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Abstract 
 
Sara Thunberg (2020): Victimization, Positioning, and Support. Young 
Victims' Experiences of Crime. Örebro Studies in Social Work 23. 
 
Victimization early in life can result in a number of different short and 
long-term consequences, for which young people might need help and 
support. However, from previous research it is unclear what kind of 
support young people perceive as supportive. The present dissertation 
therefore aims to theoretically and empirically investigate young people’s 
experiences of victimization and support. The aim is operationalized in 
three questions: (1) To what extent do young people with experiences of 
various types of victimization seek and receive support, both from pro-
fessionals and from family and friends? (2) How do young people under-
stand and construct themselves as victims? (3) How is support con-
structed, and which needs for support do young people perceive them-
selves as having after their victimization? The dissertation uses a mixed 
methods approach building on a quantitative dataset consisting of a 
survey with 2500 participants, and a qualitative dataset consisting of 19 
narrative interviews with young victims of crime. The results show that 
few young victims seek and receive professional psychosocial support, 
while a greater percentage of them receive support from family and 
friends. Theoretically, this can be understood through how young vic-
tims construct their own victimhood, which affects what kind of support 
they received and perceived as supportive. Each individual describes 
what he or she perceived as supportive with regard to the victimization, 
which included firstly information and practical help, and secondly talk-
ing about the victimizing event. Information enabled the young victims 
to participate in the judicial and support process more on their own 
conditions, as they understood what was going to happen. Because of 
this, support as a concept needs to include various types of support 
adapted to the individual’s specific needs and circumstances. This means 
that specific types of support need to be constructed by the support pro-
vider together with the individual victim. This calls for a collaborative 
practice when supporting young victims of crime and for the support to 
be as individualized as possible.   

Keywords: Youth, Young People, Victimization, Support, Positioning, 
Professional, Family, Friends, Information, Practical help 
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In Sweden, approximately 51 percent of all ninth graders (15 16 year olds) 

have been victims of theft, assault, threats, robbery, or sexual offences 

(Brottsförebyggande rådet, 2018). This means that young people in general 

either have experience of victimization themselves or know someone that 

does. For young people, victimization can lead to both short and long-term 

consequences such as mental health problems, criminality, school difficul-

ties, and employability issues later in life (e.g. Fergusson, Boden, & 

Horwood, 2008; Jennings, Higgins, Tewksbury, Gover, & Piquero, 2010; 

Adams, Greeson, Kennedy, & Tolman, 2013; Cater, Andershed, & 

Andershed, 2014). Because of this, young victims might need support, for 

which the welfare state offers services that can reduce the consequences. The 

consequence of victimization are not the same for different people even if 

they have been victims of the same type of crime. Instead, factors such as 

the severity of the crime, relationship to the perpetrator, previous experi-

ences, age, and so on, weigh in. This means that determining the appropriate 

type of support, or even whether support is needed, is complicated and in-

volves much individual variation. In addition, the factor of time further 

complicates the matter. Not everyone is ready to receive support after the 

same length of time (e.g. a couple of weeks) after the victimization. This 

means, that the process of healing from the victimization is affected by di-

verse circumstances that affect how young people perceive their needs and 

what they consider supportive to them. For this reason, it is important to 

-narrative and narrative of the victimizing 

event in order to be able to understand how the young person constructs 

what he or she perceives as supportive. The dissertation will therefore focus 

meaning of support after victimization.  

Receiving support after victimization is a complex process, as illustrated 

by the below quote from Michael, one of the young people interviewed in 

the dissertation. He was 14 15 years old when approximately nine assail-

ants assaulted him. He was participating in a school activity at night, and 

he and his friends got permission to go buy candy and soft drinks at the 

store next to the school. On their way back, a group of people stopped 

them. Michael and his friends passed them and went into the schoolyard, 

but Michael noticed that the group was following them. To protect his 

friends, Michael told them to go one way, while he would take a different 

way. The assailants followed Michael, as he planned, and it did not take 
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long before they beat him to the ground. Afterwards he managed to drag 

himself into the school, and the next thing he remembered was waking up 

at the hospital. Michael reported the crime to the police directly. He de-

scribes the aftermath of the assault as follows: 

Michael: I did not receive any information or contact at first, which was 

eel like it, I should have 

heard anyt

tact and really wanted to help. But yeah, it took a long time from we were 

told it would happen until it got not

helped me that much. Mostly because it felt to me like 

anything that mattered. 

Michael: Well, a lot of the time the conversation just stood still. I could start 

nd the psychologist would get me to talk about something else. For 

another one, a new one. So in the end I just stopped going, though only after 

had contact with from day one, and I spent a lot of time there.  

vic-

timization, and therefore is a relevant starting point for the dissertation. He 

describes the difficulty of receiving the information and support he felt he 

needed, and that when he finally received support, he felt it was not right 

for him. As a victim, there is no guarantee of receiving support; instead, it 

might be a struggle for it. In addition, even if a victim receives support, there 

-identified per-

ceived needs. Young people might have a hard time identifying and express-

ing their needs, which in turn makes it hard to match needs with support 

(cf. Jägervi & Svensson, 2013). 

plexities that young victims of crime face, raising questions concerning what 
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type of support young victims perceive themselves to need, and what sup-

port is available to them. With regard to adult victims, these questions are 

not new to the research field. Instead, consequences of victimization and 

effects of support services have been studied using both quantitative and 

qualitative methods. However, much remains to be studied when it comes 

 story also illus-

trates the complexity of the meaning of support, where there can be discrep-

ancies of interpretation between the young person and the support provider. 

The present study therefore contributes to the research field by generating 

its aftermath. It does so by combining quantitative and qualitative methods 

(i.e. mixed methods), to problematize the theoretical and practical concepts 

and answer questions concerning experiences and the construction of vic-

timhood and support.  

The legal definitions of children and adults (below or above 18 years of 

age) do not neatly match the developmental stages of children, young people 

and adults. Young people, who can be both below and above 18 years of 

age, are in between childhood and adulthood, being partly dependent and 

partly independent. Persons legally defined as children (i.e. under the age of 

18) are a particularly vulnerable group, which connects to the discursive

view of children as innocent and in need of protection (Christensen, 2000;

A. Meyer, 2007; Uprichard, 2008). Because of this, children are not held

responsible for their actions to the same extent as adults. However, this

changes when it comes to young people, as they are closer to adulthood they

are held responsible for their actions to a greater extent than younger chil-

dren, and are not considered innocent in the same way. Young people are

therefore something different from children, but are also something differ-

ent from adults. Another aspect of young people concerns their psycholog-

ical development in preparation for adulthood, with various processes oc-

curring at the same time such as the development of autonomy and the con-

tinued formation of an identity (Geldard, Geldard, & Foo, 2016). Because

point, can be stressful under ordinary circumstances; and a victimizing event 

can add further stress. For this reason, support after victimization to a 

young person might not only need to address the victimizing event; it may 

development. Thus, in the dissertation, what young people perceive as sup-

portive depends on their specific social context, meaning that support needs 

to be constructed in relation to the individual and his or her environment.  
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There is no clear definition of what a victim is; instead, several different 

definitions occur depending on specific contexts. The term victim is often 

associated with being weak and passive (see Christie, 2001). According to 

Van Dijk (2009), the term victim stems from the sacrifices made to God in 

the medieval period, meaning that that a victim is expected to make sacri-

fices to receive legitimate victim status. Discussions about legitimate victim-

hood appear in several studies. From a professional perspective, Löfstrand 

(2009a, 2009b) illustrates that young victims who do not act as expected of 

a victim, for example by questioning the professionals, are not as likely to 

be assessed as being in need of professional support. Similar results can also 

be seen internationally (Fohring, 2018), and for adults (Jägervi & Svensson, 

2013; Jägervi, 2016). In addition, studies show that young men often have 

a harder time receiving support, partly due to the incompatibility of a mas-

culine and a victim identity (Burcar, 2005; Burcar & Åkerström, 2009; 

Åkerström, Burcar, & Wästerfors, 2011). However, individuals each con-

struct their own victim identity by positioning themselves in a social setting 

(i.e. constructing a victimhood). Positionings are constructed through nego-

tiations between social categories in a specific context, with continuous re-

negotiations depending on whether or not other people accept the position-

ing (Davies & Harré, 1990; Harré & Langenhove, 1991; Harré, 

Moghaddam, Cairnie, Rothbart, & Sabat, 2009). Thus, contemporary sac-

rifices come in the form of the individual accepting how victims should act 

and react, and accordingly acting in such a way that their victim positioning 

receives acceptance by others. Still, the meaning of being a victim is unclear, 

and in the dissertation, I will problematize the meaning of victimhood using 

positioning and narrative theory in coming chapters (e.g. Theory and Dis-

cussion). 

Previous research that focuses on support after victimization mainly re-

fers to different types of emotional support (i.e. talking about the victimiza-

tion) (Surko et al., 2004; Bal, Crombez, De Bourdeaudhuij, & Van Oost, 

2009; Capella et al., 2016). This is despite the fact that several studies also 

stress other types of support, such as information and advocacy (e.g. Burcar, 

2005; Burcar & Åkerström, 2009; Thunberg, Ahonen, & Degner, 2016; see 

also McCart, Smith, & Sawyer, 2010 and Anderson, Howarth, Vainre, 

Jones, & Humphrey, 2017 for literature reviews). This raises questions con-

cerning whether support services provide appropriate and effective support, 

or even the form of support requested. As 

victims cannot take support for granted, even though studies stress the im-
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portance of support services to reduce the risk of short and long-term con-

sequences. In addition, a number of different organizations offer support to 

victims of crime in general or to specific groups of victims, for example vic-

tims of intimate partner violence, which can make the service provision 

with the victims themselves or the people around them, and the replies from 

the organizations are not coordinated, which might result in several offers 

from different service providers, or none at all. Therefore, young people face 

a complex situation when it comes to where to turn to receive support, and 

to construct the meaning of support. Thus, in the dissertation the concepts 

victim and support will be further problematized, especially from young 

son becomes a victim of crime and afterwards. 

Overall, there is a need for more research concerning young people and 

their experiences of victimization, including what kind of support they per-

ceive themselves as needing and what they consider to be supportive for 

them. Few young victims seek professional support (e.g. Priebe & Svedin, 

2008; Cater, Andershed, & Andershed, 2016), and it is suggested that 

young people weigh the benefits against the costs when deciding whether to 

seek support and thereby to acknowledge their victimization (Finkelhor, 

Wolak, & Berliner, 2001). In research, there is a strong focus on different 

forms of emotional support, while other types of support, such as providing 

information, are studied to a lesser extent. This means that the meaning of 

support need to be widened to focus 

as they are expressed in 

not be beneficial for all young victims; instead, they might need something 

else. In addition, to be able to receive professional support, individuals need 

to act in a way that is expected of victims and to identify themselves as such 

(Löfstrand, 2009a, 2009b; Fohring, 2012, 2015; Jägervi, 2016). In other 

words, young people are categorized as legitimate or non-legitimate victims 

by adults who often use the discourse of the ideal victim as being innocent 

(see Christie, 2001) as a point of comparison. With this in mind, studies are 

mean for young people. 

Aim with the dissertation 
From the introduction, it is clear that young people might need support after 

victimization to reduce the consequences that can follow. Few victims seek 
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and receive professional support, even when they have a right to it (see 

Chapter 5 § 11 the Social Services Act, 2001:453). The reasons for this are 

unclear, but it may be related to how people construct their understanding 

victim  or support  means. There is a lack of studies focusing 

on these aspects from the perspective of young people. Adding to this, the 

concepts of victim and support need further problematizing in relation to 

young people. The aim of the dissertation is therefore to theoretically and 

port. 

Research questions 
The aim is operationalized in the following research questions: 

1. To what extent do young people with experiences of various types

of victimization seek and receive support, both from professionals

and from family and friends? (Articles 1, 2)

2. How do young people understand and construct themselves as

victims? (Article 2)

3. How is support constructed, and which needs for support do

young people perceive themselves as having after their victimiza-

tion? (Article 3)

Structure 
The dissertation consists of eight chapters. In the first chapter, I survey the 

research field dealing with victimization and support, and present the aim 

of the dissertation. To give a historical overview concerning social work and 

young people, Chapter 2 focuses s of young people from 

the beginning of the 20th century until today, and the development of sup-

port specifically for young victims of crime.  

Following the historical overview, Chapter 3 presents the theoretical 

framework of the dissertation. It introduces and problematizes the main 

concepts of victim and support. It also includes a theoretical understanding 

of youth

from that of younger children and adults. The idea of the chapter is to give 

an understanding of both the concepts per se, and how they are needed for 

the analysis of the empirical material.  

Chapter 4 presents previous research on the consequences of victimiza-

tion, the construction of victimhood and its consequences, help-seeking, and 
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need of support. This chapter follows the theoretical framework, as a basic 

understanding of the concepts of victim and support is needed when inter-

preting the results from other studies, and in order to understand which 

knowledge gaps the dissertation is meant to fill. The section ends with a 

summary and discussion concerning the contributions the dissertation 

makes to different research fields concerning young people, victimization, 

and support. 

Chapter 5 presents the mixed method research design. This is a compila-

tion dissertation containing three articles (one quantitative and two quali-

tative sub-studies), meaning that each of the articles has its own logic, but 

they build on each other to form the dissertation as a whole. Because the 

sub-studies do not have the same epistemological points of departure, the 

compilation adopts a pragmatic philosophical point of departure, with each 

sub-study providing a piece of the puzzle. I will then discuss the conse-

quences of this, as well as ethical and methodological considerations. The 

chapter ends with a discussion of the inference quality of the study.  

Chapter 6 consists of a summary of the three sub-studies/articles. The 

first article is the quantitative study; the other two are qualitative and focus 

more on understanding and problematizing youth victimization and sup-

port empirically as well as theoretically. It is important to bear in mind that 

the results illustrate how the participants perceive their situation. This 

means that they do not necessarily give a full presentation of what happened 

or of their support needs, as defined for example by professionals.  

