
Örebro University 

Department of Humanities, Education and Social Sciences 

English 

Notetaking During Listening Lessons:
English Teachers' Attitudes Toward Notetaking and Notetaking 
Teaching During Listening Lessons at Swedish upper secondary 

schools. 

Author: Gustav Isaksson  

Degree Project Essay 

Term 8 

Supervisor: Vi Thanh Son 



Abstract 

This is a study that examines Swedish upper secondary school English teachers' attitudes 

toward notetaking and notetaking teaching during listening lessons to see how current English 

teachers implement notetaking teaching to help students store data while listening to 

information in English. The reason for the investigation is that teachers might assume that 

students already have the physical and cognitive abilities that are required to take notes and 

therefore just tell students to “take notes”. Since research shows that notetaking can be used in 

information-transmission situations to e.g., record and recall information but also to aid 

reflection, teaching in notetaking can help students better their results in school and it can be 

used in everyday life as well as in later careers.  

     A questionnaire encountered data by five current teachers of English followed by semi-

structured interviews with four current teachers of English. The findings show that the 

majority of the participants have a positive attitude towards notetaking and notetaking 

teaching and believe it is important for students to take notes and know how to take notes 

during listening lessons. The result also shows that all the participating teachers teach students 

how to use different notetaking strategies like abbreviations, symbols, chants, and keywords 

and one teacher also teaches a notetaking method, Outline format, even though 60% only 

teaches notetaking sometimes. Additionally, teachers who read this essay can increase their 

awareness of notetaking and its benefits and reflect over how they can align their teaching 

with the subject syllabus for English by implementing notetaking teaching. 
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1. Introduction  

Through the years I studied in the Swedish school system, between the late 1990’s and early 

2010’s, I studied the English language in one way or another. One thing that has struck me is 

that I generally believe that we, students in the Swedish schools, have experienced similar 

difficulties when studying English. During English lessons where my teachers gave a lecture 

or told us, students, to listen to audiotapes or videotapes, we were often supposed to observe 

information that was crucial in some way. To conduct that information, we either 

subconsciously or since the teacher told us, started to take notes of what we heard. What my 

teachers forgot, at least to what my memory can recall, was that they did not instruct us 

students in how to take notes. At best, my teachers would say that we should note this down 

since it was important for an upcoming test, essay or likewise. In my first nine years in the 

Swedish school system, I used pencils and paper in almost every class and nearly every day to 

help me in one way or another with my studying. Throughout that time society started to get 

more digitalized and my classmates and I began to use computers to write things. During 

upper secondary school, I studied at a school that only used computers. The switch from pen 

and paper became another struggle since now I had to try to take notes on my computer.  

     To take notes is something that many probably feel is almost like an instinct, but to take 

good notes depending on the situation and the subject may not be as easy as it sounds. 

Notetaking is something that can be used in school, everyday life and different jobs since it 

can help people understand, remember and store information (Boch & Piolat, 2005). When 

studying, information may come from textbooks, videos or lectures, it can, therefore, be 

crucial to know different notetaking methods to apply to these situations. In the English 

subject, students often receive English information while listening. It may, therefore, be 

useful for them to know how to take notes during these occasions since it might be 

information they can use to see what is essential to know for a task or what they need to study 

or learn for an assignment or a test. English teachers are also supposed to teach students 

“[d]ifferent ways of commenting on and taking notes when listening to and reading 

communications from different sources” (Skolverket, 2011, p.8.), in the course English 6 

according to Subject Syllabus for English (SSE) conducted by the Swedish Ministry of 

Education (Skolverket, 2011). 

     In the field of second language (L2) education of English, there are pros and cons for 

notetaking/notetaking teaching. It is implied in Crawford’s (2015) study that the students feel 

after having received instructions in notetaking that it is essential to know how to use 
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notetaking in order to perform better in school. However, Clark et al. (2014) present data that 

indicate that student does not perform better on tests. 

     By investigating teachers’ current attitudes toward notetaking and notetaking teaching, 

there can shed light on how teachers practice notetaking teaching which might raise teachers’ 

awareness and attitudes towards notetaking and notetaking methods. Moreover, this study 

aims to raise the awareness of how teachers may benefit students to store or recall information 

while listening to information in English by implementing notetaking. This in return may lead 

to that teachers not only align their teaching to the SSE and also that their teaching of 

notetaking may prepare their students better for their future storage of information. In 

addition, if I would have received methods to help me structure and recall information, it 

would undoubtedly have eased my studying in the Swedish school system and better prepared 

me for my studies at the university. In sum, my example is provided to exemplify how 

something that might seem simple in fact can be problematic and cause frustration, which I 

too believe that many students struggle with. 

     The beginning of this essay starts by posing the research question. It moves on to 

providing a background discussion of notetaking and how it relates to listening skills and the 

SSE, it also includes current and previous research. Later, the methods for how this study was 

examined. After that, findings and results are presented and discussed. Finally, the essay ends 

by presenting the key findings in the conclusion.  

1.1 Research Question 

It seems like notetaking teaching in Swedish upper secondary school could have several 

advantages. Through notetaking teaching, students can increase their knowledge of how to 

take preferable notes from information they come in contact with (see Background). 

Moreover, since the teaching of English often is conducted in the English language, it can be 

assumed that teachers give students lectures or let pupils listen to audio or watch videos that 

are provided in spoken English. During these listening occasions, students may need to take 

notes of this verbal information to prepare for a test or assignment. Students can also use these 

notes to aid reflection to get in-depth knowledge. Additionally, some studies show that 

students who receive notetaking teaching often perform better e.g., Crawford (2015) and 

Chang and Ku (2014). Furthermore, notetaking teaching is also something that fits in the 

demands that the SSE considers should be taught. Based on this, I decided to investigate this 

with the following research question:  
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• How do English teachers in the Swedish upper secondary school teach notetaking to 

help students develop their ability to record information while listening to material in 

English?  

     My initial hypothesis is that I think teachers in the English subject are positive towards 

notetaking teaching. However, I believe they only tell students to “take notes” of information 

they think are relevant. They then assume that the students already have physical and 

cognitive tools to take notes rather than teaching them how to use specific notetaking 

strategies/methods to record information while listening to material in English. 

2. Background  

To address the research question, I will in this section present a theoretical background that is 

relevant to the aims of the study. To start, I would like to define what term I will use when I 

talk about Notetaking and why I have chosen to use that term. When I investigated the area of 

notetaking I came across three ways of spelling it, these were notetaking, note-taking, and 

note taking. In the research I have come across, the most common way of spelling the term is: 

note-taking. Although when I searched for articles in the database ERIC (EBSCOhost), I 

found that the only term that was in Thesaurus was Notetaking. I, therefore, selected to use 

the term Notetaking in this degree project essay.  

2.1 Theory and History of Notetaking  

Notetaking has for decades been an analog activity performed by writing with a pen on a 

paper (i.e. longhand notetaking) (Blair, 2010). This traditional way has since the increasing 

availability of electronic devices gotten competition since more people use computers to take 

notes on nowadays. Notetaking by longhand is now entitled “traditional notetaking” by some 

while taking notes by typing is called “modern notetaking” (Jansen,	Lakens & IJsselsteijn, 

2017; Reimer et al., 2009). Whether notetaking is helpful or not, it depends on a person’s 

ability to handle the cognitive load that is presented (Lin and Bigenho, 2011). According to 

Clark et al. (2014), notetaking can be used to store data, although the benefits of notetaking 

may subside if the notetaking act detracts from the processing of the information. Another 

way of looking at notetaking is to define what “good” notes are: 

“Good” notes could be defined as notes that select, organize and elaborate ideas expressed by 

speakers so that the notetaker can learn in generative and constructive ways. In addition, “good” 
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notes presumably capture and preserve information in a form that stimulates recall of main and 

supporting details for the individual notetaker (Siegel, 2018a, p.3) 

     There are also different types of notetaking methods used to organize information. Some of 

the most common notetaking methods are the Cornell Method, Outline format, (Mind) 

Mapping, and Matrix/Chart format. The Cornell method consists of three columns: a 

notetaking area where the notes are made, a cue column that is used after to reduce the notes 

into keywords, and a summarize column where the notes on the page are summarized (Hayati 

& Jalilifar, 2009). Outline often consists of three levels; main headings, subheadings, and 

examples. The most general information begins to the left (the main headings) and each more 

specific information moves to the right (Siegel, 2015; Song, 2012). Mapping is a technique 

where the main idea is written in the middle; from there, related concepts are written on 

branches which in return can branch further. Matrix/Chart format is often used to structure 

previous notes in different carts/matrixes, e.g. to more natural make connections and 

comparison. The significant topics or categories are put as headings and the related 

information under the headings (Wu and Xie, 2018; Kiewra et al., 1995).  

