secondary students to work with, but with teacher supplied scaffolding they should be able to 

overcome difficulties. The main point is that poetry can be used is the development of 

students’ language.  

In contrast to the theorists discussed above, Claire Kramsch focuses on reading 

comprehension’s bond to the context of the text. In her book, Context and Culture in 

Language Teaching, first published 1993, educational theorist Kramsch maintains that, for a 

second language learner to find his or her own voice in a foreign language and culture, the 

learner should read various kinds of texts. The reason why a learner would especially find 

his/her identity in reading is that it appeals to students’ emotions, interests and that it remains 

in their memory, especially through readings of poems. This is because of their emotional 

characteristics. Kramsch is interested in whether a text supplies alternative contexts of reality 

and new meanings for the reader. Through reading, the student meets unique life experience, 

different attitudes and values, and a historical frame of reference. Literature and culture are 

thereby inseparable; however, literary texts should not only be viewed as mirrors of a given 

social and cultural context (130-175). Kramsch points out that reading supplies students with 

the context of a text and that reading stimulates students’ creation of a persona. Kramsch 
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argues that reading poems appeals to students’ interests. It motivates them to develop their 

interpretation skills.  

An additional source in pedagogy is Kylene Beers’ and Robert E. Probst’s textbook 

for teacher education, called Notice and Note: Strategies for Close Reading first published in 

2012. In this textbook, Beers and Probst exemplify their way of teaching literature; it 

promotes students to become independent readers. The student should use strategies which 

connect him or her to the text to create meaning. Beers and Probst agree with Rosenblatt’s 

theoretical position that a reader awakens a text through her thoughts and experience to create 

meaning and supply understanding of the text, without which the text is only ink spots on a 

paper. Beer and Probst state that they have based their textbook on Rosenblatt’s thoughts and 

theories (1-25). Students should be able to feel personal involvement with texts. They should 

also feel motivated to read and excited about the content and the possibilities the reading 

gives them. The search for meaning is central for Beers and Probes. The classroom should be 

a place both teachers and students are eager to attend. Furthermore, Beers and Probst concur 

with Rosenblatt’s view that reading not only has an educational purpose within the walls of 

the school, but that it also helps students develop in life and find themselves through 

thoughtful, engaged and reflective reading (183-190).  

The last author to be presented in this essay is literary theorist Elaine Showalter. In her 

book Teaching Literature, published in 1993, Showalter argues that literary pedagogy should 

be redirected towards rhetoric, reading, and poetry. This because poetry’s content helps 

students to appreciate the power texts have. Processing poetry assists students in obtaining 

textual power for themselves. Showalter recognises the difficulty of teaching poetry and what 

it demands of the students. However, she also thinks that the fundamental cognitive and 

intellectual skills and the understanding that information can come in different shapes and 

sizes are valuable insights that poetry supplies the students with. There are many different 

methods that are effective in a classroom such as acting it out, lecturing about its content and 

feeling and much more. Poetry is an art form suited for the active classroom. It brings in 

historical issues and social context and puts language ability at the centre of learning (25-26). 

Even though Showalter is focused on higher education, her views on literary pedagogy are 

highly relevant for upper-secondary school. The focus on poetry to realise a text’s power and 

to study the art of words in an active environment is highly relevant for adolescents. Poetry is 

motivating, creative and stimulating studies for all ages. 
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Discussion/ Analysis 

In her textbook on creative writing, The Practice of Creative Writing, Sellers shows how 

teaching creative writing through exercises can help students develop their creative skills. In 

this essay, two of her creative writing assignments will be analysed and evaluated to 

determine to what extent assignments like these can be useful for developing students’ 

communicative abilities in the second-language classroom. The first exercise involves a 

scaffold of a poem: the student is to copy down every fourth line of a poem and then fill in the 

gaps to create a new poem. Sellers suggests that the chosen poem should be one that the 

student is familiar with and enjoys, yet she also supplies an example of scaffolding with 

Hicok’s lyric poem “A Primer” (43). The second chosen task is an imitation of a poem, where 

the student is challenged to convey as much feeling as in the original while using content 

from the student’s own experience and imagination. Sellers’ exercise is an imitation of 

Corso’s narrative poem “Marriage,” which tells us the story of how a young man is 

intimidated by the thought of serious relationships. Sellers recommends the student to change 

specific details of the poem to fit the students’ own experiences. She also urges the student to 

not only edit the draft but also to redraft it, and then read it out loud try to listen to its effect. 

