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Abstract 
Today, children are more exposed to different kind of medias through their usage of digital 

devices. These children, who usually start using digital devices at an early age, come to 

school where a lot of them have different interests within the digital world. As a consequence, 

there are two important aspects for teachers of digital teaching that could be useful to look 

into. The first is that their students have developed and started their second language learning 

from their homes via the use of digital devices. The other aspect is the platforms and medias 

the students have interest in which have helped them reach their level of English knowledge. 

With this information, teachers can find new ways of forming and constructing classes that 

can help with motivating the students. This essay will survey studies that discuss what 

students think of using English in school and outside of school. This essay will be focusing on 

aspects of digitalization that motivate students, with perspectives from teachers and pupils 

about teaching with digital methods. The essay will end with a pedagogical discussion. 
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1. Introduction  
Since I started my studies at the University of Örebro, I’ve been out in different schools as 

part of my studies. These periods have had a pedagogical and didactical focus where we were, 

as student teachers, often tasked to observe pupils in different school situations. Although 

visiting many different classes, I mostly put my interest in the English classroom. After being 

in many different classes, I realized that they had a phenomenon in common: Most of the 

pupils were active users of different kinds of digital devices, many of those being brought 

from home (e.g. mobile phone, computers). That students use these devices is mentioned in 

the document by Skolverket (2018) where it is stated that students today arrive to their 

education with an already existing knowledge of digital usage.  

     The aim of this essay is to conduct a research overview that will analyze what earlier 

studies have shown regarding the use of digital tools in ESL.  

     As teachers, we have the curriculum as our steering document. The National Agency of 

Education (2019) states, in the overall goals and guidelines section of the curriculum, that the 

pupils should be taught in the usage of digital tools and similar media to gather information 

and knowledge. It is also stated that teachers need to show their pupils that learning is 

meaningful and important. In order to make something meaningful for someone, motivation is 

an important factor. What we can gather from the curriculum is that there are now clear 

guidelines that include working with digital teaching and continuous student motivation, as it 

is stated in the overall goals section of the curriculum that teachers shall ‘’strengthen a pupils’ 

will to learn...’’ (p. 12) and also give pupils a chance to ‘’use digital tools in a way that fosters 

knowledge’’ (p. 13) in The National Agency of Education (2019). The use of digital tools in 

school is a big part in our curriculum, where The National Agency of Education (2019) 

explains that students respond with being more active and keeping a faster pace during a 

lesson while using digital technology. This is important as the teachers are the ones who 

direct what should be done during a class, and with that role comes a responsibility to make 

use of tools that are received positively by the pupils.  

     Many students come from homes where digital devices are a common thing. It is important 

that teachers make themselves aware of these influential digital devices, and equip themselves 

with relevant and appropriate digital competence to use the devices pedagogically. Today 

many students are getting familiar with digital devices and programs at an early age. Since 

many of these programs often are in English, the students unconsciously acquire knowledge 

of the language. This is discussed by Pia Sundqvist & Olin-Scheller Engelska på fritiden och 

engelska på skolan – en omöjlig ekvation? (2015) where they bring up the challenges that 
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teachers face with pupils that have had a significant pre-learned knowledge of English due to 

their own digital use at home, which is called extra mural english. This text will give an idea 

of what research tells us about what it could mean to work with children who have had a head 

start in their second language learning, and also what the teacher’s role is when it comes to 

motivating the students via digital teaching methods. The research by Sundqvist & Olin-

Scheller was conducted as a quantitative research with a smaller group of teachers, where 

they got to answer questions about their thoughts of ICT.  

     With digital teaching and motivation being the core points to this essay, these are the 

questions for this research overview: 

- What does earlier research say regarding the use of digitalization in ESL?  

- What can we gather from research about digitalization to increase students’ 

motivation? 

- What does research tell us about what it means to include digital teaching in ESL, and 

in relation to motivation? 

 

2. Background 
This part of the essay will present the methods used to search for relevant literature, and to 

limit the searches of texts and theses for the essay. The next section will be about the 

searching methods and the words that were used when searching for relevant texts. This part 

will also present a few studies that discuss different perspectives on working with digital tools 

in school. When discussing digital tools and their pros and cons, it will be in relation to 

motivation and the possibilities digitalization has on student motivation.  

     It is useful to look at what the early use of digital tools mainly consisted of to understand 

the development of them. Most of the older tools used in school where basic programs that 

could help pupils with their reading and writing. Digital tools today have become increasingly 

global and many more useful programs are easily accessible to students and teachers (Gavin 

Dudeney & Nicky Hockly, 2012). Web 2.0 is a useful tool for teachers when designing 

teaching materials digitally (Dudeney & Hockly, 2012).  

