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Abstract 

 

This essay argues that an effective means of promoting critical language awareness (CLA) in the 

English subject in Swedish upper-secondary schools is to use socially critical, realistic film about 

contemporary social issues as a teaching material. To demonstrate this, the essay conducts a 

critical discourse analysis (CDA) of scenes from the selected materials drawn from the film This 

Is England and the TV series Little Britain. It shows how the language features of these film 

materials reinforce or challenge ideologies and power differences between groups. Furthermore, 

the essay gives an example of how to incorporate these materials in a lesson promoting CLA. 

Additionally, the essay advocates using the pedagogical strategy of problem-posing to scaffold 

and nurture the thought processes required to acquire CLA.  

Finally, it argues that promoting CLA through the use of film and problem-posing is an effective 

way to simultaneously accomplish multiple curriculum goals and objectives. 
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Introduction 

Critical language awareness (CLA) is the ability to understand how features of language such as 

discourse, grammar and word choice reinforce or challenge ideologies and power differences 

between groups. It is important to the democratic mission of the Swedish school system because 

of the need for critical thinking and understanding of others in a world that is abundant with 

biased and harmful information. Teaching in Swedish upper-secondary schools should meet this 

requirement and teachers must have educational tools that aid them in working towards fulfilling 

it. 

Critical language awareness is becoming an increasingly important element of language 

education in democratic societies due to changes in the society. According to linguist Norman 

Fairclough (2014), we are living in a period where social change through language is happening 

at progressively intense speeds. People’s private lives are also affected by the fast progression of 

social change. The social circumstances that we are living in, call for the ability to quickly adapt 

to new ways in which language is used. Language has become one of the main tools through 

which power is exercised implicitly and not understanding this tool can lead to dire 

consequences for people’s democratic rights (Fairclough, 2014). In this context, Fairclough 

(2014) argues that CLA is “a prerequisite for effective democratic citizenship, and should 

therefore be seen as an entitlement for citizens” (p. 3). Should it not then be, for us teachers, 

paramount that we work towards giving the students the CLA that they are entitled to? 

Critical language awareness is similar to both critical literacy and close reading. All three require 

knowledge that texts have both explicit and implicit meanings, which require analysis to 

uncover. However, there are important differences. Critical literacy is a stance towards texts 

where all texts are seen as constructed for a purpose, with no text being neutral or value free, and 

reading is an active interaction between the text and the reader (The Literacy and Numeracy 

Secretariat, 2009). The main difference between CLA and Critical literacy is that it is a linguistic 

term denoting and focusing purely on the awareness of the social, political and ideological 

aspects of discourse, language and linguistic variation (Fairclough, 2013). Close reading is a 

reading practice that puts intense analytical focus on significant details or patterns in texts (Beers 

& Probst, 2013). It requires extensive rereading with questions in mind that will lead to finding 

out the meaning of the text (Beers & Probst, 2012). CLA also requires attention to details and 
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patterns. However, the details and patterns that are paid attention to are features of language that 

reinforce or challenge ideologies and power differences between social groups (Fairclough, 

2013). In other words, this difference means that it is not sufficient to only promote critical 

literacy and close reading in the classroom. CLA should be promoted alongside them because 

only CLA enables students to fully understand how features of language such as discourse, 

grammar and word choice reinforce or challenge ideologies and power differences between 

groups. 

The necessity of promoting critical language awareness has not been ignored by the Swedish 

National Agency for Education (Skolverket). References to CLA can be found in many areas of 

the syllabus for the English subject in the 2011 curriculum for Swedish upper-secondary schools. 

The curriculum is a legal document, and teachers are bound to teach according to its guidelines. 

In the general aims for the subject English, it is stated that “Teaching should also help students 

develop language awareness.” and that “Teaching should encourage students’ curiosity in 

language and culture” (Skolverket, 2011, p. 1). Furthermore, it is specified that students should 

learn the “ability to discuss and reflect on living conditions, social issues and cultural features in 

different contexts and parts of the world where English is used” (Skolverket, 2011, p. 1). Many 

living conditions and social issues are reinforced by language features and usage that furthers 

ideologues and defines the power differences between social groups.  CLA should therefore be 

promoted in all the three courses of the English subject in Swedish upper-secondary schools: 

English 5, English 6 and English 7. References to CLA are common in the syllabi for the courses 

English 6 and English 7. In English 6, the core content should give students the opportunity to 

learn strategies that enable them to “understand perspectives and implied meaning” (Skolverket, 

2011, 7). English 7 expands on this core content requirement: students should be able to draw 

“conclusions about the spoken language and texts in terms of attitudes, perspectives, purposes 

and values, and to understand implied meaning.” which requires an awareness of language and 

power to be able to fully draw an in-depth conclusion about (Skolverket, p. 11).  The 

requirement to promote CLA can also be found in The Common European Framework of 

Reference for Languages, a steering document for European national curricula used by many 

European countries to ensure that every student gets an equal education. The sociocultural 

knowledge that each student should be taught should include knowledge about interpersonal 

relations, including “relations of power and solidarity” (Council of Europe 2011, p. 102). 
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Promoting CLA awareness is then not only part of the education that the Swedish curriculum for 

upper-secondary school dictates, but also an element of European education designed to give 

students equal opportunities in life. 

I believe that to effectively promote CLA in the English subject, one must use an effective 

teaching material. Such a material should consist of language features that reinforce or challenge 

ideologies and power differences between groups. I argue that socially critical, realistic film 

about contemporary social issues is an effective teaching material for promoting CLA because it 

offers a rich multimodal language that can show power relations and implicit meanings in 

cultural contexts. Moreover, film is listed as core content for all three of the English courses. In 

English 5, the core content states that teaching should cover “Spoken language, also with 

different social and dialect features, and texts that instruct, relate, summarise, explain, discuss, 

report and argue, also via film and other media” (Skolverket, 2011, p. 3). The core content for 

English 6 and 7 repeat this requirement, with the added requirement of complexity in the texts 

(Skolverket, 2011). 

The multimodal language used in film is suitable for prompting advanced L2 language learning 

processes. This position is supported by Alan B Teasly and Ann Wilder (1997), who argue that 

foreign language films are useful in second-language classrooms both because they show the 

target language being spoken in context by native speakers and because they provide cultural and 

social background information that assists in the language learning process. Furthermore, not 

only is film a useful teaching material for promoting CLA, but it is also a teaching material about 

which many students are enthusiastic. Mark Pegrum, Linda Hartley and Veronique Wechtler 

(2005) found in their study of attitudes towards foreign films that students are often enthusiastic 

about foreign films and that this enthusiasm enhances the learning process. In other words, 

interest and motivation are important aspects of effective learning and films can be really helpful 

in making the learners interested in a way that will help them learn even more.  

Using film as a teaching material to promote CLA requires an appropriate pedagogical strategy. 

As the goal is to promote CLA, the pedagogical strategy used should intentionally nurture a 

critical stance to language and texts. I propose the strategy of posing questions and teaching 

students to pose questions that problematize texts. This strategy is also referred to as problem-

posing (The Literacy and Numeracy Secretariat, 2009). By encouraging thinking about implicit 
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meanings and power in language, teaching can promote a critical perspective that develops more 

than just language awareness. The use of a task-based exercise will create scaffolding for text 

analysis and foster the learners’ ability to apply problem-posing as a learning strategy for future 

language analyses.  