The dissertation concludes with Chapter 7. The chapter starts with a re-

cap of the aim of the dissertation, after which the main empirical findings 

and conclusions are discussed in relation to both the theoretical framework 

and previous research. The limitations and strengths of the dissertation, as 

well as directions for future research, are then discussed. The chapter ends 

with a discussion of practical implications. 

Chapter 8 is an extensive summary of the entire dissertation in Swedish. 

I only present the main aspects in the summary; for more details, the disser-

tation as whole must be read. This chapter is aimed at Swedish-speaking 

readers, mainly practitioners from different fields, to give them an overview 

of the results and how these problems can be addressed in practical work, 

for example, within social work.  
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To understand the construction of the victim concept, the present-day situ-

ation needs to be understood in relation to its past, because societal devel-

opments over time affect how people act and react today. In this section, I 

will give a brief historical overview of how the view of young people has 

changed in Sweden during the 20th century, and how this view came to 

focus on victimization, within society and specifically within social work. 

The role of the social work field became central when the state assigned the 

responsibility for providing support to crime victims to the social services 

in each municipality.  

The historical overview starts in the early 20th century, when there was 

a shift towards valuing the well-being of children and their positive devel-

opment. This shift occurred in several places around the world, and has led 

to the 20th century being described as the Century of the Child (Key, 1906 

ref. Sandin, 2018). Important to note is that at the turn of the 20th century 

the concepts of young people and crime victims did not exist; instead, they 

developed during the course of the century. Even so, people of a young age 

were a concern of the state, as they were seen as behaving problematically 

in relation to societal norms, and it was believed that the state needed to 

take more responsibility for this group (Ohrlander, 1992; Sandin, 2003; 

Sandin & Halldén, 2003). In particular, criminal behavior by the young was 

emphasized. Because of this, the following section describes the develop-

ment of the idea of young people as problematic and criminal, the section 

after that focuses on victimization, and the last section brings young people and 

victims together as an area of specialization in both research and practice.  

 

The adoption in 1902 of the Childcare Act (Barnavårdslagen) resulted in a 

discursive shift in Swedish society concerning the responsibility for poverty 

and young people. From having been an individual or family problem, it 

became a problem for the state to solve (Ohrlander, 1992). Ohrlander 

(1992) describes this shift as the emergence of a moral-solidarity discourse, 

according to which children and young people needed to learn the moral 

values of society, and if their parents could not teach them then the state 

needed to step in. The state saw it as especially problematic that young peo-

ple exhibited morally degenerate behavior by committing crimes. However, 

the young person was not at fault; instead, the state was responsible, as it 

The 1900– 1960s– Problematic young people and the responsibility 
of the state 
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had not solved the social question of poverty. This is a part of the founda-

tion of social work practice in Sweden. It was argued that to solve the prob-

lem, both children and their parents needed more education, and that cer-

tain people (e.g. middle-class women and priests) were best suited to teach 

these moral values which had been lacking among the poor. If parents did 

not change their way of raising children, then agents of the state would re-

move the children from the family. Removing children was seen as a way to 

give them a second chance to develop into good citizens who take their share 

of responsibility in the development of a thriving state (Ohrlander, 1992). 

It was believed that every child and young person had the inherent ability 

to develop into a good citizen, but that it could only happen under the right 

circumstances. The focus on the need to provide more education on moral 

values to families resulted in the development of the first child-protection 

board (Barnavårdsnämnden), which had the mission to promote societal 

norms and a morally correct way of living. 

The development of the child protection board during the 1920s resulted 

in another discursive shift  to a discourse where children and parents are 

judged by the state. The state did not believe that all parents were competent 

(Ohrlander, 1992). Sci-

entific results determine what is best for children and young people, and all 

work done with children, in all professional fields, was to be based on these 

results. The results mainly came from the field of psychology, but also from 

medicine, and with the help of these results the state would be able to pro-

vide children and young people the support that they needed but were not 

able to receive from their parents. The responsibility for the development of 

the problems, which previously was believed to lie with the state, was now 

attributed to the family situation. For this reason, institutions were devel-

tions. It was also during this period that children and young people were 

described for the first time as needing protection from assault or neglect 

(Ohrlander, 1992), 

gressions against the moral values and norms of society. The emphasis on 

throughout the following 

decades. Specific for the 1930s is the great expansion of public institutions 

and welfare services that accompanied the beginning of the construction of 

the welfare state. However, due to a financial crisis, costs needed to be cut, 

and in relation to this, the state acknowledged that people they thought they 
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had helped had been passivated (Ohrlander, 1992); they were living on wel-

fare benefits instead of contributing to society. Because of this, changes were 

needed to reverse this passivity, and it was argued that the help was doing 

more harm than good, and that people expected the state to provide all they 

needed (Ohrlander, 1992). The 1930s also saw the medical profession play-

ing an active role in the social work field, with doctors explaining how chil-

dren should be raised and actively advising mothers (Ohrlander, 1992; 

Svensson, 1998).  

From the 1930s and onwards there were two principle discussions con-

cerning young people and their development. Firstly, the school system con-

tinued to expand to include more children and young people of different 

social statuses; also the number of years of mandatory school increased and 

would continue to increase in the coming decades (Bjurström, 2018; Sandin, 

2018). The aim of the schools was to inculcate proper moral values in the 

children and young people, and give them an educational basis on which to 

stand when they later entered the workforce. This also resulted in the pro-

longing of the period of youth, as young people stayed in school for a longer 

time, and did not begin working until their later teens (Bjurström, 2018). It 

structed as a phase between childhood and adulthood, although clear 

boundaries were lacking for when one period ends and the next starts. 

Secondly, young people now had more spare time than in previous gen-

erations, and this spare time came under scrutiny as a source of moral de-

generation, and there were calls for the imposition of more discipline from 

the state (Svensson, 1998). The 1940s 1950s once again saw a greater focus 

on the psychological development of children and young people, and bad 

behaviors were considered a result of a development that had gone wrong 

but could be 

and built their own culture and way of life (Svensson, 1998; Bjurström, 

2018). The parental generation reacted by questioning them and calling 

their behavior a symptom of moral decay. In response to this tendency, the 

(Cohen, 1972 ref. 

Svensson, 1998). 

property crimes, threatened the welfare state and needed a solution. The 

explanation in the 1960s was that the young people had problems adapting, 

psychological well-being to reduce the risk of a maladaptive development. 

For this reason, preventive measures were put in place to reduce the risk of 

a maladaptive development, but those for whom this was not enough were 
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sent to institutional care. In sum, in the period leading up to the 1960s, the 

period of youth received increasing attention and space in the public debate, 

young people were mainly described as a problematic group, and there were 

calls for regulations to keep them under control.  

The 1970s  1990s The   rise  of   various   rights   movements,   psychological 
health, and  the  introduction  of   the  crime  victim  concept 
In Sweden, people placed great responsibility on the state to provide for 

their well-being, meaning that if they needed help they expected the state to 

help. For this reason, there were not very many non-governmental organi-

zations (NGOs) in the welfare sector at the beginning of the 20th century 

compared to other countries such as the USA. In Sweden, NGOs had previ-

ously mainly focused on policy and structural changes in welfare systems to 

help people in need (e.g. the Central Association for Social Work [Cen-

tralförbundet för social arbete], CSA, founded in 1903). The 1970s instead 

saw the rise of a different kind of NGO that Sweden was not used to, one 

that focused on groups of people who did not receive help from the state. 

Contrary to the situation up to the 1960s, when the state provided all wel-

fare services, from the 1970s onward people were helping other people 

through NGOs, thereby putting pressure on the state to make changes in 

the welfare sector (cf. Svensson, 2007).  

gnized 

that not all people have the same possibilities as others on a structural level, 

but also that all people in need of help should receive it from the state. The 

field of social work widened because of the work of these NGOs (cf. 

Svensson, 2007; Ljungwald, 2011; Gallo & Svensson, 2019). For example, 

Rights in Society (Barnens rätt i samhället, BRIS) was formed in response 

to the lack for protection of children and the fact that children were not 

listened to by the state. Specifically, BRIS was founded after media coverage 

of the fatal beating of a three-year-old girl by her step-father (BRIS, 2018). 

These organizations, together with others, began asking questions about 

how society treats vulnerable people and what can be done to help them. 

The following decade also saw the formation of Victim Support Sweden 

(Brottsofferjouren lters and BRIS, the founders 

of what later would become Victim Support Sweden, Per Svensson and 

Saara Beckman, saw that victims of crime needed support to handle their 

experiences, but nothing was available ( Säfström, 2018; Gallo & Svensson, 
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2019; cf. Svensson & Gallo, 2018). Through their work, these organizations 

resulted in changes in the welfare state concerning victims of crime and 

young people. 

These NGOs grew, and thereby received legitimacy and were able to in-

fluence the development of the fields dealing with victimization of children 

and young people. Victim Support Sweden opened local support offices 

around Sweden, building the foundation for the start of the national organ-

ization in 1988 (Gallo & Svensson, 2019). They helped individual victims 

regardless of type of crime, and lobbied for changes in policy, such as legis-

that some victims had a right to legal assistance from a counsel for the in-

jured party (målsägandebiträde), which mainly applied to victims of severe 

sexual assault. Around the same time, victims of crime received the right to 

financial compensation for violations of their personal integrity (krän-

kningsersättning) (Gallo & Svensson, 2019). The changes in legislation to 

give victims more rights were something new in Sweden, as it is the state, 

through the prosecutor and the court system, that shall investigate, prose-

cute, and punish the offender if found guilty, at least when it comes to 

crimes that fall under public prosecution. In general, individual victims do 

not need to drive the process forward. These rights therefore strengthen the 

later resulted in the establishment of the Swedish Crime Victim Compensa-

tion and Support Authority (Brottsoffermyndigheten) in 1994 (Gallo & 

Svensson, 2019). It focuses, among other things, on financial compensation 

to victims of crime (Brottsskadeersättning); on managing the crime victim 

fund (Brottsofferfonden), which finances research on crime victims and or-

ganizations working with crime victims in different ways; and on serving as 

a center for knowledge (Kunskapscentrum) about victimization 

(Brottsoffermyndigheten, 2019b).  

Similarly, BRIS developed during a time when the Convention on the 

Rights of the Child was being developed, and the older general convention 

on human rights was being revised (cf. Hägglund, 2018). This mean that 

BRIS had an opportunity to be a part of the work with the revision of the 

in 1990. With this ratification, a new authority was created in 1993, the 

Ombudsman for Children (Barnombudsmannen, BO), which focuses on ad-
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direction. However, Sweden did not incorporate the convention into na-

tional legislation at the time; instead, changes were made to existing legis-

lation (Hägglund, 2018), though these have been criticized as not doing 

enough. As of January 1, 2020, the Convention is Swedish law. 

These three decades (1970s 1990s) also saw a rising concern for the psy-

chological well-being of young people. Larsson (2019) shows that in the 

1970s this was described as something new and in need of more research. 

Young people are at enhanced risk of psychosomatic problems, as well as 

social problems such as substance abuse and criminality. During this period, 

the focus was on diagnosing the problems and categorizing the young peo-

ple. The 1990s saw an increase in attention to mental health problems. On 

the one hand, the state focused on the increased number of young people 

who sought help for problems, and on the other hand, it reduced the re-

sources available to the welfare sector to help young people (Larsson, 2019). 

This suggests that not all young people who needed help received it. 

-

World War II period of financial prosperity. Because of the high cost of the 

welfare sector, it was downsized to save money; every expense needed to be 

weighed against the benefits it would bring. Because of this, welfare services 

were outsourced, the idea being that the lowest-bidding organization offer-

ing the same level of quality would receive the contract (cf. Forkby & Höjer, 

2008; Smith, 2010). During this process, organizations working with crime 

victims, such as Victim Support Sweden, lobbied for legislative changes to 

ensure that crime victims receive the right to support and protection. The 

first legislative changes mainly focused on violence against women, and 

was that their need for support collided with the holistic view of families 

that the social services strive for (Ljungwald, 2011). Excessive focus on the 

individual victim would result in a loss of emphasis on the family as a sys-

tem. This ambivalence toward making the municipalities and especially the 

social services responsible for helping women who are victims of domestic 

violence became apparent once again when legislative changes were dis-

cussed (Ljungwald, 2011). This did not stop the changes, however. In 1998, 

the first legislative changes concerning psychosocial support were intro-

duced into the Social Services Act, focusing on female victims of domestic 

violence, as a strategy for the government to enhance equality between gen-

ders (Ljungwald, 2011). 
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The 2000s Today  Young people, victimization, and support 
From the 1970s and onwards, several changes have resulted in the develop-

ment of the crime victim field and its merging with the field of children and 

young people. Until the 2000s, crime victims and their needs were one field, 

while children and young people and their needs were another. The crime 

victim field is now undergoing a specialization to include so-called vulnera-

ble groups, with young victims of crime being one of them.  

Legislative changes have taken place internationally and nationally. In-

ternational conventions such as United Nations' (1985) Declaration of Basic 

Principles of Justice for Victims of Crime and Abuse of Power, and the Eu-

ropean Parliament and Council's (2012), 

for all member states of the European Union. On a national level, more 

changes took place with the revision of the Social Services Act (2001:453), 

SoL, in 2001. At the same time, the crime victim section (Chapter 5 § 11 

SoL) was expanded to include all crime victims and their right to help and 

support, including support to their relatives and loved ones. In 2005, the 

section was modified again to specify that children and young people who 

are victims of crime, as well as children who have witnessed domestic vio-

lence, are also included and have a right to support. The responsibility of 

the social services has been debated by politicians, practitioners and lobby-

ing organizations, especially because the section was unclear about whether 

the social services should or could offer support to victims of crime (see 

Ljungwald, 2011). However, in 2013, the section was changed again to 

clarify the responsibility for support to children and young people; the so-

cial services are responsible for providing support to young victims of crime. 