    Learning a new language is not easy and can at times require a lot of training, as Kazina 

Nagashibaevna Yesmambetova (2019) makes the remark that actively learning a new 

language can be experienced as stressful and uncomfortable for many students. Kazina 

continues by saying that English needs to be taught in a positive and fun way in order to be 

increasingly motivating. An important aspect to always have in mind is that students tend to 

get motivated for learning through interesting and meaningful activities.  
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     The reason why digital teaching has become a vital part of almost any kind of education is 

explained in Anna Åkerfeldt (2014) where she states that digital tools are becoming more and 

more common in our classrooms, and that using them in teaching enable competences that are 

hard to acquire through other means. Åkerfeldt (2014) continues by explaining how different 

digital programs are available, which all have varied outcomes on the students learning 

procedure. These programs have shown up more recently, as Dudeney & Hockly (2012) 

mention the earlier stages of digital programs used in school and their limitations, which will 

be mentioned later in this essay.  

 

2.2 Central concepts  

The central concepts of this essay are motivation, digital teaching, teaching in ESL and how 

they relate to each other. People are getting more and more used to the English language 

through the use of digital devices, and it is only natural that these things are of great value to 

teachers. As we acknowledge these aspects, it is not an uncommon idea to try to implement 

them in our teaching.  

     A central concept that will serve as the base of this essay is motivation. Motivation is what 

guides a persons’ self-control towards achieving different goals (Hamid Tohidi, 2012). 

Motivation is key to get people to develop whatever they might be working with. Motivation 

is also what makes a person do something and how dedicated to they will be (Zoltán Dörnyei 

& Ema Ushioda, 2011). The type of motivation that is of most interest in this essay is the 

intrinsic motivation, which is the kind of motivation that comes from a persons’ interest in 

evolving and learning more through finishing challenges that gives a satisfying feeling 

(Richard Ryan & Edward Deci, 2000).  

     Another concept that is present in most of the literature for this research overview is digital 

teaching. Digital teaching is the idea of using and letting students work with the aid of 

different digital devices and tools that helps fostering knowledge (The National Agency of 

Education, 2019). When discussing digital teaching in this essay, this concept includes the 

kind of classroom material that uses some kind of digital tool and what digital teaching could 

be in relation to ESL. Digital teaching is also used in the context of how technology have 

affected the way English is taught (Dudeney & Hockly, 2012).  

     Another important concept for this essay is explained by Pia Sundqvist & Christina Olin-

Scheller (2015) where they bring up a concept called Extra mural English, which shortly is a 

term that contains all aspects of learning English that is not connected to a classroom or 

school situation. These range from chatting with others to listening to music. These activities 
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often reoccur several times a day, and most people do these out of their own will and interest 

(Sundqvist & Olin-Scheller, 2015).  

     This text will sometimes name the use of digital tools in school as ICT, shortened for 

Information and Communication Technology. This central concept can be explained as the 

concept that provide teachers the knowledge about using digital tools and technology in the 

classroom (Yasemin Gulbahar, 2008). ICT will be the term used throughout the whole study 

when discussing teachers and students’ roles in a digital classroom. 

 

2.3 The youth of today and digital devices 

     Many of the studies that have been done on the youth of today and digitalization agree on 

that it is a big part of their lives. As Leila Kajee (2018) describes todays digital devices as a 

part of many peoples’ everyday life and an important part of peoples’ identity. By 

incorporating these devices into a classroom, the pupils have a chance of feeling familiarity 

and general interest.  

    It was already, during the early stages of the global digitalization, important to understand 

how this phenomenon could be of relevance in school. The idea of technology in school was 

discussed by Leonie Arthur (2005) during interviews with a group of educators in 1998 about 

digitalization in school. These educators agree that digital media was a growing and 

upcoming popular culture, and at the time was very popular amongst the younger generation. 

One of the teachers in the interview also stated that these media also existed in the students’ 

homes (Leonie Arthur, 2005).    

     It is also plausible that digital tools can aid the pace and effectiveness of students’ work, as 

mentioned before by The National Agency of Education (2019) where they state how students 

tend to stay more active when working digitally. This intrinsic motivation, through studying 

digitally based on a pupils own interest for digital devices, could be useful to take into 

consideration when creating teaching material. This means that a bigger part of a whole 

lesson could be effectively used, if the pupils are more active in their work. This also results 

in lessons where the teacher might be able to support more students at once, by using the 

same tool in the introduction of the lesson to familiarize the pupils of what they are going to 

do further into the lesson.  

     One important factor that Sundqvist & Olin-Scheller (2015) bring up is that the students 

who regularly use digital devices at home do it out of interest, rather than to consciously learn 

English. They relate this idea to the idea that people rather watch television and play video 

games for pleasure, rather than the learning aspect of them. Sundqvist & Olin-Scheller (2015) 
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mention that there is a wish from teachers to get educated in how to integrate these home-

based activities into their teaching methods. With that said, it is also mentioned how teachers 

feel like they do now have the tools and knowledge on how to implement these activities 

(Sundqvist & Olin-Scheller, 2015).  

  

2.4 Motivation in relation to ESL 

     When describing the most important parts to achieve motivation Deci & Ryan (2000) 

mention that motivation is a constant feeling that is achieved during many different occasions, 

such as the feeling of responsibility and overcoming barriers that before were challenging. 