2.1.1 Definition of Notetaking  

Notetaking may be an essential tool in information-transmission situations and can be used to 

record/store information, aid reflection (Van der Meer, 2012) and recall information (Boch & 

Piolat, 2005; Hayati & Jalilifar, 2009; Clark et al., 2014). The act of taking notes involves a 

complex sequence of both physical and mental actions that occur under a limited time (Siegel, 

2015). Barbier et al. (2006) aligns with the previous description and add that taking notes 

includes strategic and deliberate management of the procedures involved in language 

comprehension and production. Piolat, Olive and Kellogg (2005) describes that notetaking 

consists of three acts: first, comprehend auditory input, second, identify relevant information, 

and final, record that information. Students in school can gather information from e.g., books 

and lectures, and by taking notes, they can store that information for later use without having 

to memorize the data at that exact moment they come across the data (Boch & Piolat, 2005). 

According to Barbier et al. (2006), it is required of a notetaker to fit the notetaking procedure 

to the speech rate of the information giver. However, notetaking in a L2 requires that the 

notetaker can both quickly understand the given information and use an abbreviating 

procedure (shorten a phrase or word) to transcribe the information provided by the speaker. 

This makes notetaking in a L2 more complex, than notetaking in an L1. In sum, notetaking is 
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a complex act that intends to help a person store, record and recall information, and it can also 

be used to aid reflection. Additionally, what separates a notetaking method from a notetaking 

strategy was not found. However, in the Oxford dictionary, a method is defined as “a 

particular procedure for accomplishing or approaching something, especially a systematic or 

established one” (Oxford University Press, 2019). When I talk about methods in this essay, I 

will do it from this perspective. 

2.2 Traditional Notetaking with Pen and Paper versus Modern Digitalized 

Notetaking 

A study by Mueller and Oppenheimer (2014) investigated whether it was preferable to take 

notes on a computer or by writing longhand. The data showed that students who used laptops 

to take notes performed worse than students who took notes by writing longhand on 

conceptual-application questions. The participants who took notes by longhand also wrote 

fewer words than the participants who noted on computers; however, the participants who 

took more notes performed better on average. Crawford (2015) found similar results when 

students where encourage to take notes by hand using e.g., symbols, arrows, and abbreviation. 

However, Mueller and Oppenheimer’s (2014) study found no vital difference in student’s 

performance while answering factual questions, although the researchers indicate that there is 

a possibility that differences might be found with more participants.  

     Taking notes with digital devices is something that gets more usual, although there are 

some concerns. Lin and Bigenho (2011) conducted research that investigated notetaking in 

different environments. The data showed that in a non-distractive environment (e.g. lectures) 

notetaking by longhand is preferred. When the environment is highly distracting, with both 

visual and auditory input, the best option may be to focus on the task and not take notes at all. 

However, in an environment where there is an auditory distraction, notes taken on a computer 

might be preferred. Novellino (1985, cited in Lin and Bigenho, 2011) found that students who 

were poor typists showed better ability to recall information when they used pencils and 

papers to take notes with, while skilled typists showed better recall ability when they took 

notes on computers. Other research found data suggesting students who use laptops or 

computers to take notes scores lower on exams than students who take notes by hand, which 

indicate that students who take notes on electronic devices e.g., computers can reduce 

students’ knowledge of material gained (Carter, Greenberg and Walker, 2017). 

     Mueller and Oppenheimer (2014) argue that taking notes on a computer is not as effective 
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as taking notes by longhand since it can easily distract students from mislaying their focus of 

taking notes, especially if the computer has access to the Internet. Additionally, notes taken by 

longhand can be more flexible for different formats and when adding symbols, thus useful. 

Students who use laptops to take notes tend to take more verbatim notes (directly copy every 

word they hear), which might lead to that they hurt their learning process. Although Bui, 

Myerson and Hale (2013) argue that verbatim notes are superior since they can bring a more 

significant amount of ideas, thus more information. However, Dynarski (2017) suggest that 

computers should be banned from lectures because of how easily they can distract the 

students. While Holland (2017) claims that prohibiting computers during class robs students 

of opportunities to develop meta-cognitive awareness. Another concern with taking notes on 

electronic devices is that that the storage itself is depending on the power of the electronic 

device, while it is not the same case for taking notes on paper for example (Blair, 2010). Due 

to the raised concern of taking notes on digital devices, researchers have started to look for 

ways to reduce some problems. Wu and Xie (2018) found that university students who used 

“matrix-style notes” (linear notes in a chart format) with a time limit while researching online 

were less likely to be distracted by other online information than those without these 

conditions.  

2.3 Notetaking and Second Language Acquisition 

In a study of EFL (English Foreign Language) students conducted by Crawford (2015), the 

data implied that students found their notetaking skills improved after they received 

instructions and training. They were taught how to make “use of […] abbreviations and 

symbols and by focusing on content words as opposed to function words” (Crawford, 2015, 

p.3.) during the period of two semesters. The symbols could be a number (6), an arrow (à) or 

hashtag (#), while content words can be words that have meaning such as nouns or verbs, and 

functional words are words such as to, of, and the. Students also seemed to think that 

notetaking is essential and that the notetaking act itself is not that difficult. Siegel (2015) 

investigated if a step-by-step pedagogic cycle (an outline format), on notetaking, could benefit 

L2 learners of English. The responses from the collected data indicate that the learners find 

value in methods of this sort. Similar research on how L2 students could benefit from a four-

step pedagogic sequence, without any particular notetaking formats has been conducted. The 

study included a pre- and post-intervention; the result showed that 40 out of 44 participants 

recorded more information in the post-test (Siegel, 2018c). 
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     An issuing factor with notetaking in L2 is according Barbier et al. (2006) that students’ 

notetaking in L2 probably influences how they take notes in their first language (L1) and the 

way they take notes in their L1 depends on what nationality they have. Notetaking practices 

are also often specific and related to the teaching traditions in the nation the notetaker comes 

from. Therefore, the mother tongue of the notetaker and that structural similarities in the L2 

may affect how the student can transfer the L1 notetaking techniques to when they take notes 

in their L2. The level of the notetakers’ mastery of the mother tongue can also be a 

contributing factor in the notetakers’ ability to take notes in L2. However, there are according 

to Piolat, Olive and Kellogg (2005) some techniques that may be transferred automatically 

from a L1 to a L2, for instance, when the lexical structures of a language are comparable with 

another language. 

     Although the notetaking act can be used to store information, the benefits of notetaking 

may subside if the act detracts from the processing of the data. Clark et al. (2014) illustrate 

that L2 listeners who were not allowed to take notes do not perform better on a DLPT-like 

(Defense Language Proficiency Test) listening comprehension test, than the L2 listeners who 

were allowed to take notes. However, a DLPT-like test includes multiple-choice questions 

which are displayed while an audio passage is playing. The researchers emphasize that this 

kind of test is suitable for recall-tasks where the listeners do not know which words are useful 

or essential to note down. Therefore, the test does not illustrate a typical work environment or 

a lecture. 

2.4 Advantages and Disadvantages of Notetaking 

I found more advantages than disadvantages with notetaking after searching in the area of 

notetaking. Several writers promote notetaking itself, and many even encourage notetaking 

teaching to both L1 and L2 students. Siegel (2015) points out that learners benefit from taking 

notes since it can provide an external recording of information for both future tasks and 

review, which Clark et al. (2014) agree with because the act itself engages the listener to 

grasp the information of the speaker. According to Hartely and Davies (1978, cited in Hayati 

& Jalilifar, 2009) who investigated 35 studies on the effect of notetaking. The result showed 

that 17 studies found that those who use notetaking performed better than those who did not. 

Although 16 of the studies did not see any difference, while two of the studies presented 

results that notetaking inferred with performance. On the other hand, Bilgh (1998, cited in 

Hartley, 2002) suggest after reviewing more than 60 studies that there is a considerable 
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amount of evidence that supports that notetaking during class help students to remember the 

information they come in contact with.  

     Research has also presented that notetaking in non-academic settings has no significant 

recall effect in real-life situations (Hartley, 2002). Hayati and Jalilifar (2009) report that 

students in an intervention study often expressed difficulties with taking notes while listening 

to lectures. The students wondered if it would be better to just focusing on listening since they 

were often too busy writing down one point that they missed the following point. However, 

the results showed that the students who received instructions during six weeks in how to take 

notes by using the Cornell Method performed better in 20 listening, vocabulary, grammar and 

reading comprehension tests than those who took notes by using their own method. Crawford 

(2015) conducted research that showed that students find the Cornell Method useful and that 

there were not many who were against it. Other research points to that students find guided 

notes (an outline) and guided notes combined with instructed strategies useful when listening 

to information (Haydon et al. 2011). Chang and Ku (2014) investigated whether a five-week 

long program including notetaking and reading comprehension would affect 349 elementary 

Taiwan students. The results display that students who receive 40 minutes of notetaking 

instructions performed significantly better both in notetaking and reading comprehension. In 

addition, Boch and Piolat (2005) claim that notetaking is a useful tool for students in 

information-transmission situations, even though it can take several years to master how to 

take notes.  