My objective with this essay is to demonstrate how CLA can be promoted in an effective way in 

the English subject in Swedish upper-secondary schools by using socially critical, realistic film 

about contemporary social issues as a teaching material. I will show this by firstly analysing two 

film materials that depict real social encounters and have a critical perspective on society to 

show their suitability as teaching material for promoting CLA. The film materials that will be 

analysed are: This Is England (2006) written by Shane Meadows and Little Britain (2003) 

written by Matt Lucas and David Walliams. The analysis will be a critical discourse analysis 

(CDA), which is an approach to the study of discourse that views language as a form of social 

practice. This method will enable me to show the language features of these film materials that 

reinforce or challenge ideologies and power differences between groups. Secondly, I will give an 

example of how these materials can be taught in the English classroom with problem-posing 

pedagogy to consciously and intentionally nurture a CLA perspective in the English subject. 

Background 

Critical language awareness is a fairly new term and the social climate of today has created a 

greater interest in its educational value. Critical language awareness itself builds upon what is 

variously called critical language study and critical linguistics, which were developed to add a 

critical thinking element to language awareness. (Fairclough, 1989, Mey 1985)  

In recent years, research has been conducted to investigate ways of promoting CLA in the 

classroom and to identify the benefits for learners. Several of the empirical studies have shown 

that teachers can promote CLA by teaching students CDA. For example, Shamim Ali (2011) has 

investigated the significance of promoting critical language awareness through explicit teaching 

of the methodology of critical discourse analysis (CDA) to MPhil English linguistics students. 

Ali found that students increased their CLA abilities when taught how to use critical discourse 

analysis. Based upon these results, she argues that explicit teaching of CDA methodology can be 

very valuable for promoting CLA. Similarly, Shin-Ying Huang (2013) advocates promoting of 

CLA by teaching explicit CDA methodology. Huang (2013) demonstrates this through a study 
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about teaching CLA in an upper-secondary school English-language classroom. With explicit 

teaching of methodology, the students’ awareness was changed from only being aware of 

grammar and vocabulary structure to noticing implicit meanings. The contributions of explicit 

teaching to support learners’ sociolinguistic competence and language use is also examined 

further by Fawzi Al Gazali (2017), who argues that promoting CDA and CLA contributes to 

raising students awareness of the discursive strategies employed by elite groups in order to 

control minor groups. She basis her argument on a CDA of a newspaper article and its relevance 

as a teaching material for CLA promotion in upper education. Al Gazali (2017) additionally 

states that the improved awareness of learners enables them to read critically and it “empowers 

them with adequate reading and writing strategies” (p. 1). In order words, teaching CDA to 

students as a means to promote CLA helps them to analyse societal power relations in language 

use. I do however believe that it is not enough to just teach CDA in upper-secondary school 

English teaching. It is just one part of promoting CLA and should be complemented with 

teaching materials and pedagogy suitable for promotion of CLA. This essay gives examples of 

film materials and problem-posing pedagogy that I believe are suitable for this complementation. 

Promoting CLA is a challenging task. This is pointed out in separate studies done by Hilary 

Smith (2004) and Magdalena Zinkgraf (2003). Smith (2004) stresses, that CLA is a difficult 

ability to promote and that more research is required to find ways of making the promotion of 

CLA in classrooms easier for teachers. To this end, she evaluates the CLA promoting qualities of 

the film medium through the example of the TV series Sex and the City.  According to Smith 

(2004), film is a very effective teaching material for CLA due to its multimodal language. The 

familiarity that learners have with watching films is also an added bonus. Nevertheless, Smith 

(2004) claims that CLA is possibly too difficult to promote in the average classroom 

environment even with the support of film as teaching material: learners need ample time and 

space to be able to perceive the intricate nuances that can be found in the material (Smith, 2004). 

This is often not achievable in a busy classroom environment. Smith (2004) suggests instead that 

a one-to-one method of teaching learners CLA can lead to better results. Her one-to-one method 

consists of the teacher promoting CLA through lessons designed for one teacher teaching a 

single student. She found that this method leads to the students having higher CLA abilities than 

by using a pedagogical method that focused on an entire classroom. Comparable results on the 

difficulty of promoting CLA were found by Magdalena Zinkgraf (2003), who argues that critical 
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language awareness can be developed in a L2 context. However, due to its complexity and the 

in-depth understanding required to fully comprehend many of the implicit meanings CLA should 

mainly be taught at higher levels of education.  Zinkgraf (2003) also states that teachers need to 

learn and be skilful in CLA to be able to give learners satisfactory CLA education.  

Despite the challenges, CLA is clearly of high value (Al Gazali, 2017; Huang, 2014) and should 

be promoted in EFL teaching. The enthusiasm that Ali (2015) saw in the students that had 

become more critically aware is an indication of how the awareness bolsters students overall 

motivational level. However, I do not agree with Smith’s (2004) claim that CLA is too hard to 

promote in an average classroom environment. It is very possible to promote CLA in a classroom 

environment if suitable teaching materials and pedagogical strategies are used. Film is a teaching 

material that works well in an English teaching classroom environment. However, the film 

materials that are chosen should be of interest to the students and deal with issues that they can 

relate to as adolescents.  Thus, the film materials used should treat topics that generate 

motivation and allow for reflection and critical thinking while also depicting realistic social and 

cultural happenings. 

Materials 

The film materials that I have selected as materials for my analysis are the British drama This Is 

England and the British sketch comedy series Little Britain. These film materials have been 

chosen because of their realistic and socially critical depiction of British culture and society. 

Additionally, the different genres and lengths will enable me to show that how CLA teaching is 

not just limited to a single genre or film format. Furthermore, the varying film content 

demonstrates the options that teachers have when it comes to selecting optimal film media for 

teaching material that is best suited for their student’s pedagogical needs, motivations and 

interests. 

This Is England is a 2006 British drama film written by Shane Meadows that centres on young 

skinheads in England in 1983. The film shows how the skinhead subculture became adopted by 

the far-right nationalists and supremacists, which led to divisions within British skinhead 

subculture. Topics and themes such as the impact of absent fathers, poverty, racism, xenophobia, 

mass unemployment, Thatcher’s Britain and the fall out of the Falkland war are shown from the 

perspective of the young boy, Shaun. This Is England gives a realistic, dark portrait of an era of 
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British society shaped by identity struggles, forced modernisation and clashes between the 

government and the working class. The story is roughly based on the film writer Meadow’s own 

experiences as an 11-year-old skinhead growing up in the eighties in Uttoxeter in Staffordshire, 

although the characters and events are fictive representations of people and historical events. The 

length of the film can be suitable for use in a full-fledged teaching unit built around the topics of 

the film, but it could possibly be too long for shorter lessons. 

This Is England is a multifaceted film with provocative content and topics that are highly 

relevant to the students in Swedish upper-secondary schools. Conflicts, friendship, family and 

the need to belong somewhere are topics that many adolescents think about. This in turn creates 

personal interest and motivation towards the film and the possible answers that it may contain in 

regards to these topics. Furthermore, the learner’s personal engagement with the topics creates a 

bridge that will ease their learning of any British social and culture aspects that are new to them. 