Furthermore, Deci & Ryan (2000) mention how a person’s motivation that is forced, rather 

than intrinsic, could be lost due to the lack of joy and interest.      

     When discussing how motivation works in classroom scenario, Dörnyei & Ushioda (2011) 

highlight how motivation is a difficult thing for students to consistently have and is often 

achieved through processes of planning and setting specific goals. Somewhat related to this, 

Yesmambetova Kazina Nagashibaevna (2019) mentions how teachers also feel like they have 

difficulties maintaining student motivation during lessons. Tohidi (2012) explains that in 

order to expect quality work from someone, motivation needs to be present during the 

working process. Though Tohidi mentions the importance of motivation in a workplace this is 

also highly relevant in an elementary school scenario, as he continues by stating the 

importance of motivation in learning, how it affects the learning process and attitude towards 

ESL.  

 

3. Search methods 

The main topic of this essay is motivation related to digital teaching. There are also the main 

concepts used in the literature search that will be presented further down this section. I have 

also made the choice to, as much as possible, include texts that are empirical studies. By 

being empirical is meant that the studies that have been done are based on the experiences and 

senses of the observer. These empirical studies include teacher- and pupil perspectives of 

digital teaching, and motivation.  

     I have mainly used databases that I have gained access to through my university. Most of 

the physical books that I have used are from the university of Örebro library. These books are 

in Swedish as well as English. To make my search easier and more precise I have chosen to 

use truncation in order to access relevant and interesting information that I could use for this 

essay.  
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     In order to find sources of information that are of relevance and interest to my project, I 

used some relevant search words. These words, which are central to the core of the essay, are: 

education, element*, teaching, English, digital, motivation and lastly material. By using the 

words mentioned, where some words where shortened and truncation was used, I got a lot of 

results that I found useful to my research. I chose to use the truncation of element* to limit the 

searches to researches done with focus on elementary school pupils. Most of these searches 

for articles were made in ERIC (EBSCO) with most of the searches including truncation, 

while some of the theses and texts were found in Primo Libris. I also found the texts that were 

in Swedish through Primo Libris. When looking for texts that present different ways of 

teaching and creating authentic teaching material with digital tools, I mostly used the 

databases Web of Science and the ELT Journal. I started by searching for articles on ERIC 

(EBSCO) that had the words teaching, digital, motivation and English in them.  

     Most of the searches were made in English, as I found it easier to use articles in the same 

language as I was planning to write my own essay. By searching for English text, I could 

gather a more international outlook. I chose to only include texts that are peer reviewed and as 

new as possible to obtain the latest research in that specific area. A large amount of the texts 

included as source material are discussing different ideas and aspects of teaching.  

     The central focus was to find research that was based on observation or analysis at schools. 

This was due to the intention to get a more realistic perspective where the students 

perspectives, when working with digital teaching, was the focus of the observations.  

     Many of the texts also include aspects of how technology can be a useful tool in the 

classroom. Some texts used are not specified to situations in elementary school, but they still 

discuss topics that are relatable to the central concepts of this essay that can be put into an 

elementary school context. 

     I have decided to use literature and studies that are not older than 2005, with one of the 

books used is from 2005. This is due to the fact that studies from that time and earlier are 

probably outdated and new useful research has been done on the same subject since then. I 

also chose to go back that far because I found a couple of studies that I felt were important to 

my own study. The only exceptions are a couple of texts and studies of motivation done 

during the late 1990’s and early 2000’s, that are still relevant to this day and are useful when 

discussing the earlier research of digital teaching. 

 

4. Research overview and analysis  



	 10	

The following section will present the research that I have found within the concept of 

teaching with digital tools to make students more motivated. The main aspects, that will be 

the focal points of the essay, are what research tells us about using digital teaching in ESL, 

and how it can help motivating students. One central point is to analyze what earlier studies 

have to say regarding digital teaching in relation to perspectives of motivation from teachers 

and students.         

     A lot of the studies that have been done on digitalization discuss the usability of it in a 

school-related situation, and many of the studies that will be presented are observations of 

different aspects of digital teaching. These studies, that are often performed with interviews, 

have shown results depending on where in the world they have been done. With that said, it 

could be necessary to take into consideration that these studies might show different results 

depending on where they have been performed, and that the results might not be useable and 

the same in every school.  

 

4.1 Early research about Digital Teaching in ESL   

     When a teacher implements digital teaching in the classroom, there comes a need to 

understand how different digital tools and devices work, as well as recognize how they could 

be useful. Digital teaching has gone through many development stages, as Dudeney & Hockly 

(2012) explain, technology has had an important role in language teaching for a long while, 

and how it has developed from simple programs to more developed ones such as access to the 

world web where information and materials are easily accessible. They go to explain that 

early programs from the 1980-1990s were limited due to hardware and programs that gave 

little to no feedback (Dudeney & Hockly, 2012). They conclude by mentioning that today, 

with the world wide web at hand, the access of information and globally shared teaching 

material has changed how teachers and students can construct their own digital education 

(Dudeney & Hockly, 2012). It could be useful to use existing programs to make the material 

design process easier, as Åkerfeldt (2014) states that there exists a vast number of programs 

that are useful for teaching, and that these tools are useful when developing attributes such as 

creativity and critical thinking. When choosing devices and programs, it is important to note 

that many devices that could be used in ESL today were not intentionally made with a 

didactical purpose in mind (Johanna Prince, 2017). These devices could be iPads and laptop 

computers.  