2.5 The Role of the Teacher  

Siegel (2015) emphasize that notetaking form a teachers’ point of view can provide a visual 

representation of a student’s aural comprehension. It can also be a tool to manage a student’s 

ability and uptake capacity. Although the product of notetaking is crucial, there is a possibility 

that the process itself may be underdeveloped. Teachers might assume that the L2 user 

already has acquired the process for notetaking in L2. If the teacher focusses on the finished 

product instead of the process, it may in return neglect the student’s development. Therefore, 

Siegel encourages teachers who practice notetaking to their L2 learners to consider the value 

of actually teaching notetaking skills rather than just practicing it. This is something other 

researchers aligns with. For instance, data show that students who take training in specific 

notetaking strategies are most likely to improve the quality of their notes, hence remember 

more information for later usage (Boyle, 2013; Crawford, 2015; Rahmani & Sadeghi, 2011) 
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     A good educator of notetaking should according to Hamp-Lyons (1983) involve pre- and 

post-listening activities and also instruct the listeners to use the introduction and the 

conclusion of a lecture to organize their notes. This is something Luo, Kiewra and Samuelson 

(2016) align with. They found that students who get the opportunity to revise, rewrite or add 

to their notes during pauses in lectures are more likely to retain and remember more 

information and score higher in post-tests. Another finding was that students were more likely 

to take better notes if they got deliberate pauses to review their notes during lectures instead 

of reviewing their notes after the lecture. The finding suggests that teachers should allow 

students pauses during lectures. There is also research which shows that teachers can add 

scaffolding by verbal cues e.g., telling students if it is an important point that is useful to note 

down (Kiewra, 2002). However, Hamp-Lyons (1983) argues that if a notetaking program or 

method should be effective, it first needs the teacher to teach the student how to take notes 

effectively and appropriately, which Boch and Piolat (2005) agree with. Even though other 

research shows that some students already have an instinct for what to note down (Boyle, 

2013; Rahmani & Sadeghi, 2011). Boch and Piolat (2005) assert that the teaching of 

notetaking also depends on what specific notetaking training the students receive, as well as 

what information the students have actually heard or read, which makes notetaking teaching 

limited. They add that the aim of notetaking teaching should not be to help students develop 

their notetaking skills quicker, instead, it should aim to improve their skills more long-term. 

     Another factor that teachers must be conscious of is how students take notes and what they 

do when they are supposed to take notes. Many schools give students access to electronic 

devices such as computers to use for studying. Some researchers find this to be problematic 

for teachers. According to Mueller and Oppenheimer (2014), usage of laptops in classrooms 

should be viewed with caution since there is a risk that students may do other things than 

taking notes; thus, a distraction, which may do more harm than good in the classroom. There 

are also students who are not comfortable with having access to technology, which can create 

a mindset towards provision of notetaking (Van Der Meer, 2012). Finally, teachers also need 

to be aware that all students are unique and prefer to take notes in different ways. Siegel 

(2018b) argues that ELT teachers must decide if they want their students to take note by hand 

on paper or with digital devices. Additionally, the teachers also need to adapt their choice to 

their own teaching. 
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2.6 Notetaking in L2 Listening Lessons  

Some researchers claim that notetaking skills are crucial to EFL learners. Tsai-Fu and Wu 

(2010) investigated if it was more beneficial for Chinese students to take notes in Chinese 

their L1, or in English their L2 during English class. The study found that the students who 

took notes written in English achieved better results than the students who took notes written 

in Chinese. Another part of the study was to investigate if notetaking training for 14 weeks is 

beneficial. The data supports that if students receive explicit training in notetaking it is helpful 

to them since it helps them to store, summarize and highlight the information they collect 

from both, e.g. shorter straightforward conversations, as well as complex longer lectures. 

However, Dunkel et al. (1989, cited in Clark et al., 2014) show that notetaking during L2 

listening has an inconsistent effect. The data showed that notetaking to recall information 

after listening to information in English had no overall impact on performance on a multiple-

choice test. Boch and Piolat (2005) claim that learning how to take notes when listening to a 

presentation is a gradual and slow process. Therefore, it might be a reason for why few 

teachers at the pre-university level teach notetaking skills to students. 

     Field (2008) argues that there is plenty of evidence that teachers undervalue the listening 

skill in English teaching. It often gets cut because of the few contact hours teachers has with 

students. Many teachers also tend to implement comprehension questions to their listening 

lessons instead of teaching students how to listen and what to listen for. The results show that 

many students tend to have problems with listening. Although there are several ways of 

teaching listening to L2 students, there are some things that are useful no matter the strategy. 

English language teachers need to teach L2 students to distinguish how relevant the 

information is, how it is connected to previous information, and how it fits in the hierarchy of 

the other information gained. This suggestion of decision-making goes hand in hand with 

notetaking since a notetaker must make strategic and deliberate decisions of what to note 

down (Barbier et al., 2006). Siegel (2018b) implies that L2 learners might have listening 

difficulties related to digression, accent, vocabulary, and rate of speech, but also the 

possibility of unfamiliarity with the content itself in a lecture. Field (2008) supports this and 

states that English language teachers must prepare students with variating accents, dialects 

and speech rates. However, Haydon et al. (2011) argue that if students receive guided notes 

(e.g. an outline), it gives students the option to increase their intake of information. Guided 

notes are handouts prepared by the teacher, that intend to support student’s notetaking while 

listening to e.g., lectures. 
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2.7 Notetaking, Listening and the Subject Syllabus for English 

By the Swedish Ministry of Education (2011), teachers have the responsibility to teach 

students in accordance with the SSE. As already mentioned, teachers are in the course English 

6 supposed to implement “[d]ifferent ways of commenting on and taking notes when listening 

to and reading communications from different sources” (Skolverket, 2011, p.8.) which 

suggests that teachers should teach notetaking to students. However, there are also other 

reasons for teaching notetaking to students. First, “[t]eaching should […] help students 

develop an understanding of how to […] evaluate, select and assimilate content from multiple 

sources of information, knowledge, and experiences” (Skolverket, 2011, p.1-2.). If teachers 

implement notetaking in their teaching, they can help students increase their chance to learn 

the English language better, since it includes knowledge in how to adjust information.  

     Second, “students should be given the opportunity to develop their ability to use different 

strategies to support communication and to solve problems when language skills are 

inadequate” (Skolverket, 2011, p.1.). Not to argue that there are no other strategies that can 

help students with this, however, since the “[t]eaching [of English] should as far as possible 

be conducted in English” (Skolverket, 2011, p.1.), this is something students might have 

difficulties with because the majority of the students in Sweden has Swedish as their L1. It 

might, therefore, be useful, as a teacher, to implement notetaking strategies to help a student 

know how to remember and recall information effectively and if there is something they do 

not understand they can use their notes to find out later.  

     Finally, teachers “should also help students develop language awareness and knowledge of 

how a language is learned through and outside teaching contexts” (Skolverket, 2011, p.1.). If 

pupils know of notetaking strategies, they can use these in e.g., authentic situations that are 

not adapted to a teaching environment.  

2.8 Research in the Field  

This section includes research conducted to investigate whether students have received 

instructions of notetaking by their teacher, but also studies that examine what teachers tell 

students. Crawford (2015) found that in a smaller study that only two out of 15 Japanese 

university students had received instructions in the course of English during high school in 

notetaking. The research additionally displayed that only five out of 15 students had received 

notetaking teaching in the Japanese language. Another larger study investigated whether 739 

Japanese learners of English had received instructions in notetaking during the subject of 
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English while they were in high school. 78% of the students had received some notetaking 

instructions, although 56% of them had only received instructions of notetaking during 

English classes in their high school. 81% of the student were also interested in learning 

notetaking models (Crawford et al. 2016). Siegel (2018b) refers to a survey study in Sweden 

where 187 upper secondary school pupils were asked about notetaking. Only 14% of them 

had received any notetaking instructions in their education. The study also presented that 64% 

of the student thought that their English upper secondary teacher knows how to teach them 

about notetaking. However, only 32% of them believed their teachers actually do it.  

    Siegel (2018c) reports that many EFL/ESL teachers agree with that notetaking in school are 

crucial for students and their future. Although another issuing factor is that several teachers 

say that they do not teach notetaking because they lack pedagogical competence. Several 

teachers just tell their students to take notes, instead of showing them how to do so. They also 

assume that students have learned the basics of how to take notes before entering their class 

according to Siegel (2018b). 