She wants the writer to “Freak out. Explode. Expand” while taking “strong turns,” to take the 

meaning in a new significant direction so that the theme emerges (92). Both assignments ask 

the students to study the model poem and to imitate the author’s style. These two assignments 

may seem similar; however, they ask the student to use different skills: one assignment asks 

the students to fill in sentences that fit while the other demands that the student creates the 

sentences on his or her own. The second assignment thereby expects the students to create 

their own sentences without a mould; it asks the students to combine the diction and syntax to 

create their own style. Seller’s second assignment thereby asks the students to organise and 

shape their own language in a way the first assignment does not ask for. Sellers’ two tasks are 

created for undergraduate students; however, they can be used for upper-secondary students 

as well.  

Both assignments provide the students with the support of scaffolding to different 

degrees. The first assignment supplies the students with a higher degree of scaffolding that 

guides the student in every fourth line to help them imitate the style and the main ideas of the 

model poem. The second assignment supplies a lesser degree of scaffolding. The student is 

supposed to use the original poem as a base for conveying the feeling of Corso’s poem. Even 

though these tasks are similar in that both exercises supply the students with scaffolding, the 
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different forms of scaffolding contrast in what they ask from the students. Less scaffolding 

requires more creativity and independence from the student while more scaffolding requires 

that the students perform a closer imitation of the mould. The benefit of the first exercise is 

how it guides students in how they can express themselves creatively and guides them in what 

kind of language they can use to express themselves while the benefit of the second exercise 

is the room it gives to students to explore their own persona and creativity while giving them 

the chance to try to explore their own language. 

The third exercise I want to consider is derived from Atwell’s book, In the Middle. 

This task is suited for adolescents in contrast to Sellers’s, which are designed for 

undergraduates. Atwell supplies her students with another kind of exercise, a reading-writing 

workshop. She starts her writing workshops with a daily reading of poetry, as inspirational 

material before the writing session. This interpretative reading of various poetic genres helps 

students “observe, select, shape ideas, identify feelings, and discover what matters and what is 

true” (318). When Atwell teaches students haikus, the class reads several example poems by 

Japanese masters, as well as haikus by Jim Harrison and Ted Kooser, two well-known and 

established American poets. After the reading, the class discusses the literary effects of the 

poems while learning how to use poetic terminology. Thereafter, they discuss guidelines that 

Atwell supplies the students with for their own creation of a poem. These are that they should 

“examine the literal world of the senses [, what the students] see, hear, taste, touch and smell” 

(395). In their writing, they should not only avoid metaphors and similes but also adjectives, 

adverbs and conjunctions. The poem should not rhyme. Instead, the students should use 

concrete details to ground their writing in a specific moment. Every word should count. 

Strong diction such as tangible nouns and sensory verbs are preferred. Students should have 

this in mind while writing in a direct tone, that is to say, a precise and exact tone. They should 

be trying to make the reader feel something (395). This exercise relies on very weak 

scaffolding indeed. The students should only see the works of others as examples, and they 

should not base their own works on any of them. In this exercise, the students’ own creativity 

should flow and take up all the space in the writing process. This exercise draws on very weak 

imitation compared to the other two assignments. The students should closely analyse the 

inspirational poems to realise their style and their strengths so that they can draw on that 

knowledge when they create their own poems.  

In the first two exercises, the students are to use parts of the module poems and base 

their writing on them to create their own poems. The third task inspires students and 

encourages them to draw on the style of the author they read. Thus, the three exercises draw 
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on that the students should, to different degrees, be learning by studying and imitating of 

work of others.  

