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ABSTRACT 

This essay examines and compares how the Swedish national curriculum and the Finnish 

curriculum for Åland’s Lyceum present English as a Lingua Franca (ELF) and the democratic 

mission of the school. This investigation is performed through a qualitative textual study with 

qualitative content analysis and by including influential aspects as political history, language 

planning, the perception of the concept of democracy, the perception of the concept of the 

fundamental values and tasks of the school, and the alignment with the European Framework 

of Reference for Languages. The hypothesis is that even though both curricula share the goal 

of preparing students for civic participation in a democratic society and ELF, their strategies 

differ. 
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1. INTRODUCTION 

In this essay, I investigate how one Finnish curriculum for upper secondary school presents 

and mediates democracy in its English subject syllabus, and compare it to how the Swedish 

curriculum for upper secondary school presents and mediates democracy in its English subject 

syllabus. This is an interesting issue to me since I have taken part in both the Swedish and the 

Finnish educational systems, and since I, as a future English teacher, might end up working 

under both or either educational system. Another motivation for choosing this research topic 

is because the comparison of the Swedish and the Finnish educational systems is a much-

disputed issue in education.  

 

Therefore, my topic is how the English subject contributes to the democratic mission of the 

school according to the curriculum for upper-secondary school for Åland, in Finland, and the 

national curriculum for upper-secondary school in Sweden. These two curricula are 

comparable because they both concern the teaching and learning of English as a Lingua 

Franca (ELF) in a Swedish-speaking context.  

 

The method I use in this qualitative textual study is qualitative content analysis. I examine 

how the democratic mission of the school and ELF are presented and mediated in both 

curricula, in order to gain insight into how students in both contexts are being prepared for 

future citizenship in a democratic society and a globalized world. Influential factors such as 

history, geographical positions, political histories, and ideologies of both countries are also 

considered. Further, I also take language planning policy into account since it has had an 

impact on the development of the curricula over the years.  

 

My research questions are as follows: 

1)    How do these curricula define the democratic mission of the school? Does the language 

policy of either country play a role in these definitions? 

2)    How do the Swedish curriculum and the Finnish curriculum for Åland define the role of 

English subject with respect to this goal? And how do they view the role of ELF in 

Scandinavia?  

 

My hypothesis is that even though these two curricula share the same goal of preparing 

students for civic participation in a democratic society, their strategies for presenting ELF and 
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the democratic mission of the school differ according to the language policies in the two 

countries.  
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2. BACKGROUND 

This essay compares the two curricula through qualitative research in the form of a textual 

study. According to Samhällsvetenskapliga metoder by Alan Bryman, qualitative research 

aims to understand and interpret the context and meaning of a phenomenon (479). Hence, this 

essay aims to understand, analyze, and compare the two curricula through understanding their 

contexts and meaning. A textual study is a qualitative research where the data consists of one 

or several documents. As previously mentioned, these documents will be the Swedish and the 

Finnish curricula, previous research, and other relevant literature or documents. The analysis 

is conducted through qualitative content analysis. Bryman advocates for qualitative content 

analysis to be a suitable analysis method for studies where the data consist of documents. 

Bryman also explains that the main focus of a qualitative content analysis is on the documents 

content, underlying elements, and relevant background to how the document was formed as it 

was. Hence, a qualitative content analysis value the context.  

 

The analysis method of qualitative data is also presented in more detail in Handbok i 

kvalitativ analys by Andreas Fejes and Robert Thornberg, where qualitative analysis is said to 

be performed in several different ways, for example, through categorizing or interpretation 

(37). This study mainly focuses on interpretation, and according to Fejes and Thornberg, the 

interpretation is supposed to be based on some sort of context or theory (37). This essay is 

based on the theoretical framework presented in Analyzing the Curriculum by George Posner. 

Posner’s theoretical framework involves analyzing several aspects of the curriculum and its 

context. Firstly, the curriculum is analyzed through five different curricular structures (the 

five concurrent curricula). Secondly, the curriculum is analyzed through five different 

perspectives of the curriculum and other relevant documents that need to be included to 

understand the context. Finally, the curriculum is analyzed through the aims and goals of the 

curricula (12-14, 45, 71). Posner advocates analyzing through reflective eclecticism, which 

means joining ideas or ideologies deliberatively (3-4). Posner’s framework and the procedures 

of the analysis are explained further in the method section (see section 3). The following 

sections (subheading 2.1-2.7) are needed to provide background information relevant for the 

analysis and to understand the contexts of the curricula.  

  

2.1 Finland’s Educational System, with the Special Case of Åland 

For this curriculum analysis, it is essential first to understand what Åland is, how it differs 

from Finland, and the motivation for choosing the Ålandic curriculum to compare with the 
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Swedish curriculum. Åland is an autonomous region of Finland and has its own government. 

As a consequence of its autonomy and Finland’s decentralized educational system with 

regional curricula, the region Åland has its own curriculum. As previously mentioned, the 

specific curriculum that is compared with the Swedish curriculum, Läroplan för 

gymnasieskolan 2011, examensmål och gymnasie- gemensamma ämnen by Skolverket, is 

Åland’s Lyceum’s curriculum, Läroplan för Åland’s Lyceum 2016 by Ålands Gymnasium. 

Åland’s Lyceum is an upper secondary school in Åland. All Finnish curricula are based on 

“Grunderna för gymnasiets läroplan 2015” ‘The Foundations of the Upper Secondary School 

2015’ by Utbildningsstyrelsen.1 However, again, due to Åland’s autonomy, the curriculum for 

Åland’s Lyceum is based on its own foundation. This foundation is “Läroplans grunder för 

den allmänbildande gymnasieutbildningen och grundläggande yrkesutbildningen” ‘Curricular 

Foundations of the All-round Education and the Fundamental Vocational Education’ by 

Ålands Landskapsregering.2 A motivation for choosing to use the Ålandic curriculum to 

compare with the Swedish curriculum, despite it being a special case, is because of Åland’s 

geographical location, making it a society that is influenced by both the Swedish and Finnish 

society. Another motivation is because Åland is the only region in Finland that is 

monolingually Swedish. Even though Åland is a form of a special case, the Ålandic 

educational system still goes under the Finnish educational system. To avoid 

misunderstandings and hence, the Ålandic curriculum share the curricular history and national 

history and other aspects with the Finnish curricula, those aspects are referred to as Finnish. 

The Ålandic curriculum and English subject syllabus are also referred to as Finnish. 

  

As previously mentioned, and relevant when examining Finland’s and Sweden’s educational 

system as a whole, is the decentralization of both educational systems. In Bortom PISA by 

Joakim Landahl and Christan Lundahl, it is explained that the Finnish educational system has 

been decentralized since the 18th century, while decentralization of the Swedish educational 

system began with the reform in 1988 (190, 186). Even though both educational systems are 

decentralized, these decentralizations do not look the same in the two educational systems. 

For example, the decentralization in Finland means that each municipality, and in some cases 

even each school, has its own curriculum. In Sweden, on the contrary, the decentralization of 

                                                 
1 All the translations of quotations from the Finnish steering documents and its complementary documents are 
mine.  
2 All the translations of quotations from the Ålandic steering documents and its complementary documents are 
mine. 
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the educational system had no impact on the curriculum. There is only one national 

curriculum that applies to all schools. 

  

2.2 Curricular History 

The Swedish educational system’s structure has significantly changed throughout the years. 