3. Methodology  

To address my research question and investigate my hypothesis, a combination of two 

isolated data collection instruments were used. At first the participants received a 

questionnaire, and second, all but one participant participated in an interview based on the 

answers they had provided in the questionnaire. The questionnaires’ aim was to collect both 

quantitative and qualitative data regarding teachers’ attitudes toward notetaking, by including 

both closed- and open-ended questions. Dörnyei and Csizér (2012) suggest that questionnaires 

can extract attitudes and opinions of the participants and it can provide data that allows the 

researcher to make conclusions about larger populations. Interviews are often linked with 

qualitative research and even many times associated with survey-based research (Mackey & 

Gass, 2012). My interviews aimed to elicit additional data by extracting a more in-depth 

answer from the participating teachers. Therefore, a semi-structured interview with base 

questions as a guiding line but also with the opportunity and probe for additional information 

(Mackey & Gass, 2012) as Dörnyei (2007) suggests are preferred where gathering qualitative 

data was used. 
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3.1 Ethical Considerations 

In order to conduct research that is undertaken ethically I have made some ethical 

considerations in alignment with Vetenskapsrådet (2017) directions. BERA (2011) stated that 

an educational researcher must take some necessary steps to ensure that every participant in 

the research understand what they are to be engaged in. I, therefore, crafted a consent form 

(see Appendix A) where I explained to the participants what I was researching, what I wanted 

out of them and that the research was voluntary. The Participants’ were also informed that the 

data collected completely will be anonymous and that I have confidentiality towards them. 

Moreover, the participants were also asked to explain several statements of theirs in the 

interviews so that I could present their data with less chance of misinterpreting what they 

intended with their comments in the questionnaire. Additionally, the data that I have 

conducted from the questionnaire and the interviews have not been shared or shown to anyone 

other than the participant who contributed the data. The information has been kept on my 

personal computer that no one knows the code to except me. There may have been some 

useful data that I had collected in my research that I had to leave outside of this essay because 

it could have revealed the Participants identity. I also followed the new General Data 

Protection Regulations (GDPR) to make sure the data were used and stored correctly. The 

considerations mentioned above were made to conduct an ethical research study aligned with 

Vetenskapsrådet (2017) and GDPR instructions. 

3.2 Participants 

The participants in this study were all teachers of the English subject in Swedish upper 

secondary school. A list including upper secondary school English teachers who had 

expressed willingness to host field research conducted by students of the English subject at 

Örebro university was distributed by a teacher from Örebro University. To encounter the 

participating teachers, an email was sent to seven teachers with a short pitch of the study 

including a question if the teachers were interested in participating in a questionnaire and 

interview study. Another email was later sent to some other local upper secondary school 

teachers to get more participants. Five teachers responded that they were willing to participate 

in the questionnaire and four replied that they were willing to participate in the follow-up 

interview. The questionnaire was individually distributed by email. The participants were four 

female teachers and one male. Each participant/teachers name was allocated a participant 

number to anonymize the collected data fully. 
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3.3 Research Instruments  

The questionnaire (Appendix A) was drafted using the Microsoft Office Word 2016 (®) 

questionnaire option, and in an attempt to protect the content of the document from being 

edited, it was limited so that the participants were restricted from editing other than their 

answers. Before the questionnaire was sent to the participants, it was piloted by three pre-

service English teachers, which provided feedback. The feedback was overall positive. The 

layout of the questionnaire was user-friendly, and the intended area of it was clear. However, 

the feedback included some revisions regarding the order of the questions and the word 

choices. Additionally, I was advised that there should be an A section and a B section to 

separate some of the questions. 

     The questionnaire for the participants was followed by interviews (Appendix B) which 

were recorded and later transcribed digitally. The questions in the questionnaire mainly 

focused on the participants' attitude towards notetaking, but also on notetaking during 

listening lessons and on the participants' knowledge regarding the topic. The interviews were 

all conducted in English, although the participants were informed that they were allowed to 

speak in Swedish if they did not know how to formulate their answer in English, just as 

Mackey and Gass (2012) suggests an interviewer in an L2 should encourage.  

4. Results / Findings  
4.1 Quantitative Results  

The questionnaire consisted of thirteen multiple-choice questions and five open-end questions 

(see Appendix A). The first question in the questionnaire asked how long the participants had 

been teaching the English subject. The result showed that the participants had taught English 

between one and a half year and up to twelve years.  

4.1.1 Teachers’ Attitudes on Notetaking  

In the fifth question, the participants were asked to rank how good themselves were at taking 

notes and in the sixth question they were asked how they take notes most often. One 

participant strongly agreed, and another agreed that s/he were good at taking notes, while the 

others answered that they were neutral at taking notes. The participants who strongly 

agreed/agreed that they were good at taking notes, also often took notes with pen and paper. 

In total, three out of five did take notes most commonly with pen and paper, while the other 
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two took notes most often with an iPad/tablet or a computer.  

     60% of the teachers reported that they know of one or more notetaking methods, while the 

other 40% did not know any specific notetaking method. For instance, T4 wrote, “I just teach 

them [to] use abbreviations and symbols” and T2 wrote, “just to take down key words/phrases 

and bulletpoints”. 

4.1.2 Teachers’ Attitudes on Notetaking Teaching 

80% of the participating teachers strongly disagrees with that they got adequate training 

themselves in how to teach notetaking, and 20% answered neutral, as they were asked in 

question four. In question three, if the participants believe they got adequate training in how 

to teach lessons where students listen, the answers varied. 0% Strongly agreed/agreed that 

they got adequate training, 40% were neutral while 60% answered that they 

disagreed/strongly disagreed.  

     In the twelfth question, the participants were asked to take a stand to the statement “It is 

difficult to teach students how to effectively take notes”, but also to explain their answer. 

None of the participating teachers disagreed/strongly disagreed, 20% of the participants 

answered that s/he were neutral to the statement since “[i]t depends on if students are 

motivated and in some cases, if they want to be motivated” (T3) while the other 80% 

agreed/strongly agreed. Two participants said that they agreed, T2 motivated that “I myself 

have not had training in how to address notetaking, so in order for me to be able to teach it 

effectively, I would need the skills myself”. While T4 thought it was difficult “because it is a 

cognitive process as much as a practical one”. T5, who answered “strongly agree”, replied 

that “it is difficult because some students do not have this as a foundation (prior knowledge), 

which means that they often look for [an] oversimplified right answer (for how to take 

notes)”, while T1 replied: 

Definitely, there is most likely not just one universal truth to how to take notes. It definitely depends 

on the material that the students are working with at the time. Note-taking can be a lot of things, it 

could be from a lecture, it could be from reading, it could be from peer-reviewing a friend's text, it 

could be from talking... etc. (Teacher 1, personal communication, 16/04/2019) 

     100% of the teachers reported that they teach students how to take notes. However, there 

were only 40% who answered yes, the others stated that they only do it sometimes. T3 who 

reported yes clarified that s/he “explain the significance/benefits of note-taking [and] describe 

some methods” and added in the interview that one method was Outline format. The other 
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participant who reported yes were T5 who wrote that s/he teaches students to “take notes in a 

brief and concise matter, by using key words or abbreviations”. The other 60% of the 

participants also teach students how to take notes sometimes, although T2 does it during 

listening lessons by using “a listening protocol - it makes them focus” and revealed during the 

interview that “it includes an outline of what they will listen to”. T4 teaches it by “tell[ing] 

them about […] abbreviations and symbols”, and T1 responded that s/he sometimes does it 

during grammar teaching, by telling students to “basically create a "chant" out of it, so that it 

would get stuck in their minds”.  

4.1.3 Teachers’ Attitudes on Notetaking in Listening Lessons  

The participants were in the seventh question in the questionnaire asked if they tell their 

students to take notes while they listen to information in English. All the participants say to 

their students to take notes during these occasions. However, 40% of them usually do it, and 

40% do it sometimes. 80% of the participants agree that it is vital for students to take notes 

while listening to information in English, 80% also strongly agree or agree that it is important 

that students know how to take notes during lessons. 

4.2 Qualitative Findings  

At the beginning of the interviews, I asked the participants how long they had been an English 

teacher, what year they graduated and from where they graduated. Three of the teachers 

graduated from Örebro University, while another graduated from Uppsala University. The 

year the participants graduated were 1993, 2009, 2014 and 2017. Additionally, one teacher 

(T5) was unfortunately not able to participate in an interview, thus not able to answer the 

follow-up questions. 