Even so, few victims seek help from the social services, and far from every 

municipality in Sweden offers support, either through their own organiza-

tions or in collaboration with others (Thunberg et al., 2016). With the leg-

islative changes made, however, changes in practice are also occurring, and 

some municipalities are developing services directed towards young victims 

of crime. 

One of these services is support centers for young victims of crime 

(Stödcentrum för unga brottsoffer). There is an increased number of munic-

ipalities that have these kind of centers or similar services, however, exactly 

clear (Brottsoffermyndigheten, 2019a). The social services either offer sup-

port within their own organizations, through outsourcing, or in collabora-

tion with other organizations (see e.g. Brottsofferjouren Västmanland, 
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2019). The focus on specific groups can also be seen within Victim Support 

Sweden, which have employed a project leader with a specific focus on 

young victims of crime, to make sure that all local Victim Support offices 

have the knowledge to support them (Gallo & Svensson, 2019). However, 

there is an ambivalence within Victim Support Sweden, with many local 

offices expressing that they do not have the competence to support young 

victims of crime, and therefore young victims of crime should not receive 

support from them. Instead, they express that young victims should receive 

- medmänskligt stöd) 

on a volunteer basis. Thereby, not all local offices agree with the national 

organization regarding this specialization. Support in general to young peo-

ple from these different organizations mainly focus on talking about what 

has happened either with a social worker (social services) or with a volun-

teer with various experiences and educational backgrounds (Victim Support 

Sweden), but they may offer information of different kinds as well. Crime 

victims might also have a legal right to receive help from a counsel if the 

case goes to court and financial compensation for damages and violations 

to the personal integrity from the offender, insurance companies, or, in last 

case, the Swedish Crime Victim Compensation and Support Authority (cf. 

Gallo & Svensson, 2019). Still, the availability of support to young victims 

of crime varies between different municipalities, and the individual victim 

cannot take it for granted. 

Another potential support provider is the national organization BRIS. 

This organization does not offer support to victims of crime specifically, but 

because of its focus on children and young people, it often becomes a com-

plement to the services offered to victims of crime. BRIS offers support by 

telephone, chat forums, and e-mail to all children under the age of 18 (BRIS, 

2019). All conversations with BRIS counselors are anonymous, but if 

needed, the staff can help the child to contact other adults working with 

helping children (e.g. the social services) when more support is needed than 

BRIS can offer. 

Two further actors within the welfare sector who might encounter young 

victims of crime and can offer support, even though crime victims are not 

their primary focus, are the school sector and the health and medical ser-

vices. According to Chapter 2 §§ 25 26 of the Education Act (2010:800), 

every school in Sweden should have student health care team that includes 

medical, psychological and psychosocial services, and pedagogy for special 

needs. The aim of the team is to work preventively and make sure that stu-

dents succeed in school, for example, by supporting students who are not 
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well for various reasons. Because of this, students who have been victims of 

crime might turn to their school counselors to receive support, mostly to 

talk about what has happened. The schools are also particularly important 

when it comes to supporting young people, as young people spend most of 

their time in school until the age of about 20 (Bjurström, 2018), which 

means that the school is an arena where victimization might be disclosed 

for the first time. In a similar manner, according to Chapter 3 § 1 of the 

Health and Medical Services Act (2017:30), the goal of the health and med-

ical services is to ensure that people living in Sweden have good health and 

receive health care on equal terms. As presented in the introduction, victim-

ization can lead to a number of different consequences, several of which 

relate to the psychological and psychiatric fields, making it possible that 

young victims of crime might seek support from these areas. Depending on 

what needs the victim might have, the support can vary from talking to a 

counselor, psychologist, or psychiatrist to receiving medication or being ad-

coercion if the psychiatric services assess that there is a risk to the individ-

and health and medical services are central when it comes to supporting this 

age group, especially because schools are in more or less daily contact with 

young people.  

Researchers and practitioners often emphasize the importance of talking 

about the victimization and describe it as a way of reducing mental health 

problems. Regarding mental health and more specifically the psychological 

well-being of young people, Beckman and Hagquist (2010) and Folkhäl-

somyndigheten (2018) show that psychological problems have increased 

among young people since at least the 1980s. The problems include insom-

nia, irritation, nervousness, headaches, stomach pain, anxiety, and depres-

sion. The reasons for this increase are unclear, but Folkhälsomyndigheten 

(2018) 

tion, because the schools are not functioning as well as expected, or to the 

fact that changes in the labor market are causing young people to worry 

about their future. In the same review, they also point to the potential con-

nection between experiences of victimization and psychological well-being. 

Concerning the increasing mental health problems, however, one can ask 

whether they actually are increasing or if the apparent increase is only a 

result of greater awareness. Similarly, according to Beckman and Hagquist 

(2010), there is 

holds over time, and the definition varies between the studies included in 
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their review. Larsson (2019), for example, show that the discursive focus 

has shifted from depression and self-harm in the 1970s to more stress-re-

lated problems in the 1990s. For this reason, the exact prevalence of mental 

health problems among young people is unclear, though the problems are 

apparent. When considering the consequences of victimization, it is im-

portant to keep in mind the general trends in the psychological well-being 

of young people in general, because the victimization may be only one of 

many factors affecting their mental health. Young people are already living 

with a continuous focus on their mental well-being through media attention 

to the problem. Therefore, young people have high awareness of these prob-

lems today, compared with previous decades.  

According to § 6 of the Convention on Rights of the Child, every child 

has a right of life, survival, and development. Starting at the beginning of 

the 20th century, there has been a shift from a disciplinarian state that links 

-being with the development of morality, to a view of

young people as vulnerable, and now toward a focus on young people as 

competent actors with their own agency. The intentions of the state have 

been quite clear when it comes to young people, but how they should be 

supported has been less clear. Over the years different methods have been 

tested that have failed. Children and young people are competent, not just 

vulnerable  not just dependent, but also independent. Therefore, when de-

veloping support services, i

opinions about what they perceive as supportive to them and what they do 

not. 
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The theoretical concepts of victim and support are central for understanding 

narratives of their victimization. At first 

glance, the concepts appear self-explanatory, but they are actually quite 

complex and include sub-concepts and discourses that affect their meaning. 

Therefore, I use different theories and concepts to reach a deeper under-

standing of them. For example, I use positioning theory to problematize the 

concept of victim, and I use narrative theory to problematize both the victim 

and support concepts. The concepts of victim and support are not just 

needed for a theoretical understanding; they also represent the analytical 

framework through which the empirical findings are interpreted. Analyti-

cally, the dissertation adopts an abductive approach, starting with a theo-

retical understanding of the concepts, turning to the empirical material and 

then returning to the concepts, in a back-and-forth process. In this section, 

I will present and problematize the concepts of victim and support. The 

assumption throughout this section is that the meanings of victim and sup-

port are constructed in a specific social setting in relation to how they are 

understood by the individual. In addition to these concepts, the concept of 

youth is needed to understand what is special about this period of life, as a 

starting point for understanding the concepts of victim and support in rela-

tion to this specific period.  

Youth  the construction of I  in different social settings 
The concept of youth or youthhood has different meanings depending on 

which theoretical field that is in focus. Agewise and from a legal standpoint, 

in most countries you are a child until the age of 18 in accordance with the 

definition of the Convention on the Rights of the Child (Stainton Rogers, 

2003). This means that children automatically become adults when they 

turn 18. The concept of youth is not as clear however. Instead, it overlaps 

with both childhood and adulthood, placing young people somewhere in 

are often used interchangeably, but Furlong (2012) argues that conceptually 

the period of youth can extend until around the mid- to late-20s, as the 

transition into adulthood is a long process that has been further prolonged 

because young people live with their parents for a longer time due to edu-

cation. This results in their later establishment in the labor and housing 

markets (Furlong, 2016). The boundaries for what age range is included in 
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the concept are therefore diffuse, overlapping both childhood and adult-

hood.  

As I presented in the introduction and the historic overview, there are 

-being. Psychologically, this

period of life is eventful and to some extent stressful, as many changes and 

transitions take place (Steinberg, 2008; Geldard et al., 2016). One of these 

is the formation of an identity. Identity is not something that is only formed 

during the teenage years (13 19 years); it begins earlier than that and con-

tinues to change over the entire lifespan. However, from a psychological 

standpoint, the process of identity formation is more intense during this pe-

riod, as young people have to restructure their sense of self and intellectually 

understand the consequences of those restructurings (Steinberg, 2008). This 

occurs through self-discovery in different social settings, with the young per-

son testing different social interactions to investigate how they and other 

people react to the interaction, and young people are more prone to feeling 

ashamed, humiliated and embarrassed when an action or interaction does 

not meet with social approval (cf. Rew, 2005; Geldard et al., 2016). Because 

of this, young people develop strong defence mechanisms, such as denial 

and regression, which then affect their interaction with other people. This 

becomes a way of upholding a sense of control over their lives, and when 

they do not maintain this sense, they see the unsuccessful interaction as a 

personal failure and feel ashamed because of it. Not being able to develop 

a functioning identity has negative psychological outcomes in the form of 

not constructing an independent self (Steinberg, 2008; Geldard et al., 2016). 

Therefore it is psychologically important to give young people the possibil-

ity to take control over their own lives by letting them make their own de-

cisions and thereby strengthen their autonomy, rather than having others 

decide for them.  

Within social psychology and sociology, the formation of an identity 

builds more on social structures and interaction with other people. Exam-

ples of structures that affect young people and their well-being include so-

cioeconomic status, qualit

satisfaction with life, family background, social capital, class, gender, and 

school achievements as a transition to employment (Bynner, 2005; Holland, 

Reynolds, & Weller, 2007; Trzcinski & Holst, 2008). Several of these fac-

tors affect people of all ages, but social relationships with especially friends 

are of great importance in the development of independence among young 

people. With these relationships, people become confident that they can 

function without the immediate assistance of their parents. However, these 
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relationships are not always positive, resulting in criticism and mistrust 

from adults (Eckersley, 1999; S. Lindgren, 2015). Due to this mistrust, 

young people may feel that adults do not respect and listen to them. This 

-narrative (Eck-

ersley, 2011). Young people often feel their decisions and behaviors are un-

der adult scrutiny, causing them not to always believe that adults will be 

supportive if they need help handling their situation. 

The construction of an identity is a continuous process that takes a long 

time. As already mentioned, identity is formed in relation to different social 

settings and social groups, as a way of becoming a unique individual 

(Geldard et al., 2016). This means testing different social interactions within 

different social settings to learn both how I as an individual and other peo-

ple react and act due to the interaction. This then leads to the construction, 

or further development, of an identity. The construction of an identity is 

something that you always have to do in every social interaction. It is not 

something that is given or always the same, as different settings will result 

-nar-

rative, and represent different societal discourses depending on the context. 

This means that people unconsciously reproduce dominant discourses when 

interacting with other people and constructing their narratives. According 

to Gergen (1994) narratives are social achievements, and Taylor (2006) 

states that the narratives both need to fit into already existing narratives as 

well as serve as resources for future talk. The use of talk and storylines (cf. 

Søndergaard, 2002; Andersson, 2008), does not only form or change young 

that are realized in (Harré et al., 

2009, p.5). In other words, this process is a negotiation of who I am in a 

specific setting, which then affects how I will act and reason. In relation to 

-existing identity, 

but can also result in changes in identity over time(Davies & Harré, 1990; 

Harré & Langenhove, 1991; Harré, 1999; Harré & Slocum, 2003; Harré et 

al., 2009). The formation of an identity is an ongoing process that affects 

how I present and perceive myself in a social context, and a part of this 

process is the negotiation of different positionings.  

At the beginning of this section, I mentioned that young people are a 

special group to study because, for example, they overlap with both child-

hood and adulthood. Because of this overlap, they are under pressure to 

develop into good citizens who contribute to society, but are also treated as 
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children (cf. Rose, 1989), who are not always able to participate and make 

decisions concerning their own lives (cf. Burr & Montgomery, 2003; Bjur-

ström, 2018). They are transitioning between dependence and independence 

(Geldard et al., 2016), p-

port sometimes, but not all the time. This ongoing social process goes back 

and forth, building maturity, constructing identity, and negotiating various 

positionings.  

In summary, the concept of youth includes several transitions that func-

tion as ways of being in the process of becoming an adult while at the same 

time still being a young person. Because of this, this period of life can feel 

stressful. Traditionally, people in the field of psychology, mainly develop-

mental psychology, focus on identity development during adolescence, as a 

part of developing an independent self, which implies a strong focus on the 

individual. People within sociology, and social psychology, focus more on 

p-

ment of an identity, implying that identity is continuously formed and re-

mation as a process containing all of the above-mentioned aspects. The two 

theoretical perspectives are not mutually exclusive. Instead, they comple-

ment each other by looking at individual, structural and interactional fac-

tors. Still, the main aspect of how young people construct their identity is 

through their positionings in specific social settings, which makes their nar-

ratives central for understanding how they construct their identities. Young 

people under ordinary circumstances are under a lot of pressure that affects 

them in both positive and negative directions. This theoretical understand-

ing of young people and their construction of an identity provides a basis 

for understanding young people and their experiences of victimization and 

perceived need for support. A victimizing event can add to the stress that 

being a young person on the road to becoming an adult already involves, 

putting the mental health of these young people at risk, and may adversely 

affect their development. In the dissertation, youth is conceptualized as a 

period in life when many different transitions are taking place under ordi-

nary circumstances even without experiences of victimization, and this will 

affect how young victims construct themselves as victims, and their per-

ceived need for support. In the next section, I will problematize the concept 

of victim, and present how I operationalize it and use it in relation to young 

people.  