Even though the current Swedish curriculum has decentralized steering, previous Swedish 

national curricula have had centralized steering. Swedish curricula have a history of more 

prescriptive structures with less room for options and adaptation than the current Swedish 

curriculum. When the decentralization of the Swedish educational system began, a curricular 

structure with fewer prescriptions, began. The current structure of the Finnish educational 

system and curricula is based on previous Swedish structures. The current Finnish curricular 

structure is, therefore, very similar to previous structures for the Swedish educational system 

and their curricular structures (Landah and Lundahl 176). These similar prescriptive structures 

include more examples, explanations, and templates, than the current Swedish curricular 

structure. However, due to this structural change, the current Swedish curricular structure 

contrasts with the current Finnish curricular structures. Both current contrasting curricular 

structures have been criticized. The Swedish curriculum has been criticized for too silent and 

too implicit and, therefore, unclear and difficult to interpret. While the Finnish curriculum has 

been criticized for the lack of freedom, it gives teachers to adapt the education by the needs of 

the students. For example, in Vad räknas som kunskap?: läroplansteoretiska utsikter och 

inblickar i lärarutbildning och skola by Tomas Englund, Eva Forsberg, and Daniel Sundberg, 

the Swedish curricular structure is criticized for being too diffusely formulated and too 

difficult to interpret (11).  

  

Another difference between the Swedish and Finnish curricula is their approach to the 

pedagogical questions “what,” “how,” and “why.” While previous versions of the Swedish 

national curriculum have dealt with all three pedagogical questions, today’s curriculum only 

addresses the “what” and the “why” questions, but not the “how” (Skolverket 53-65). An 

example of this is the “what” and “why” questions to be classified as theoretical knowledge. 

In Vetenskap, kunskap och praxis – introduktion till vetenskapsteori by Magdalene 

Thomassen, theoretical knowledge is explained as more scientific knowledge, knowledge 

based on science and research. Thomassen also describes praxis knowledge, as more practical 

knowledge, but that also has a connection to science or is based on science. The reason why 
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the “how” question is excluded from the Swedish curriculum can be because it classifies as a 

praxis knowledge that only the teachers can gather knowledge of through experience (28). 

Although the “how” question classifies as mainly praxis knowledge, theoretical knowledge is 

also included in the “how” question. For instance, how the teachers base the education on the 

knowledge that is gained by science and research, and how the curricula are based on research 

and science. Hence, despite this distinction between praxis knowledge and theoretical 

knowledge, researchers and the curriculum are already indirectly involved in the “how” 

question. This involvement is explicit in Finland’s curriculum by the fact that the Finnish 

English subject syllabus deals with all three pedagogical questions. If anything, it deals less 

with the “what” question (Ålands Gymnasium 53-55). Concludingly, the Finnish curriculum 

deals with all three pedagogical questions, including the “how” question but less with the 

“what” question while the Swedish curricula deal less with the “how” question.  

  

To summarize, the two curricula have been very similar through the years until the Swedish 

curriculum was reformed into a structure with fewer prescriptions. The new structure also 

resulted in significant differences in the curricular structures in the Swedish and Finnish 

educational systems today. One significant difference is the structure for dealing with the 

pedagogical “how” questions as well as the structure for presenting assessment and how to 

use knowledge requirements.  

  

2.3 Current Curricular structures 

After presenting some background information about Sweden’s and Finland’s curricular 

history, it is now time to go through the differences and similarities between the current 

Swedish and the Finnish curricula. As previously mentioned, the current Swedish curriculum 

has a structure of fewer prescriptions, while the current Finnish curriculum has a structure 

with more prescriptions. The two current contrasting curricular structures cannot only be seen 

when comparing the curricula as a whole but also when comparing the two English subject 

syllabi. As previously mentioned, the Swedish English subject syllabus has fewer 

prescriptions. The motivation is probably of respect for the teachers and the freedom to 

choose the content in their lectures. The Finnish English subject syllabus has more structured 

and predetermined courses and course contents. Every course also has a particular focus on 

one or more communicative skills, some form of ELF, and collaborations across subjects with 

another school subject. In other words are all the courses have collaborations across subjects, 
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both by including the teaching of the democratic mission of the school through ELF and other 

knowledge like science, social science, economy, and a sustainable way of life.  

 

This structure of collaborations across subjects cannot only be seen in the English subject 

syllabus but also the Finnish curriculum as a whole. For example, assessment has its own 

segment in the curriculum, and, as a consequence, the subject syllabus does not include any 

assessment. Every school subject is to apply the assessment section, just like every other 

segment of the curriculum also can be connected. Therefore, for the reliability and the validity 

of this essay, it is essential to not only include the two English subject syllabi but the two 

curricula as a whole when analyzing and investigating the research questions. In “Taking 

Steps Towards Institutionalizing Multicultural Education - The National Curriculum of 

Finland” by Harriet Zilliacus, Gunilla Holm, and Fritjof Sahlström also discuss the Finnish 

curriculum’s structure of collaborations across subjects, and present that the European Union 

and the OECD, Organization for Economic Co-operation and Development, advocate for 

”cross-curricular themes,” which is a form of collaborations across subjects (235).  

 

When it comes to the assessment and knowledge requirements of the two English subject 

syllabi, it does not follow the pattern of the Swedish curriculum to have fewer prescriptions 

than the Finnish. As previously mentioned, the Swedish curriculum and English subject 

syllabus feature fewer prescriptions than its Finnish counterpart, except in the knowledge 

requirements, where the Swedish English subject syllabus has more predetermined knowledge 

requirements than its Finnish counterpart (Skolverket 55-59, 61-65). These knowledge 

requirements also occupy nearly nine pages of the total fourteen pages of the whole Swedish 

English subject syllabus, while the Finnish English subject syllabus does not give any specific 

directions about how to assess student performance. All language subjects in the Finnish 

curriculum, including English, are instead based on one list of goals (Ålands Gymnasium 52). 

Hence, this list of goals works as a foundation or prescription for assessment instead of 

knowledge requirement and is approximately half a page in length. The Finnish structure, to 

use one list of goals that all students, from the first grade to the last grade, are to achieve, can 

be a way for students to practice responsibility and to face challenges at an early age. Hence, 

these two structures of assessment can also portrait different views of responsibility and 

challenge and as an example of the two curricula’ differencing views on challenge and 

responsibility.  
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This way of challenging the students and practicing responsibility and facing challenges can 

also be a way of practicing discipline and how to uphold a disciplinary education. Discipline 

is one much-disputed difference between the Swedish and the Finnish educational systems. 

Responsibility and discipline in education are discussed in Finnish Lessons by Pasi Sahlberg, 

in “Abdication of the Education State or Just Shifting Responsibilities?” by Risto Rinne, Joel 

Kivirauma, and Hannu Simola, and in Landahl and Lundahl’s book. Rinne, Kivirauma, and 

Simola criticize the Finnish view of responsibility as a way of avoiding responsibility and to 

shifting it to the students and parents for the educational system’s own benefit, while Sahlberg 

praises the Finnish educational system’s view of responsibility and claims its outcome to be 

positive (Rinne, Kivirauma, and Simola 250; Sahlberg100-101). Landahl and Lundahl also 

imply that Swedish schools have disciplinary problems and that these affect the quality of 

education (140). Two similarities between the Swedish and the Finnish curricula, on the other 

hand, are firstly, that both curricula are based on science, and secondly, that both curricula are 

based on a democratic foundation (Skolverket 5; Ålands Gymnasium 6, 11). 

  

As conclusion, the current Swedish and Finnish curricular structures can be characterized by 

contrasting structures in the English subject syllabi, the assessment and knowledge 

requirements, and the teaching of responsibility and discipline. The two structures can also be 

characterized by being similar in their education to be based on science and to have a 

democratic foundation. 