4.2.1 Teachers Attitude on the Listening Skill 

In the second question the participants were supposed to rank which skill of listening, reading, 

speaking and writing is most and least important. The result varied. Two of the teachers did 

not list the skills at all since they believe that all of them are equally important, while the 

other three ranked listening, as one of the least two essential skills. However, both T1 and T2 

mentioned during their interview that they had been noticing that listening was the skill that 

students most often struggled with. T1 argued “[l]istening has proven to be one of the more 

difficult skills actually if you look at the national tests. I noticed that students score better 
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results in reading speaking and writing than in listening”. T2 like-mindedly answered, “when 

I have students who struggle to make the grade, or if they struggle to achieve the highest 

grade it is usually listening comprehension they find the hardest in the tests that are shaped 

like the national test”. However, T4 disagree with T1 and T2 and argued that “I found it that 

Swedish students are very strong in (English) listening on the whole” although some students 

“perceive it as the most difficult part (of the national test)”. To engage with the observed 

listening difficulties that both T1 and T4 had noticed, they both said during the interview that 

they had started to implement more listening lessons to better students listening skills. 

4.2.2 Advantages and Disadvantages of Notetaking and Notetaking Teaching 

In the questionnaire, all participants agreed in the eleventh question that it is important for 

students to know how to apply notetaking methods. They were also asked to explain their 

answer. They all had a different take on the question. The answers varied from that the 

students otherwise would not “know how to use the methods” (T4), to that it could help them 

to “process and remember information” (T2), or simply that it would be “useful for [their] 

future career” (T3). T5 stated that “successfully applying note-taking strategies is a pivotal 

factor in students’ language learning” and added that “I have clearly noticed that the majority 

of students that do exceedingly well, take notes during the lessons”. However, T1 did not 

correlate with the other colleagues and responded: 

I believe that note-taking will only be productive if the note-taking comes from oneself. I don't 

necessarily believe in me (a teacher) teaching students exactly what notes to take, and why they 

should take them - I believe that we will lose the learning experience here. However, teaching students 

about different methods, if done correctly, I believe, can be fruitful. (Teacher 1, personal 

communication, 16/04/2019) 

     During the interviews, the participants were asked if they could elaborate on what they had 

answered on the eleventh question. They were also asked if they could mention any other pros 

and add some cons with notetaking while listening to information in English. For instance, 

T4, T3, and T2 thought that there were mainly pros with notetaking and that it could be used 

to remember, recall or process information that can be used for different assignments or for 

better understanding. T1 and T3 did not come up with any cons with notetaking, although T2 

replied that “the only con I can come up with is that they (students) have to multitask since 

they both listen and write at the same time, and that can lead to that they lose their focus”. T4 

aligned with T2 and added that “the focus might become to writing nicely and making nice 
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notes instead of understanding”. 

     However, to the questionnaires’ seventeenth question, none of the teachers responded that 

they thought many teachers teach specific notetaking methods. Four of the teachers also 

reported that they thought there were very few who teaches it. The other participant, T1, 

believed that “all teachers have something to say about note-taking. Then the question is if 

they know that it is a 'note-taking method' that they are "teaching" but, I definitely believe that 

all of us do it”, which suggests that there might be confusion regarding what notetaking 

methods are. Why teachers might not prioritize to teach notetaking methods, T5 argued in the 

questionnaire, that “one reason could be the lack of time, and the tendency to overlook this 

aspect, so that they [other teachers] can focus on other parts in the core content”. T5 

elaborated that notetaking may be hard to teach because of its complexity. Each student has 

an individual way of taking notes both in L1 and L2 “and if a teacher were to force [a] person 

to always take notes in English [during a listening national test], this student could have 

missed/lost valuable information and data, which in the end could have affected his results 

negatively” (T5). T4 argued during the interview that another reason could be that “the 

curriculum [is] overloaded […] so it’s hard to fit everything into a course that is mentioned in 

the course plan/central content”. T2 aligned with this and said during the interview that “it’s 

all about weaving the information [in the curriculum] and deciding what to put more or less 

emphasis on because you can’t put the same emphasis on every part of the curriculum”. 

4.2.3 Interest and Motivation for Notetaking Teaching 

All of the participants tell their students to take notes while they listen to information in 

English. When I asked the teachers what and why they tell students, their answers varied. For 

instance, T2 explained that while the students are listening to a recording of some sort, they 

sometimes “tempt to drift off to sleep a little bit […], so [s/he] ask them to take notes”. T2 

often remind students to take notes in these situations since they usually, during the next 

lesson, “group-up and compare the notes and discuss” what they had listened to. In addition, 

T2 said that s/he does not tell students to take notes while listening to lectures. T3 gave an 

example of when they listened to a TED-talk that was part of a project, then T3 just reminded 

the students that they “may take notes” and that “in the project later, you [the students] are 

going to find your own topic, this [taking notes while listening] is a practice that will help you 

better understand”. When it is something that might be hard to keep up with during listening 

lessons T3 teaches students to use symbols “since it is hard to write down what you listen to, 
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you instead use symbols that represent words, for example, an arrow up for increase and down 

for decrease”. Additionally, T3 said “[u]nder a listening comprehension test I would say: It 

would be very good if you [the students] take notes, it will help you find answers more 

effectively, and then you know better”. Another participant, T4, answered that “I almost 

always give them an introduction to what they will listen to” in order to give them a 

background/context to the listening lesson, and “I think I just give them [the students] hints, 

[…] I don’t give them a skeleton/outline”. Moreover, T4 said that s/he sometimes teaches 

students to “circle things and draw […] arrows, plusses, minuses, and figures; sort of little 

things that they can have and apply […] and show them how to abbreviate” since s/he thinks 

it can be useful for the students to know, when taking notes. T4 moved on by giving an 

example during a listening lesson when the students were supposed to take notes s/he “started 

to define what keywords is because many teachers tell students to note down keywords”. 

When I asked if s/he could define what keywords are, T4 said that it is hard to define. 

Keywords “are words that carry the content of a text. If they [students] try to listen for content 

words that are returning or that are repeated in a text… and maybe concepts that are specific 

for a text” (T4). When I asked what and why T1 tell students to note down, s/he responded: 

I don’t particularly say that you should take notes of this […] I would say that I give them a hint 

of what to note down sometimes. For example, when we listened to some radio programs, I gave 

them a clear view of what we were to do/discuss after the program had ended. Then […] I told 

them to take notes because we were to discuss that particular thing afterward and I wanted them 

to be prepared to be able to engage in a discussion within a group. (Teacher 1, personal 

communication, 16/04/2019) 

 

     During the interviews, I asked the participants if they thought that more teachers should 

teach notetaking methods to students, T3 argued, “I think it would be […] better if more 

teachers teach it. Not only English teachers, maybe Swedish teachers and Social Science 

teachers” and added “[w]hen mentors talk to students I think they can talk about that too, it 

does not have to specifically be in one subject”. Likewise, T1 said, “if there are good 

methods, then yes. Notetaking is not limited to the English subject […] all subjects are 

involved in that kind of process” and added s/he thinks that teachers “definitely should have 

discussions […] about it with all of the colleagues and talk about different techniques because 

we all teach and that's [notetaking] definitely one key that you need to teach”. In the 

questionnaire, T5 explained the s/he believes that “students have to practice [notetaking] early 

on, not only in language courses such as English or Swedish, but they should learn it in other 
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courses as well”, which advocates that s/he agrees that other subject teachers should teach 

notetaking as well. T4 agrees with the other teachers and reasons that “it should be part of all 

subjects more or less” and that teachers should discuss notetaking with each other “because it 

is a very important study skill”. However, T4 also said that s/he “don’t necessarily think they 

[teachers] have to teach methods, but I think they need to help students process written texts 

and oral texts and help them […] recognize keywords and important passages. I think it is 

useful to give students some guidelines in how to take notes”. In other words, T1, T3, T4, and 

T5 argued that notetaking is not restricted to the English subject and that it would be good if 

other subject teachers teach it as well as discuss it. However, T4 does not think that teachers 

must teach notetaking methods. 

     The data also showed that none of the teachers received any teaching on how to teach 

notetaking/notetaking methods during their teacher education. When they were asked in the 

interviews if they would have preferred to get some training in it, T3 replied, “Yeah, 

notetaking is useful […] for all kind of subjects. So, it would be great if the teacher education 

at the university mentions a little bit about it”. T2 argued, “I think to be able to teach it in a 

good way you need to have it in your training” and added, “I teach some of it, but not to the 

extent that I maybe think I should”. Moreover, T4 said, “of course, because I don’t feel I 

know how to do it very well.” However, T1 was not sure, “I'm kind of neutral to notetaking, 

but I believe it could be used and can be very very valuable for teachers, but I don't know. I 

need to see more examples of how notetaking can be... fruitful so to speak”. T2 also described 

that it could be problematic that teachers do not receive teaching in how to teach notetaking 

and that “the reason why teachers don’t teach notetaking is because they lack knowledge in 

effective ways of taking notes; […]it is hard to teach something that you have never been 

taught”. In sum, T3 considers notetaking to be useful, and that teacher students should receive 

information on how to teach it preferably. T2 added that teachers need to have training in 

notetaking if they should teach it to its full extent, while T1 is more skeptic and need to see 

how notetaking methods can be useful. 