     People who have been born into a digital world are sometimes called digital natives (Nicky 

Hockly, 2011), due to their extended knowledge of technology and the online presence. While 
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digital teaching according to many researchers is positive, the idea of working with digital 

tools is problematized by Sert & Boynuegri (2017) where they mention that many of the 

teachers who work in a classroom today were not brought up in a digital world as their digital 

native students have, and therefore have a difficult time practicing and teaching it (Sert & 

Boynuegri, 2017). This insight has not been unfamiliar to varied types of research, and has 

become to play an important part of the curriculum from The Natural Agency of Education 

(2019) where its stated that teachers should provide students with the opportunity of using 

digital tools in a way that is educational. Teachers today have the possibility of educating 

themselves about technology and they are now in a better situation when it comes to digital 

knowledge than the older generations of teachers (Lantip Diat Prasojo, Amirul Mukminin & 

Akhmad Habibi, 2018).  

     Most of the studies that were found agreed that digitalization has brought in a new 

dimension of creativity and ways to construct teaching material. One example comes from 

Arvid Löfberg (2007) who favors digitalization in the sense that he deems it as a powerful 

tool that has changed our ways of gathering information and communicating with each other. 

Later on in the text Löfberg (2007) continues by stating that with digitalization we now have 

the possibility of getting a metaperspective of our own pedagogical process, which could help 

teachers to notice possible motivational factors. 

     The results of a study in Sundqvist & Olin-Scheller (2015) showed these findings: that 

teachers have changed their way of teaching and that individual teachers have grown into 

their role with the aid of digital teaching as opposed to the usual teaching methods they used 

before. Perhaps this is an effect of what is stated in the central content section of the 

curriculum for English (The National Agency of Education, 2019) where it is stated that 

pupils need to learn how to search for different material with the use of the internet and other 

similar media.  

 

4.2 The motivational aspects of working digitally  

     This section will start by mentioning how digital teaching has an effect on student 

motivation, and the importance of including digital teaching where possible in teaching. With 

that said, digital teaching could be prominent in education without being motivational, as 

motivation sometimes comes when people have gotten a bit into what they are doing.  

     When discussing motivational perspectives of ESL, Joseph Falout & Mika Maruyama 

(2004), through a series of surveys, discovered that one of the biggest issues when it came to 

motivation was the teacher and student attitude toward ESL. When mentioning the idea of 
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student attitude, Gulbahar (2008) explains how a positive attitude towards ESL is vital to 

ensure that technology is being integrated into ESL, and also outside of the education. With a 

positive attitude comes a motivated student.       

     Motivation is also, as mentioned before, easier gained when working with devices that are 

included in a students’ extra mural English. Sundqvist & Olin-Scheller (2015) discuss the idea 

of bridging the gap between the English taught in school and the one present in people’s 

everyday life. This means that it is important to try to construct teaching material that is 

related what pupils do outside of school, to further enhance student motivation. 

     The concept of extra mural English (Sundqvist & Olin-Scheller, 2015) is important, in 

relation to motivation, because all of the different activities encapsulated within the concept 

are what children today find amusing and enjoyable. This shows that the teachers have a huge 

role in acknowledging and creating interesting material for the students. Sundqvist & Olin-

Scheller (2015) continue to explain that many students blame their lack of interest and 

motivation on how the teachers structure and work with their lessons. Dörnyei & Ushioda 

(2011) remark that the teachers’ behavior and proficiency is a vital part when using 

motivational strategies in teaching. However, it is also important to note that the students’ 

attitude and motivation towards the learning material might not be affected at all, even if a 

teacher did not perform his/her job well (Dörnyei & Ushioda, 2011).  

     By working with material that students themselves are designing with their teacher, and 

see as intriguing, could greatly improve the students’ results and development of those 

specific materials (Susana Gómez, 2016). It could be useful to make the students active co-

creators of ESL to prevent the passive learning to appear. Being a passive learner means that 

learners accept a form of knowledge that is presented by an authority, without giving their 

own responses and own ideas (Nagashibaevna, 2019). 

     As mentioned earlier, the curriculum tells us in many places that teachers should engage 

their pupils in the design of the teaching, as well as stimulate the pupils towards being 

interested in ESL (The Natural Agency of Education, 2019). By doing this, teachers increase 

the probability of their pupils feeling more comfortable in the classroom. Letting them take 

own responsibility for their education could enhance their motivation towards learning. 

Furthermore, The National Agency of Education (2019) notes that student should be co-

creators with their teachers during their learning procedure. It is also important for teachers to 

assist their students when they are making choices and structuring their work, in order for it to 

not fall out of context and relevancy. This is also written in Nehir Sert & Ebru Boynuegri 
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(2017) where the article mention that pupils should as much as possible work on their own to 

gather knowledge and information.  