  

2.4 National History and Language Policy  

Finland and Sweden partly share the same history and politics as they once were the same 

country. Despite this, the two countries’ educational systems differ a lot today. For example, 

Finland has an educational system that is more or less free from political involvement This 

exclusion of a political involvement is confirmed in both En skola för alla: Vad blev det av 

visionerna?, by Lena Fejan Ljunghill, and “A Comparison of the School Systems in Finland 

and Sweden” by Anna Jennbert and Filip Nilsson. Three significant aspects that may have had 

a part in Finland’s educational system, excluding political involvement, are also presented in 

Jennbert and Nilsson’s article. The first significant aspect is that after Sweden lost Finland to 

the Soviet Union in 1809, Finland’s society and politics tended towards communism. This 

separation from Sweden, along with later political experiences with the Soviet Union during 

the two World Wars, might have become a horrific example of extreme socialism for Finland, 

and create a fear of left-wing politics. At the same time, Sweden’s politics became more 
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liberal and more afraid of right-wing politics while being one of the few countries which were 

declared neutrality during World War II. The Swedish politics instead leaned more towards 

left-wing politics than right-wing politics. The second significant aspect also happened around 

the time of World War II, when Finland, on the 6th of December 1917, fought and won the 

independence war against the Soviet Union. The main part of Finland’s political energy was 

focused on this war of independence. The third and final significant aspect is that after 

political divisions and struggles in Finland through all this time, the different political parties 

managed to unite and agree about the education. All parties shared one goal to offer 

everybody the chance of an equal education (Sahlberg 48-49).  

 

When it comes to Sweden’s political history and language planning, Sweden has a history 

with significantly fewer wars but with several political differences within the country, just 

like Finland. However, the political parties in Sweden have not been united by one mutual 

goal in education, as the political parties in Finland have. This division has resulted in 

political parties marketing different approaches to education as a strategy to promote their 

political party. This promotion might result in losing the best interest of the school and 

education. To conclude, one major difference in the two countries’ national history and 

language policy is that the Swedish educational system has a political involvement while the 

Finnish educational system does not.  

  
2.5 Democracy 

The concepts of democracy and “Värdegrunden” ‘The Fundamental Values and Tasks of the 

School’ are segments in the curricula that cover the democratic mission of the school 

(Skolverket 5-8; Ålands Gymnasium 11-12).3 With the strong current wave of right-wing 

politics in Europe presented in the media today, the maintenance of democracy in education is 

emphasized. An example of this in SVT’s article ”Allt fler högernationalister i Europas 

regeringar” by Ingrid Thörnqvist. In Democracy and Education: An Introduction to the 

Philosophy of Education, John Dewey claims that democracy is more of a communicated 

solidarity and fellowship than a way to rule or govern (87). This narrative is an accurate and 

practical description that sums up the view of democracy that both curricula to have. Dewey 

also discussed democracy concerning experience and knowledge and the difference between 

                                                 
3 All translations of the Swedish national curriculum are provided by the Swedish Ministry of Education. 
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indirect and direct knowledge or experience. This issue is what teachers face every day, trying 

to raise democratic citizens of society (178). Finland has more direct knowledge of the 

contrary to democracy, due to its history, than Sweden does. This essential difference between 

the countries may have laid a different foundation for the democratic values of the schools.  A 

bigger emphasis might be put on democratic obligations and actions. This issue might also lay 

the foundation for different ways to present civic education, as Utbildning, demokrati, 

medborgarskap written by Magnus Dahlstedt and Maria Olson argue. An example of civic 

education in both curricula is the value of critical thinking, which is a knowledge to avoid 

manipulation and to develop one’s independent thinking (Skolverket 9; Ålands Gymnasium 

7).  

  

In the Finnish syllabus the concept of democracy is mentioned under the headlines 

“Verksamhetsidé och visioner” ‘Operating idea and visions,’ “1.1.1 Hållbarhet” ‘ 1.1.1 

Sustainability,’ and ”1.1.5 Jämlikhet och jämställdhet” ‘1.1.5 Equality’ when describing 

Åland’s Lyceum’s overall goals. These are all key concepts, that sums up what the concept of 

democracy stands for and are related to, in the Finnish curriculum. While the Swedish 

curriculum present democracy under the headline “Övergripande mål” ‘The overall goals’ and 

under the sections about norms and values and describes it as teaching the students about a 

future life in society, future work life, and human rights (Skolverket 5). Nevertheless, the 

concept of democracy is not mentioned in either of the English subject syllabi or any of the 

two curricula. As previously mentioned, the democratic goals with language education are 

explained in other words. Unique for the Swedish curriculum is that it emphasizes the 

students’ ability to discover and appreciate their unique qualities, which the Finnish 

curriculum does not (Skolverket 5).  

  

One similarity, on the contrary, to all the differences between the two curricula, seems to be 

the two curricula’s inclusion of the democratic mission of the school and statements on the 

fundamental value and tasks of the school. For instance, both curricula have their own the 

fundamental value and tasks of the school section, where teachers are to work for a 

democratic environment filled with respect and responsibility, and where the students are to 

be raised as future citizens of a democratic society (Skolverket 4; Ålands Gymnasium 11). 

Regardless of the political and historical differences, the two curricula share the ideal of 

democracy. Another similarity is one example of where democracy and the fundamental value 

and tasks of the school can be interpreted to be implied in the two English subject syllabi, is 
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the students’ ability to think critically, and make judgments according to it (Skolverket 62; 

Ålands Gymnasium 54). 

  

To sum up, neither curricula’s English subject syllabi mention democracy or the fundamental 

value and tasks of the school. However, the curricula mention them in other segments. The 

Swedish and the Finnish English subject syllabi’s presentation of the concept of democracy 

and the democratic mission of the school, do not differ that much. The democratic mission of 

the schools and the concept of democracy are not mentioned but can be interpreted to be 

included in both curricula and English subject syllabi. This coverage is very much alike; the 

only difference is the Swedish curriculum’s emphasis on being unique.  

 

2.6 English as a Lingua Franca (ELF) 

Another relevant concept, and what can be interpreted as a way to include democracy and the 

democratic mission of the school in the English subject syllabi is the concept of ELF. The 

concept of ELF is by the website of the Oxford Dictionary, defined as “A language that is 

adopted as a common language between speakers whose native languages are different.” In 

other words, the use of English as an international communication language, and not only a 

language that is used in English speaking countries where English is the first language like 

England and the USA. 

  

When examining ELF, I found that although the concept is not mentioned explicitly in the 

Swedish English subject syllabus, it is implied in the following statement “Students should be 

given the opportunity to develop knowledge of living conditions, social issues and cultural 

features in different contexts and parts of the world where English is used.” (Skolverket 

53).The Finnish English subject syllabus also mention that the students should “utvecklas som 

språkbrukare i engelska och som aktör i en kulturellt mångskiftande värld i såväl lokala och 

nationella som europeiska och globala sammanhang” ’Evolve as a language user of English 

and as an active participator in a cultural, diverse world, in local and national, as in European 

and global context,’ which could be interpreted as a description of ELF. The Finnish English 

subject syllabus also explains how the student should be taught to ”förstå engelskans 

betydelse och roll som internationellt kommunikationsspråk” ’Understand the meaning and 

role of English as an international language of communication’ or ’Understand the meaning 

and role of English as a lingua franca’ (Ålands Gymnasium 53). 
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Relevant concepts concerning ELF are globalization and multilingualism or plurilingualism. 