The film’s multiple themes and ideas raise many questions about personal beliefs and attitudes 

towards social order and the consequences that choices have with provocative scenes that could 

even create responses of abhorrence. These traits should be taken into consideration when 

deciding if this film is suitable material for a class. The level of language in This Is England is 

moderate but there are many uses of British cultural slang and idiomatic language uses that 

require an element of prior cultural knowledge and an adequate level of English language ability 

to comprehend. These aspects create a suitable level of challenge and thought provoking content 

that is appropriate for teaching material for teaching English as a L2 language in the Swedish 

upper-secondary schools. 

Little Britain is a British character based comedy sketch series first broadcast on BBC radio and 

then turned into a television show in 2003. The show is comprised of sketches involving 

exaggerated parodies of British people from all walks of life. Many sketches focus on taboo-

topic stereotypes. The show was originally written for radio by its creators Matt Lucas and David 

Walliams and later converted into a television version that spanned over several seasons. In this 

essay, the television version will be analysed because of the added visual language the format 

involves. The show is aimed towards a British audience and their understanding of the 

shortcomings of British society and culture. However, the sketches are presented together with 
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narrative commentary that explains the cultural context and the ways of life of various classes of 

British society that is designed to make the series more accessible to non-British viewers.  

As pedagogical material Little Britain has several qualities that can either be suitable for teaching 

needs or be too challenging. The short sketches makes Little Britain  a flexible language material 

that allows teachers to select sketches and/or episodes that are feasible to teach within the often 

limited classroom time that teachers have available to them. The series consists of a mix of 

explicit and implicit content. Many sketches feature very explicit satire and social criticism that 

depict abstract and complicated questions about attitudes. Other sketches feature inexplicit jokes 

or parodies that present satirical situations that work on several levels and require the viewer to 

have a deeper understanding of the cultural situation to see the questions being raised. The 

narrator of Little Britain reduces the amount of pre-knowledge a viewer needs to have to 

comprehend all of the intricacies of the many cultural jokes that can be found in the series. Little 

Britain’s language is often figurative and features dialectical variation with vocabulary that 

consists of British slang and other colloquial word choices. Furthermore, the language and 

cultural knowledge required to fully understand the subject matter of each sketch and the series 

as a whole, are fairly advanced. This creates an appropriate situation for deeper critical analysis. 

Moreover, the use of satire suits the advanced level of English language capability that can be 

found in Swedish upper-secondary schools. 

Method 

My analysis consists of a critical discourse analysis on the materials This Is England and Little 

Britain and a pedagogical example of how to use these materials to promote CLA. The CDA is 

done in order to analyse how societal power relations are formed, sustained and reinforced 

through the language used in these selected materials. My reason for using CDA is that this 

method enables me to show how the film materials This Is England and Little Britain are good 

choices as teaching materials for teachers to use to promote CLA. Good teaching materials for 

promoting CLA should have content and language that depicts realistic social encounters and 

have a critical perspective on society and culture. CDA’s focus on analysing the in-depth 

nuances of societal power relations through language use, allows me to show how the two film 

materials meet these criteria. Furthermore, it gives me the results that are needed to be able to 
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generate a lesson plan using problem-posing pedagogy that promotes CLA with explicit 

references to the language used in This Is England and Little Britain. 

The CDA is based on one of linguist Norman Fairclough’s variants of CDA. In this form of 

CDA, the main objective is to focus on social wrongs and how they are depicted through 

language use in a text. These social wrongs are aspects of social systems that are detrimental to 

human well-being and have a correlation with power relations between groups and/or individuals 

(Fairclough, 2013). Examples would be forms of inequality, lack of freedom, poverty, bigotry, 

oppression and racism. My reason for choosing this variant of CDA is that it is appropriate for 

analysing materials that have a critical perspective on society and culture. Additionally, it gives 

results that are practical to use in my pedagogical example designed for a Swedish upper-

secondary school classroom. 

The CDA analysis is done by conducting a textual analysis and framing it within a semiotic 

analysis. Textual analysis describes the content, structure and functions of the messages 

contained in the text. Semiotic analysis focuses on signs and sign processes such as: likeness, 

analogy, allegory, metaphor, symbolism, signification and indication. The framing is done by 

analysing words and phrases used by the characters in the film materials and drawing attention to 

implicit and explicit meaning both in the discourse and other social contexts. Additionally, the 

semiotic elements of the multi-modal language used in the film materials are analysed and 

combined with the textual elements to identify social wrongs and societal power relations. The 

elements that are specifically identified and focused on are ones that fall within the categories: 

naming of groups and/or individuals and relations between groups and/or individuals. The results 

of the analysis are then used in the example for how to use the strategy problem-posing to 

promote CLA in an EFL classroom. The analysis is delimited to four scenes, two from This Is 

England and two from Little Britain. This is done for two reasons. Firstly, it would not have been 

manageable to analyse the entire film This Is England and all the seasons of Little Britain in the 

scope of this essay. Secondly, the scenes that I have chosen are ones that I believe to be good 

examples of how the materials depict realistic social encounters and have a critical perspective 

on society and culture. These are traits that make the film materials suitable as teaching materials 

for promotion of CLA in the English subject in Swedish upper-secondary schools. 

 



10 
 

Analysis 

This Is England 

This Is England is about 12-year-old Shaun and his life as an isolated boy growing up in a 

coastal town. Shaun lost his father in the Falklands war and is seeking new male role models to 

look up to. In his desperate search he happens to meet up with a group of local skinheads, led by 

Woody, who take him in. Things are looking positive at first, but when the old leader Combo 

comes back after recently getting out of prison, things start to change. Combo is devoted to 

getting the group to harass and blame ethnic minorities for all the problems that the working 

class of England is having. This creates an inner conflict in Shaun who sees Combo as a type of 

father figure, but has troubles with coming to terms with the ideas that Combo is advocating. 

Shaun’s friendship with Combo ends when Milky, a member of the skinhead group, gets 

viciously verbally attacked by Combo. This leads to Shaun distancing himself from the group 

because he is ashamed of how he sided with Combo’s racist views and the attack on Milky. 

A very important scene in this film is when Shaun first meets the local skinheads. He meets them 

for the first time when he is on his way home from school. He is upset because he was picked on 

by other kids due to the flares that he is wearing. The skinhead members Woody, Milky, Pukey 

and Kes are sitting under a road bridge with a path going between them and they take notice 

when Shaun is walking by with tears in his eyes. The members of the group are several years 

older than Shaun. Woody is sitting on the right-hand side of the path and Milk, Pukey and Kes 

are on the left. They are facing each other and have some friendly banter going on between them. 

When Woody, the oldest of the group, sees Shaun he says to him, “Alright mate?” to which 

Shaun replies, “mmmm” (Meadows, 2006). Woody does not give up and asks, “Hey all, what’s 

the matter?” Shaun answers this by saying, “Nothing” (Meadows, 2006). Woody pushes on with 

his questions until Shaun tells him that “it’s nothing, it’s some people picking on me, taking the 

micky out of me” which makes Woody say, “Awww mate, you are breaking me heart. Come and 

sit down for five minutes” (Meadows, 2006).  