Imitation in the writing process helps students develop their language use and fluency 

by the interaction with creative writing. Corbett argues that imitation is how humans learn 

their first language at childhood; it is for acquiring any skill. The key to imitation is that the 

student should write something that is similar, but not identical to the model text. The 

production of something similar is what both Sellers’ assignments stress. The model poem is 

to be a template for the student to fill in with their own creative ideas. Atwell’s assignment is 

not as closely connected to the production of something similar as are Sellers’ assignments. 

However, the purpose of reading inspirational poems prior to production is connected to 

imitation because the students are supposed to realise the function of the examples’ style and 

their effects and apply this kind of language use in their own creation. Sellers and Atwell ask 

for two different types of creativity in their assignments and the writing processes, but they 

are all still grounded in imitation. Both want their students to become inspired by model 

poems, and both want the students to learn from them. Sellers and Atwell want their students 

to see and study poems to realise the potential their features can have in their own production.  

There are several authors discussed in this essay who view imitation in a positive 

manner. Corbett, Atwell, Linaberger agree that imitation of poetry, together with the interplay 

of reading and writing, supports students’ language awareness and fluency. For example, a 

draft from the template of Hicok’s poem like this: 

  The state flower 

 The state flower 

is Lake Superior, which sounds egotistical 

_________________ which sounds __________ 

though it is merely cold and deep as truth 

though it is merely cold and ________ as ______ (44). 

can result in something like this: 

The county flower 

is the forests so green, which sounds peaceful 

though it is merely cold and empty as an echo. 

The imitation of the poem with this scaffolding makes the students become aware of the 

pattern as well as the system, units and contrasts of the model poem, as the English syllabus 

says teaching should. It drives the student into a creative thinking process. Hopefully, the 
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poem inspires and creates curiosity for the student to find meaning and relevance in both the 

model poem as well as in their own creation. 

The poems I have chosen to discuss might be seen as too complex for upper-secondary 

school; however, they are not if the teacher supplies the students with enough scaffolding and 

guidelines. The teacher should tutor students in how to use strategies that help them through 

the process. The exercises, with their different levels of scaffolding, guide and stimulate the 

students to create something of their own. Each of these assignments is placed, not on 

different skill levels, but on different degrees of independent creation. Students of all different 

ages and kinds of language skills might want a greater or lesser scaffold for their own 

creation, it depends on the students’ own motivation for releasing their own creativity. No 

poem is too hard for students if you let them truly interpret and analyse it while supplying the 

support they need. Moreover, strong feelings, as the ones that the model poems use, tempt the 

students to read poetry and motivate them to express and explore their inner selves. These 

poems inspire students to write because of their understandable feelings of panic and 

nostalgia. The students can draw on and connect themselves to these feelings. These poems 

and tasks help students develop their language, while they are exploring their own emotions.  

To define the difference between Sellers and Atwell’s assignments, some of Corbett’s 

terminology can be used. Two terms that are useful for the pedagogical analysis in this essay 

are Corbett’s analysis and genesis. Corbett explains that students learn from other authors by 

analysis and genesis. Analysis is where students study a model and genesis is where the 

students try to produce something similar. Analysis does preferably take place under close 

study of the model poem to observe the specifics of its art. This analysis is combined with an 

explanation of literary terms and example readings of authors applying these terms. The 

analysis can also consist of explanation and commentary of the poem. Genesis, however, is 

where the student is asked either to write something patterned closely after the models or 

when he or she is asked to produce an own text. The creation of a text is more of exercitation 

or practice than imitation (The Theory, 244). Atwell’s exercise is in the grey zone, in between 

what Corbett calls “exercitation or practice” and imitation because the writing task is not 

closely patterned to follow a model. It is more of a task of creating something original (The 

Theory, 244-5). The presence of originality in Atwell’s exercise is to a high degree connected 

to the second form of genesis, exercitation or practice, then imitation. The exercise is built for 

the students to become inspired and analyse the style of poems, which fits in under Corbett’s 

term analysis, but the assignment asks the students to create something original, which is 

genesis. Sellers’ exercises have a clearer connection to analysis and imitation. The students 
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are to closely study a poem and to use this poem as a template for their own creativity. Even 

though the three exercises rely on different sorts of creativity, they are still sufficient 

exercises for learning, and they all draw on some kind of imitation through the inspirational 

reading of poems composed by others.  