     Other data from the questionnaire present that four of the participants reported that they 

had not used a digital tool when teaching students to take notes. No one of the respondents 

had any specific opinion or knowledge of using digital tools when teaching students to take 

notes on a computer, iPad/tablet, or other similar hardware. In addition, one of the participants 

explicitly said that s/he preferred if students write by hand and “want to switch it up; not only 

using the computer because we use the computer for everything” (T1). Another argument for 

not using digital tools to take notes was that “it's also of course been proven scientifically that 
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if you take notes with your hands rather than on the computer... you engage with your notes in 

another way which becomes more fruitful for your learning experience” (T1). This was 

apparently something the whole school stood behind, the participant told. Interestingly 

enough, two other participants mentioned research on notetaking as well. T4 declared that 

s/he wants students to take notes, and when asked how s/he motivates students, T4 stated that 

s/he “motivate[s] them by saying that research has shown that students who take notes 

learn/understand better than those who don’t”. T2 also declared that s/he had listened to a 

lecture about “research […] of notetaking strategies” and had later realized that s/he had not 

been teaching notetaking “to the extent that I maybe think I should”. 

     The result from the questionnaire also shows that none of the participants have high 

expectations on their student’s prior knowledge of notetaking before entering their class. The 

answers varied from “low” (T2) to “that they can listen to me while lecturing” (T1) till that 

they “have [an] interest in learning English” (T3) or are “able to identify major and minor 

points in texts” (T4). T4 added in the interview that “I don’t expect them [students] to be good 

at notetaking. Because I know that it is seldom taught and that students that have notetaking 

techniques have developed them on their own”. T5 replied, “I try to assume that they do not 

have any prior knowledge in note-taking, so that you make sure that you do not skip nor leave 

out any strategies or tools”. T4 also argued from another point of view in the interview: 

I think that many teachers assume that students have learned or know… how to take notes. That 

the responsibility is rather in the subject of Swedish and maybe social science…or usually gets 

the responsibility of teaching study skills, computer skills, and theoretical grammar. So, there is 

a lot of responsibility to those subjects. I think they really don’t see it as part of the subject of 

English. (Teacher 4, personal communication, 24/04/2019) 

4.2.4 Notetaking in the Subject Syllabus for English  

Four of the participants answered in the questionnaire that they were aware that students in 

the course English 6 should receive “[d]ifferent ways of commenting on and taking notes 

when listening to and reading communications from different sources” (Skolverket, 2011, 

p.8,). However, the participant who did not know reported during the interview that s/he did 

not teach the course English 6 at the moment. When I asked the participants, that were 

interviewed, if they thought that notetaking was something that should be taught in the 

English subject, they all agreed since it was part of the syllabus and since it can be substantial 

for L2 English learners (see 4.2.2 and 4.2.3).  
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5. Discussion  

The results shown in this essay suggests that English teachers in upper secondary school 

generally have more positive than negative attitudes towards notetaking and notetaking 

teaching. In this section, the RQ and the hypothesis will be discussed as well as other 

interesting findings.  

5.1 RQ: Notetaking Teaching in Listening Lessons  

In this study, it was revealed that the participating teachers teach students how to take notes, 

although the majority only teaches it sometimes. It was also presented that the participants 

teach students in different ways. Lin and Bigenho (2011) assert that if notetaking should help 

someone, it probably depends on that person’s capacity to handle the cognitive load that is 

presented. It seems that the majority of the teachers teaches notetaking to students in order to 

optimize their notes. For instance, T5 explicitly said that s/he taught students to “take notes in 

a brief and concise matter”. This notion is something that is supported by Barbier et al. (2006) 

which argue that a notetaker must be able to use abbreviating procedures in order to be 

successful. However, this contradicts Bui, Myerson and Hale’s (2013) notion that verbatim 

notes are superior since it can bring more information and a more significant amount of ideas. 

The most common things the participating teachers appear to teach students were how to use 

abbreviations, symbols, and keywords. These findings align with Crawford (2015) who found 

that EFL students improve their notetaking skills after receiving instructions in how to use 

content words, symbols and abbreviations. Even though Clark et al. (2014) presented that 

notetaking teaching in L2 listening lessons can have an inconsistent effect. T4 reported that 

s/he not only teaches students about keywords s/he also teaches students to use bullet points. 

It was also found that one teacher taught students to use charts in order to structure their notes 

during grammar lessons (T1), which Wu and Xie (2018) and Kiewra et al. (1995) holds as a 

useful way to structure notes.  

     Moreover, several of the researchers (e.g. Haydon et al. 2011; Siegel, 2015; Crawford, 

2015) suggests that students perform better or find value in using notetaking methods. 

Although Booyle (2013) and Rahmani and Sadeghi (2011) argues that some students already 

have an instinct for what to note down. The only teacher that explicitly said the s/he taught 

students to use some method while taking notes was T3, who taught students to use an outline 

format. However, T4 replied that s/he believed that teachers do not have to teach students 

specific notetaking methods, instead “they need to help students process written texts and oral 
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texts and help them […] recognize keywords and important passages”. Since most of the 

teachers only teach students to take notes sometimes, it is unclear how effective the teaching 

is for the students, or if the notes are good (Siegel, 2018a) since it can require time to adapt 

notetaking skills according to Boch and Piolat (2005). However, the data that was found in 

this study indicate that teachers do teach notetaking to students, which aligns with the SSE 

since the curriculum does not state how teachers should teach students to take notes. It merely 

states that it should be taught in “different ways” (Skolverket, 2011, p.8.), which many of the 

teachers expressed they did.  

     It was revealed that all participants tell their students to take notes while listening to 

information in English. The majority of the participants agree that it is essential for students to 

take notes while listening to information in English. It was also revealed they believed that it 

is important for students to know how to take notes during listening occasions. These 

positions align with both Tsai-Fu and Wu (2010), who claims notetaking skills are crucial to 

EFL learners and Barbier et al. (2006) who claim L2 notetakers quickly needs to understand 

verbal information given in order to be successful. When the teachers were asked about their 

attitude towards notetaking while listening to information in English, the responses varied. 

Although they were mainly positive since the majority thought it could help students to 

process information for better understanding and learning and to remember or recall 

information, just as Boch and Piolat (2005), Hayati and Jalilifar (2009) and Clark et al., 

(2014) asserts that notetaking might be used for. The teachers also believed that students 

could use their notes in different assignments, which aligns with Siegel (2015) and Boch and 

Piolat (2005). 

     A surprising finding in this study was that there were only one of the participating teachers 

who taught students how to take notes by using digital devices. However, not a single 

participant knew any specific digital tools for using notetaking digitally. I believe this to be of 

most relevance since many schools strive towards being more digitalized. Although one 

teacher said that the whole school, the teacher worked at, preferred that students take notes by 

hand instead of by computers. An argument for doing so was that it had “been proven 

scientifically” (T1) that notes taken by longhand are more productive than notes on digital 

devices. Mueller and Oppenheimer (2014) support this since they argue that notetaking on 

computers can be less effective that notetaking by longhand during a test. Another surprising 

finding was that none of the teachers reported that they tell students or teach students to 

rewrite or revise their notes. Meanwhile, Luo, Kiewra, and Samuelson (2016) argue that it is 

useful to retain and remember information. 
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     Finally, it is important to note that the participants’ notion for what separates notetaking 

methods and notetaking strategies was not fully covered in this study. Therefore, when the 

participants said that they taught methods and/or strategies, they could have meant the same 

thing.  

5.2 Attitudes Towards Listening and Notetaking 

This study revealed that most of the participants believed that the listening skill is one of the 

least two essential skills for language development. This perspective suggests that the 

participants strengthen Field’s (2008) assertion that the listening skill is undervalued. 

However, some teachers argued that several students struggle with listening, which is in line 

with Siegel (2018b). Although T4 expressed that s/he finds Swedish students of English to be 

strong on listening, which suggests a difference in opinion regarding students listening skills. 

Due to the raised concern regarding students’ struggles with the listening skills on tests, such 

as the national listening test, the two concerned teachers T1 and T2 had started to emphasize 

listening lessons to reduce students listening difficulties.  