The language in the initial lines of the scene depicts the power that words have to indicate 

relationships. Woody’s continuous use of the word mate when referring to Shaun is a sign that 

Woody respects Shaun and cares for his well-being. The word mate is often used in British 

English to refer to a friend and/or it can also be a cordial way of referring to another person 
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whom you may or may not know (Mate, n.d). Being that the skinheads are social outcasts 

themselves, the leader of the skinheads treats other outcasts in a manner that shows that they 

have the same position in society. Shaun’s refusal to admit that something is really wrong with 

the continuous replies of nothing stem from him not wanting to show what he perceives as 

weakness. The figure of speech “taking the micky out of me” that Shaun uses to explain to 

Woody why he is upset has several implications. In their dialog it is used to explain to Woody 

that other people have been mocking him, taking the self-importance out of him and fighting 

with him (Micky, n.d). It does however also show the British stereotypical perspective on 

Irishmen. It is a common stereotype that Irish men have volatile tempers and a Mick is a racist 

term for an Irishman. Even if it is not Shaun’s intention to be racist towards the Irish the word 

choice shows how making fun of the Irish has become a norm integrated into British language 

use. 

The skinhead group is not a group that purely consists of members that care for Shaun. As soon 

as Shaun has explained to Woody that he was made fun of, one of the younger members called 

Kes, comments, “Look at them flares!” while chuckling and pointing towards Shaun’s trousers 

(Meadows, 2006). Both Kes and Pukey laugh at Kes’s comment. Shaun defends himself by 

exclaiming, “See what I focking mean!” and turns aggressively towards Kes (Meadows, 2006). 

Woody also defends Shaun and tells Kes off by expressing, “What is your deal? You can see that 

he is upset” (Meadows, 2006). Woody then convinces Shaun to come and sit next to him for five 

minutes because he feels really bad about what just happened. He asks Shaun, “So what’s this? 

Whose picking on you lad?” to which Shaun replies, “Some lad at school” (Meadows, 2006). 

The belittling of others with the purpose of stating that one’s own position in society is higher is 

a recurring theme in the film. The aggressive tone that Shaun shows towards Kes because of his 

comment is expressed through both the words used and his body language.  

The belittling of others continues in the scene with Woody and Milky asking Shaun about the 

person bullying him. When Shaun is asked for the name of the kid that is bullying him, he tells 

them that it is a kid called Harvey. Woody mocks the name by saying “Harvey” in a tone that is 

clearly a parody of what is perceived as posh and stiff. The group chuckles and Woody continues 

using the same voice to say, “Hello I’m Harvey. I’ve come to give you gyp. I’ve got one of these 

for you sonny Jim. I’ve got one of those for you my name is Harvey!” (Meadows, 2006). While 
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he says this he also gestures with his arm. He holds up one fist in a gesture that is similar to a 

boxing stance. This is said by Woody to make Shaun feel better about his situation. However, the 

manner and words used by Woody also illustrate the opinions that they have of what they 

perceive to be the upper class. Woody’s tone of voice clearly states that they see the upper class 

as a social group who look down upon them because they are working class. The use of the word 

gyp instead of the more commonly used word pain further enhances the mockery. Sonny Jim is 

also a phrase that would almost certainly only be used by those of the upper class. It is used to 

pull rank or remind someone, often a younger male, of their place in the social pecking order. 

Woody’s arm gesture hinting towards boxing is part of boxing being seen as a gentleman’s sport. 

This derived from how boxing in the 19th century used the Marquess of Queensberry rules and 

became a sport that only the wealthiest of men could afford to officially take part in 

(Encyclopaedia Britannica, 2017). Furthermore, the word choice expresses that Woody and the 

group see the upper class as a group who use mannerisms and behaviours which are nonsensical 

and that their social worlds are very far apart. The mockery points out that they do not see the 

upper class as worth more than them in the social hierarchy, while it at the same time 

acknowledges that there is an upper class that feels entitled to use such words. 

Towards the end of the scene, Gadget a member of the group who was on an errand, comes 

walking back with a six pack of beer in one hand and a half eaten pie in the other. When Woody 

catches sight of Gadget he calls angrily out to him, “Bloody hell! Where the frick have you 

been?” (Meadows, 2006). Gadget replies with, “Took me an hour to get someone to go in for 

me” a reply that Woody does not seem to agree with so he calls out Gadget by saying, “You had 

to wait a bloody hour for that pie! Gimme that shit!” (Meadows, 2006). Gadget hands out a beer 

to each member and Woody introduces the different members. When he gets to Gadget he 

introduces him as, “This fat idiot is Gadget” (Meadows, 2006). The whole group, apart from 

Gadget laughs at the comment.  

The aggressiveness in the words used and how they are expressed in this part of the scene point 

out that aggressive behaviour is their social norm. Even if Woody has shown empathy towards 

Shaun he is extra aggressive and callous towards Gadget. The constant use of profanities aimed 

towards Gadget is Woody’s way of stating his position as a leader who is above Gadget in their 

hierarchy. Moreover, the extensive use of slang highlights that the group’s language uses words 
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that would be seen as crude or unfitting for many social contexts, which is an indication of the 

group’s awareness of their social status as outcasts, covered with a veil of pride. 

Another significant scene in the film is the moment where the old leader Combo gives a racist 

speech to the group of skinheads. Combo is an old friend of Woody and much older than the rest 

of the skinhead members. Combo has invited them all to an apartment where he wants to see 

which of the members of the group are loyal towards him and his personal crusade. Several of 

the members comment on their feelings of uneasiness as they arrive. Most notable is Milky who 

has been treated badly by Combo in the past. After they arrive the group sits down in a room and 

Combo, who is standing, starts his speech.  

The core of Combo’s speech is about being proud English men. He verbally corners Milky to say 

that he is English and not Jamaican. He then goes on to say, “That is what this nation has been 

built on. Proud men!” (Meadows, 2006). Combo continues to focus on proud men by exclaiming, 

“Two focking world wars men have laid down their lives for this. And for what? So we can stick 

our focking flag in the ground and say, yeah this is England. And this is England. And this is 

England” (Meadows, 2006). When saying which things “are” England Combo points towards 

first his heart and then his head.  

Combo is extremely nationalist, and his mannerisms and language portray this. The proud men 

and the sticking of the flag in the ground are gestures that symbolise the British Empire and how 

the British have always held their empire in high esteem. Combo’s aggressiveness and use of 

crude words is aimed towards making the members in the group feel the same aggressive 

emotions. His talk of pride appeals to the skinheads who feel cast out by society while at the 

same time it conceals his distaste for Milky. Combo’s act of cornering Milky to say that he is 

English is not to bring them to an equal level in society’s hierarchy, but for Combo to point out 

that he himself is above Milky. 