 The three exercises are based on close analysis of material, something that Corbett 

calls prelection. All these exercises depend on prelection of the model poems (The Theory, 

446-7). In Sellers’ tasks, the students are supposed to base their work on the model poem; it is 

implied, but not directly stated, that the student needs to closely study the poem in the 

exercise. In Atwell’s task, it is stated that the students need to study the poems and discuss the 

interpretation of the poem’s effects. The term prelection is not used by either Sellers or 

Atwell. However, they do in fact use close analysis to the extent that Corbett describes 

prelection to be. Analysis of this kind can consist of what Corbett calls “elaborate 

commentary”. The analysis focuses on sentence-by-sentence study; study of what the words’ 

strengths and weaknesses is in the text (The Theory, 447). This elaborate commentary is 

something that Atwell emphasizes in her assignment, even though she does not use Corbett’s 

terminology. Prelection is something that deepens the comprehension and the interaction. It 

improves the chance of students developing their fluency and it helps them acquire other 

language skills.  

The analytical skills that the students use in the process of creative reading stimulates 

the students’ language awareness. Linaberger points out that creative reading and writing are 

methods for processing and attaining comprehension, these methods mimics the process of 

prelection in silent reading (366-8). Through prelection of Corso’s poem, students must 

process the text and the meaning to understand it. An example of a section that the students 

would need to analyse is exemplified in the following: 

  O God, and the wedding! All her family and her friends  

and only a handful of mine all scroungy and bearded  

just waiting to get at the drinks and food— 

 

In order to understand these lines, students need to start with determining the feeling 

of the section by looking up the vocabulary. The students are probably not familiar with the 

word “scroungy,” which means to be shabby, dirty, or unkempt. Considering the meaning of 

this word, the student gets a feeling of the poem. This strategy of looking up the unknown 

word to determine the sense of the passage is one of the most important strategies of reading 

comprehension. To help students with this strategy the teacher needs to instruct the students 
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in how they can use dictionaries and synonym pages as tools for their reading 

comprehension.3 The student trains the ability to analyse and understand texts, an ability that 

the English subject syllabus in the 2011 curriculum stresses, by studying the diction of the 

poem. There are several clues to the feeling of not belonging and freaking out about it in 

Corso’s poem. This kind of study breaks down the language and declares the details so that 

the attitude, emotion and values of the text can be seen. This inquiry trains the students’ 

literacy and language awareness. They start to understand the effect and power in the words 

on the page.  

Studying this passage not only trains the students’ language ability, but it also helps 

them to empathise with others. The student lives through Corso’ text; he or she experiences 

the panic in Corso’s poem first hand. The passage conveys strong inner thoughts; it yields an 

entry of another persons’ panic and feelings, and therefore trains the students’ ability to 

empathise with others, see the world through another’s eyes; to understand their inner 

struggles. The part of the poem where Corso describes a wedding conveys text movement 

which the student is to respond to. If the students invoke the work and realize the capacity of 

the poem, they can learn from it and use the experience of it in their own life and into their 

own writing.  

In both Sellers’ assignments, one can see how the poems might plea to students’ inner 

selves and how they might turn poetry into an active creation of their own. The scaffold of 

Hicok’s poem supplies the student with an opportunity to develop and interpret their feelings 

towards their hometown. In the template, the student is supposed to fill in the blanks with 

their own descriptive words they think defines their hometown. The template looks as thus: 

I remember Michigan fondly as the place I go 

I remember _______ ______ as the place I go 

(your home town, or a place of significance) (adverb) 

to be in Michigan. The right hand of America 

to be in ________. The ____ ____of America 

(repeat place name) (locate your place with a body part) (sic. 43). 