SARA THUNBERG Vict  
 

39 
  

Victim 
One of the central theoretical concepts for the dissertation is that of a vic-

tim, and to understand this concept, two other concepts are needed as well: 

victimization and victimhood. These three concepts are interlinked, but, as 

will be presented below, they focus on slightly different things, resulting in 

different meanings. In short, something happens that can be described as a 

victimizing event (i.e. a crime), and this event results in victimization. Vic-

timization then results in a person becoming a victim; however, the term 

victim is in the dissertation understood as twofold, with (1) a discursive 

understanding of what a victim is, and (2) a more individualized under-

standing, where each individual constructs his or her own victimhood, also 

called a victim positioning, in relation to the discursive meaning and under-

standing of victim. The discursive meaning of victim and an individual un-

derstanding of victimhood are not necessarily the same thing; instead, the 

meaning of victim may differ between them, resulting in discrepancies con-

a societal context. In short, victimization relates to a legal definition of a 

crime, while victim is a social category building on social discourses that are 

available for those who receive legitimacy for their victimizing event. Those 

who do not receive legitimacy can still define themselves as victims, but 

 not be. Victimhood then, is an in-

dividual and cultural understanding, where the individual can position him- 

or herself in line with the judicial and discursive understanding of the vic-

timization, and negotiate his or her own victimhood. In relation to the aim 

of the dissertation concerning the construction of victimhood, and position-

ing as a victim, positioning theory as well as narrative theory will be a part 

of my understanding of these concepts, as well as of how I use these con-

cepts as analytical tools.  

The victim discourse 
Victimization can be perceived as quite clear-cut. However, on closer in-

spection, criminal law differs between countries and cultures, and judicial 

definitions accordingly contribute cultural aspects to who is considered a 

victim of crime and who is not. This means that the discursive meaning of 

victimization is not as straightforward as it might appear; the social con-

struction of victimization is more ambiguous. It builds on discourses that 

people construct in a specific societal culture, which becomes a common 

ground for understanding the society and social interaction. A discourse 

creates relationships that, according to Foucault (2002b): 
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havioral forms, norm systems, techniques, classification types, ways of char-

acterization; and these relationships are not present in the object; it is not 

them that spread out when analyzed, they do not draw the pattern in the 

fabric, they do not make out the immanent rationality, this ideal web of 

nerves that occurs in whole or partly when thinking of its conceptual truth. 

(p. 65) 

Foucault does not give an exact definition of what a discourse is; instead, 

several different definitions exist, depending on which field (e.g. sociology, 

culture studies, gender studies, and so on) that is in focus. Still, language 

and its representation are central to discourse. Each semiotic unit is more 

than just a word; it interlinks with a norm system, which results in patterns 

of understanding that build a common ground for how social phenomena 

should be interpreted. In line with the above quote, I understand discourse 

as the construction of a mutual understanding of a social process occurring 

in a specific social context. People are not necessarily aware of this; instead, 

it forms a part of their unreflective understanding, at least in everyday life. 

In this light, victimization, as a concept, becomes quite complex, as it is 

constructed in relation to already existing structures, for example, the judi-

cial classification of who is a victim and who is a perpetrator, or who is to 

be considered in need of support. These structures are continuously repro-

duced through everyday actions, but within that reproduction small changes 

occur, resulting in the structures slowly changing over time. However, this 

is only one way of understanding victimization; more perspectives are 

needed. 

The victim concept needs a victimizing event. If such an event violates 

national law, then there is a possibility that the individual will be considered 

a victim. However, if it does not violate the law, the individual might not 

be considered a victim of crime. In the dissertation, victim is a social cate-

gory that is understood through its discursive meaning in relation to specific 

contexts. There are no objective or universal definitions of what the concept 

means (Hope, 2007), but in the Western world, a victim is often discursively 

understood as what is referred to as the ideal or non-ideal victim (Christie, 

2001). Being an ideal or non-ideal victim concerns whether or not a person 

achieves social legitimacy with his or her victim status. The legal definition 

of a victim might affect the social legitimacy, but there may also be two 

different definitions, as a person can be a victim from a legal standpoint, 

but not receive social recognition of their victim status from a discursive 

perspective. The ideal victim is a person who, while involved in a respectable 
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activity, is unexpectedly attacked by a stranger who is physically stronger 

than the victim, thus making the victim appear weak in relation to the 

stranger (Christie, 2001). The victim does not bear any responsibility for 

the situation and cannot be blamed for it, and therefore receives legitimacy 

for his or her victim status. In reality, however, few people are identified as 

ideal victims, even though women and children are more easily legitimized 

as such than men (Christie, 2001; Andersson & Källström Cater, 2014). 

For this reason, Christie (2001) also introduces the concept of the non-ideal 

victim, which essentially covers everyone else, for example, a man who has 

been getting drunk at a bar, and then gets attacked on his way home. He is 

partly responsible for the situation because by being drunk he put himself 

at risk; therefore, he is not an ideal victim. Even though the non-ideal victim 

is most common, those who are more likely to be categorized as ideal vic-

tims, for example, young women and elderly people, are also those who are 

most afraid of being victimized. Support is often available for these people 

(M. Lindgren, 2004; cf. Christie, 2001). Because of the meaning of the ideal 

victim, the victim concept has the idea of vulnerability built into it (cf. S. 

Green, 2007; Walklate, 2011), with society expecting the victimized indi-

vidual to show vulnerability. 

The ideal victim concept also is dependent on the so-called ideal perpe-

trator. The idea is that the more ideal the victim is, the more ideal the per-

petrator becomes (Christie, 2001). This also means that if the perpetrator 

and the victim knew each other before the crime, or if a person is both a 

victim and perpetrator, ideal victim status cannot be reached. Therefore, the 

discourse generates an understanding of victims as good and perpetrators 

as bad (cf. Christie, 2001). In practice, however, there are no ideal victims 

or perpetrators. People can be victims in one context and offenders in an-

other (see victim-offender overlap, e.g. Jennings et al., 2010). Therefore, the 

concepts of the ideal victim and ideal perpetrator simplify the understanding 

of victimization and its consequences. This simplification is one of the rea-

sons why the ideal victim concept is highly criticized by both researchers 

and practitioners. However, the victim discourse still includes the ideal vic-

tim, meaning that the legitimacy of an instance of victimhood is measured 

against it. The use of a victim typology stems from the birth of victimology 

the completely innocent victim, through the victim and perpetrator who 

have a shared responsibility, to the fantasy victim in situations where a 

crime has not necessarily taken place (see Sengstock, 1976). Therefore, his-

torically, victims of crime have always been categorized in relation to their 
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degree of responsibility for their victimization, which also implies an assess-

ment of the legitimacy of their victimhood.  

Van Dijk (2009) 

that it stems from the Latin word victima, used for sacrificial animals, and 

that similar words can be found in almost all languages. Through his ety-

mological analysis, together with the victimological development of the vic-

tim concept, a morality arises around the concept. In this morality, victims 

not only need to be free from legal and social responsibility for the victim-

izing event, but they also need to be in good moral standing. This becomes 

especially apparent when the first known use of the word in relation to hu-

man sacrifice concerned the crucifixion of Jesus Christ. Jesus Christ volun-

tarily sacrificed himself to atone for the sins of all humanity, calling on God 

to forgive them. Christ is therefore considered the ideal template for the 

definition of 

(Van Dijk, 2009, p. 7; cf. Walklate, 2011). Also relating to this is the belief 

that good things happen to good people, while bad things happen to bad 

people, meaning that a victim cannot be a good person. Although this belief 

is a fundamental delusion (see Lerner, 1980; Pemberton, Aarten, & Mulder, 

2019), it sets a moral standard for who is to be considered a victim. For 

example, this moral understanding demands that victims of crime forgive 

their perpetrators, and sacrifice their right for revenge to the state through 

the judicial system. By doing so, they act in accordance with the discursive 

expectations of a victim. Showing too much strength and agency therefore 

results in a clash, because the expectations relating to the discursive under-

changed to that of a non-victim or even someone who is blamed for the 

victimization (cf. Van Dijk, 2009; Pemberton, Aarten, et al., 2019).  

The concepts of victimization and victim are not as clear-cut as they 

might seem at first glance; instead they are affected by social structures and 

discourses that build on a normative understanding of the concepts coming 

from legal, social, and moral perspectives, for example. The ideal victim has 

strongly influenced the definition of the victim category, but a victim is not 

the same thing as an ideal victim. As Christie (2001) himself point out, most 

people are non-ideal victims. Categorizations are used as ways of simplify-

ing everyday life and the processing of information (Jenkins, 2000), which 

means that the discursive understanding of different categories, such as vic-

addition, individuals can also self-categorize as victims or non-victims, 
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meaning that they can oppose how other people categorize them. This 

means that people weigh in a legal, social, and moral understanding when 

constructing their victimhood. They can be legitimate victims in one or sev-

eral of these respects, which in turn affects whether others accept their vic-

timhood. An individual can categorize him- or herself as a victim, but this 

might not fit into the discursive understanding of the ideal victim category, 

and other people might not view it as legitimate. Even so, the individual can 

still be a victim from a legal standpoint. In the dissertation, a victimizing 

event results in a victimization, which in turn causes the individual to be 

categorized as a victim or not, either by him- or herself, by others, or both. 

In relation to a victimizing event and the categorization as a victim, the in-

dividual will position him- or herself as a victim by means of a negotiation 

of the social categories in a specific setting, which is the topic of the next 

section.  

Victimhood 
In the previous section, I focused on the relationship between the concepts 

of victimization and victim. In short, I understand victimization as a result 

of a victimizing event that needs to be granted legitimacy in some way, for 

example, through the judicial system, in order to result in a categorization 

of a person as a victim. However, these concepts are not enough to under-

stand the process that individuals go through after a victimizing event. The 

victim concept should not be understood as a binary category; it is necessary 

to add another layer to understand the victimizing process. This leads to the 

third concept  victimhood. Victimhood concerns how individuals them-

selves try to understand their victimization and construct their own posi-

tioning as victims. This means that victimhood focuses more on the negoti-

ation of a victim status, on forming a victim positioning (i.e. victim posi-

something more than just a binary social category, something more than 

either you are a victim or you are not. Categorization functions as a way 

not only for people to handle large amounts of information, but for con-

structing differences and similarities to other people (Jenkins, 2000; Nils-

son, 2015). Through these differences and similarities, each individual ne-

the social categories in play at a specific time, thereby constructing an indi-

vidual position. Positioning enables nuances and individual differences, re-

ducing the risk of categorizations turning into stereotypes. For this reason, 

I look upon the victim positioning as a way of doing victimhood (cf. West 
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& Fenstermaker, 1995), which might represent a form of resistance to social 

norms in society. Categorizations function as templates for what is discur-

sively right and wrong, to uphold the norms and morals in society (Rose, 

1989, 1998), 

reactions in relation to these norms. 

a-

tized by listening to how they express themselves (see Somers, 1994). This 

means that the language is central to understanding peop

and construction of a narrative identity. Compared with self-categorization 

(see Jenkins, 2000), positioning theory focuses on the agency that all indi-

viduals exert by making certain decisions about their lives, which is ex-

pressed through the narrative. The construction of an identity is a dual pro-

cess of both being and becoming (Saco, 1992 ref. Andersson, 2008) starting 

(Taylor, 2006; Wagner & 

Wodak, 2006). This means that the narrator can choose a preferred way to 

present him- or herself depending on the preconditions of the conversation 

taking place (Andersson, 2008). The understanding of identity shifts the fo-

cus to the construction of oneself, where language becomes central, as it is 

 (Brick-

ell, 2005, p. 37) are conveyed. Related to this, people or groups negotiate 

tices in which they are displayed and negoti  (De Fina, 2007, p. 372). 

This means that positionings change in relation to context, and in relation 

to which social categories that are in the foreground at that specific time (cf. 

Harré & Slocum, 2003; Valentine, 2007). Therefore, positions are fluid, 

changing depending on context, and not something fixed. 

Compared to social categories, whose discursive meanings are quite fixed 

over time with only small changes taking place (Haslam, Rothschild, & 

Ernst, 2000; Verkuyten, 2003), positioning is a constant doing. It changes 

from one context to another depending on, among other things, the social 

categories that are in play and the people present. In specific social settings, 

negotiations take place with people weighing different social categories and 

(Davies & Harré, 

1990; Harré & Langenhove, 1991; Jenkins, 2000). Hence, the same person 

can have different positionings with different power structures, just through 

a change of setting. This does not mean that the person changes who he or 

and the narrative as a whole (Bamberg, 1997; Harré & Slocum, 2003). For 

this reason, how people express themselves concerning their victimization 
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will differ between social settings, meaning that individuals might empha-

size their victimhood more in one context than in another.  

The emphasis people place on their victimhood and their victim position-

ing relates to how they negotiate the discursive meaning of the victimization 

and victim concepts in relation to their self-narrative. Because the ideal vic-

tim concept has negative connotations (e.g. being weak and passive), people 

are cautious to identify with being a victim (Burcar, 2005; Burcar & 

Åkerström, 2009; Jägervi, 2014, 2016). Similarly, they do not always gain 

acceptance for their victimhood (cf. Löfstrand, 2009a, 2009b). Although at 

the beginning of this section on victimhood I stated that positionings are 

something that the individual can be in control of, doing so is not that easy. 

The negotiation of a positioning, and accordingly the construction of a vic-

timhood, are affected by how people in society in general look at the person 

(e.g. what gender, class, ethnicity, religion, and age, and so on, someone 

has). The discursive meanings of social categories result in some categories 

being more suitable in combination than other categories. For example, be-

cause of the stereotypical view of children as innocent (Kehily & 

Montgomery, 2009; Andersson & Källström Cater, 2014), children can 

more easily gain acceptance for their victim positioning than adults. This 

means that the discursive meaning of social categories such as age, gender, 

sexuality and ethnicity affect the construction of a victimhood and victim 

positioning, and not only the victim category.  

meaning they are not responsible for the victimization (A. Meyer, 2007; 

Uprichard, 2008; Kehily & Montgomery, 2009; Sundhall, 2012; Andersson 

& Källström Cater, 2014). The categories of child and victim share charac-

teristics that make them discursively compatible. Adults, however, can be 

thought to have provoked the situation, or done something that can aggra-

vate a victimizing event (e.g. forgetting to lock their front door), all of which 

can make them to some extent responsible for their situation. Here, young 

people are a special case because they are in between childhood and adult-

hood. They are still innocent, because they are children if they are under 18 

years old, but people view them as more responsible for their actions due to 

their approaching adulthood. This raises questions about whether their vic-

timhood is deemed worthy, and what they have to do to prove their status 

as victims of crime (cf. Andersson & Källström Cater, 2014). Hence, they 

might position themselves differently than what is accepted in relation to 
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the discursive meaning, which can affect how they are treated by people 

around them.  

lusion of a just world (cf. Lerner, 1980; Pemberton, Aarten, et al., 2019). 