Combo’s speech moves on to become about whom is to blame for their situation in society. He 

mentions that hard working English people do not get homes because “we’re giving these flats to 

these focking Pakis!” (Meadows, 2006). Paki is a racist term that refers to people of either 

Pakistani or South Asian descent (Paki, n.d). It stems from British hooligans using the term Paki-

bashing when referring to beating up ethnic minorities. Combo is directly blaming others for 

their own problems with the biggest issue being their economic situation. However, the next 
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thing he mentions is that “Thatcher sits there in the focking ivory tower and sends us on a 

focking phoney war! The Falklands focking Falklands!” (Meadows, 2006). This is a direct 

criticism of those in power who lead the country. The ivory tower represents the privileged 

seclusion from the facts and practicalities of the real world. His use of the word dictates that he 

perceives the British parliament as oblivious towards ordinary people and the unpleasant things 

that happen in their lives. Thatcher was seen as the enemy of the working class and there were 

many riots during the 1980’s with violent clashes between for example union members and 

police. Combo is not only stating that Thatcher is an enemy of the common people, but he also 

implies that those in power are untouchable.  

The Falklands conflict that Combo calls a phoney war was a topic of debate amongst the British 

people at this time. Many within the working class saw it as a meaningless war, which is made 

explicit by Combo in the continuation of his speech where he says “What the fock is the 

Falklands? Focking innocent men, good focking strong men, good soldiers, real people losing 

their lives going over there thinking that they are fighting for a focking cause” (Meadows, 2006). 

Combo’s method of using the Falklands to rile the skinheads to his cause is extremely 

manipulative. He is well aware of the inner rage of those who are pushed out from society and he 

wants to harness it. His language is full of aggressive obscenities and his body language in the 

scene is full of sudden arm movements and glares. Combo is attempting to personify the 

thoughts of the skinheads while also twisting them to his agenda. His use of the term real people 

expresses his distain of how the soldiers are not seen as people by those that are not personally 

affected by the war. His talk about the Falklands also implies that the Falklands is a pointless 

conflict and that the real conflict is the one at home here in England. The expression innocent 

men points out that the soldiers are being used by the ones in power and that they need to 

understand the truth, the ones in power being Thatcher and her parliament. Innocent men and 

strong men are not only used to pertain to the soldiers in the actual Falklands. These words also 

relate to how the skinheads perceive themselves. The skinheads are constantly in conflict with 

the social order that labels them as outcasts and misfits and that conflict is the war in which they 

are the soldiers. 

Both the scene where Shaun meets the skinheads for the first time and the scene with Combo’s 

speech indicate major social wrongs. Discrimination and marginalisation are the two main ones. 
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All of the characters in the scenes are affected by these wrongs. They feel marginalised and 

ignored by society. They use aggressive language throughout all of their interactions with words 

often being targeting towards specific individuals and/or other social groups. Furthermore, their 

actions towards others increase the number of social groups that are affected by these social 

wrongs. They show empathy towards and unity with, those whom they consider equals but are 

quick to belittle other groups. This is seen in how Woody treats Shaun with the use of the word 

mate, but at the same time he calls Gadget a fat idiot. Another example is Combo’s use of proud 

men to define those that are English while calling those that he perceives as outsiders Pakis.  

The social order that the characters live in has distinct boundaries between various social groups. 

These boundaries are made explicit through the language use. The mockery of the name Harvey 

and the use of mannerisms that are a parody of the upper class and the wealthy creates a distinct 

line between the skinheads and those who are born into wealth. The prime minister of the time 

Margaret Thatcher and her parliament are depicted by Combo as living in an ivory tower. It is an 

expression that shows both his contempt for government and his opinion that his social group 

and the parliament live in totally separate worlds. The boundaries between the groups contribute 

greatly to the discrimination and marginalisation. A change in discourse towards less aggressive 

behaviours would possibly reduce the reinforcement of these social wrongs.  

Little Britain 

Little Britain is a comedy sketch series with multiple plot lines running parallel with each other. 

These plot lines follow either a pairing of characters or focus on a single character and their 

issues. The main recurring characters in the series are: Lou with his wheelchair-bound friend 

Andy, Sebastian Love the government aide with a crush on the prime minister, juvenile 

delinquent Vicky Pollard, the self-claiming only gay in his village Daffyd Thomas and 

transvestite Emily Howard. The majority of the main characters are played by either David 

Walliams or Matt Lucas. 

A sketch that depicts the series style and social and cultural criticism is the sketch “The president 

of the United States and his Aide, Marvin” (Walliams & Lucas, 2003). This sketch is one that is 

part of the plot line for Sebastian Love and the prime minister. It is about the prime minister 

having an important summit with the president of the United States. While the two leaders are 
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having a back and forth conversation their senior aides make rude and funny gestures towards 

each other. These gestures mimic the flow of the leader’s conversation. 

The sketch begins with the prime Minister entering 10 Downing Street while Sebastian poses for 

the journalists who are taking pictures of them. His body movements are imitating those that a 

model would have during a photo shoot. Sebastian does this on the bonnet of the prime 

minister’s car that is parked right in front of the entrance. While this is happening the narrator 

says, “Britain is a democracy where any citizen can become prime minister. As long as they got 

a degree and aren’t black” (Walliams & Lucas, 2003).  

Even in the initial setup of the sketch one can perceive the mockery of the British political 

system. Sebastian’s posing is clearly a parody of the practice of ministers parking in front of 10 

Downing Street. It is pointing out that those in power relish attention and seek it. The narrator’s 

words depict the irony of the British democratic system. The words, that any citizen can become 

prime minister represents the language often used to describe the fairness of the system. 

However, the requirement that they must have a degree shows that those without a higher 

education are excluded from being in power. Using the term black refers to the lack of 

opportunity that those whom are not Caucasian have in society. Additionally, it also disregards 

other minorities that are excluded because of other aspects than skin colour. 

The next part of the sketch takes place in the prime minister’s office. The prime minister is 

sitting opposite to the president and says, “I hear what you say, but I think that what you are 

proposing is an abuse of our friendship” (Walliams & Lucas, 2003). The president replies with, 

“There are no half-measures, either you are with the United States on this or you are against us!” 

(Walliams & Lucas, 2003). The respective senior aids of each leader make gestures towards each 

other after the leaders have spoken. Sebastian turns his nose up towards the American aid Marvin 

as a sign of rejection. Marvin answers with holding his thumb and index finger in an L-shape 

beside his forehead.  

The diplomatic relationship between the countries is the focus of this part of the sketch. The 

friendship that the prime minister is referring to is the one between the United Kingdom and the 

United States. These countries have shared a special relationship stemming from being close 

allies in many conflicts in the 20th and 21st centuries. This is further represented by both parties 

sitting directly opposite from each other with both being of equal height due to the camera angle. 
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The presidents reply is both forceful and a stereotypical parody of American diplomacy. Saying 

that there is not any half measures indicates that only actions and policies that are forceful and/or 

decisive are the ones that matter. This is an aggressive tone and one that is empathised further by 

his stance that one is either with the USA or against them. By creating an either-or situation the 

president is signifying that the USA is the stronger nation and does not need the United 

Kingdom. The United States is often criticized for its overuse of force to solve issues. The 

president’s language is a personification of this criticized behaviour.  

The sketch continues with the leaders’ summit getting even more heated. The prime minister 

refutes the president’s threats with, “Well I think we’ll have to take advice from the United 

Nations because I refuse to be bullied into making a snap decision” (Walliams & Lucas, 2003). 