 

With this template, Sellers not only supplies blanks, but she also gives students directions that 

guide the students in their creation. The imitation could look like this: 

  I remember Ludvika blissfully as the place I go 

                                                             
3 For example, students could use a combination of Dictionary.com and Thesaurus.com, two connected 
English cites that provide the students with definitions and synonyms of words. 
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  to be in Ludvika. The guts of Sweden 

The feelings, condition and manner the hometown becomes clear with just the first lines of 

the imitation. Thus, the model poem remarks on the cultural and social state of a country 

where English is used, another goal for the English subject according the 2011 curriculum 

that can be reached through the study of poetry. To imitate Hicok’s poem becomes a study of 

both the feeling of the model poem has and of the feeling the students has in the imitation. 

To be able to truly understand the feeling of a model poem, the student must relive it 

and try to transfer the feeling of panic into a situation or a state of which the student him or 

herself can have a similar feeling. Through the translation of the state in the poem into the 

own creation the student can apply the understanding of the material in an advanced way, by 

studying the truth of the poem up close and feeling it. As Kramsch states, every student reads 

in a unique way; he or she applies this reading as a unique life experience by interpreting 

different attitudes and values in the poem (175). Both Sellers’ tasks demand that the student 

practices analysis of the model poem. The student should understand the content, each 

expression and word, and the meaning of the poem to imitate it. For example, to imitate 

Sellers’ second task the students have to understand the sudden turns and the feeling of panic 

that Corso conveys in his poem: 

  When she introduces me to her parents  

back straightened, hair finally combed, strangled by a tie,  

should I sit knees together on their 3rd degree sofa  

and not ask Where's the bathroom? (97) 

Since the student is only to translate the feeling of the poem and does not have to use any of 

the words of the poem, it can look something like this: 

 walking up on the stage to be presented with the diploma 

 fancy clothes, smile faked, beadings of sweat 

standing there with the glazed pricing light of examination 

and do not ask, Did I deserve this? 

Through the imitation of Corso’s feeling of panic, the students not only read to understand the 

text, but they also apply the newly acquired skill through writing, which takes the 

interpretation of the poem into a whole new level. It also takes the reading process to the final 

stage of comprehension, where the students can apply the material in their own creations. 

In contrast to Sellers’ clear imitation, Atwell’s design differs from the other two 

exercises. The students are supposed to use the same principle of reading, in this case, several 

model poems and applying their knowledge and style into their own work, except in a weaker 
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imitation. The students are not to imitate the model poem as the students do in Sellers’ 

assignments. They are supposed to become inspired and use the language of the poems rather 

than to imitate the poem in itself. The genesis aspect of Atwell’s assignment demands that the 

student understands the general style of haikus through analysis of the examples. They are to 

write in exercitation, to write something that can be patterned like examples but are truly to 

be an independent production of a haiku. Huntley and Giles argue that the separation of 

English into subfields has ruptured the bond between reading literature, rhetoric and writing 

(8). Atwell’s, and Sellers’ designs bring the two back together, which is something that 

Huntly and Giles claims is important, to link imagination and style, for students to become 

real poets, thus liberating the talent within the students and letting them have the chance to 

become professional poets (10).  

Atwell stresses that creativity should flow in her classroom. Her assignments are to be 

free and independent for students. When the students prepare, finish and perform their poems 

they are to focus on the rhetorical relationship in between creative writing and an audience; 

they are to concentrate and aim their creation towards an actual audience. The students are to 

develop their own poetic voice. Atwell’s exercise helps the students begin to shape and revise 

poems. Atwell’s educational plan focuses on letting the creativity flow. The students are to 

apply skills from the model poems, and the genesis still gives the students a chance to learn 

from the inspirational poems that are provided. Showalter agrees with Huntly and Giles that 

creative writing and rhetoric should have a larger role in the classroom, and she further agrees 

that rhetoric and reading should be a central part of the English classroom again. “One great 

advantage of [the rhetoric] approach is that it shifts our thinking away from battles over 

content and towards process and skills, as well as the deeper reasons why we teach literature” 

(26). The combination of rhetoric, reading and writing helps students “recognize the power 

texts have over them and assist the same students in obtaining a measure of control over 

textual processes, a share of textual power for themselves" (26). The module poems become 

some sort of scaffolding for the students but the assignments still draw on independent work 

to different degrees and the analysis of the model poems.  
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Conclusion 

Imitation is a good base for acquisition for any skill. Imitation is a learning strategy 

that is fitting for language learning, and it is a good base for teaching poetry. All three studied 

exercises are based on poems that the students are supposed to become inspired by or imitate 

to some degree. Since imitation is a learning technique used from the first stages of human 

development, it is not only a productive teaching and learning technique, it is a natural 

technique that is within the human nature and therefore it is sufficient to use in the classroom. 