Still, this belief is a part of the discourse of victimhood just as much as the 

is paradox that victims are blamed for their victimization as they must have 

done something bad, yet at the same time they need to be without blame 

and responsibility for their victimhood in order to be deemed worthy in 

that their victimhood is worthy, and that they really are victims of crime; 

otherwise, other people will question it. This means that the victim concept 

a constant doing of victimhood. Victimhood goes beyond a discursive un-

derstanding of the victim concept, as the concept is not enough to capture 

the processes that surround victimized people. 

The victim concept needs to be understood as forming a triad together 

with the concepts of victimization and victimhood. These three make up my 

understanding of the victimization process. For a person to be considered a 

victim he or she has to (1) be subjected to a victimizing event, which is ex-

perienced as hurtful or considered an offence by a judicial agent, (2) act 

according to the discursive constraints of victimhood, and (3) be called a 

victim by oneself and/or others. Therefore, it depends on the event, the cat-

egorization, and the positioning, whether a person is deemed a legitimate 

victim or not, which in turn affects the availability of support. Young people 

who become victims are especially vulnerable as they are in between child-

hood and adulthood, meaning that they need to both take responsibility for 

their own situation and seek guidance from adults. To some extent, they 

have to solve issues on their own. This affects how young people construct 

their victimhood and position themselves as victims. Analytically, this triad 

of concepts (victimization, victim, and victimhood) lays the foundation 

upon which I interpret the young people -con-

struction as victims. Therefore, in the dissertation, this triad is an analytical 

tool, together with the implicit understanding of young people. The last 

concept to be added is that of support. How I understand the concept of 

support and use it as an analytical tool will be further developed in the next 

section.  
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Support 
The meaning of support after victimization is sparsely theorized, but there 

is some theorization concerning support in relation to crisis and trauma. In 

this section, I explore the meaning of support in relation to the victimiza-

tion, using narrative theory to understand and problematize support. The 

focus on narratives adds social aspects to an otherwise psychological and 

individualized understanding of support, especially when it comes to view-

ing victimizing events as traumatic. Some theorization occurs within sociol-

ogy and criminal justice, but it has mainly concerned categorizing support 

into different typologies. Wethington and Kessler (1986), for example, di-

vide support into received support, which on a structural level enhances 

-being, and perceived support, which focuses on perceptions of 

feeling loved and cared for, which in themselves can promote well-being. 

The perception of support is just as important as actually receiving it, as it 

acts as a buffer for stress. Similarly, Button (2016) distinguishes between 

general and specific support. General support refers to people believing that 

they can receive support if they need it, while specific support focuses more 

on matching types of support with specific needs. The first of these two 

could be understood as having a social network that supports you, or having 

information on where to turn for professional help if you need it, while the 

ment of the problem that the support is meant to solve. Both of these typol-

ogies emphasize the importance of close relationships and a social network 

for the perception of feeling supported (House, 1987; House, Umberson, & 

Landis, 1988). Even though these studies describe support to some extent, 

they do not problematize it as a theoretical concept, for example with regard 

I will build on several theoretical concepts to understand and problematize 

support as a concept. This will also lay the foundation for analyzing the 

what they perceive as supportive. The section starts by discussing the auto-

matic view of victimization as traumatic, and then moves toward the narra-

tive approach as an alternative way to understand support. 

The crime as a traumatic event 
Becoming a victim of crime can be a traumatic or even life-changing expe-

rience. The 

on a general understanding of the concept or the psychiatric disorder. As 
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stated in the introduction, victimization can result in severe psychiatric con-

sequences such as posttraumatic stress, with the symptoms being based on 

the criteria stated, for example, in the Diagnostic and Statistical Manual of 

Mental Disorders (DSM) or International Statistical Classification of Dis-

eases and Related Health Problems (ICD). In the general or everyday mean-

ing of trauma, it is defined as an event or situation that is overwhelming 

and uncontrollable for the mind (Hedrenius & Johansson, 2013). This type 

of definition closely resembles that of a crisis, which is an event that an 

individual cannot handle on the basis of his or her previous experiences, 

resulting in suffering (Cullberg, 2006; Hedrenius & Johansson, 2013). In 

practice, and in research, there has been a focus on victimization as a trau-

matic event, resulting in support services needing to focus on these aspects 

to help the individual handle his or her situation. This means that different 

crisis and trauma theories have influenced support after victimization.  

In a Swedish context, the crisis theory developed by psychiatrist Johan 

Cullberg (2006; see also Hammarlund, 2006) has been widely used. His 

idea is that people in crisis go through different phases, starting with the 

shock phase, and continuing with gradually understanding what has hap-

pened, coping with the experience and its reactions, and finally viewing the 

experience as only a memory that does not affect everyday life. Cullberg 

makes a universal claim about the process: everyone in crisis goes through 

the same phases, although individuals might spend different amounts of 

time in each phase. In relation to the phases, support should mostly be given 

when the individual has left the shock phase and starts to understand and 

react to what has happened (cf. Jacobson, 1986). Within crisis theory, there 

need for various kinds of information is also mentioned (cf. Cullberg, 2006; 

Hammarlund, 2006). This has become a template for providing support to 

people going through traumatizing or life-changing events, for example vic-

tims of crime. This is the case even though Cullberg (2006) does not go 

more deeply into the actual meaning of trauma or support, or what prob-

lems support should address on an individual level. He focuses instead on 

the process that people seem to go through in these cases. 

cized today. One 

of the main criticisms is that the theory simplifies what it is like to go 

through a crisis or a traumatic event, and lacks a focus on individual differ-

ences (Hedrenius & Johansson, 2013). The phases described are not univer-

sal for all people going through a crisis, nor do they necessarily come in that 
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specific order. How people react to and handle a crisis is not a general pro-

cess that is the same under all circumstances. Each individual is unique, 

meaning that the reactions will vary. Support therefore needs to be adapted 

to each unique situation, and Hedrenius and Johansson (2013) argue that 

both professional support and support from the social network are needed, 

as well as practical help in the form of different kinds of information. 

Hence, this perspective adds another aspect with greater focus on individual 

differences in how people go through a crisis. Still, both are describing sup-

port as available to all in need, and discursive aspects concerning the fact 

that not all people perceive support as being available are not as apparent 

(cf. Nieminen Kristofersson, 2002).  

I find it problematic that support to victims of crime often is viewed 

through the lens of the victimization being a traumatic event. If we look at 

the everyday meaning of trauma as a life-changing event, then the victimi-

zation is a potential trauma. However, on an individual level, not all vic-

timizing events need to be life changing, and therefore some are not trau-

matic (cf. Hedrenius & Johansson, 2013). Of course, there are events that 

will have long-lasting consequences for individuals, but the question is 

whether that is due to the events themselves or to the individuals. For ex-

ample, will the same victimizing event be considered traumatic to all people 

involved, or can it be traumatic for one person, but not for another? The 

answer is yes, it will vary between individuals, because a lot comes down to 

individual characteristics, social network, and previous experiences (Hedre-

nius & Johansson, 2013). This means that not all people will find a victim-

izing event to be traumatic, but some 

reactions will vary, resulting in different needs for support. For this reason, 

I do not see victimizing events as automatically traumatic events; instead, 

the reactions and subsequent perceived support needs are unique to the in-

not be 

life-story becomes central to also understanding his or her perceived needs, 

 

(Nieminen Kristofersson, 2002; Grossman Dean, 2007; Hall, 2012).  

The duality of support  supportive practice and conditions 
Support after victimization has more or less come to be equated with talking 

about what happened (see e.g. Surko et al., 2004; Schonbucher, Maier, 

Mohler-Kuo, Schnyder, & Landolt, 2014; Capella et al., 2016), which 

means that other types of support risk being missed in both research and 
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practice. I would describe this focus as a psychological discourse, in which 

talking becomes a way of healing oneself from the effects of the victimizing 

event. Still, support does not have the same meaning under all circum-

stances. Instead, it includes a duality of both supportive practice (i.e. the 

state helping its citizens) and control (i.e. conditions that must be met to 

receive support from the state), with the line between support and control 

being blurry (cf. Rose, 1989; Rose, 1998; see Ohrlander, 1992). This means 

that individuals do not always have a say in what kind of support they are 

offered, as it is subject to conditions.  

Nikolas Rose (1989) describes the psychologization of Western societies, 

previously observed by Foucault (2010), as a way for the state both to con-

trol its citizens and make sure that they follow accepted societal norms, and 

as a way for the citizens to receive help and support in situations which they 

cannot handle on their own. Still, it is not clear in this reasoning how much 

portive for them, and historically there seems to be more of a top-down 

resentatives deciding what is beneficial for 

the individual. However, because young people construct their own victim 

positionings, they might not perceive the general support services that are 

offered as being supportive.  

According to Rose (1989), the role of experts throughout the 20th cen-

tury was to educate citizens in how to act and react, for example, when it 

the state taking on a more active role in the everyday life of the citizens, 

both in the function of exerting control and the function of caring for citi-

-being. From this perspective, Rose (1989) argues that the state

has the disciplinarian role to make sure that people learn and follow social 

norms. This disciplinarian role does not involve punishment in the sense of 

issuing various reprimands; instead, it is more a question of the support 

being conditioned. To receive help and support from the state, or more spe-

cifically from the welfare system, citizens need to meet certain conditions. 

On a discursive level, this conditionality is a way for the state to use its 

power to help its citizens, but also to make sure that those who receive sup-

port have a legitimate claim to it. The state also has a stake in the well-being 

of its citizens, as they make up the human capital of the workforce (cf. 

Bröckling, 2016). Support for young victims of crime is therefore part of 

the societal machinery that constructs new cogs (people as human capital) 

of the societal machinery, to make sure that they can be productive in the 

future.  
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Support is context bound, meaning that there is no general form of sup-

port that will work in every situation. Instead, individuals differ in terms of 

is, through its institutions, to restore normality (Rose, 1989). The state also 

has an interest in shaping citizens that can contribute to society (Rose, 1989; 

Bröckling, 2016), and this responsibility has been given to the state by the 

citizens over time. By doing this, the collective has gained advantages that 

otherwise would not have been available for all in society. For example, 

without the citizens giving the state control and responsibility, there would 

be no collective justice system or legislation. Relating this to support and 

might be needed to restore normality (cf. Rose, 1989; Bröckling, 2016). 

However, normality is a complex concept, and support will most likely not 

be able to restore normality in the sense of what things were like before. 

Confessions and healing  
The view of victimizing events as traumatic, the psychologization of support 

and the belief in a just world have moral connections with the tradition of 

victimization, are equated with psychological suffering, which needs to be 

healed with the help of professionals or other experts to restore the individ-

 (cf. Rose, 1989, 1998; Fejes & Dahlstedt, 2013). Both 

confession and psychotherapy use talking as a means of helping the individ-

ual to heal, but at the same time they are also ways of shaping the individual 

into a respectable member of society (Mills, 1995; Foucault, 2002a; Fejes 

& Dahlstedt, 2013). From this perspective, the connection between support 

after victimization and talking about what happened becomes quite clear; it 

is a way of moving on from the victimizing event. This also connects to the 

belief in a just world, which stresses that victimization only happens to bad 

people (see Lerner, 1980; Pemberton, Aarten, et al., 2019), and if victimi-

zation only happens to bad people, a logical conclusion is that victims need 

to confess their stories to heal, which is similar to receiving absolution for 

sins. The morality related to victimization therefore further stresses talking 

about the victimizing event. From this perspective, support is a top-down 

being a good, m

pushed aside.  

As stated previously, victimization does not only happen to bad people; 

it can happen to anyone. Still, there is a moral link between victimization, 
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confession and forgiveness, with the victim using the confession (i.e. talking 

about the victimizing event) to construct him- or herself in relation to the 

event, and to be able to forgive the perpetrator and possibly him- or herself. 

This is similar to how Jesus sacrificed himself for humanity so that they 

 (cf. Van Dijk, 2009). The par-

allel between the confession and therapeutic talk is that in both cases the 

talking is meant to heal the individual, to help him or her move on from a 

specific event (e.g. victimization or sin) and receive moral forgiveness. How-

ever, in the dissertation talking is something more than just receiving for-

giveness; it becomes a means for the victim to re-construct his or her narra-

tive by situating the events in a new order to understand them and their 

effects. Another term for this is narrative social work. 

Another aspect of the psychologization is the role of experts, where sup-

port is associated with professional support. This means that when the in-

dividual victim makes a confession to a person who is an authority figure, 

a power imbalance is created between the helper and the help-seeker. How-

ever, this does not only apply to experts. The same imbalance also appears 

when confessing to a family member or a friend. The power imbalance re-

lates to morality, with the person receiving the confession becoming a moral 

authority (cf. Fejes & Dahlstedt, 2013). Because the victim has done some-

thing bad, the person listening to the confession will have the moral high 

confessions become a way of also constructing the narrative of oneself. The 

confession functions therapeutically, to restore the damage done, heal the 

person and make him or her a rational thinker again (cf. Besley, 2005).  

Narrative support to repair the damage caused by victimization 
So far, I have taken a critical stand against talking about the victimizing 

event. By this I do not mean to suggest that talking has no importance, but 

rather that it should not be the only focus, and it should be based on the 

 Hydén (2008) and Roscoe, Car-

son, and Madoc-Jones (2011) suggest a narrative approach, as social work-

ers listen to different narratives as part of their profession. Through these 

narratives, it is determined who the client is and who should receive help 

and support. Because of this, Hydén (2008) and Riessman (2008a) state that 

social workers need to build a relationship with and get to know each indi-

vidual client, and not place the clients in social settings that they themselves 

do not perceive as the right one. Instead, the social worker and the client 

need to jointly construct what is problematic through the client telling his 
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or her narrative. Every individual comes from a specific social setting, and 

understanding his or her support needs is only possible through this lens. 