     Another finding in this study was that the majority of the participants strongly disagreed 

with that they got adequate training in how to tech notetaking to students during their teacher 

education. The participants also agreed with that it is confusing to teach students how to take 

notes effectively and that some lack the competence to teach it to the extent they would like 

to. T2 explicitly replied that “I myself have not had training in how to address notetaking, so 

in order for me to be able to teach it effectively, I would need the skills myself”. This 

statement is something that corresponds with Hamp-Lyons’ (1983), and Boch and Piolat 

(2005) remark that teachers need to teach students how to take notes effectively and 

appropriately if students should be effective notetakers. Siegel’s (2018a) raised concerns on 

several teachers’ reports that they lack the pedagogical competence to teach notetaking also 

correlates with the data found. The participants were also interested in learning how to teach 

notetaking/notetaking methods, since “notetaking is useful” (T3) and “to be able to teach it in 

a good way you need to have it in your training” (T2). There were some indications that the 

participants thought that teacher educations at universities should “mention” notetaking. Four 

out of five teachers did know that teachers in the course English 6 should implement 

“[d]ifferent ways of commenting on and taking notes when listening to and reading 

communications from different sources” (Skolverket, p.8. 2011). However, several teachers in 

this study believed that many other teachers do not know about that as well. The majority also 
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believe that few teachers teach specific notetaking strategies and that “one reason could be the 

lack of time” (T5) since “the curriculum [is] overloaded” (T4) with other content. In order to 

make teachers who feel they lack the knowledge and/or experience in teaching notetaking to 

students, I would suggest that the teacher education programs in Sweden add a notetaking 

teaching course. If the notetaking course includes different strategies on how to plan and teach 

notetaking to students, it will most likely be of use to them. It would also be preferable if the 

Swedish Ministry of Education provides information on how notetaking could be taught. 

5.3 Examining Original Hypothesis  

My initial hypothesis when I started this essay was that I thought English subject teachers had 

a positive attitude towards notetaking teaching. This was confirmed by the majority of the 

participants, even though there were some concerns. Additionally, I thought that teachers only 

tell students to “take notes” of information they believe are relevant and assumes that the 

students already have physical and cognitive tools to take notes rather than teaching them how 

to use specific notetaking strategies/methods to record information while listening to material 

in English. The second part of my hypothesis, according to me, has more complexity to it. I 

believe that the participating teachers’ attitude towards student’s prior knowledge of 

notetaking before entering their class also needs to be taken into consideration as well as the 

participants’ knowledge of notetaking methods and/or strategies and the knowledge of how to 

teach it. Some teachers explicitly told their students to “take notes”, but there were also 

teachers who gave students hints of what and when to note down when listening to 

information in English, just as Siegel (2018b) predicted what teachers tell students. Although 

it can, according to the research, I found, be useful to tell students when to take notes since it 

can provide scaffolding (Kiewra, 2002). However, the study also revealed that all the 

participating teachers, to some extent, teach notetaking to students. Even though there was 

only one teacher (T3), who taught a specific method, Outline format, while T1, T2, T4, and 

T5 taught students to use strategies like abbreviations, symbols, chants, and keywords. A 

reason for not teaching notetaking to students might be that several of the participating 

teachers lack instructions from their teacher education on how to teach it. 

     Neither of the participants in this study had high expectations on their student’s prior 

knowledge of notetaking before entering their class, and I think that impacts their attitude 

towards notetaking. T5 even said that “I try to assume that they do not have any prior 

knowledge in note-taking, so that you make sure that you do not skip nor leave out any 
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strategies or tools”. This standpoint suggests that Siegel’s (2018b, 2015) assumption that 

teachers assume that students already have learned that basics of how to take notes are partly 

mistaken. Even though T4 aligned with Siegel (2018b, 2015) that many teachers assume that 

students already have learned how to take notes, but also that there are teachers of the English 

subject who reasons that notetaking is not part of the English subject. However, none of the 

teachers did specify that they teach students to take notes because they have low expectations 

on their prior knowledge.  

     As demonstrated in the discussion above, my initial hypothesis was partly confirmed, 

although the participant in this study reported that they do teach specific notetaking strategies 

or methods that students can use while listening to information in English. However, most of 

the teachers sometimes teach students notetaking. A more accurate hypothesis, based on my 

findings, would have been “many English subject teachers in Swedish upper secondary school 

have a positive attitude towards notetaking teaching and teaches students specific notetaking 

strategies and/or methods. Although the majority of the teachers only sometimes teach 

notetaking to students”. Thus, based on the result of the questionnaires and the interviews, my 

hypothesis can be revised to align more closely with current English subject teachers in 

Swedish upper secondary school thinking of notetaking and notetaking teaching. 

5.4 Limitations  

Since only five teachers were able to participate in the questionnaire and four in the 

interviews in this small-scale study, within a limited geographical area in Sweden; is this 

study generalizable limited. Since I was not able to interview all the participating teachers, the 

perspective I have in this study might be biased towards those teachers who are more 

extroverted. Moreover, this study only investigated English upper secondary school teachers’ 

attitudes and teaching habits towards notetaking and notetaking teaching in upper secondary 

school; therefore, the findings in this study cannot truly define the English upper secondary 

school teachers’ attitude and actions towards notetaking and notetaking teaching overall. 

Additionally, this study does not test any ways of how teachers could plan or teach notetaking 

for students to use when listening to information in English. Furthermore, this study did not 

investigate what digital tools may be used for taking notes. Finally, the study included only 

teachers’ attitudes and not students’, which implicates that this study does not shed any light 

on students perspective. 
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5.5 Implications for Future Research  

This study investigated English subject teachers of upper secondary school’s attitudes and 

teaching habits towards notetaking. Further research could in suggestion, therefore, 

investigate student’s perspective on notetaking. In addition, future research could also 

investigate how some schools prefer that students write by hand instead of on digital devices 

or how notetaking teaching of specific and non-specific methods acts in upper secondary 

school. Another suggestion might be to investigate secondary school teachers attitudes 

towards notetaking or if teachers’ attitudes about the importance of the skills: reading, 

writing, speaking, and listening influence students learning of the English language. This 

study also revealed that several Swedish upper secondary school teachers believe they lack 

knowledge in how to teach notetaking and that they would like to get training in how to teach 

it, additional research could therefore examine whether this is something other upper 

secondary school teachers align with. Moreover, further research could also investigate what 

different digital notetaking tools that exist, what they can be used for, and how they impact 

students possibility to take notes on digital devices. Finally, there were teachers in this study 

who expressed that students seem to have difficulties with the listening part of the national 

tests. I believe that this is something further research could investigate. For instance, one 

suggestion may be to investigate if this is something that is seen by several teachers. Another 

suggestion might be how teachers can help students to be better prepared for the listening part 

of the national tests.  

5.6 Implications for Teaching 

The findings implicate that notetaking is beneficial for L2 student’s English Language 

development. There are several arguments which probates that notetaking can help learners 

store/record, summarize and aid reflection while listening to information in English. 

Furthermore, taking notes is also in the SSE; thus, notetaking teaching should be implemented 

in student’s education so that they can use it while e.g. listening to information in English. 

Based on this notion, I propose that teachers teach notetaking to improve student’s education. 

In suggestion, I believe that it can be useful if teachers teach students to structure their notes 

by e.g. using the Cornel method or the outline format since Haydon et al. (2011), Siegel’s 

(2015) and Crawford’s (2015) research points to that these methods can be useful. Moreover, 

teachers can also teach students to use symbols, abbreviations, and keywords to make students 

notes more concise which can lead to that students keep up better instead of writing verbal 
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notes which can make it challenging to do so.  

     I argue that it is essential that teachers first decide how they want their students to take 

notes just as Siegel (2018b) encourages teachers to do, and second, that they adapt their 

teaching, so students can take preferable notes in the way the teachers want their students to 

take notes. They do not have to decide one or another, but for how they choose to teach 

students they should implement tools that are beneficial for student’s education. If a teacher 

decides that students should take notes by longhand they need to be aware that students might 

have difficulties with keeping up during a lecture in comparison with, e.g. taking notes on a 

computer that often goes faster to type words with. On the other hand, if a teacher wants 

students to take notes on a computer or tablet, then s/he must be aware of that it can be 

difficult or be time-consuming to make, e.g. drawings, symbols or diagrams. A tool that I 

have learned over the years is to use a legend with indicators (symbols) to help organize the 

content of the notes. Another thing that can be useful is to include different color-codes when 

taking notes e.g., one color per theme. This is something that can help a notetaker to easier 

find certain information they look for, and it can also be used both when taking notes by 

longhand and on digital devices. 

     In my opinion, it is also important that teachers keep up to date with today's technology 

since it brings many new ways both to teach and to take notes. It is vital that teachers embrace 

future developments such a more digitalized society, thus, a more digitalized school. 

Therefore, I believe it might be valuable to teach students to take notes both on digital devices 

and by longhand.  

6. Conclusion  

This study is based on a group of five participants, which makes these findings unclear if they 

are generalizable. To summarize, my results show that English teachers from Swedish upper 

secondary school overall have a positive attitude towards notetaking and notetaking teaching. 