According to the website of the Oxford English Dictionary, Multilingualism is the “using of 

several languages.” Plurilingualism can be used as a synonym for multilingualism. More 

specifically, according to the website of the Oxford English Dictionary, plurilingualism is 

defined as “fluency in several languages.” Globalization is also defined by the website of 

the Oxford English Dictionary, as to “The process by which businesses or other organizations 

develop international influence or start operating on an international scale.” In “More Than a 

Lingua Franca: Functions of English in a Globalized Educational Language Policy” by 

Francis M. Hult. Hult argues that the English syllabus nowadays needs to “encourage both 

dominant uses of the target language and plurilingualism,” thanks to the big migration in 

today’s society (“More” 277). Therefore, both plurilingualism and globalization are relevant 

concepts to consider in English education in both Sweden and Finland, since both 

globalization and migration are influential factors and important motives for including ELF in 

English Education. Zilliacus, Holm, and Sahlström also advocate for the value of a 

“globalized skill” or a knowledge requirement from global and national legislations (234). 

This globalized skill, can also be referred to as a “global competence,” and is also discussed 

in Landahl and Lundahl’s book (88).  

 

Multiculturism is another relevant concept that is concerned with ELF. According to the 

website of the Oxford English Dictionary, Multiculturalism is defined as “The presence of, or 

support for the presence of, several distinct cultural or ethnic groups within a society.” 

Zilliacus, Holm, and Sahlström claim that a multicultural educate interlink with cultural 

diversity (239). Zilliacus, Holm, and Sahlström also describe Finnish education to have 

become multicultural migration and that the Finnish school is based on equality and equity 

(233). In her article “Between Ideologies and Realities: Multilingual Competence in a 

Lingualized World,” Katarina Ruuska also argues for valuing multilingual situations in 

education (366). Multilingual situations should also be taken into consideration since English-

speaking immigrants, minority language speakers in both countries, and all bilingual Finns 

experience a multilingual situation when speaking English.  

 

Concludingly, ELF is included in the Finnish English subject syllabus and can be interpreted 

to be included in the Swedish English subject syllabus. The concept of globalization is 

included in both the Swedish and Finnish curricula and English subject syllabi, and concepts 

like multilingualism and multiculturalism can be interpreted to be included (Skolverket 53; 
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Ålands Gymnasium 52-55). The English subject syllabi can actually be interpreted as a tool 

for multilingualism. Hence, English speaking can create multilingual situations. 

  

2.7 The Common European Framework of Reference for Languages  

Another example of how ELF can be interpreted to be included in the Swedish and Finnish 

English subject syllabi is through the reference to The Common European Framework of 

Reference, the CEFR. Since the creation of the European Union, both the Swedish and 

Finnish English subject syllabi have based their language acquirements on the standard of the 

CEFR. At the website of the Council of Europe, the CEFR is described to be “ identifying 

language needs” and to “pinpoint the knowledge and know-how required for attaining this 

communication.” This process is explained as ”The CEFR organizes language proficiency in 

six levels, A1 to C2, which can be regrouped into three broad levels: Basic User, Independent 

User, and Proficient User, and that can be further subdivided according to the needs of the 

local context. The levels are defined through ‘can-do’ descriptors” (The European Council).4  

  

The Swedish curriculum does not mention the CEFR anywhere. Even though the CEFR is not 

explained in the curriculum, it is explained in the complementary document 

”Kommentarsmaterial till kursplanen i engelska” ‘The Commentary Material for the English 

Subject Syllabus’ by Skolverket, where the English courses are compared to the standard of 

the CEFR.5  The Finnish English subject syllabus mentions that the standard of the courses is 

based on the standard of the CEFR, as early as in the list of contents, and in the overall goals 

(Ålands Gymnasium 53-55). Under the headline “Språk” ‘ Languages,’ the CEFR standard is 

described better, and there is also a reference to an appendix from the curriculum’s 

foundation, that is based on the European Framework of Reference’s foundations (Ålands 

Gymnasium 52).  

  

Two additional differences between the two curricula’s presentation of the standard of the 

CEFR are first that there is stated in the complementary Swedish document that the students 

are given the opportunity to reach the proficiency of the level B2.2, in an optional course. The 

level B2.2 is the higher competence of an “Intermediate” language user (Kommentarsmaterial 

                                                 
4 All the translations of quotations from the website of the Common European Framework of Reference belong 
to the European Council. 
5 All the translations of quotations from complementary documents to Swedish national curriculum are provided 
by the Swedish Ministry of Education. 
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5). While the Finnish curriculum only mentions that the students should meet the criteria for 

B2.1. The second difference is that the complementary Swedish document 

”Kommentarsmaterial till Kursplanen i engelska” also includes the can-do approach. A 

strategy for how the students can be motivated and achieve their full potential (6). The 

Finnish curriculum or complementary documents does not include anything corresponding. 

  

In conclusion, both curricula emphasize and present the standard of the CEFR. The Swedish 

curriculum presents the information on the CEFR more inaccessibly than the Finnish 

curriculum, and the Swedish curriculum does not even mention the CEFR as the Finnish 

English curriculum does. However, the Finnish English subject syllabus does not mention the 

can-do approach, which in fact, is demanded by the Council of Europe. The Finnish 

curriculum neither offers to teach at the level of a B2.2 speaker like the Swedish curriculum 

does. Hence, both curricula could develop their presentation of standards of the CEFR. 

 

 2.8 Language Planning 

Another matter valuable to introduce and include for this analysis is language planning. 

According to the website of the Oxford English Dictionary, language planning is “The 

preparation or implementation of a policy or proposal on language use, specifically the 

codifying and standardization of the language or languages to be used in a nation with many 

local languages or dialects.” Therefore, language planning is needed in a country with several 

languages or dialects and is made through planning, structure, and constant use. Hence, both 

English subject syllabi are a form of language planning. 

  

One difference between the two countries’ language planning is whether or not the focus has 

been on the national languages or foreign languages. In “Foreign Language Education in 

Sweden from a Historical Perspective: Status, Role, and Organization,” Beatrice Cabau-

Lampa explains how a special concern for language planning in Sweden through the years has 

been foreign languages. Cabau-Lampa goes back to the seventeenth century when analyzing 

the status of foreign languages in Sweden. According to Cabau-Lampa, this focus in Sweden 

has changed and developed over time. This change has gone from, mainly focusing on the 

perseverance of foreign languages, making an effort to preserve and secure the Swedish 

language as well as foreign languages (Cabau-Lampa 108).  
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Finland’s language planning, on the contrary, has always had a primary focus on protecting its 

national languages. However, in “Finnish Teachers as Policy Agents in a Changing Society” 

from 2018, Mirja Tarnanen and Åsa Palvianen claim that Finland now also have added more 

emphasis on foreign languages as a priority to their language planning, especially English 

(429-431). This change in the Finnish language planning was one step toward adopting the 

approach of ELF and multilingualism. Other changes that have been implemented in Finnish 

Language planning is, for example, explained in the Prime Minister’s office publications as a 

teaching method called “language immersion,” which aims to achieve “functional 

bilingualism” (21). This method is used between national languages, minority languages, and 

foreign languages, as English. Another example of how the Finnish educational system has 

tried to include foreign languages in their language planning is also explained in Tarnanen 

and Palvianen’s article. This change is the inclusion of identity, culture, and internationalism 

as one of the seven themes that were included in every subject syllabi in the construction of 

the new curriculum 2004 (439).  

 

All these changes, both the Swedish and Finnish ones, have been a part of the process in the 

understanding of different identities in Europe. This understanding has helped the 

development in both countries’ language planning and also the acknowledgment of ELF. One 

argument for the benefit of including English in both countries’ language planning is stated in 

“The Language Situation in Finland,” by Sirkku Latomaa and Pirkko Nuolijärvi, where it is 

argued for English to be included in both Finland’s and Sweden’s language planning. Since 

both Sweden’s and Finland’s argument for teaching ELF because the national languages of 

both Sweden and Finland have “limited international outreach” (126). In other words, not 

knowing an international communication language could, in a worst-case scenario, lead to 

exclusion and isolation.  