Imitation is way of learning about others, oneself, society, but not only this but also to learn 

language, skills, and strategies; it is a learning opportunity filled with possibilities for the 

second language classroom. 

To determine which assignment is more fitting for the students therefore depends on 

the individual student’s needs. Even if it is preferable that the students get more creative 

freedom and training to develop their thinking and individuality on paper with weaker 

scaffolding, each assignment is worthwhile for creating a profitable learning situation for 

developing language awareness. Atwell, the creator one of the three exercises, affirms that 

independence is good for students. She argues that students become avid, skilled readers 

because of it (21). Kramsch also states that independency and development of one’s own 

individuality is good for the students as readers. Even though students might experience 

similar feelings and reactions in their progress, each student’s growth is still unique. 

Independence is not only good for the students’ individual development as readers, writers 

and users of the English language, it is also motivating for the students to stand on their own 

two feet and see their accomplishments. Through reading, analysing and then writing 

something similar, the students learn from and of the material in a distinct way. The students 

learn to understand the model poem in such an advanced way so that they can define and use 

it in their own work; they take their reading comprehension to another level. The three 

exercises, Atwell’s and Seller’s, give room for student independence, true understanding of 

the poems, and they call for the students own creativity to flow.  

One might argue that scaffolding assignments with a clearer base in the model poem, 

like Seller’s first assignment, hampers the creativity of students. Linaberger argues that 

scaffolding assignments can make students insecure and doubt their own abilities. She thinks 

that scaffolding is not necessarily bad, but the focus should be on the students’ own abilities. I 

agree; if the scaffolding is too dominant for the students, it will not challenge them to evolve. 

Linaberger argues, just as Corbett, that reading and hearing poetry is the first step towards the 
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creation of poetry for students and that the scaffolding should not control the student (366-8). 

Too much scaffolding may hamper the students’ abilities, but in some classes, firmer 

scaffolding might be needed to set the students on track and to help them get starting with 

processing and understanding poetry. It can give them more space to notice the language 

features in the poem. Sellers’ first assignment, Hicok’s poem, with firmer scaffolding would 

be a profitable assignment for students who have not experienced with creative reading and 

writing previously. It could give them a base for what creative writing should be like and help 

them understand poetry. Seller’s second assignment, Corso’s poem, consists of weaker 

scaffolding, it gives more room for students to develop their individuality on paper. 

Admittingly, Atwell’s exercise gives the students the largest room for independent work and 

thereby the biggest opportunity for them to develop their own creativity and individuality.  

Independent work and reading is only one step towards comprehension. Students need 

to process meaning through writing as well. The combination of creative reading and writing 

becomes a method for working towards true and pure comprehension. Since not only creative 

reading but also creative writing prompts and develops language awareness, the two together 

trains students’ analytical skills in a complex and satisfactory manner. In the three creative 

writing assignments studied in this essay, the students base their own creations on other 

authors’ poetry to create something new. This is where reading and writing comes together. 

The analysed material becomes a part of the students’ own production, and added to their own 

language for future use. The creation of something new helps students understand their own 

minds by exploring their own thoughts, feelings and ideas. It thereby gives them control and 

power over their identity and over their own lives. Writing boosts students’ confidence and 

develops their communicative competence, which is something that GY11 prompts under the 

heading fundamental values and tasks of the school. Writing exercises in a classroom should 

be built up to teach students how to act like writers: to draft, revise, consider, reconsider their 

works and revise the work, yet again. This process gives students practice in language 

training. Atwell recommends that teachers encourage students to take on the habits and minds 

of writers while the teacher helps them to identify problems and how to meet them (16-26). 