The president is displeased with this answer and exclaims, “United Nations can go to hell! If you 

want this special relationship with our country to continue, you’re going to have to start 

delivering!” (Walliams & Lucas, 2003). Sebastian then gestures by touching his nose with one 

finger and then using the same finger to single to Marvin that he just got burnt. Marvin responds 

with dancing backwards with his hands in front of him. 

There are several indications of how the language used by the characters has changed the power 

dimensions between them. The special relationship is brought up again. However, this time it is 

used as a threat by the president. This shows that by using the word himself the president 

assumes control over the special relationship, and wields it as a weapon in his argument. 

Sebastian’s gesture signifies that what the prime minister brought up was a clever and cutting 

remark that puts the USA in a tough spot. Marvin’s dance symbolises multiple things. That he 

moves backwards and away from Sebastian is a sign of the two parties becoming more distant 

because of the words spoken. His manner of dancing implies that the USA is strong enough to be 

without even their closest of allies and that they do not need a dance partner. 

Their debate escalates into threats of hidden information and lack of knowledge. The prime 

minister says cunningly, “Before you rush into anything, perhaps you would like to see what the 

British Intelligence has to say.” (Walliams & Lucas, 2003). The president crosses his arms and 

leans backwards uttering in a smug tone, “And perhaps you’d like to see what the CIA has 

gathered” (Walliams & Lucas, 2003). Sebastian’s gesture to represent the prime minister’s words 

is to hold his mouth open and stick out his tongue towards Marvin. Marvin’s reply is to hold up 
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two hands. One of his hands does a hand cranking movement next to the other. The other hand 

slowly forms into showing the middle finger towards Sebastian. 

The leaders have started to use language that is very egocentric. That both leaders mention their 

intelligence agencies is an indication of their self-importance. This self-importance and pride 

stems from their opinion of themselves as leaders of the world. At this stage of the debate, the 

arguments from the leaders and the gestures that their aids make have clearly become more 

immature. The leaders are virtually mimicking each other with their behaviour. Furthermore, 

their use of basic threats in an attempt to boast about their power and prowess shows that both of 

the leaders are very similar at their core. 

Their debate culminates with both of the leaders instructing their respective aids to bring the 

intelligence documents. Following the instructions, Sebastian and Marvin head over to where the 

documents are and start bickering. They slap, hit and push each other in a very immature fashion. 

Upon seeing this, the prime minister and the president walk over to them and start telling them 

off. The president tells the prime minister that he has got it and says, “You two should be 

ashamed of yourselves. Two senior aids acting like a pair of third graders! You’re an 

embarrassment!” (Walliams & Lucas, 2003).  

The last part of the sketch is clearly pointing out the similarities between the leaders’ and the 

senior aides’ arguments. The president calling the senior aids behaviour an embarrassment is not 

purely aimed at their senior aids. It is also a general criticism towards the leaders’ own 

behaviour. The senior aides’ immature gestures during this event and the entire sketch are not 

only parodies of the countries’ diplomatic relations. They also signify how those in power can 

conceal simplistic behaviour with elaborate words. The ever increasing amount of immaturity 

from both the leaders and the aides brings their behaviours closer to each other. This in turn, 

shows the similarities between the messages conveyed by the leaders’ language and their senior 

aids physical gestures. 

The series satirical portrayal of the flaws of British society can also be seen in the sketch “A 

Retired Policeman gives a Lad a Driving Lesson” (Walliams & Lucas, 2003). This scene begins 

with a man wearing a police uniform walking in a brisk pace towards the front door of a council 

house. At the same time that this is happening, the Narrator tells the viewers that the sketch is 

taking place in the “Northern town of Scoffage” (Walliams & Lucas, 2003). The policeman 
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knocks on the door and waits impatiently for someone to answer the door. A young adult male 

named Sam answers the door with a slightly shocked look on his face. Upon seeing Sam, the 

policeman asks in a slightly authoritative tone, “Sam? Sam Bailey?” to which Sam replies, 

“Yeah” (Walliams & Lucas, 2003). The policeman seems content with this answer and continues 

by saying, “I’m here to give you your driving lesson” (Walliams & Lucas, 2003). Sam breaths a 

sign of relief and tells the policeman that, “I thought you had come to arrest me. Let’s get me 

jacket” (Walliams & Lucas, 2003). The policeman glares at Sam and replies with, “There isn’t 

time for that. I’m afraid that you will have to come now” (Walliams & Lucas, 2003).  

Scoffage is a town that does not exist in real life. The name Scoffage is a play on words. To scoff 

is to speak about a person or idea in a way that shows that you think they are stupid or silly 

(Scoff, n.d). By adding the suffix –age, a commonly used in suffix town and city names in the 

United Kingdom, the name Scoffage becomes satirical, yet realistic.  Furthermore, the council 

house that Sam lives in is an extremely common form of social housing built by local 

municipalities in the United Kingdom. This form of housing is often one where the majority of 

the house dwellers are working class, an indication of which social group that Sam belongs to. 

The policeman’s language and behaviour are that of an active policeman and not a driving 

teacher. This creates an abnormal situation. Nonetheless, Sam does not argue with the policeman 

and follows his orders. Sam’s actions are due to the social norm of following what a policeman 

orders one to do. The last phrase in this part of the scene where the policeman does not even let 

Sam take his jacket with him emphasizes how Sam has lost all control over the situation.  

The scene proceeds with both the policeman and Sam walking over to the policeman’s car. It is 

an old brown car with learner plates that has been painted to look like a police car. The 

policeman says, “Here she is! The Duchess.” (Walliams & Lucas, 2003). Sam looks at the car 

with doubt in his eyes, but the policeman insists, “Get in, soft lad.” (Walliams & Lucas, 2003). 

Sam replies with a confused, “Eh?” and the policeman shakes his head and exclaims, “Thick as a 

puddle!” (Walliams & Lucas, 2003). Sam then gets into the driver’s seat of the car. 

In this part of the scene, the policeman’s opinion of Sam is really starting to show. The name of 

his car is inspired by the famous Cadillac called The Duchess that was made for King Edward 

VIII of United Kingdom and Mrs Wallis Simpson, the woman the king married. It is a symbol 

for aristocracy and the line between those that have the means to buy luxury items and the one’s 
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that lack such means. Sam does not have a driver’s license and needs the policeman to be able to 

get one. The policeman is in a position of power and flaunts it by calling his car The Duchess. 

Moreover, his language use is very condescending. Firstly, he calls Sam a soft lad. A soft lad is 

someone who is simple or lacking common-sense. Secondly, his exclaiming of “Thick as a 

puddle” is referring to Sam being slow-witted. Calling someone thick is often an informal way of 

calling them stupid (Thick, n.d.). The comparison to a puddle emphasizes this even more. A 

puddle is often portrayed as shallow and lacking of substance. And if something has depth then it 

is complicated and/or advanced. Additionally, he does not give Sam much time to think about 

whether getting into the car is the right thing to do. He talks very quickly and barrages Sam with 

either insults or orders, showing little empathy for Sam’s concerns or feelings. 

In the next part of the scene the car is driving too fast along a small road. Sam is at the wheel. 