The majority of the participants believed that it is important for students to take notes while 

listening to information in English. They also thought that it is important for students to know 

how to take notes during lessons. Even though all the participants taught students to take 

notes, 60% of them only do it sometimes. A reason for this could be that 80% of the teachers 

did not get adequate training in how to teach notetaking to students during their teacher 

education. Only one teacher taught a specific method, Outline format, although notetaking 

strategies like abbreviations, symbols, chants, and keywords were most commonly taught. 
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Additionally, it also revealed that none of the participants knew any specific digital tools for 

using notetaking digitally and only one participant had used digital devices such as computers 

or iPads/tablets to teach students to take notes with. 

    Moreover, the findings also suggest that at least some teachers in the Swedish upper 

secondary schools agreed that it is difficult to teach students to take notes effectively. My 

results also show that there is a consensus amongst the participating teachers that notetaking 

should be taught to help students record information they listen to in the English subject. 

Notetaking should also be taught, according to the findings, in other subjects as well as in the 

Swedish English teacher education.  
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Appendix A: Questionnaire Teachers 

Informed Consent Form 

Researcher: Gustav Isaksson 
Institution: Örebro University, School of Humanities and Social Sciences. 
Research Project: Notetaking During Listening Lessons: English Teachers' Attitudes 
Toward Notetaking and Notetaking Teaching During Listening Lessons at Swedish Upper 
Secondary Schools. 
Forum: Degree Project Essay. 
 
Purpose: This informed consent form is for students and teachers involved in Gustav 
Isaksson’s degree project essay. 

Part I. Project information (to share information about the study with you).  
Part II. Statement of consent (for a signature if you agree to participate) 

Your Rights: In accordance with the GDPR act, you have the right to withdraw your consent 
at any time. Material collected will be stored safely and only for as long as necessary to 
complete the study. If you have any questions, I would be happy to answer them. I can be 
reached at Gustav.isacson@hotmail.com. 

PART I: Project Information  
I am conducting a study of notetaking in the English subject in Swedish upper secondary 
school. The study includes questions regarding notetaking behaviors and teaching. My 
objective is to collect data from surveys and interviews, analyze students/teachers perspective 
on how notetaking teaching is displayed in the English subject in Swedish upper secondary 
school and publish the results on Digitala Vetenskapliga Arkivet (DiVA).  

To this end, I would like to collect: 

• data collected from surveys 
• recordings of interviews 

All data collected will be encoded to protect your identity. Names and other identifying marks 
will be removed.  

PART II: Statement of Consent  
I have been asked to give my consent to data collection from Gustav Isaksson’s survey and/or 
interviews in his degree project essay at Örebro University. These materials may include 
transcripts from the interview/survey. I have been provided with the name of the researcher 
who can be contacted in the event that I have any questions.  

I consent voluntarily to this data collection. I understand that I can withdraw my consent at 
any time. 

Name (print): __________________________________________________ 

Signature: ___________________________ Date (year/month/day): 
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Questionnaire for English Teachers 

Part A 

1.) I have taught English for: ___ Years 

2.) Rank the skills 1-4 where 1 is most important for learner development and 4 is least 

important.  

__ Listening   __ Reading   __ Speaking   __ Writing  

3.) When I studied to become a teacher, I believe I got adequate training in how to teach 

lessons where students listen (listening lessons)  

☐ Strongly agree   ☐ Agree     ☐ Neutral   ☐ Disagree   ☐ Strongly disagree 

4.) When I studied to become a teacher, I believe I got adequate training in how to teach 

notetaking 

☐ Strongly agree   ☐ Agree     ☐ Neutral   ☐ Disagree   ☐ Strongly disagree 

5.) Would you say that you are good at taking notes? 

☐ Strongly agree   ☐ Agree    ☐ Neutral   ☐ Disagree   ☐ Strongly disagree 

6.) When you take notes what do you most often use?  

☐ Computer   ☐ Pen & Paper   ☐ Ipad/Tablet   ☐ Other _______ 

Part B 

7.) Do you tell your students to take notes while they listen to information in English? (when 

you give a lecture, when they listen to video/audio tapes, or such) 

☐ Yes   ☐ Usually ☐ Sometimes ☐ No 

8.) Do you think it is important for students to take notes while listening to information in 

English? 

☐ Strongly agree   ☐ Agree    ☐ Neutral   ☐ Disagree   ☐ Strongly disagree 

9.) Do you think it is important for students to know how to take notes during lessons? 

☐ Strongly agree   ☐ Agree    ☐ Neutral   ☐ Disagree   ☐ Strongly disagree 
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10.) Do you teach your students how to take notes? 

☐ Yes   ☐ Usually ☐ Sometimes ☐ No 

If Yes, Usually or Sometimes, explain how you teach them? 

 
 

11.) Do you think it is important for students to know how to apply notetaking methods? 

☐ Strongly agree   ☐ Agree    ☐ Neutral   ☐ Disagree   ☐ Strongly disagree 

Please explain your answer: 

 

 

 

12.) Take a stand. It is difficult to teach students how to effectively take notes.  

☐ Strongly agree   ☐ Agree    ☐ Neutral   ☐ Disagree   ☐ Strongly disagree  

Please explain your answer: 

 

 

 

13.) What expectations do you have on students’ prior knowledge on notetaking before they 

enter your class?  

 

 

 

14.) Do you know any notetaking strategy? If yes, please explain which 
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15.) Have you used digital tools (programs or applications like Onenote and Evernote) when 

teaching students to take notes? 

☐ Yes   ☐ Usually ☐ Sometimes ☐ No  

 

 

16.) What do you think of digital tools (programs or applications like Onenote and Evernote) 

when teaching student to take notes on a computer, iPad/tablet or other similar hardware?  

 

 

 

17.) How many teachers do you think teach specific notetaking methods? 

 

 

 

 

18.) Are you aware that students in the course English 6 should receive “Different ways of 

commenting on and taking notes when listening to and reading communications from 

different sources”.  

☐ Yes   ☐ No 

 

 

Thank you for participating! 

Please send the questionnaire to my email: 

gustav.isacson@hotmail.com 
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Appendix B: Interview Questions  

1. You say that you have been teaching for _9_ years, have you been at this school for all 

this time? - What university did you go to and when did you graduate? 

 

2. I see that you have ranked listening as _4_ most important for English learners’ 

development - how come? Examples of follow-up questions: - Do you think the 

importance of them differ depending on what level the learner is on? 

 

3. When you studied to become a teacher, you   disagree   with that you got adequate 

training in how to teach lessons where students listen. Examples of follow-up 

questions: - Has this been a problem for you? - Would you have preferred to get/more 

training in this? - Did you get some training? - Do you remember what you were 

taught? 

 

4. When you studied to become a teacher you   disagree   with that you got adequate 

training in how to teach notetaking? Would you have preferred to get some? 

 

5. You agree with that you are good at taking notes. How are you good at taking notes? 

 

6. How do you take notes with Computers/tablets/Pen and Paper? 

 

7. You say that you    Usually    tell your students to take notes while they listen to 

information in English? (when you give a lecture, when they listen to video/audio 

tapes, or such) Examples of follow-up questions: - What do you tell them? Could you 

give an example? How come? On what occasions? - Why do/not you teach them? 

 

8. Why do/not you agree with that it is important for student to take notes while listening 

to information in English?  

 

9. You also    Agree     with that it is important for students to know how to take notes 

during lessons, and that you do/not teach your students how to take notes. Could you 

give any example of what and when you teach them how to take notes? 

 



 

40 
 

10. What do you think of notetaking methods? What do you think it can be used for?  

 

11. You filled in that you    agree    with that it is difficult to teach students how to 

effectively take notes since “_____________” . How do you motivate them? 

Examples of follow-up questions: Do you think that there are other teachers how 

resonates in this way? 

 

12. You have in the survey written that you have “_________” expectations of your 

student’s prior knowledge on notetaking before they enter your class? Examples of 

follow-up questions: - Why do you have that? - Why do you think that is?  

 

13. Do you know any notetaking strategy? You answered “____________” Examples of 

follow-up questions: - Could you explain? - Do you teach these to your students? Do 

you use them when you take notes? 

 

14. To the question “How many teachers do you think teach specific notetaking 

strategies? You answered: “__________”.  

Do you think that could be a problem since teachers for example is in the course 

English 6 should teach “Different ways of commenting on and taking notes when 

listening to and reading communications from different sources”?  

Examples of follow-up questions: - Why do you think that is? – Do you know how 

many teachers in your school (and/or other schools) have been teaching specific 

notetaking strategies? - Do you know anyone who teaches it? - Do you know what 

strategy? - Do you think that many teachers know that taking notes is in the 

curriculum for upper secondary school? 

 

15. Is there anything you would like to ask me regarding this topic? 

 

 

 

 