For theoretical purposes, the individuals and their self-narratives need to be 

understood through specific social settings, to understand what the help-

seekers will perceive as supportive (cf. Nieminen Kristofersson, 2002).  

In the dissertation, support is understood generally as a way of repairing 

the damage caused by victimization and reducing the risk of ruptured life-

stories. Support restores normality; however, from a narrative perspective, 

the normality that existed before the victimizing event can never be fully 

restored (Pemberton, Aarten, et al., 2019). The victimizing event results in 

a re-

out the constant interference of the victimizing event. However, this process 

takes time. A victimizing event can be understood as resulting in exclusion 

from a social context if the victim does not act in accordance with what is 

expected of a victim in a discursive sense. By not acting in accordance with 

the victim discourse, the individual does not align with the values, ideas, 

and p

actions and reactions, as the individual cannot escape the discourse 

(Nieminen Kristofersson, 2002), meaning that the victimization may cause 

exclusion if the victimhood is not constructed in a way that follows the 

norm. Support is therefore one way of repairing the damage done to agency 

and communion, to reintegrate the individual into the social context.     

The dual concepts of agency and communion were first introduced by 

Bakan (1966 ref. Abele & Wojciszke, 2014), and have recently been intro-

duced within victimology by Pemberton, Aarten, and Mulder (2017; 2019), 

though not specifically in relation to support after victimization. The con-

cepts allow for a broader understanding of what support is, and what indi-

viduals perceive as supportive, because they place the individual at the cen-

ter when it comes to what aspects that need to be addressed to repair the 

damage caused by victimization. Agency and communion, also called the 

Big Two, focus on social behavior and judgments (Abele & Wojciszke, 

2014). They are two fundamental dimensions in everyday social living, 

meaning that agency and communion are things that everyone encounters 

every day in their interactions with other people. There are no exact defini-

tions of these concepts; they are left intentionally broad to capture as much 

as possible of everyday social behaviors. Therefore in general, for Abele and 

Wojciszke (2014) agency focuses on actions that are beneficial for the indi-
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vidual with regard to his or her achievements. The focus is on goal-achieve-

ment and task functioning, which include assertiveness, competence, and 

decisiveness. It also includes feeling respected and gaining a form of social 

status that the individual perceives as beneficial. Communion, on the other 

hand, mainly focuses on actions that are beneficial for other people, such as 

sharing mutual moral values, and knowing that someone is trustworthy. 

These aspects affect what the individual expects in the communication with 

others, and will affect how connected the individual feels in his or her social 

context. 

rounding environment, which depends on maintaining social relationships 

and social function (Abele & Wojciszke, 2014). It includes sub-concepts 

such as benevolence, trustworthiness, morality, connection, compassion, 

and understanding (Abele & Wojciszke, 2014; Locke, 2015; Pemberton, 

Aarten, et al., 2019). In short, communion is an outward-directed interac-

tion, whereas agency is directed inward, towards the individual and his or 

her actions. The operationalization of agency and communion described 

here is also how they have been introduced to victimology, which in turn is 

the basis for my understanding of the concepts and further development of 

them concerning support after victimization.  

Relating agency and communion to victimization as a traumatic event 

and/or communion to some extent. This means that to repair the damage, 

support needs to focus on strengthening whichever of these aspects that has 

been most affected by the victimization. If support of a general nature is 

offered without any assessment of what it should focus on, then it risks not 

being beneficial for the individual (Locke, 2015). Communion and agency 

are, however, not only fundamental to human existence, but also interrelate 

with each other. Humans strive for social acceptance from other people 

(agency), and to establish nurturing social connections within their social 

setting (communion) (Ybarra et al., 2008; Abele & Wojciszke, 2014). Be-

cause the concepts interrelate with one another, support focusing on one 

dimension will result in changes in the other as well. From the perspective 

of narrative social work, people, through their self-narratives, want to be a 

part of the dominant narrative of their social context (or a master narrative), 

which implies that not all stories will be accepted by other people (Hydén, 

2008). For example, young victims might strive for acceptance for their vic-

timhood (agency) in order to receive what they perceive as support from 

others (communion) (cf. Nieminen Kristofersson, 2002). The damage that 
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the victimization has resulted in therefore needs to be explored in collabo-

ration with the young victim, not just extensively assessed in relation to 

what usually needs to be healed after victimization (cf. Hall, 2012). This 

way of working evens out imbalances of power, making the professional 

and the victim more like equal partners in the talk, compared to other forms 

of therapeutic conversations (Grossman Dean, 2007), as the help-seeker and 

the support provider negotiate the understanding of the problem and the 

knowledge about how to solve it (Parton, 2007; cf. Witkin, 2007). This is 

somewhat of an ideal situation, as support providers, especially profession-

als, will always hold more power in the situation, as they possess knowledge 

and resources that the individual in need might not have. Still, a collabora-

communio . 

The theorizing of post-victimization support to young people is sparse, 

which means that society takes a lot for granted when it comes to ideas 

about what support consists of and who needs it. However, due to the 

strong ties between support services and the psychologization of society, 

talking about what happened has become central in post-victimization sup-

port, whereas other types of support are lacking. For this reason, the con-

cept of support needs to be further problematized and widened, especially 

forms of support such as information, practical help and advocacy. A nar-

rative approach helps give an understanding of the construction of support, 

victimization. 

The relationship  between  the  concepts  of  youth,  victim,  and  support 
In this chapter, I have presented and problematized the central concepts of 

victim and support, as well as the concept of youth. It is apparent that the 

concepts of victim and youth have previously been theorized more than sup-

port. Looking at the concepts together, they share some common character-

f maturation is wanting to make 

decisions on their own and not to have other people decide for them; they 

want to be respected for the competence they possess. Analytically, I there-

wanting to be treated by support providers as equals (cf. Källström & Thun-

berg, 2019), capable of contributing to their own well-being. In a similar 

manner, there are close resemblances between sense of communion and the 

construction of victimhood through social discourses and interaction with 
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others. Therefore, as I see it, the concepts of youth, victim, and support are 

interlinked, and need to be understood together. I understand young peo-

ways of positioning themselves that win acceptance from their social sur-

roundings. The victimization might have damaged both their sense of 

agency and communion, resulting in ruptures in their life-stories. To repair 

these, there is a need for support. The concept of support, however, needs 

to be understood broadly (not just focusing on talking about the event), 

which means that every action that the individual victim perceives as sup-

portive is a form of support. On a theoretical level, support can only be 

understood in terms of general processes, not specific services. Because of 

this, taking into account how young people narrate their life-story in rela-

tion to their victimizing experiences is central to being able to further build 

the theoretical understanding of young pe

timhood and perceived need for support, and thus is also central to the anal-

ysis in the dissertation.  
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As discussed in the previous chapter, the period of youth is associated with 

many changes and transitions that affect young people to various degrees. 

This means that it can be a stressful time even under ordinary circumstances. 

 chapter presents previ-

ous research on the consequences for young people of victimization, con-

struction of victimhood and its consequences, disclosure and help-seeking, 

and support after victimization. For more information on the procedure 

used for the literature review, see Appendix 1. The studies mostly use qual-

itative or quantitative methods, but a few are research reviews. The research 

presented will mostly focus on young people, but I also use research on 

ation when studies concern-

tion has mainly focused on sexual abuse and intimate partner violence 

(IPV)/teen dating violence (TDV), as will be apparent in this chapter. How-

ever, there are similarities between studies relating to specific types of vic-

timization, which suggests that the results apply more generally than just to 

victims of sexual abuse and TDV. Many of the studies are from the USA 

and the field of psychology, especially those concerning consequences of 

victimization, and this can be problematic due to differences between re-

search areas and cultures. Still, overall, the studies show similar results 

across research areas and countries of origin, suggesting that the results are 

similar regardless of research field or culture. The chapter ends with a sum-

mary and discussion of the studies presented. 

Consequences of victimization 
The studies presented in this section mainly come from the USA and the 

fields of psychology or criminology/criminal justice/justice administration. 

Still, the studies that do come from other countries and research fields show 

similar results, meaning that the consequences of victimization presented in 

this section are found to occur for victims of different types of crimes in 

different countries, regardless of the field in which the research has been 

conducted.  

Victimization early in life has both short- and long-term consequences. 

For young people, it is common to become a victim of crime multiple times, 

especially when it comes to assault, robbery, vandalism, and larceny. Lau-
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ritsen and Quinet (1995) explain that repeated victimization might be a re-

bility. These 

are not possible to change, meaning that some people are easier targets for 

victimization. The same also goes for contextual factors, such as neighbor-

hoods, which do not change that much over time in terms of population, 

buildings, and culture. Also related to these contextual factors is fear of 

crime. Young people express fear of crime due to contextual factors such as 

the communal environment, as well as due to previous experiences of vic-

timization (Alvarez & Bachman, 1997). It is believed that this fear of further 

victimization is a result of individuals trying to change their way of living 

to reduce the risk of further victimization (Lauritsen & Quinet, 1995; see 

also Tillyer, 2014). In the same manner, sexual abuse during childhood is a 

predictor of victimization during adolescence, compared with children with-

out a history of sexual abuse (Krahe, Scheinberger-Olwig, Waizenhofer, & 

Kolpin, 1999). The authors explain this further victimization as occurring 

because victims of sexual abuse are more sexually active in adolescence. 

Thus, early victimization is a predictor of further victimization later in life 

(see also Cater et al., 2014 for similar results in a Swedish context).  

The severity and type of the victimization affect its consequences. These 

consequences include both externalizing problems (e.g. substance use, crim-

inality, or other conduct disorders) and internalizing problems (e.g. depres-

sion, anxiety, or posttraumatic stress disorder, PTSD) (Jennings et al., 2010; 

Sabri, 2012; Sabri, Coohey, & Campbell, 2012; Cater et al., 2014). Specif-

ically, Sabri (2012) and Sabri et al. (2012) found that the severity of the 

victimization in the form of a heightened risk of trauma, affects the conse-

quences of the victimization when it co-occurs with mental health disorders. 

This includes multiple types of victimization, as well as the victimization 

occurring on several occasions over a longer period. The results show that 

repeated victimization will result in more serious consequences than single 

victimization. However, Sabri (2012) also showed that if the victim trusted 

the perpetrator, the victimization was only associated with internalizing 

problems, suggesting that a violation of trust is more hurtful when done by 

someone close than by an unknown perpetrator. Thus, several factors affect 

the consequences of victimization.  

When it comes to victims of teen dating violence (TDV), consequences 

are both psychological and educational. TDV is associated with higher lev-

els of depression and suicidal thoughts, which in turn also affect educational 

outcomes in the form of poor grades and school drop-outs (Banyard & 

Cross, 2008). Use of alcohol and other substances further complicated the 
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consequences. Support in the form of parental and neighborhood support 

acted as a buffer against negative outcomes and reduced suicidal thoughts, 

especially for girls, compared with the non-victims, and improved grades 

for boys (Banyard & Cross, 2008). In addition, Adams et al. (2013) show 

that TDV affects educational outcomes not only in adolescence, but also in 

adulthood. By comparing victims with non-victims, they conclude that vic-

tims of TDV had a lower educational level and earned less money. Taking 

these two studies together, it becomes apparent that without support, TDV 

can have consequences that continue for years after the victimization, which 

also means that people continue to struggle because of something that was 

not their fault. These results are the same for young people who are involved 

with the child-protection services, who are at higher risk of TDV due to 

their emotional problems during childhood (Wekerle et al., 2009). For this 

reason, the authors stress that the welfare state needs to acknowledge the 

unique needs of this sub-group of young people, to enhance their adjustment 

after emotional abuse and maltreatment and prevent TDV and PTSD symp-

toms. Similar results were also found for homeless young people who had 

been victimized multiple times and had prior experiences of maltreatment 

and emotional and/or sexual abuse, showing that multiple traumas that co-

occur with sexual trauma are more predictive for mental health and of 

PTSD symptoms (Wong, Clark, & Marlotte, 2016). In sum, victims of TDV 

risk a number of consequences that affect their lives not only immediately 

after the victimization, but also for a long time to come.  

Internalizing problems do not only occur for victims of TDV, but also for 

young people who have been victims of sexual abuse (e.g. Feiring, Miller-

Johnson, & Cleland, 2007; Fergusson et al., 2008; Coohey, 2010). Coohey 

(2010) found this effect especially for boys, where internalizing problems 

are identified as depression/anxiety, withdrawal, and somatic complaints. 

The likelihood of these problems increases with exposure to domestic vio-

lence, more severe sexual abuse, and sexual abuse by a non-relative. Adding 

decisions and feeling that their caregiver trusted them, reduced the likeli-

hood of internalizing problems (Coohey, 2010). Feiring et al. (2007) found 

that stigmatization in the form of self-blame and abuse-specific shame re-

lates to the development of internalizing problems, which in turn can lead 

to delinquency through anger issues and affiliation with deviant peers. Vic-

tims of sexual abuse report similar consequences of victimization as victims 

of TDV, and the studies demonstrate the importance of adults showing the 
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young people that they trust them, as a way to reduce the risk of internaliz-

ing problems.    