The policeman yells, “Put your foot down!” and Sam exclaims, “What?!” (Walliams & Lucas, 

2003). The policeman shouts, “Faster!” with Sam pointing out that “Isn’t it a 30-mile-an-hour 

limit?” (Walliams & Lucas, 2003). In response to this, the policeman asks, “What speed are you 

doing?” (Walliams & Lucas, 2003). Sam answers him with saying, “72” and is then instructed to 

“Stop the car” (Walliams & Lucas, 2003).  

The actions of the policeman are forcing Sam to do something that he had no intention of doing. 

Sam is well aware of the speed limit. Nonetheless, he drives over the limit because he perceives 

the policeman as the one who makes the choices. The policeman’s power over Sam is reinforced 

by his language. Upon noticing that his first instruction was questioned he quickly alters his 

word choice to be simpler and more aggressive. Changing “put your foot down” to simply 

“faster” also shows that he perceives Sam as someone whom lacks the intelligence to 

comprehend the first order. Thereby, belittling him and further asserting the policeman’s 

dominance over the situation. Furthermore, the policeman counters Sam’s question of the road 

being a 30-mil-an-hour road with his own question that suggests that Sam is the one in the 

wrong. Doing this removes Sam’s possibility to continue questioning the instructions that he has 

been given.  

Once the car comes to a screeching halt, the policeman gets out and walks around the car and up 

to the driver side window to question Sam’s behaviour. The policeman has a disgruntled 

expression and taps three times on the window without looking at Sam. He then does a circular 
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motion with his finger indicating that Sam should lower the window. After Sam lowers the 

window the policeman asks, “Is this your vehicle sir?” to which Sam replies, “No it’s yours.” 

(Walliams & Lucas, 2003). Not pleased with this answer, the policeman asks for Sam’s driver’s 

license. Sam does not have one and cheekily says, “I was rather hoping that you could help me 

out on that one” (Walliams & Lucas, 2003). This reply leads to the policeman sighing and 

stating, “Oh dear. We’ve got a comedian” he then hands over a yellow balloon and says, “Blow 

into this” (Walliams & Lucas, 2003). Sam starts blowing into the balloon. The policeman 

however, is not pleased with how slow Sam is and takes it back. He then quickly makes a poodle 

out of the balloon and turns back towards Sam. He asks Sam, “What’s this?” and Sam answers 

him doubtfully, “A poodle?” (Walliams & Lucas, 2003). In a sudden burst of rage the policeman 

explains to Sam that, “No, I’ll tell you! It’s a boy racer! Just turned 17, thinks he’s Nicki Lauda! 

I’ve got me eye on you! All right! Now, on your way you black bastard!” (Walliams & Lucas, 

2003). The policeman then looks away and into the air and the scene ends with him having a 

smug expression on his face. 

The final part of the scene is about the policeman projecting a stereotype onto Sam. His 

questioning of Sam is a means to corner Sam into acting the way that the policeman wants him to 

act. By knowing how Sam will answer his questions the policemen can use his position of power 

to verbally abuse Sam for his own gratification. Sam’s lack of a driving license is symbolic for 

his social group needing help with obtaining knowledge and skills that are vital to being a part of 

society. Additionally, the policeman represents those that have the knowledge and means to help, 

but prefer to signify their self-perceived importance over actually helping. At the end of the 

scene the policeman gives a lecture that expands on his condescending opinions. Sam is not 

black but gets called a “black bastard” by the policeman. His word choice indicates that he does 

not even see Sam as a unique individual. The policeman’s lecture and demeanour are instead 

aimed towards all social groups that he sees himself as having power over. 

The balloon’s colour and shape has multiple symbolic implications. Yellow serves as a warning 

colour and emphasizes the policeman’s warning of driving too fast. A warning that he deems 

necessary purely based on Sam having the appearance of the stereotypical young reckless driver 

that the policeman is forcing Sam to be. In addition to being a symbol for danger, yellow is also 

a colour of hope. The policemen giving Sam the balloon represents him giving Sam a chance to 
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reach his ambitions of getting a license. Sam’s slow blowing of the balloon is him reaching for 

his goals. The policeman’s behaviour of being impatient and taking it away is him plucking 

Sam’s hope away before he has a chance to fulfil it. Furthermore, making the yellow balloon into 

a dog is a means of telling Sam that his social group should listen to the commands given to 

them. 

The two Little Britain sketches are both showing examples of the abuse of power. The Prime 

Minister, the President and the police officer have positions of power in society. These characters 

threaten others as a means to reinforce their own social position. A social norm enabled by others 

needing assistance. Both the Prime Minister and the President need each other, but each of them 

is constantly attempting to become the one that holds the majority of the power in their 

relationship. The policeman, working as a driving teacher, is needed by Sam. Without the driving 

lessons he would not be able to get a license and is thereby locked out from a large part of 

society. Additionally, all three of the characters that are abusing their power are or have been 

servants of the public. It is a grave social wrong for individuals and groups that serve the public 

to abuse the power that they have been given. The reinforcement of their positions of power 

through their language use indicates a social order that is built upon threats and condescending 

remarks. The satire in the sketches illustrates the language extremities that those in power can 

use towards those in need. Furthermore, it is also used to make the issue of power abuse more 

explicit. Without the ridiculousness that is incorporated into the situations, it would be far more 

difficult to see the severity of the power abuse. 

Promoting CLA through problem-posing: A lesson plan example 

To be able to develop CLA, students must develop a sceptical eye. A sceptical eye requires 

rigour. However, the amount of energy required to rigorously read a text is more than many 

individuals are used to spending, a habit that many of us recognise from our own reading 

practises. Nevertheless, creating and nurturing new reading habits is a vital aspect of language 

teaching. The strategy of problem-posing enables the teacher to promote awareness, rigour and 

teach critical thinking skills. Problem-posing is often used to identify social problems and issues 

depicted in texts (Auerbach, 1990). It is a strategy consisting of inductive questions that structure 

dialogue in the classroom (Auerbach, 1990). Furthermore, problem-posing requires teachers to 

ask questions that necessitate rigour and personal reflection on explicit and implicit-meaning 
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(Auerbach, 1990). The questions function as scaffolding for the students’ reflective thought 

processes and critical thinking. This enables problem-posing to function well as a pedagogical 

strategy to promote CLA. In problem-posing, the teacher should act as a facilitator who 

encourages discussion, thus guiding the students to reflect on the text in a critical manner. I will 

show an example of this, by presenting a lesson plan designed to function with the materials This 

Is England and Little Britain. The lesson plan is linked to the four separate scenes analysed in the 

prior section of this essay. Furthermore, the lesson plan contains questions that draw upon 

critical literacy and close reading to facilitate the promotion of CLA. 

The lesson plan is designed for a simulated class that is partaking in the course English 6. 

English 6 is a suitable course to promote CLA in because of the syllabus core content criteria 

that states that students should be given the opportunity to learn strategies that enable them to 

“understand perspectives and implied meaning” (Skolverket, 2011, 7). This simulated class 

consists of approximately thirty students with varying English abilities and cultural backgrounds. 

The purpose of this class is to function as a baseline that shows the effects of the strategy 

problem-posing in conjunction with my selected materials. 