  

In “English as a Transcultural Language in Swedish Policy and Practice,” Francis M. Hult 

explains that globalization is a contributor to natural and “real-life situations.” Hult sees a 

connection between the language policy and natural situations, or real-life situations since he 

views English as a social asset in Sweden, due to its limited outreach (“English” 239). This 

connection motivation for the inclusion of real-life situations in the Swedish and Finnish 

English subject syllabi. Both the Swedish and Finnish English subject syllabi include real-life 

situations. The Finnish English subject syllabus includes what can be classified as real-life 

situations in the course description for the second course, where it is described that the 
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students should learn different communication strategies for different situations and contexts 

through different media (Ålands Gymnasium 54). The Swedish English subject syllabus 

includes what can be classified as real-life situations, under the headline “Aim of the subject” 

(Skolverket 53).  

  

Another matter that Hult finds essential and worth including in the two countries’ language 

planning and English subject syllabi are what Skolverket describes as the importance of 

teaching the students both a background to the English language and the English language 

today (“English” 240). Neither the Swedish curriculum nor the English subject syllabus 

includes any form of language planning. The Finnish English subject syllabus neither includes 

the background of the English language but does include individual language planning in the 

course descriptions for the first course and the sixth and last mandatory courses (Ålands 

Gymnasium 54-55). To include individual language planning in English education is also 

advocated for by Ruuska (366).  

  

Concludingly, the two countries’ language planning differ. The Finnish English subject 

syllabus has individual language planning, which the Swedish counterpart has not. The 

development of Swedish curricula has, however, mentioned the value of teaching the 

background to the English language and to include it their language planning, which neither 

curricula nor English subject syllabi currently do. 

 

2.9 Additional Research 

Earlier and current research about the topic of this essay needs to be taken into consideration 

for the analysis’s validity and reliability. One example of what needs to be included is, how 

the democratic mission of the school and ELF is portraited in the English subject syllabi.  

 

In the few studies relevant for this essay, for example, “Differences in state- and district-level 

stakeholders’ perceptions of curriculum coherence and school impact in national curriculum 

reform” by Jenni Sullanmaa, Kirsi Pyhältö, Janne Pietarinen, and Tiina Soini, the clarity and 

coherency of a curriculum or a curriculum reform to be behind a successful educational 

system is argued for. In “Complete freedom to choose within limits teachers views of 

curricular autonomy agency and control in Estonia Finland and Germany” by Maria Erss, 

there is also stated that the Finnish teachers that were investigated did not want as much 

steering and regulation as teachers from other countries. Concerning the Finnish curriculum’s 
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structure with more prescriptions, Zilliacus, Holm and Sahlström, claim that the Finnish 

curriculum presents effects of policy but that it does not include descriptions or normative 

(234).   

 

Most of the curriculum analyses on the Swedish curriculum have a focus on ELF and was 

performed by Hult. Hence the studies were coherently connected and developed by each 

other. The fact that all the articles that concern ELF in Sweden is written by Hult were 

beneficial by providing a broader insight into a curriculum analysis of the Swedish curriculum 

and English subject syllabus. Hult’s studies also provide a perspective on how to think about 

future developments, both in future studies and in the future developments of curricula. 

Another relevant article was a comparative analysis of Finland’s and Sweden’s educational 

systems by Jennbert and Nilsson, unfortunately with the main focus on social science but with 

some interesting and relevant aspects for this study. For example, Jennbert and Nilsson’s 

study dealt with the two educational systems and societies, also relevant for this study. For 

example, the concepts of democracy, the democratic mission of the school, and that the 

school and that the curriculum can be seen as a reflection of its society.  

  

Concludingly, since both Finland and Sweden are relatively small and unfamiliar countries in 

the world, there is limited research around their English subject syllabi and limited curricular 

analyses in Sweden and in Finland that compare the two curricula. Nonetheless, there are 

several research done about all relevant aspects, like ELF, language planning, democracy, 

etcetera, to provide background information to the contexts of the curricula.  
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3. METHOD 

As previously mentioned, the method this textual analysis will contain is qualitative content 

analysis that will be performed after Posner’s framework. This section will explain and clarify 

how the method will be performed and what the analysis will be based on, by explaining 

Posner’s framework more thoroughly. The material that is analyzed is the Swedish and 

Finnish English subject syllabi, the curricula’s overall aims, the curricula’ segments for the 

fundamental values and tasks of the school, and previous research.  

  

3.1 Posner’s Framework for a Curriculum Analysis 

This curriculum analysis is carried out according to Posner’s framework on how to analyze a 

curriculum. This qualitative content analysis will be conducted and based on a framework on 

how to analyze a curriculum according to Posner. Posner presents a nondoctrinaire manner of 

analyzing a curriculum, because he believes that readers should be exposed to various 

perspectives, and also to avoid the readers to experience tunnel vision. Posner advocates that 

there is no single “right answer” to educational problems, and to avoid uncritical borrowing 

from different experts’ perspectives, Posner advocate analyzing through reflective eclecticism 

(3-4).  

  

This theory of reflective eclecticism will be conducted while first analyzing the curriculum’s 

structure. Posner believes in analyzing a curriculum as there are five concurrent structures of 

curricula that need to be analyzed to understand the curriculum. These five concurrent 

curricular structures are the official curriculum, the operational curriculum, the null 

curriculum, the hidden curriculum, and the extra curriculum. The official curriculum, also 

called the written curriculum, has the purpose of giving the teachers a basis on how to 

structure their education and what to assess the students by and to give administrators a basis 

on how to evaluate the teachers and hold them accountable to for their students’ results and 

their practices. The operating curriculum is what the teachers teach and how the students learn 

the value of education. The hidden curriculum is matters that are hidden or not written out, or 

not acknowledged as the school’s officials but that have a greater and more long-lasting effect 

on the students, for example, values and norms as issues of gender, race, authorities, etcetera. 

The null curriculum is those matters that are not taught and why they are excluded from the 

education. The extra curriculum is a more concrete contrast to the official curriculum. It is all 

planned experience outside the school subject that can motivate the students to learn (12-14). 
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After had analyzed the five concurrent curricular structures, the Swedish and the Finnish 

curricula are analyzed through five theoretical perspectives. The traditional perspective, 

which focuses on what cultural heritage that should be persevered. The experiential 

perspective, which focuses on what experience should lead to individual growth. The 

structure of disciplines perspective focuses on what is classified as knowledge, what is 

included in the education, and what is worth to teach. The behavioral perspective, which 

focuses on what the students should be able to do, and what the goal with the education is. 

The final perspective is the constructivist perspective, how the students can make sense of the 

world, and how the students can think more creatively and productively (Posner 45). Lastly, 

the Swedish and the Finnish curricula’s goals and aims are analyzed. Posner describes the 

goals and aims as the objectives and purpose of education (71). 
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4. ANALYSIS 

This section analyzes the material mentioned in the background section through Posner’s 

framework, explained in the previous method section. Therefore, the following sections 

(subheading 4.1-4.3) will cover different parts of the analysis, performed through Posner’s 

framework on how to analyze a curriculum. 