     By co-operating with students when it comes to creating and steering the education, The 

National Agency of Education (2019) mention in the curriculums part of student influence 

that it could greatly improve the relation between the teachers and students, which could also 

lead to more motivation. Working in co-operation is also a concept that has shown to be 

positive, as Susana Gómez (2016) describes student influence within their own learning as a 

direct way to academic development. This could also help pupils to incorporate their own 

ideas and experience that their ideas are of relevance to their own education (Nagashibaevna, 

2019).  

     It is important to include pupils in the design process to avoid the probability of 

demotivation because of bad attitude towards ESL or the teachers’ way of teaching (Falout & 

Maruyama, 2004). This is also important as a motivational factor. Gómez (2016) continues by 

stating that by working co-operatively can increase the interest and appeal of the digital tools 

that are being used. It is perhaps the students experience of influence that helps motivating 

them, as it is otherwise often the teacher who decides the path of education.  

     A part of motivating students is to design material that is new and varied. Nagashibaevna 

(2019) mentions that pupils’ ESL knowledge and their will to learn could be strengthen by 

interesting and varied digital teaching material. This is important as the curriculum states in 

the section about student knowledge that teachers should promote their students’ will to learn 

(The National Agency of Education, 2019). One factor, similar to that mentioned before, that 

often could lead to a higher motivation is when the teacher allows their students to be in the 

center of their own learning. However, a teacher will always be necessary when letting the 

pupils make their own decisions. Nagashibaevna (2019) highlights how teachers can help 

their pupils by introducing new and creative ways of working, and doing so by co-operating 

with them. This can be related to a statement in the curriculum, in the section about pupil 

responsibility and influence, that students are expected to be autonomous and be able to 

design their own education along with their teacher (The National Agency of Education, 

2019).    

     In the process of choosing teaching material, there is an importance of teachers co-

designing material with their pupils. The National Agency of Education (2019) mentions that 

students should be active co-creators, along with the teacher, of their education and the school 

should see to that all students have the chance to make an impact. Furthermore, 

Nagashibaevna (2019) highlights that teachers should use teaching methods that include 
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collaboration with their students in order to make the students the center of their own 

education.  

     Not every group of students’ will be the same, and this could prove to be a challenge for 

teachers working in several classes where motivation is acquired in varied ways (Dörnyei & 

Ushioda, 2011). They go on by stating that the whole world does not work and think the same 

way, and therefore the same teaching methods cannot be expected to have the same outcome. 

The idea to design teaching methods that are unique to each student can be related to The 

National Agency of Education (2019) where they mention in the section about student 

knowledge how the school should be able to develop knowledge that is important for each 

individual student.   

 

4.3 Using technology for teaching purposes 
This part of the essay will present a research overview with the focal point being what we can 

learn about regarding different digital teaching materials, their relation to student motivation 

and the importance of them. This part will also focus on how teachers have used digital 

teaching in their practices.  

     The curriculum states, in the section of student responsibility and influence, that students 

should get more responsibility the older they get and also that teachers together with their 

students’ should construct teaching material (The National Agency of Education, 2019). It is 

also stated that education should stimulate the interest of each pupil and through that promote 

the English language (The National Agency of Education, 2019).  

     As teachers regularly develop new ways of teaching, Nehir Sert & Ebru Boynuegri (2017) 

explain that technology has become a big part of most education, not excluding ESL. They go 

on to state that since computerized tools have arrived, it has become a vital part when 

teaching a language.  

 

4.4 Motivation through ICT as a pedagogical tool  

     Working with digital tools can offer many didactical as well as pedagogical benefits. 

Johanna Prince (2017) points out that technology has shown to be very useful and motivating 

for both students and teachers. It is then important to work on varied teaching material, and 

Nagashibaevna (2019) mentions how the younger people of today wanting to learn more and 

in a faster pace. This could result in that teachers need to work a lot more on constructing 

interesting teaching materials (Nagashibaevna, 2019).  
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     It is important to note that using digital tools in the classroom could be challenging, which 

Angelina KewalRamani, Jijun Zhang, Xiaolei Wang, Amy Rathbun, Lisa Corcoran, Melissa 

Diliberti, Jizhi Zhang (2018) clarify by stating that all these positive aspects of what 

technology can provide for a student’s education will not necessarily be effective. One 

probable situation is that the digital devices do not engage and interest the students enough to 

keep them motivated throughout an entire lesson.   

    One digital device that is common amongst the younger generation is games. Games on 

their mobiles or video games is more common than ever, and a phenomenon to take into 

consideration when creating teaching material. This idea is discussed in Monther M. Elaish, 

Norjihan Abdul Ghani, Liyana Shuib and Ahmed Al-Haiqi (2018) where the article express 

how games help with student motivation via their way of rewarding the user when something 

is done correctly, and through that motivate pupils. The idea of this rather behaviorist way of 

teaching is explained in Patsy M. Lightbrown & Nina Spada (2013) as a way of working with 

material with a continuous pattern, with instant correction, that leads to a correct way of using 

a language. Nevertheless, Lightbrown & Spada (2013) explains that behaviorism could be a 

useful tool for teachers to be able to see how the basics of a language is being learnt.  