Internalizing problems after victimization can result in further conse-

quences in the form of suicidal thoughts/behaviors. Research shows that up 

to 45.3 percent of out-patients in the USA had suicidal thoughts after sexual 

abuse (Wherry, Baldwin, Junco, & Floyd, 2013). The relationship to the 

perpetrator and whether the child/adolescent had been placed outside their 

home did not affect the frequency. The young people reported being more 

depressed, anxious and angry, while their parents also reported them having 

symptoms of PTSD. Adolescents report a higher level of depressive symp-

toms than younger children (Feiring, Taska, & Lewis, 1999). They also have 

problems with self-esteem and sexual anxiety (i.e. that sex is frightening and 

should be avoided), as well as experiencing negative reactions from others 

and having low social support. However, all of these symptoms are more 

common among girls than boys. Feiring et al. (1999) conclude that age at 

the time of discovery of sexual abuse seems to affect the symptoms, with 

adolescents seeming to be more affected than younger children are. This 

may have to do with adolescents being more exposed to negative experi-

ences in everyday life, which causes more negative stress and, combined 

with sexual abuse, results in more negative outcomes in the form of inter-

nalizing problems.  

Sexual abuse has consequences not only for the victims, but also for those 

around them. Caregivers reported that the children changed after the vic-

timization and its disclosure, exhibiting emotional and behavioral changes, 

for example (van Toledo & Seymour, 2016). This resulted in the caregivers 

help them cope with the victimization. More specifically, they needed pro-

fessional help to handle the behavioral changes, and to be able to talk about 

their own emotions after the disclosure, so that they too could cope (van 

Toledo & Seymour, 2016).  

In sum, most studies in this section are quantitative studies from the USA 

within the field of psychology. This could raise questions about whether 

these results only apply to that specific context, or if they also apply to other 

contexts. However, studies from other research fields and other countries 

arrive at similar findings, suggesting that the consequences of victimization 

are similar regardless of country. All of the studies presented in this section 

point in the same direction concerning consequences of victimization. This 

means that cultural differences in consequences of victimization are not 

clearly apparent in these studies. That said, victimization can have serious 
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consequences. In Sweden, for example, Cater et al. (2014), show that mental 

health problems in the form of depression, anxiety, and posttraumatic stress 

are in general overrepresented for a number of types of victimization such 

as physical, verbal and sexual victimization. This aligns with findings from 

other countries. The number of types of victimization also increases mental 

health problems, which is important to bear in mind, as repeated victimiza-

tion is common among young people. Sexual abuse stands out when it 

comes to number of studies on the consequences for its victims, but the con-

sequences are quite similar to those experience by victims of TDV, both 

with and without sexual victimization. This could suggest that victimization 

can result in both internalizing problems (e.g. depression, PTSD, anxiety) 

and externalizing problems (e.g. behavioral changes, poor educational level) 

regardless of type of crime. Therefore, more factors than simply type of 

crime seem to affect the consequences, for example, being trusted by adults 

and the relationship with the perpetrator. Concerning the latter, the viola-

tion of trust if the perpetrator is someone close is more likely to cause inter-

nalizing problems, meaning that the relationship with the perpetrator can 

add another layer to the consequences related to the type of crime. This in 

turn becomes a factor to weigh in when supporting young victims of crime, 

as it is not only a victimization but also a violation of trust and potentially 

a lost relationship. All these results notwithstanding, there is a lack of stud-

ies seeking to understand how young people are affected by crime on an 

individual level that take into account how young people position them-

selves as victims and how this positioning affects the consequences. The 

findings presented suggest that young people need support to handle the 

victimization and reduce the consequences, but there is a lack of studies 

focusing on how support should address the consequences to make sure that 

young victims are harmed as little as possible by the victimization. The dis-

sertation will address what young people perceive as supportive when deal-

ing with their victimization. 

Constructing victimhood and its consequences 
As argued in the theory section, the construction of victimhood, or victim 

positioning, often comes down to how victims are looked upon discursively, 

drawing on a categorization of victims and how legitimate their victim sta-

tus is in relation to the discourse. This is a quite new research focus within 

different research fields, and so far, the research has mainly focused on 

adults. One reason for the shift of research focus to victim positioning and 

the construction of victimhood comes from the victimological field, where 
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quantitative studies are criticized for not problematizing the fact that vic-

timization involves more than just a victimizing event. This has led to a call 

for more narrative studies regarding victimization in order to reach an un-

 on their victimization, but also for 

more qualitative studies in general to broaden the knowledge about victim-

ization (see e.g. Polletta, 2009; Van Dijk, 2009; Fohring, 2018; Walklate, 

Maher, McCulloch, Fitz-Gibbon, & Beavis, 2018; Pemberton, Mulder, & 

Aarten, 2019). As this is a new field, there are still gaps in the understanding 

of how young people position themselves as victims. Compared with the 

previous section, this one has a more strongly European, and specifically 

Swedish perspective, and the studies lean more towards the disciplines of 

sociology and social work. 

Adult victims try to present themselves as strong and capable rather than 

weak, as weakness is often associated with being a victim of crime (Jägervi, 

2014, 2016). As a result, their victimhood comes under scrutiny, because 

they do not act in a way that is expected of victims, and the support provider 

questions their need for support. One way of understanding this, according 

to Jägervi (2016), is in terms of the construction of a collective identity, 

which is done by building a master narrative concerning what a victim is in 

relation to what a perpetrator is. Similarly, Fohring (2012, 2015) concludes 

that victims need to acknowledge their victimhood and identify themselves 

as victims; otherwise, others in society will not identify them as victims and 

they will be at risk of not receiving support. People might not identify them-

selves as victims because of the stigma attached to the victim concept (i.e. 

being weak). Support providers and the criminal justice system therefore 

need to be aware of the social processes that occur after a victimizing event, 

and understand that not identifying as a victim does not necessarily coincide 

with not needing support (Fohring, 2018). These studies suggest that how 

victims choose to identify or position themselves will have consequences for 

how others treat them. 

Few studies so far study young people and how they construct them-

selves, but one of the most cited ones on young people in narrative research 

concerns young offenders. Messerschmidt (2000) shows how two young 

-figure 

(father and stepfather respectively) as a model for how one is supposed to 

be as a man. One of the boys, named John, was sexually abused by his 

stepfather. Through his interaction with his stepfather, he learned that men 

are supposed to be strong, have no flaws and never cry. With this in mind, 
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John became a sexual offender as a way of becoming a man (Messerschmidt, 

2000), because being a victim is not compatible with being a strong man. 

This suggests that at least some young men want to distance themselves 

from being victims of crime. 

Similarly, Burcar (2005), Burcar and Åkerström (2009) and Åkerström 

et al. (2011) show how young men reacted after being victimized by peers. 

Using a sociolinguistic and thematic analysis of interviews with young men, 

they found that the young men negotiated between being a victim on the 

one hand and being a man on the other hand. Burcar (2005) discusses how 

a masculine identity, similar to Messerschmidt (2000), is not discursively 

compatible with a victim identity. This suggests that the men need to choose 

whether to position themselves as men or as victims, as the discursive un-

derstandings of the social categories contradict one another. Empirically, 

however, young men do victimhood in their own ways, thus combining the 

victim identity with their identity as men (Burcar & Åkerström, 2009; Åker-

ström et al., 2011). They have taken the previously non-compatible identi-

ties and made them compatible by describing how they handled the victim-

ization, for example, by defending themselves, explaining their non-re-

sistance, and seizing the opportunity to get away from the situation. Fur-

thermore, talking about the fear that the situation evoked, as well as injuries 

and the sympathy they received from others, helped them to combine the 

identities. These studies focus on young men and their construction of vic-

timhood, and no study has been found of young women and their specific 

constructions of victimhood, for example, if their way of negotiating a vic-

tim identity differs from that of men.   

Victimhood is constructed not only in relation to how victims see them-

selves, but also in relation to how they are judged by others. Interviews with 

young crime victims and professionals who helped and supported them 

show that victims are judged on whether they act and react in the expected 

considered deserving of support (Löfstrand, 2009b). This is because they 

are judged in relation to the dominant societal discourses on what a victim 

is, most prominently the ideal and non-ideal victim concepts. For this rea-

son, the discourse in a specific social setting is one aspect that will affect 

whether or not other people accept the victimhood. In a restorative justice 

setting, the victimhood is usually questioned (Kenney & Clairmont, 2009). 

For example, the offender might try to position him- 

victim, and blame the victim for the situation. This suggests that victims 

need to clearly understand how they see and position themselves, to be able 
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to withstand the scrutiny under which their victimhood may come in rela-

tion to the offender position (cf. Jeffrey & Barata, 2019). Victim blaming is 

also common within IPV, where, for example, support is not as readily 

available as it is for victims of other types of crime, and victims are met with 

stereotypical attitudes (S. Meyer, 2011, 2016). S. Meyer (2016) concludes 

that victims need to go through a process similar to that gone through by 

repeated offenders, with redemption, recovery, and a re-construction of the 

tings, to see if it can be accepted, and the offender sometimes tries to portray 

him-  

There is also a professional discourse in play when people try to construct 

their victimhood. Löfstrand (2009a) suggests that the professional discourse 

is so strong that victims do not receive the support they express that they 

need, but rather the support that the professional thinks suits them best. 

From this, she derives three concepts: the good, the bad, and the competent 

victim (Löfstrand, 2009a). The good victim is a person who accepts the pro-

fessional support without questioning it, despite having wanted something 

else. These victims also tend to receive support. The bad victim, on the other 

hand, is a person who questions and protests against the support offered, 

and wants something different, which often results in such victims not re-

ceiving support. Finally, the competent victim is a person who knows how 

to handle the system and the professional in such a way that it benefits him 

or her, neither passively accepting nor outright protesting the support of-

fered. Tennent (2019a, 2019b) found similar results. In her studies, she con-

cludes that support providers sort the help- -exist-

ing categories, which results in help-seekers not being in control of the con-

derstanding of their situation needs to be in focus when matching needs and 

support.  

This section has a more strongly European focus, suggesting that Euro-

pean researchers, and specifically Swedish researchers, are more interested 

in questions about the construction of victimhood. As discussed in this sec-

tion, one aspect of the construction is the context, which means that differ-

ent factors may weigh in when constructing victimhood in different cultures, 

but the process can still be the same. It is not, however, possible to say that 

these results are similar across cultures, and further studies are needed. The 

results show that when victims construct a victim position, negotiations take 

victims position themselves also seems to affect the availability of support, 
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with professionals who support young victims expecting them to act and 

react in certain ways. If they do not live up to these expectations, the sup-

port provider might not assess them as needing support. This is not to say 

that that professionals always make the wrong decision, but rather that the 

also affect the assessments. This suggests that the victim positioning is tested 

by the individual in a social setting to see if it can be accepted, and if it is 

not accepted then the individual needs to re-negotiate the positioning and 

adopt a new one. Still, there are research gaps when it comes to how young 

victims, both men and women, construct their victimhood. Further, even 

though research suggests that victim positioning affects the availability of 

support, the research has only focused on it in relation to professional sup-

port. In addition, to my knowledge, no study has investigated how victim 

positioning affects perceived, self-identified need for, and perceived availa-

bility of, support. Therefore, more knowledge is needed concerning the po-

sitioning process and its consequences for not only the perceived availability 

of support, but also the perceived self-identified need for support, which 

will be in focus in the dissertation. 

Disclosure and help-seeking 
The studies in this section are not clustered around specific countries or 

research fields quite as much as those in the two previous sections; instead, 

they cover more countries and research fields. Disclosure of a victimizing 

event, often to family or friends, but also to professionals, is often associated 

with some form of help-seeking, and many previous studies treat these con-

cepts more or less as synonyms. However, disclosure and help-seeking are 

not the same thing, which points to a problem in the use of these concepts: 

disclosure does not necessarily result in the seeking of help and support, 

even if it is the first step in identifying a need for some kind of assistance. 

Still, it is more or less impossible to say anything about needs that are uni-

versal for all crime victims, as needs depend on many different things such 

as personal characteristics, social network, type of crime, and so on (e.g. 

Sims, Yost, & Abbott, 2006; D. L. Green, Choi, & Kane, 2010; Bolivar, 

2012). A study concludes that talking about the potentially traumatic event 

reduces the risk of posttraumatic stress, and makes the victim feel better, 

especially when the talk focuses on the emotions that the crime evoked (D. 

L. Green et al., 2010). Victims also express a need for practical and financial 

help, and for information about the police investigation and the judicial 

system (Burcar, 2005; Thunberg et al., 2016). The reason for this need for 
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information is that many people who become victims of crime do not know 

how the judicial system works, or where they can turn to receive help and 

support. Information about these things can therefore have a calming effect 

on the victims, and probably can improve the police investigation, as the 

victims can focus on helping the police rather than worrying about what is 

going to happen next (cf. M. Lindgren, 2004). For this reason, studies are 

understand the help-seeking process from their point of view. Such studies 

can give an understanding of the processes that young people go through 

when defining their own support needs and deciding to seek support. This 

understanding can in turn result in more young people perceiving support 

services as available to them.  

Finkelhor et al. (2001) conducted a literature review to find reasons why 

young people decide to report their victimization and seek help. They con-

clude that underreporting of crimes and underuse of professional support 

services are associated with, for example, the crime being less serious, the 

perpetrator being a family member, or the crime being sexual assault (see 

Howell, Cater, Miller-Graff, & Graham-Bermann, 2015 for similar results 

in a Swedish context concerning children who have witnessed IPV). Finkel-

hor et al. (2001) suggest that those who do report a crime and seek support 

do so when it is beneficial for them, and go through a two-stage process. 

-stage model, young people, often to-

gether with their families, begin by deciding whether the crime is worth re-

porting, for example, by weighing in previous experiences with a specific 

agency (the recognition stage). This is then followed by considering whether 

to report the victimization and seek support (the consideration stage), which 

includes weighing in factors such as time, money, privacy and stigma. Over-

all, this two-stage model suggests that the young victims do some sort of 

cost-benefit analysis when deciding to start talking about their victimiza-

tion.  