When students revise their own work, or perform peer-review, they become aware of their 

own language. They become aware of both their language and the rules of it and what they 

need to develop. In addition, peer review gives the students a chance to work with all four 

communicative skills: reading, writing, listening and speaking. It also develops their ability to 

write in a varied and complex manner, two things the syllabus for English demands. Peer-

review is often seen as a more relaxed procedure. It is well adapted to the students’ 
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progression. This way of working with language helps students develop an all-round 

functional and communicative ability, which is the primary goal of the English subject in 

upper-secondary school, according to the 2011 curriculum. Working with creative reading 

and writing creates an excellent learner situation where student autonomy comes together 

with the development of language awareness. Process writing strategies while writing in an 

active, expressive and artistic way truly show the power that poetry can have in a learning 

situation. In the description of the first assignment, Hicok’s poem, Sellers recommends the 

student to edit and redraft the written poem, and Atwell prompts students to use peer review 

with peers and actively working with tackling reading and writing problems so that students 

learn how to draft and redraft to develop their own works. However, Sellers’s second 

assignment does not require editing and developing the text. Since the process of revising is 

such an important step for language acquisition, Sellers’ first and Atwell’s assignments asks 

the student to work more with his or her own communication than Sellers second assignment 

does. To work with reading and writing problems is to work with language learning.  

When students are revising their own production, the procedure demands both 

analytical skills to identify what the problems are in the text and actual production in 

changing the dictation and syntax to reach the effect they want to achieve. Combined with 

imitation exercises, revision supplies students with extensive language learning, which takes 

poetry’s complex and precise language to a higher level. Poetry is an art form that supplies 

students with a colourful vocabulary and a compact style. It tends to develop students’ critical 

eyes and ears. Atwell explains that the process of writing poetry, together with the 

interpretation of other works, helps the students shape solutions and identify writing issues. In 

addition to this, they learn from each other and from their own mistakes and develop their 

abilities (318). This being the case, Sellers’ first assignment and Atwell’s assignment have a 

stronger emphasis on language learning than Sellers’ second assignment. The work with 

writing problems, where the students are revising their own work, trains and develops their 

language while it also gives them tools they can bring to and use into their future productions 

of any sort of text.  

Atwell, Showalter, Kramsch, and Beers and Probst all write about the importance of 

motivation and the role of poetry in motivating students. Kramsch argues that “poetry appeals 

to students’ emotions, grabs their interest, remains in their memory” (130). Poetry is a 

motivating material. Poetry is not only motivating for students through the creative nature that 

they can read quietly and write, poetry is an active art-form that can be used in several 

creative ways. The students can act out poetry, read in different voices, or turn into various 
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activates as games and theatre that can bring joy and laughter but also a range of other 

feelings into the classroom. Showalter argues that the teaching poetry is some of the “most 

fundamental immediate, active, even physical ways to engage students in learning” (62). The 

active nature of poetry is motivating for the students, giving them room for creative freedom. 

Poetry does give the possibility to open a creative active environment in an internal, 

but also a public manner. Showalter thinks that poetry, due to its diverse nature and different 

shapes and sizes, trains the students’ “fundamental intellectual and cognitive skills, [poetry] 

replicates the way we learn and think” (63). Atwell also supports the active classroom. She 

wants her students to read their poems to each other and notice the motivating effect it gives. 

The three assignments demand an active environment where the activity and creativity flows. 

Other activities, such as acting the poems out loud, demand that the students are willing to 

participate in more playful activities, which may not be well suited for all classes. However, 

in the right class, acting a poem out might be the perfect motivation and activity the students 

need. Therefore, to perform the poem in an active form is not a necessary criterion for a 

teaching unit, but it is an option that is favourable to mention and an option that should be 

considered in the planning of creative classes. Creative reading and writing of poetry in active 

assignments requires that the students are full of emotion and active, and, if the students are 

willing, they could take their reading and writing to the next level by translating poetry into 

the playful activities Showalter describes. Physical activities with poetry would open up even 

more chances for the students to use all four communicative skills while working with poetry. 

In some classes, active interpretation can be exactly what the students need to realise how 

pleasant and awarding learning English can be. 