  

4.1 Five Concurrent Curricula 

An example of what can be analyzed as the official or written curriculum is that the concept 

of globalizing is mentioned in both curricula and English subject syllabi. Another example is 

both English subject syllabi’s inclusion of the standard of the CEFR to promote ELF. Another 

example of what can be analyzed as the official or written curriculum is both English subject 

syllabi’s inclusion of real-life situations. Both curricula also mention the concepts of 

democracy, the democratic mission of the school, and the fundamental task and values of the 

school. Both English subject syllabi mention the value of critical thinking, which is a 

knowledge that can help prevent a non-democratic society. Another more example of what 

can be interpreted as the official or written curriculum, and a contrast between the curricula, is 

the fact that the Finnish English subject syllabus mention what can be interpreted as a direct 

translation of ELF. One more example of what can be analyzed as the official or written 

curriculum, and another contrast between the curricula, is the Finnish curriculum and English 

subject syllabus’ inclusion of collaborations across subjects.  

 

An example of what can be interpreted as the operating curriculum is both English subject 

syllabi’s inclusion of real-life situations, which can be more authentic and help the students to 

see the value in learning English. Another example of what can be analyzed as the operating 

curriculum is the research about Finnish teachers not liking as much steering as teachers from 

other countries, and the view of not wanting a curriculum with any normative or descriptions.  

 

An example of what can be interpreted as the hidden curriculum is that the two English 

subject syllabi’s inclusion of democracy, the democratic mission of the school, and the 

fundamental values and tasks of the school, must be interpreted to be seen. Both English 

subject syllabi can also be interpreted to have included or hidden the concept of 

multiculturalism that has to be interpreted, as it is not mentioned. An example of what can be 

analyzed as a difference between the curricula’s structure of the hidden curriculum is the two 

curricula’s contrasting structures. The fact that the Swedish curriculum has a structure with 
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fewer prescriptions than the Finnish curriculum can be interpreted as hidden. Concepts can be 

hidden and needed to be interpreted to be seen as included. Another example of what can be 

analyzed as the hidden curriculum and another difference between the curricula is the Finnish 

English subject syllabus’ implicit knowledge requirements and the fact that the assessment is 

explained in another segment of the curriculum. As previously mentioned, the Finnish English 

subject syllabus also mentions the ELF, while the Swedish counterpart does not mention ELF, 

it has to be interpreted. This difference can be analyzed as an example of the Swedish English 

subject syllabus’ structure of the hidden curriculum. Another difference between the English 

subject syllabi and what can be interpreted as a hidden structure is the fact the Swedish 

curriculum does not mention the reference to the CEFR in the English subject syllabus or 

curriculum but in the complementary document.  

 

An example of what can be analyzed as the null curriculum is multilingual real-life situations. 

Even though real-life situations are included in both English subject syllabi, neither syllabi 

have included multilingual real-life situations or any form of multilingual situations that could 

help motivate to learn English. Another example of what both English subject syllabi have 

left out is teaching the students the background of the English language. An example of what 

can be analyzed as the null curriculum, and a difference between the curricula, is the Finnish 

English subject syllabus’ exclusion of the CEFR can-do approach and the opportunity to 

reach the proficiency of the level B2.2 language user. Another example of what can be 

interpreted as the null curriculum, and a difference between the curricula, is the Swedish 

English subject syllabus’ exclusion of the “how” question. Another example of what can be 

analyzed as the null curriculum, and a difference between the curricula and the educational 

system as whole, is the fact that the Finnish curriculum and educational system have no 

political involvement.  

 

An example of what can be analyzed as the extra curriculum is both curricula’s valuing of 

democracy. Democracy, through the democratic mission of the school and the fundamental 

tasks and values of the school, is extra valuable knowledge that not really belong to the 

English school subject or any other school subject. The globalization, multiculturality, and 

multilingualism are also extra valuable knowledge that not belong to any school subject.  All 

six concepts can help the students to value learning English. Another example of what can be 

analyzed as the extra curriculum and a difference between the curricula is the Finnish 

curriculum’s valuing of responsibility and a disciplinary school. 
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To conclude, both curricula differ a lot in the analysis of the structures of the five concurrent 

curricula. For instance, how the Swedish curriculum includes more of the written structure, 

while the Finnish curriculum includes more of the written structure. 

  

4.2 The Five Perspectives 

One example of what can be analyzed as the traditional perspective is how Finland’s language 

planning has focused on persevering its national languages while Sweden’s language planning 

has had more focus on the preservation of foreign languages than its own language. Another 

example of a traditional perspective is in relation to Dewey’s, and both curricula’s view of 

democracy concerning school. Despite this view of democracy not being a government, the 

Finnish curriculum can be interpreted to see the school and teachers as a form of government 

more than the Swedish counterpart. For example, through research showing that the Finnish 

teachers do not want too much steering. The Finnish curriculum also has a more traditional 

structure with more prescriptions than the Swedish curriculum. Another example is the fact 

that the Swedish curriculum does not cover the pedagogical “how” question. The reason for 

this absence might be because of the perception that the “how” question cannot be answered 

by researchers and should be left to the teachers. Another reason can be to give the teachers 

more opportunity to choose the course contents and to make the education easier to adapt 

after students’ needs.   

 

An example of how the curricula have included the experiential perspective is and how the 

students’ individuals growth can also be developed through real-life situations and 

multiculturalism, which both English subject syllabi include or can be interpreted to have 

included. Also, multilingual situations could develop the students’ individual growth, which 

neither English subject syllabi have included. Another example of how the curricula have 

included the experiential perspective is the inclusion of ELF in the education and the 

multicultural mindset, which can help the students’ individual development. The Finnish 

English subject syllabus’ individual language planning and emphasis on responsibility is also 

a way to help the students’ individual development and growth. Another example of what can 

be analyzed as the experiential perspective is the Finnish curriculum and English subject 

syllabus’ inclusion of crossed subject collaborations. The students’ individuals growth can 

also be developed through real-life situations, multicultural, and multilingual situations.  
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An example of what can be analyzed as the perspective of the structure of disciplines is 

critical thinking. Critical thinking is something that both curricula and English subject syllabi 

value highly and is definitely one knowledge that both curricula and English subject syllabi 

find worth teaching. Both curricula are also based on science, which amplifies that the 

curriculum put a certain standard on the subjects and knowledges that are taught. The fact that 

both curricula also mention that the education should be based on a democratic foundation, 

also demonstrates that democracy should be taught. This democratic foundation also 

correlates with Dahlstedt and Olson’s view on the schools’ civic education as a tool to create 

a future democratic society. The fact that the Finnish English subject syllabus includes ELF, 

and that most of the research about the Swedish English subject syllabus concerned ELF 

confirms that the Swedish educational system and curriculum value ELF as knowledge worth 

teaching. An example of what can be interpreted as both the perspective of the structure of 

disciplines and the behavioral perspective is that the Finnish English subject syllabus presents 

its final goals and assessment criteria for the last course at the beginning of the first course. 

That can be analyzed as an example of how Finnish society is not afraid to challenge the 

students or put demands on them from the beginning. The Finnish English subject syllabus 

also includes individual language planning, as knowledge valued to learn.  

 

An example of what can be analyzed as the behavioral perspective is both curricula and 

English subject syllabi’s inclusion of critical thinking as a goal of what the students’ should 

be able to do after education. Based on the concepts that are included and interpreted to be 

included in the English subject syllabi, the goal is also for the students to be democratic 

citizens in a future democratic society, to value multiculturality and multilingualism, and to 

know ELF. As previously mentioned, an example of what can be analyzed as the behavioral 

perspective is the Finnish curriculum and the Finnish educational system’s high valuation of 

responsibility.  

 

An example of what can be analyzed as the constructivist perspective is also the fact that both 

curricula and English subject syllabi’s mention and value critical thinking, which can help 

develop more innovative thinking. Through being more critical can result in knowing more 

what one wants, which also can result in one being more actionable. Another example of what 

can be interpreted as the constructivist perspective is both English subject syllabi’s inclusion 

of real-life situations. Both English subject syllabi’s inclusion of the standard of the CEFR as 

ELF and other inclusions or interpretations of ELF can also help the students learn that 
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English is more than just a school subject and that it is valuable knowledge in the future life. 