Lesson plan: 

The lesson begins with the teacher presenting the materials This Is England and Little Britain 

and the purpose of the lesson. CLA should be defined and explained in general terms to the 

students. It is important that the students understand what CLA is to be able to focus on language 

features such as discourse, grammar and word choice that reinforce or challenge ideologies and 

power differences between groups and/or individuals. This could be done by showing the 

students the following example:  

Shaun is walking down a path and is spotted by Woody and his friends. When Woody sees 

Shaun he says to him “Alright mate?” to which Shaun replies, “mmmm” (Meadows, 2006). 

Woody does not give up and asks, “Hey all, what’s the matter?” Shaun answers this by saying, 

“Nothing” (Meadows, 2006). Woody pushes on with his questions until Shaun tells him that, 

“it’s nothing, it’s some people picking on me, taking the micky out of me” which makes Woody 

say, “Awww mate, you are breaking me heart. Come and sit down for five minutes”  
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The teacher then points out to the students, two language features in this example that indicate 

power differences between groups and/or individuals. The first one is the word mate, as it is a 

word choice that reinforces the relationship between Woody and Shaun. By naming Shaun his 

mate, Woody is indicating that they are equals and/or possible friends. This is because the word 

mate is often used in British English to refer to a friend and/or it can also be a cordial way of 

referring to another person whom you may or may not know. The second language feature in this 

example, is the part of the discourse where Woody says, “Aww mate, you are breaking me heart. 

Come and sit down for five minutes” (Meadows, 2006). This phrase shows the concern that 

Woody has for Shaun and that he wants to help Shaun because he empathises with Shaun’s 

situation. 

After this presentation, the students view the scenes from both materials. These materials should 

be easily accessible so that the students have the opportunity to view the scenes multiple times 

during the lesson.  

Once the students have viewed all four scenes the teacher opens up a discussion with the entire 

class about these materials. The teacher starts off the discussion with critical literacy questions 

that draw upon the students own beliefs and experiences. This is to encourage personal interest, 

promote a critical perspective and discuss the materials in a more general manner before 

focusing on CLA. Questions that are suitable for this discussion are, for example, the following: 

- How does the language in the scenes influence you? 

- Which parts of the scenes could you relate to the most? 

- How does your prior knowledge of the British culture affect your opinion of these 

scenes? 

- What lifestyles and points of view are represented? 

The majority of the students will be able to actively partake in the discussion. Some students will 

have had more prior experiences with British culture than others, enabling them to function as 

resources for the other students. 

The next step of the lesson plan will require the students to use close reading. The students are 

given the task of viewing the scenes again and answer several questions. This part of the lesson 

will require a more intense analysis. The class should therefore be divided into pairs to enable 
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the students to go over the scenes multiple times and discuss with each other. Each pair of 

students is given the task to answer the following questions for the material:  

This Is England: 

- What could the expression taking the mickey out of me mean? 

- What language does Combo use to make the skinheads listen to him? 

- What does the phrase Ivory tower mean and why does Combo use it? 

- Combo complains about flats being given to the Pakis. What does this word mean? Why 

does he use it? 

- What does the language used by the characters in these scenes tell you about their 

situation? What about their behaviour? 

Little Britain: 

- What does the language used by the characters in these scenes tell you about their 

situation? What about their behaviour? 

- In what manner do the prime minister and the president express their power? 

- Is the language used by the prime minister and the president different from the gestures 

that the senior aids make? 

- Why does Sam do everything that the policeman says? 

- The policeman calls Sam a soft lad and says that he is thick as a puddle. Why does he do 

this and what effect does it have on their relationship? 

- Why does the policeman call Sam a “black bastard”? 

Working with the above questions leads to the students increasing their amount of engagement 

with the scenes. By making the students engage in considering alternative and diverse 

perspectives they begin to understand the language at a deeper level. Furthermore, the questions 

about single word and phrase use require the students to research their meaning and analyse their 

function. It directly promotes their CLA. The questions therefore scaffold their thought process 

about how the language features reinforce or challenge ideologies and power differences 

between the characters and groups represented in the materials.  

The final part of the lesson plan focuses on identifying the social problems and issues that are 

indicated in the materials. The purpose of this is to summarise the students’ thoughts and allow 
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the teacher to scaffold their thought process even further. This is done by having a classroom 

discussion focused on questions such as the following: 

- Which social wrongs and/or issues can be identified in the scenes? 

- In what way do the features of the language in the scenes reinforce or challenge 

ideologies and power differences between groups affected by these social wrongs? 

The answers that the students came up with for the pair work will aid them in answering these 

questions. The teacher assists and directs the discussion when needed, but should allow the 

students to take risks and openly share their opinions based on their own analysis. The goal is to 

have the students come to their own conclusions and share thoughts on how the features of the 

language affect the power differences between groups. By hearing varying perspectives the 

students will learn from each other and understand that there are multiple interpretations and 

groups affected by the language in the materials. 

Each part of this lesson adds a new layer and/or perspective to their analysis of the scenes and 

understanding of features of the language that reinforce or challenge ideologies and power 

differences between groups. This is further aided by the use of materials that are emotionally 

thought provoking and address real-world social issues. Traits that both This Is England and 

Little Britain possess. 

Conclusion 

In this essay, I have analysed This Is England and Little Britain using one of Fairclough’s CDA 

frameworks in order to show how the language features of these film materials reinforce or 

challenge ideologies and power differences between groups and I have also given an example of 

how these materials can be used in the English language classroom to promote CLA. My goal 

has been to demonstrate how film materials that are socially critical, realistic and have topics 

about contemporary social issues are effective teaching materials for promoting CLA in the 

English subject in Swedish upper-secondary schools. This was done because I believe that 

socially critical, realistic film about contemporary social issues is an effective teaching material 

for promoting CLA because it offers a rich multimodal language that can show power relations 

and implicit meanings in cultural contexts. The CDA revealed the considerable amount of 

language features that reinforce or challenge ideologies and power differences between groups. 
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The language was varied and consisted of both audial and visual language full of references to 

British culture and the social issues that reside within. In addition to this, the contemporary 

social issues made explicit though the analysis were very relevant to adolescent students’ own 

social lives. This made the selected materials even more suitable as teaching materials. If the 

students have a personal connection to the materials then it is easier for them to be empathic. 

This, in turn, bolsters their abilities to reflect on their own attitudes and values leading to the 

selected materials facilitating the critical thinking required to acquire CLA. Furthermore, my 

example of using problem-posing in conjunction with the selected materials displayed how 

teachers can scaffold the thinking processes of students to promote and nurture CLA. The lesson 

plan in the example pointed out the need to first work on the fundamentals of critical thinking 

and to use broader questions before incorporating CLA specific questions into the lesson.  

I believe that it is of importance to promote CLA in the English subject in Swedish upper-

secondary schools. It is part of an education that facilitates democratic citizenship because of the 

need for critical thinking and awareness. Furthermore, the steering documents state that English 

teachers in Swedish upper-secondary schools should promote a critical approach in the English 

subject. Additionally, film use is part of the core content for all three courses in the English 

subject. This essay has shown how the combination of using film materials that are socially 

critical, realistic and have topics about contemporary issues with the strategy problem-posing, 

accomplishes several syllabus goals and effectively promotes CLA. With the limited amount of 

teaching time that today’s teachers have, this effectiveness should be of great benefit to all 

teachers and students of the English subject.  
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