     To achieve motivation through the use of ICT, Steven L Thorne & Jonathon Reinhardt 

(2008) have defined a concept called ‘’Bridging Activities’’, which as described before, is the 

idea of creating classroom material that is based on the pupils’ interests and experiences from 

their homes in order to make the material as engaging and motivating as possible. Thorne & 

Reinhardt (2008) suggest that there is a pedagogical benefit to connect the traditional 

teachings in school to the experiences that students get from their time outside of school. The 

relevancy that comes with bridging activities is a valuable tool in the English education and 

have a positive effect on ESL learners, as they get a sense of familiarity and relevancy 

towards the education (Thorne & Reinhardt, 2008).  

     Thorne & Reinhardt (2008) state that these medias from an outside of school context are 

often difficult to comprehend and implement into teaching. This could relate to the fact that 

many teachers experience that their pupils have more knowledge of digital devices than them 

(Sert & Boynuegri, 2017), and therefore feel like they have less knowledge of what digital 

material that could be useful for their students. Though Thorne & Reinhardt (2008) express 

how bridging activities is a huge possibility for learning, they also mention that they do not 

think it should replace the basics linguistics of the English language. Another aspect of 

bridging activities that could be a problem is using devices in ESL that are not constructed 
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with a didactical perspective (Johanna Prince, 2017), as these tools might have other aspects 

that interests’ students more and take their interest away from ESL.  

     The matter of scaffolding is not to be forgotten, and Eva Edman Stålbrandt (2008) stresses 

that stimulation through digital tools could be a challenge, and should be considered carefully 

before using it. Edman Stålbrandt (2008) continues by pointing out that a teachers’ role could 

be put to a test when using digital tools, especially when it comes to having authority and 

control, as well as being the owner of the most developed knowledge in the room. Scaffolding 

is how to aid the process of teaching with digital tools. Scaffolding could prove to be 

important for teachers who feel like they need more support and knowledge of working with 

digital tools (Sert & Boynuegri, 2017).  

 

4.5 Including digital tools in ESL  

     Digital teaching will always be a prominent part when teaching in the elementary school, 

as the overall goals and guidelines section in the curriculum states that it is a necessary skill to 

develop (The National Agency of Education, 2019). The research surveyed in this essay agree 

with many of the earlier studies, which is that digital teaching has the benefit of including 

many people at the same time while also being interesting and engaging.  

     When discussing the use of devices in and outside of school, The National Agency of 

Education (2018) mentions the idea of allowing students to receive their own digital device 

from school, to combine the students’ spare time activities with active schoolwork. This is an 

aspect that could greatly improve the idea of motivating students through digital teaching in 

ESL, which is one of the questions of this essay. Some of the other texts used in this essay 

also advocate the idea of combining the aspects of digital tools that students use both at home 

and during school, to gain a sort of connection and familiarity between the different tools and 

devices (Thorne & Reinhardt, 2008; Sundqvist & Olin-Scheller, 2015). 

     The concept of combining students’ interests from home with a classroom situation is what 

Thorne & Reinhardt (2008) focus on with the concept of bridging activities. By working with 

this concept of bridging activities, teachers can document what students experience during the 

process to later be able to create useful activities. It is also important that teachers, in order to 

motivate their students, ensure that the activities are joyful and that the teachers show a 

pleasant attitude (Nagashibaevna, 2019).  

     When discussing connection between school related material and digital devices from 

home, the idea of bridging activities could be related to the concept of extra mural english that 

is, as written earlier, about working with knowledge of English that students have gained from 
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outside of the classroom (Sundqvist & Olin-Scheller 2015). These two concepts can be 

connected as they both include the importance of the knowledge the students already have, 

and how it can be integrated into the ESL classroom. This outside-of-school knowledge, that 

fits into the idea of extra mural english, is commonly suggested as positive amongst 

researchers (Sundqvist & Olin-Scheller, 2015). 

     One aspect of digital teaching is that it could assist students who have more difficulties 

with for example writing and reading. Many ICT tools have options to help reading what is on 

the screen, as well as with spelling and putting words into context, which could be an 

incredible tool for a lot of students that do not feel comfortable with working with ESL. There 

are also programs that can be calibrated in relation to the knowledge the student has at the 

moment, and from there go forwards or backwards depending on how the student performs 

during the exercises.  

     While student influence is important, The National Agency of Education (2018) mentions 

that as students work more individually with digital devices, the teachers’ role has become 

more that of a tutor rather than provider of information. They continue by stating that this 

course of action is either positive or negative depending on the situation of the classroom, 

where the students who need extra support might fall behind. These students, who could have 

been motivated to ESL before, might then become demotivated and lose their interest of 

continuing to work (Dörnyei & Ushioda, 2011). Demotivation is a concept that is important to 

take into consideration, as it remark someone who lost their motivation due to some kind of 

negative factor (Dörnyei & Ushioda, 2011).  