Reading and writing poetry are productive tasks for language learning. Scrutinizing 

poetry trains the students’ literacy while they study material that teaches them about values, 

beliefs, behaviour and emotions; poetry teaches them about themselves, their surroundings, 

and the reality of life. Through the imitation of poetry like Hicok’s poem, A Primer, the 

students reflect on and about culture and social issues where the English language is used. 

This is a goal for the English subject, according the 2011 curriculum. Reading and analysing 

poetry lets students work with prelection of an art-form that is emotional. It lets them read 

that good and evil are not divided; it lets them into other people’s inner thoughts and feelings. 

It helps them develop their understanding of others, as with the imitation assignment based on 

Corso’s poem, “Marriage”, developing empathy is a central point under the heading 

fundamental values and tasks of the school in GY11. What is more, when a student responds 

to the text’s attitudes, tone and movement and makes it come alive, he/she applies and evokes 
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the reading to him or herself: the reading therefore becomes a life experience for the student. 

To read about the emotions and struggles of others in the poem and to then process the 

reading material with analysis and then applying these feelings in their own creations, 

students learn more about their reading and develop their reading comprehension.  

Through analysis of a model poem, the students learn from its diction, syntax, voice, 

tone and effects. The module poem acts as an example for the students of how they can use 

expressive and precise language. Students should be able to analyse their reading according to 

the syllabus of English in GY11. This is a clear ambition for the students to establish their 

reception skills. Since the analysis of poetry, especially when students are to imitate a model, 

demands that students examine the smaller components of the poem. This means to study the 

meaning and relevance of each detail and what this means to the text as a unit. This gives the 

student the practice in deep prelection that they can apply to all their other readings in their 

future productions. The inquiry trains the students’ analytical competence and equips them 

with explicit knowledge about language rules and the genres of texts, in turn train the students 

in reading comprehension. The unique experience of reading not only lets the student puzzle 

together the parts and unit of the poem to realize the capacity of the text, but it also lets them 

experience it, live and participate in the form of an art that is like music and dance. The 

pattern, contrast and system of a model poem guide the students of how they can express 

themselves in their imitation of the work. The teaching becomes a learning situation where 

the teacher coaches the student and where the learning centres on how the language is used in 

the model poem and, when the students are to imitate the poem, how they can apply this to 

their own language. As Linaberger points out, exercises like Sellers’ and Atwell’s thereby 

mimic the process of quiet reading. The analysis combined with the learnt skills helps 

students both to process material and it trains them in using the processed features in their 

own language.  

Imitation becomes an autonomous strategy for development of the students’ own 

writing ability. It helps the student manipulate their language to become varied and complex, 

something that the syllabus of English in GY11 emphasises. By studying and applying the 

language of Hicok’s and Corso’s poems, the students learn indirectly of language usage and 

rules, the pattern, form, dictation, syntax and thereby style of the poem. What is more, 

imitation helps the students take control over their own life in an expressive, active and 

artistic form. The inquiry of creative writing provides students with a powerful and 

intellectual freedom that never can be taken away from them. The creation of something of 

their own in creative writing trains the students in something that GY11 stresses under the 
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fundamental values and tasks of the school: it develops “students’ creativity, curiosity and 

self-confidence” and it develops their communicative competence (7). It develops their 

language, both in their interpretation of material and in their production of own material.  

Re-drafting, peer-reviews and revising of the written material are strategies that the 

students can learn in the classroom and possess and use their whole lifetime. A workshop is 

an excellent form of promoting student autonomy where the teacher only participates as a 

guide. It supplies the students with tools they can use to figure out what they need to learn and 

how they can develop their own productions. Creative reading and writing of poetry develops 

the students’ personalities. Workshops truly show the glory of working with the English 

subject in that the students get the room to develop through working with a creative, artistic 

and fun material. Reading and writing workshops develops students’ language, persona and 

their reading and writing abilities. Sellers’ and Atwell’s assignments are excellent examples 

of how the teaching of English can be free and imaginative and rewarding. They create a 

creative and fun environment where the students and the teacher come together to let 

imagination flow. Assignments like these let students develop on paper and to let teachers 

work with motivated artists in the making. 
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