Hence, help the students make sense of the world and education. The Finnish curriculum and 

English subject syllabi’s use collaborations across subjects can be connected to the 

constructivist perspective. The view that different subjects and different kinds of knowledges 

go together and can be used together is a way the students can make sense of the world and 

see authenticity in education.  

 

Finally, what can be analyzed as both curricula and English subject syllabi’s presentation of 

the five perspectives also differ a lot. However, the Finnish curriculum and English subject 

syllabus have included more of what can be interpreted as the traditional perspective, than the 

Swedish counterparts. Both curricula and English syllabi have also included more of the 

structure of disciplines and the constructivist structure than the other structures.  

 
 
4.3 The Curricula’s Aims and Goals 

Both curricula can be analyzed to have societal benefits as parts of the goal with their 

education. As previously mentioned, societies as a whole are relevant to analyze while doing 

this curriculum analysis since a curriculum can operate as a reflection of society. In this 

comparison between the Swedish and Finnish curricula, the differences between the two 

societies are similar to differences between the curricula. Both curricula and English subject 

syllabi have also included or included interpretations of globalization and multiculturalism, 

which demonstrate the value of them and a desire for the students to learn and live by them. 

The concept of multilingualism is, currently not explicitly valued in the goal of the education, 

but can be valuable to include in both English subject syllabi. For the sake of the globalization 

and multiculturality and to strengthen the view of ELF. Especially since the globalization has 

affected not only the value of multilingualism and multiculturality but also the value of 

competence and quality in education. Neither English subject syllabi have included any form 

of the democratic mission of the school, and language planning, in their knowledge 

requirements or assessment either. However, one common goal of both curricula and English 

subject syllabi is the value of learning the students to think critically.  

 

What can be interpreted as a difference in the goals and aims of the English subject syllabi is 

that the grades and results seem to have a higher significance in Sweden. One example of that 

the knowledge requirements take up approximately nine out of fourteen pages in the English 
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Subject syllabus. Hence, the grade work as confirmation on what the students’ have learned 

seems to be the main focus in the Swedish English subject syllabus, While the Finnish 

curriculum seems to value the overall goals and aims of the subject and not really care as 

much about the grades. The Finnish curriculum’s inclusion of collaborations across subjects 

can also be analyzed as the two curricula’ different views on educational and societal goals 

and aims. For instance, the Finnish curriculum seems to value more of what can be interpreted 

as the structure of the extra curriculum, different kinds of knowledge that not really belong to 

any school subject, different kinds of knowledge like democracy and responsibility.  

 

The fact that the Finnish English Subject syllabus is using collaborations across subjects also 

values the context of language use. Hence, the collaborations make the language use more 

predetermined with a guarantee of a  variety of language use, which can support the view of 

ELF. The fact that the Finnish English subject syllabus mention ELF, while the Swedish 

English subject syllabus does not, can be interpreted as the Finnish English subject syllabus to 

value the goal of ELF more. The fact that the Finnish educational system uses language 

immersion to develop functional bilingualism can also be interpreted as a multilingual move. 

A move that supports the globalization and a multicultural world, and works toward 

preventing a non-democratic world. Swedish research also emphasizes globalization and 

multiculturalism when investigating the English subject syllabus in the Swedish curriculum, 

while Finnish research about the Finnish curriculum emphasizes the curriculum’s coherency 

and clarity. Another example of what can be interpreted as the two curricula’ difference in 

both the structure of disciplines perspective and the curricula’s goals and aims, is the 

exclusion of relevant concepts in the assessment in both curricula.  

 

Concludingly, the curricula’s goals and aims with a focus on the democratic mission of the 

school and ELF, are vague, and most of them need interpretation, or the be analyzed to be 

seen. The curricula’s goals and aims with a focus on the democratic mission of the school and 

ELF also differ a lot. Since both countries’ national languages limited outreach, a bigger 

emphasis on the goal of ELF would be beneficial.  
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5. CONCLUSION 

Concludingly to answer my research questions, ELF is included in the Finnish English subject 

syllabus and can be interpreted to be included in the Swedish English subject syllabus. 

Concepts like globalization and multilingualism can be worth considering more inclusion in 

the English subject syllabi, both for the sake of the globalization and multiculturality and to 

strengthen the view of ELF. Especially since the globalization has affected not only the value 

of multilingualism and multiculturality but also the value of competence and quality in 

education. Both English subject syllabi could also do developments, for example, by 

including multilingual situations in their English subject syllabus, and include learning of the 

background to the English language. 

 

Other developments both educational system could do is, for example, look at and learn from 

each other, especially since the countries seem to contrast each other a lot in their language 

planning. An example of what the Swedish English subject syllabus could adopt from the 

Finnish English subject syllabus is the inclusion of an individual language planning. What is 

positive is that both countries still seem to be working on the development, improvement, and 

the implications of ELF and the democratic mission of the school. For example, that Swedish 

research concerning the Swedish curriculum and English subject syllabus emphasizes 

concepts like globalization, multilingualism, and multiculturalism, while Finnish research 

focuses on the Finnish curriculum’s clarity and coherency. I also believe that understanding 

both the societies and the curricula, and analyzing them at a deeper level is beneficial for 

teachers working with their curriculum. After all, the students are to become future citizens of 

their society. 

 

Despite improvements and developments that can be made, both curricula and English subject 

syllabi do mention or at least include interpretations of ELF and the democratic mission of the 

school. In practice, more inclusion or more explicit inclusion of ELF, could as already 

mentioned briefly in this essay, help motivate the students to learn English. Learning ELF 

could also help the students value learning English. ELF as a general knowledge could 

potentially help develop the globalization and higher globalized skill or knowledge. The 

difference in the more implicit inclusion of the standard of the CEFR in the Swedish English 

subject syllabus could also, in practice, lead to misunderstanding and in the worst-case 
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scenario, even omission. Hence, the Swedish English subject syllabus could also improve its 

presentation of the standard of the CEFR. 

 

More generally, I believe that an example of both the hidden curriculum and the extra 

curriculum is the same reason the Swedish curriculum has been criticized for being difficult to 

interpret. It is concise, and with fewer prescriptions, to be able to include interpretations of 

more extra knowledge, such as democracy, globalization, and multiculturality. Even though 

this can be beneficial, I feel that the readers should be able to read the curriculum without 

knowing any meta-language or the risk of misinterpretations, which I believe the Swedish 

curriculum currently risk.  

 

I find both curricula to differ a lot in what can be analyzed as the five concurrent curricula, 

the five perspectives, and their goals and aims, due to the Swedish curriculum’s structure with 

fewer prescriptions than the Finnish curriculum. The Swedish curriculum can be analyzed to 

have a more hidden structure, while the Finnish curriculum can be analyzed to has a more 

written structure. One example of the null curriculum is the Finnish educational system and 

curriculum’s exclusion of political involvement, which helps to preserve the best interest of 

the education and the students. Therefore, I believe that Sweden also would benefit an 

educational system without political involvement. Another example of where the curricula 

differ in what can be analyzed as the five concurrent curricula is that I find the structure of 

disciplines perspective in Finland to include a bigger emphasis on responsibility, which the 

Finns might believe is a way to prevent a future non-democratic society. Another example is 

that I find the Finnish curriculum to have a more traditional perspective than the Swedish 

curriculum. I also feel that the Finnish curriculum has more societal focused goals than the 

Swedish curriculum. That Sweden has an individual focus, while Finland look at their country 

and their society as one unit, and the best for the majority. This Finnish focus can be a 

consequence of Finland’s troubled history with several wars.  