     We can also gather that teachers are motivated to include digital tools in their teaching, 

though it can be difficult at times to construct useful material. Even though these difficulties 

could arise, Sundqvist & Olin-Scheller (2015) explains that teachers are still positive to learn 

more and develop their creativity within the aspect of digital teaching in relation to extra 

mural english.  

     Games and gaming devices are a household item for many. Elaish et al (2018) mention 

that these should be taken into consideration when constructing digital teaching material, as 

learing games are constructed to support student motivation. Craig S Miller, Jill Fain Lehman 

& Kenneth R Koedinger (1999) problematize learning through games as the student interest 

may be more towards the game in itself rather than the learning aspect of it and therefore not 

reaching the goals set. Furthermore, while many of these games are goal oriented, it is also 

important to note that games often reward the player after every correct answer (Elaish et al, 

2018).  
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     Another important factor to take into consideration is that working with the aid of digital 

tools do not insure that knowledge and learning has occurred. Åkerfeldt (2014) explains how 

there are no guarantees that working digitally will result in better student performance. 

Åkerfeldt (2014) also states that the digital tools used during a lesson might not correlate to 

the knowledge that is supposed to be shown during a test. This could affect the students’ 

perception and trust of the digital tools used, and from there become demotivated towards the 

material (Dörnyei & Ushioda, 2011).  

     When working with digital tools on a regular basis, schools in Sweden can provide the 

students with devices such as computers or iPads (The National Agency of Education, 2018). 

Though this is a great way of incorporating the digital tools from school in the pupils’ 

everyday life at home, The National Agency of Education (2018) makes the remark that not 

all schools in Sweden are able to provide a computer to every student that they also can take 

home. It is only a small amount of computers that are being lent out to every student, where 

only one fourth of all the students in elementary school in Sweden can get access to their own 

computer (The National Agency of Education, 2018). If there is a possibility for students to 

receive a computer from their school to use during/and after school, the concept of bridging 

activities (Thorne & Reinhardt, 2008) could result by having a positive effect on the digital 

teaching process.  

     As I mentioned before, studies have shown that teachers often feel uncomfortable and find 

it difficult to work with unfamiliar digital tools. This is because many teachers are not as 

familiar nor has the same knowledge of using the similar devices as their students do (Sert & 

Boynuegri, 2017). It is then important to train new forthcoming teachers in the use of 

technology in a classroom (Prasojo, Mukminin & Habibi, 2018). 

     A society today is more revolving around the use of digital devices, which Prasojo, 

Mukminin & Habibi (2018) bring up in their article where they state that those who study to 

become teachers today have had their own upbringing with digital devices, and they have 

therefore familiarized themselves with using digital tools. This is also mentioned in Sert & 

Boynuegri (2017), where they write that many teachers today do not have the same 

knowledge of technology as their students have, which could lead to students having a 

negative perspective of their teachers’ ability to teach with digital tools. In relation to this, Siti 

Nazuar Sailin & Noor Aida Mahmor (2018) express a need for educators to teach student 

teachers the crucial parts of digital teaching and digital pedagogy. 

     There is something called ´´Lärarlyftet´´, which is a crash course that can provide helpful 

methods and ideas of digital teaching whilst teachers are working fulltime (Sundqvist & Olin-
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Scheller, 2015). A study, of the effects of Lärarlyftet, showed that most of the participants 

agreed that the crash course made them change their ESL material to a more ICT integrated 

education (Sundqvist & Ohlin-Scheller, 2015). They also note that this change has had a 

positive effect on the profession amongst the teachers who integrated ICT and extra mural 

english in their education. These trained and secure teachers are more likely to be able to, 

with technology, provide a language learning education that is consisting of useful teaching 

material (Dudeney & Hockly, 2012). Sundqvist & Olin-Scheller (2015) notes that the teachers 

who attended Lärarlyftet expressed that they felt more competent in their line of work, which 

might be related to the teachers’ knowledge of what students find interesting. 

     Even with a well-educated teacher, Prasojo, Mukminin & Habibi (2018) explain through 

based observations that there is no assurance that the use of digital tools is being brought in 

the classrooms by the teachers. This quickly becomes an issue, that even though digital 

training has been available for many teachers, the insecurities and lack of teaching materials 

could put teachers in a situation where they instead go back to the safer traditional pen and 

paper tools. This situation could hopefully be avoided as teachers today are getting more 

trained with the knowledge and usage of digital tools in teaching (Prasojo, Mukminin & 

Habibi, 2018).  

     Most of the studies in this essay agree on the idea of constructing digital teaching material 

with the input, interest and motivation of the students in mind (Sundqvist & Olin-Scheller, 

2015; Thorne & Reinhardt, 2008; Löfberg, 2007). With these studies comes an understanding 

that digital teaching is a process that, by continuous development, is a great opportunity for 

many ESL learners.  

 

4.6 Important factors when working with digital teaching 

     Research indicates that there is still a need to educate teachers about digital teaching 

before, and during, their service in order to work against the fear of using unfamiliar digital 

tools in the classroom. This is mentioned by Sert & Boynuegri (2017), where they state the 

importance of an updated and well-structured education for all teachers within digitalization 

and digital teaching with various tools. Even during the earlier stages of digitalization it was 

seen as a useful phenomenon that could add new dimensions to students’ education (Löfberg, 

2007), and since then much research has been done in different areas of digital teaching with 

varied tools. 

     It is important for teachers to carefully introduce pupils to a few digital tools at the time 

Edman Stålbrandt (2008). Otherwise there could be a risk of overflowing them with options, 
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and Edman Stålbrandt (2008) means that overflowing a pupil with too many options could 

increase the risk of the pupil not knowing what is relevant for the lesson they are attending. 

This is worth mentioning because if a pupil feels lost and confused with the material 

provided, the aspect of trial and error could be lost, as well as the motivation. When a student 

finishes a challenging set of goals, it often leads to enhanced motivation (Edward Deci & 

Richard Ryan, 2000).  

     It is not difficult to imagine how a teacher that is not very versed in digital concepts might 

have a difficult time in capturing their pupils’ attention during a class where digital tools are 

being used. Teachers often feel that they do not have the right tools to gather knowledge 

about digital teaching that is in some way useful for them (Sundqvist & Olin-Scheller, 2015).  

     This essay has brought up the importance of teachers working together with their pupils 

when creating teaching material (Gomez, 2016; Nagashibaevna, 2019). When doing so, 

incorporating technology could have a positive effect as the pupils might view the process 

more interesting that way (Gomez, 2016). The curriculum (The National Agency of 

Education, 2019) foregrounds the importance of student influence and asking the pupils on 

how they experience their own influence and how it makes them feel towards school. 

Technology that is useful during a writing process has also shown to be a motivational factor 

for students (Rachel Saulsburry; Jennifer Renée Kilpatrick; Kimberly A Wolbers; Hannah 

Dostal, 2015).  

     When working with digital tools, the pupils’ knowledge of different digital devices could 

be useful for teachers who might not be as familiar with digital devices as their students are 

(Sert & Boynuegri, 2017). While this study looked into the differences between students 

living in a high income household versus a low income household, the study also shows that 

students self-directed learning was not affected by their, or their teachers, own level of 

knowledge within technology. 

 

5. A conclusion  
Earlier research tells us that digital devices are more common than ever, and teachers 

nowadays have this to take into consideration when creating new and interesting teaching 

material. Much of the research and their focal points that have been used in this essay, can be 

related to what the curriculum tells us about the teacher proficiency. Working digitally has 

shown to be a great motivational factor and also linguistically helpful for students. The results 
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of co-working with students and allowing them to be in the center of their own education 

(Nagashibaevna, 2019) could be a vital part for many to feel motivated during school.  

     It could be wise to test several digital programs and see how they are perceived by 

students. As these programs are increasing in amount, it is important to try and evaluate them 

in order to find what is best for the specific class that is using the program. When creating 

teaching material, it is wise to observe what each individual class is interested. With that 

knowledge, teachers are perhaps abler to effectively work on different digital teaching 

methods. 

     This essay was written with the idea of overviewing earlier research about different 

aspects of digital teaching in relation to student motivation, with looking at studies done 

around the world with different focal points. From what has been gathered, there is a 

collaborative agreement among most studies that digital tools are very useful in a ESL 

perspective, both outside and inside the classroom. Many of the studies discuss the 

importance of creating material for the pupils to support their engagement and motivation 

towards English. 

     It would be appropriate to work towards including different kinds of digital tools, as well 

as documenting their usability in each classroom. It is also important to note that just because 

digital tools are being used, it does not ensure their positive effects on the students.  

     The intention of this study is not to be critical of different ideas of what digitalization can 

do or not do in a classroom, but rather to analyze what research can tell us about the didactical 

and pedagogical benefits of digitalization in ESL. Since many of the studies used in this essay 

comes from authors from different countries, the results vary and are not guaranteed to apply 

in every classroom. 

     As digitalization develops and become more integrated in our everyday lives, the way we 

teach with digital tools also need to follow the development. Though with that said, digital 

tools should only be used when they fulfill a pedagogical or didactical purpose, and/or help 

students in need of further support. The devices often used in school also risk of being to 

open, to which students can misuse them and go onto other platforms and websites instead of 

using them appropriately. These scenarios could be hindered through a careful introduction of 

how the devise are going to be used by a teacher, as well as trying to make the teaching 

material more engaging and interesting than other medias.  

     Student influence and connecting the digital work with their experiences with digital 

devices from outside the school are important to include in the education. To include students 

could help engage them in the material, and furthermore this should be a continuous process 
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throughout the ESL education. This continuous work will be shown in possible later updates 

of the curriculum, where digitalization probably will have an even more larger role than it 

already does. It is vital that teachers follow the developing digitalization in order to 

understand and be able to use it in their teaching materials, to be able to further motivate their 

pupils. This will affect the overall motivation of the students attending ESL. 
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