 

Concludingly, I found the different strategies to present ELF and the democratic mission of 

the school, can depend on different versions of the ideal of a democratic society, and why the 

educational systems differentiate. Hence, my hypothesis was partly right, even though I did 

not know how much and why the strategies differ.  



 31 

6. REFERENCES 

Bryman, Alan. Samhällsvetenskapliga metoder. Stockholm: Liber AB, 2018. Print. 

  

Cabau-Lampa, Beatrice. "Foreign Language Education in Sweden from a Historical 

Perspective: Status, Role, and Organization." Journal of educational administration and 

history 37.1 (2005): 95-111.Print. 

 

Dahlstedt, Magnus, and Olson, Maria. Utbildning, demokrati, medborgarskap. Malmö: 

Gleerup, 2013. Print. 

 

Englund, Tomas, Forsberg, Eva, and Sundberg, Daniel. Vad räknas som kunskap?: 

läroplansteoretiska utsikter och inblickar i lärarutbildning och skola. Stockholm: Liber AB, 

2012. Print. 

 

Erss, Maria. "‘Complete freedom to choose within limits’–teachers’ views of curricular 

autonomy, agency and control in Estonia, Finland and Germany." The Curriculum 

Journal 29.2 (2018): 238-256. Print. 

 

Fejes, Andreas, & Thornberg, Robert. Handbok i kvalitativ analys. Stockholm: Liber AB, 

2019. Print. 

 

Hult, Francis M. "English as a Transcultural Language in Swedish Policy and Practice." Tesol 

Quarterly 46.2 (2012): 230-257. Print. 

 

Hult, Francis M. “More Than a Lingua Franca: Functions of English in a Globalized 

Educational Language Policy.” Language, Culture and Curriculum, 30.3 (2017): 265-282. 

 

Jennbert, Anna, and Filipe Nilsson. "A Comparison of the School Systems in Finland and 

Sweden." Malmö: Malmö Högskola. (2017). Print. 

 

Landahl, Joakim, and Christian Lundahl. Bortom PISA: Internationell och jämförande 

pedagogik. Lettland: Natur & Kultur, 2017. Print. 

 



 32 

Latomaa, Sirkku, and Pirkko Nuolijärvi. "The Language Situation in Finland." Current Issues 

in Language Planning 3.2 (2002): 95-202. Print. 

 

Ljunghill, Lena Fejan. En skola för alla: Vad blev det av visionerna?  

Stockholm: Lärarförlaget, 1995. Print. 

 

Finland. Prime Minister’s official publications. “Strategy for the National Languages of 

Finland: Governments resolution.” (2012). Print.  

 

Rinne, Risto, Joel Kivirauma, and Hannu Simola. “Abdication of the Education State or Just 

Shifting Responsibilities." Journal of education policy 17.6 (2002): 643-658. Print. 

 

Ruuska, Katharina. "Between Ideologies and Realities: Multilingual Competence in a 

Languagised World." Applied Linguistics Review 7.3 (2016): 353–374. Print. 

 

Skolverket, Läroplan. Examensmål och gymnasiegemensamma ämnen för gymnasieskola 

2011. Stockholm: Skolverket, 2011. Print. 

 

Sullanmaa, Jenni, et al. "Differences in state-and district-level stakeholders’ perceptions of 

curriculum coherence and school impact in national curriculum reform." Journal of 

Educational Administration 57.3 (2019): 210-226. Print. 

 

Tarnanen, Mirja, and Åsa Palviainen. "Finnish Teachers as Policy Agents in a Changing 

Society." Language and Education. 32.5 (2018): 428-443. Print. 

 

The European Council. The European Framework of Reference for Languages. Homepage. 

Web. 7 Jul. 2019.  

https://www.coe.int/en/web/common-european-framework-reference-languages/level-

descriptions. 

 

The OECD. Organization for Economic Co-operation and Development. Homepage. Web. 3 

Nov. 2019. 

http://www.oecd.org/about/ 

 

https://www.coe.int/en/web/common-european-framework-reference-languages/level-descriptions
https://www.coe.int/en/web/common-european-framework-reference-languages/level-descriptions
http://www.oecd.org/about/


 33 

The Oxford Dictionary. “English as a Lingua Franca.” Web. 7 Jul. 2019.  

https://en.oxforddictionaries.com 

 

The Oxford Dictionary. “Globalization.” Web. 9 Nov. 2019.  

https://www.lexico.com/en/definition/globalization 

 

The Oxford Dictionary. “Language Planning.” Web. 7 Jul. 2019.  

https://en.oxforddictionaries.com. 

 

The Oxford Dictionary. “Multiculturalism.” Web. 9 Nov. 2019.  

https://www.lexico.com/en/definition/multiculturalism 

 

The Oxford Dictionary. “Multilingualism.” Web. 9 Nov. 2019.  

https://www.lexico.com/en/definition/multilingualism 

 

The Oxford Dictionary. “Plurilingualism.” Web. 9 Nov. 2019.  

https://www.lexico.com/en/definition/plurilingualism 

 

Thomassen, Magdelene. Vetenskap, kunskap och praxis: Introduktion till vetenskapsfilosofi. 

Stockholm: Gleerups, 2007. Print. 

 

Tollet, Artur, and John Uggla. Lagstiftningen angående självstyrelse för Åland: jämte 

tillhörande författningar. Åland: Schildt, 1930. Print. 

 

Thörnqvist, Ingrid. SVT. “Allt fler högernationalister i Europas regeringar.” Web. 30 Oct. 

2019. 

https://www.svt.se/nyheter/utrikes/allt-fler-hogernationalister-i-europas-regeringar 

 

Utbildningsstyrelsen. “Grunderna för gymnasiets läroplan 2015”. 2015. Print. 

Posner, George. Analyzing the Curriculum. Crawfordsville: R. R. Donnelley, 2004. Print. 

 

Ålands Landskapsregering. “Läroplansgrunder för den allmänbildande gymnasieutbildningen 

och grundläggande yrkesutbildning. Åland: Ålands Landskapsregering”, 2016. 

 

https://en.oxforddictionaries.com/
https://www.lexico.com/en/definition/globalization
https://en.oxforddictionaries.com/
https://www.lexico.com/en/definition/multiculturalism
https://www.lexico.com/en/definition/multilingualism
https://www.lexico.com/en/definition/plurilingualism
https://www.svt.se/nyheter/utrikes/allt-fler-hogernationalister-i-europas-regeringar


 34 

Ålands gymnasium, Läroplan. Läroplan för Ålands Lyceum 2016.”Åland: Ålands Lyceum, 

2016. Print. 

Ålands Lyceum. “Kursbeskrivningar för studerande på åk 1 läsåret 2019-2020”. Åland: 

Ålands Lyceum 2019. Print. 


	ABSTRACT
	1. INTRODUCTION
	2. BACKGROUND
	2.1 Finland’s Educational System, with the Special Case of Åland
	2.2 Curricular History
	2.3 Current Curricular structures
	2.4 National History and Language Policy
	2.5 Democracy
	2.6 English as a Lingua Franca (ELF)
	2.7 The Common European Framework of Reference for Languages
	2.8 Language Planning
	2.9 Additional Research

	3. METHOD
	3.1 Posner’s Framework for a Curriculum Analysis

	4. ANALYSIS
	4.1 Five Concurrent Curricula
	4.2 The Five Perspectives
	4.3 The Curricula’s Aims and Goals

	5. CONCLUSION
	6. REFERENCES