Few victims seek and receive professional support. According to Guter-

man, Hahm, and Cameron (2002), one-fifth of all young people in the USA 

have experiences of victimization, but of these only one-ninth receive pro-

fessional support. Of those who seek and receive support, most are white 

people in need of psychosocial support for symptoms of anxiety, depression, 

and externalizing behavior. They were also more likely to have a disability 

and lower family connectedness. Therefore, Guterman et al. (2002) suggest 

that victimization does not lead to utilization of professional support. In-

stead, other factors that are present even without the victimization affect 
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the seeking of support. Similarly, Cater et al. (2016) show that there are 

more victims in Sweden who do not report their victimization and receive 

professional support than who do. Only approximately one-fifth of young 

victims received professional support, which is a higher proportion than in 

the American study above. In addition, more multiple victims receive pro-

fessional support than single victims. The difference in results between the 

two studies may be related to differences in welfare systems, with Sweden 

having more publicly funded support that anyone can seek.  

For victims of sexual abuse, the process of disclosure becomes more com-

plex. Sexual abuse is mostly hidden from adults and is often disclosed by 

caregivers who recognize that something has happened and pressure the 

child/young person to tell (Crisma, Bascelij, Paci, & Ronijto, 2004; Priebe 

& Svedin, 2008; McElvaney, Greene, & Hogan, 2014; Mathews, Hen-

dricks, & Abrahams, 2016). It is more common to disclose to peers than to 

adults (Priebe & Svedin, 2008; McElvaney et al., 2014; Howell et al., 2015). 

A proposed reason for this is that young people are unsure how adults will 

react to the disclosure, whether the adults will be supportive or blaming, or 

even whether they will be punished (Mathews et al., 2016). Several young 

people also express fear of adults not believing them if there is a lack of 

physical evidence that sexual abuse has taken place (Staller & Nelson-

Gardell, 2005; McElvaney et al., 2014). Girls are more prone to disclose 

than boys (Priebe & Svedin, 2008). Similarly, young victims of physical 

abuse rarely, but more often than victims of sexual abuse, disclose their 

experiences of victimization to adults because of mistrust (Jernbro, Otter-

man, Lucas, Tindberg, & Janson, 2017). In this case, it is also more com-

mon to disclose to peers instead. In addition, those who did choose to dis-

close to professionals received an inadequate response, mostly because pro-

fessionals have an insufficiently child-oriented perspective (Jernbro et al., 

2017). 

Victims of TDV rarely seek support, especially not professional support. 

According to a study, only 16 percent of TDV victims in the USA sought 

professional support. The number increased to 40 percent when informal 

support was included (Sabina, Cuevas, & Rodriguez, 2014). Also, girls were 

more likely to seek support than boys, which might be a result of boys being 

more stigmatized as victims of TDV (Sabina et al., 2014). The risk of stig-

matization as a victim is one reason for not seeking support; another is un-

certainty about how it will affect their contact with the perpetrator. 
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In summary, in comparison with research on consequences of victimiza-

tion and on constructing victimhood and its consequences, the studies pre-

sented here cover more countries and more research fields, which could sug-

gest that similar results between countries can be generalized to other cul-

tural settings as well. However, several of the studies are qualitative and 

focus on specific types of victimization  sexual abuse and TDV; while stud-

ies on victimization in general or other types of crimes are more sparse. It is 

nevertheless clear that young people are often hesitant to disclose their ex-

periences mainly because of how other people may react and not wanting 

to be seen as victims. Although, the review by Finkelhor et al. (2001) is 

dated, and does not necessarily give a satisfactory explanation of why young 

people are hesitant today, it still conveys that young people need to believe 

that the support will be beneficial to them; otherwise, they will not seek 

help. The review also points in a similar direction as the research on the 

construction of victimhood and categorization of victims; the stigma of be-

ing seen as weak by other people causes victims to adjust how they act and 

react. Therefore, the individual needs to perceive the support as so beneficial 

that it is worth the risk of stigmatization. With this in mind, studies are 

needed that focus on a wider population of young victims of crime, not only 

sexual victimization and TDV, to reach an understanding of whether there 

are general aspects concerning the seeking of support after victimization. 

Therefore, the dissertation focuses on young people with experiences of var-

ious types of victimization.   

Support after victimization 
As in the previous section, the studies in this section cover several different 

research fields, but there is overrepresentation of studies from the USA. In 

spite of this, the studies yield similar results, giving an overview of the re-

search field concerning support after victimization.  

Support, or at least support after victimization, is often associated with 

talking about the event in some sort of counseling. However, a study shows 

that the need to talk about the victimizing event differs between individuals; 

girls and those who are at higher risk of victimization are more likely to 

want to talk, especially about the violence and their safety (Surko et al., 

2004). Willingness to talk is also higher after sexual victimization. Boys do 

not express the same need to talk, which may have to do with violence being 

a part of thei  (Surko et al., 2004). Still, 

Crisma et al. (2004) show that the first step in getting young people to seek 

professional support is to give them information about what is available. 
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After this, young victims of sexual abuse express that they want to talk with 

someone who is willing to listen sympathetically and offer friendly and non-

judgmental support. In addition, young people feel less supported by people 

around them, have lower self-esteem than younger children, and have sex-

ual anxiety (especially girls), which means that professionals need to address 

the differences between individuals when offering support services (Feiring 

et al., 1999). Similarly, appraising the sexual abuse as more threatening in-

creased internalizing and externalizing mental health problems, especially 

avoidance as a coping strategy (Bal et al., 2009). Direct crisis support helped 

decrease the negative appraisals and enhance active coping strategies. 

Parental support is very important for victims of sexual abuse, but a study 

shows that parents react differently depending on the age of the perpetrator 

(Walsh, Cross, & Jones, 2012). When the perpetrator is an adolescent, in-

to a larger extent, and also questioned whether it was true. This suggests 

that parents have a harder time handling that someone close in age to their 

child could commit a sexual offence. Parental blame and doubt especially 

affect Black, non-Hispanic children. Schonbucher et al. (2014) suggest that 

parental support is the most important support source, but that the victims 

were most satisfied with support from peers and felt that their parents could 

have given more emotional support. Half of the 26 interviewed victims had 

received counseling, which had helped. School only served as a source of 

support for a few of the victims. Abuse within the family, severity of the 

victimization, an adult perpetrator, and being a younger victim were nega-

tively associated with support satisfaction (Schonbucher et al., 2014). These 

studies show that parental support is important for young victims of crime, 

but is not always as beneficial as the young people would have liked.  

Although parental support is important, victims might need others types 

of support as well. Psychotherapy is important after sexual abuse, to im-

prove the psychological well-being of the victims (Capella et al., 2016). It 

made victims feel better equipped to handle future challenges and empow-

ered them to retake control over their lives. However, the study also shows 

that the judicial process can directly obstruct the coping process and make 

it more difficult (Capella et al., 2016). This is often a result of secondary 

victimization, in the form of people questioning their victimization. Simi-

larly, a study shows that support from family and friends has long-term 

effects in the form of reduced risk of adult depression after sexual abuse 

(Musliner & Singer, 2014). However, which family member or friend that 
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gave support, and when the support was given, were not significant for de-

pression as an adult. What was important was that the victim received sup-

port at some point.   

port and responses from people around them, with victims of TDV who for 

example received more nurturing responses from their family or friends be-

ing more satisfied with the support (Weisz, Tolman, Callahan, Saunders, & 

Black, 2007). However, boys were more often met with avoidance than 

girls, and their victimization was minimized. This can also be a result of 

family and friends not knowing how to handle TDV, and therefore not 

knowing how they should react to the information. The same also applies 

to professionals, who need to educate themselves about the dynamics of 

TDV and its intergenerational influences (Murray, King, & Crowe, 2016). 

By doing this, professionals can identify safety risks and assist parents in 

talking about safety issues, good relationships, and how to identify destruc-

tive relationships. In addition, professionals need to be able to help the vic-

tims of TDV get access to community resources for their safety, and help 

them develop strategies to prevent new abusive relationships, for example, 

by re-evaluating their story of abuse as something empowering (Murray et 

al., 2016).  

Emotional support reduces the risk of mental health problems. A sug-

gested reason for this is that support helps victims deal with the stress that 

the victimization causes; however studies show that having too many 

sources of emotional support actually increases rather than reduces the risk 

of mental health problems (Sabri, 2012; Sabri et al., 2012). No precise ex-

planation is given for this, but one hypothesis is that there is a difference in 

the characteristics of the support providers and the individual, which in turn 

dapt and cope with the stress. This might 

cause the individual to become frustrated, and, in an attempt to handle that 

emotion, the support provider might make unhelpful comments to the indi-

vidual. The individual might then show even more negative emotions be-

cause of these unhelpful comments. The increased problems can also be a 

result of inadequate support (Sabri et al., 2012). The authors suggest that 

support for young victims of crime should focus on enhancing their self-

efficacy, which means enhancing positive images of themselves. 

Lesbian, gay and bisexual young people are especially at risk of victimi-

zation due to their sexual identity. Mustanski, Newcomb, and Garofalo 

(2011) found, however, that the level of distress after victimization varies 
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between individuals, with resources such as social support from peers re-

he victim feel less lonely. Family support was 

also negatively associated with psychological distress, but support from 

peers had a more prominent effect. However, social support was not the 

only thing that reduced mental health problems; the support needs to ad-

dress the victimization directly. Contrary to Mustanski et al. (2011), Button 

(2016) shows that social support is unreliable for this sub-group of young 

people, as it has negative effects, which may be a result of the support being 

unhelpful or negative, with other people blaming or disbelieving the victim. 

However, Button (2016) concludes that support needs to be both general 

and specific. General support refers to the degree to which people believe 

that support will be available to them if needed, whereas specific support 

has to do with matching specific support services with a problem. It is be-

lieved that combining these two types of support has positive outcomes for 

young people, and helps them handle their victimization. 

As mentioned previously, how young people position themselves as vic-

tims might have consequences for which support services are available to 

them. However, there are also consequences that build on stereotypical 

views of what type of support young victims of crime need. For example, 

Burcar (2005) and Burcar and Åkerström (2009), show that the young men 

express that they did not need support, while also pointing out that the in-

formation on available support did not seem to include them as victims. 

Instead, they felt that the target group for the information was sexually as-

saulted girls, who needed to talk about their experiences. The young men 

felt that their needs were perhaps of a more practical nature, for example, 

to receive help with the paperwork concerning insurance, police report, 

medical reports, and so on (Burcar, 2005; Burcar & Åkerström, 2009).  

The studies presented in this section are mainly from the USA, but cover 

several research fields. In addition, compared with the other sections, the 

number of interdisciplinary studies increases in this section, suggesting that 

to understand support after victimization, different perspectives are needed. 

Still, the increase in interdisciplinary studies concerning different kinds of 

support indicates that support after victimization is more complex, and that 

victims need different kinds of support, for example, from professionals as 

well as from family and friends. One problem concerning these studies that 

I want to acknowledge, however, is that they mainly focus on the im-

portance of talking about the victimizing event to relieve stress. This could 
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be a result of the internalizing consequences often associated with victimi-

zation, such as anxiety and depression. However, not all victims want to, 

or feel the need to talk about it, which calls for a wider understanding of 

the concept of support, to include, for example, information and other types 

of practical help. Some of the studies stress that support is not always help-

ful for victims of crime, and that too many types of emotional support ac-

tually can increase mental health problems. This means that support does 

not always have the desired positive outcomes. This in turn raises questions 

concerning the meaning of support, and whether, for example, it is the in-

dividual or the support provider that should define its meaning. In addition, 

as stated in the introduction to this chapter, the research concerning victim-

ization has a tendency to focus on particular groups of victims, for example, 

victims of sexual abuse and TDV. Although these types of victimization 

have similar consequences, and similar support services are used with them, 

suggesting that the same might hold for other types of victimization, ques-

tions arise concerning what needs other groups of victims might have and 

what is available to them. For this reason, there is a need for studies con-

cerning what young victims of crime perceive as supportive, and how the 

support has helped them to handle their victimization. Support as a concept 

also needs to be widened to include varied types of support. The dissertation 

will therefore include all actions and services that the young victims per-

ceived as beneficial to them.   

Summary of previous research 
There is somewhat of an overrepresentation of American quantitative stud-

ies, especially from psychology and closely related fields such as psychiatry 

and counseling. It is the other way around when it comes to qualitative 

studies on how victims construct their victimhood, where European studies 

within sociology, especially from Sweden, are predominant instead. Even if 

there is some overrepresentation within the different fields that have been 

presented concerning methodology and location of the studies, which could 

raise questions concerning representativeness, the studies show similar re-

sults overall. This suggests that the results can be generalized to other con-

texts and indicates that the consequences are the same regardless of crime, 

culture, or the research field in which the study has been conducted.  

Overall, the included studies show that few young victims seek support 

to begin with, especially professional support (Finkelhor et al., 2001; Sabina 

et al., 2014; Cater et al., 2016). This is despite the fact that victimization 

can result in a number of both internalizing and externalizing consequences 
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(Wekerle et al., 2009; Sabri, 2012; Sabri et al., 2012; Wong et al., 2016). 

Several of the studies discuss and speculate on the reasons for this underuti-

lization of support services. One reason presented is that professionals do 

not listen to the young people the way they want to be listened to, and in-

stead focus on what they think victims need (Crisma et al., 2004; Löfstrand, 

2009a; Tennent, 2019a). Support providers sort the victims into preexisting 

categories of what constitutes a victim and what support needs they might 

have. In addition, victims negotiate their own victimhood in relation to such 

things as their gender, identity before the victimization, type of crime, and 

how other people react to their victimization (Burcar, 2005; Burcar & Åker-

ström, 2009; Åkerström et al., 2011), which in turn also affects which sup-

port services that are available to them. Therefore, several factors might 

-seeking behavior.  

The studies also show that professional support is not everything; sup-

port from parents and peers is just as important. Peers are often important 

because they are the first to know about the victimization, as victims are 

more prone to disclose to them than to adults (Priebe & Svedin, 2008; 

McElvaney et al., 2014). However, when available, parental support is an 

important form of support (Schonbucher et al., 2014). For this reason, both 

parents and peers need more knowledge about how victims might react, 

how they can help them, and which professional support services that might 

be available, so that they can guide the victim to these resources. With re-

gard to this, there is a lack of studies in a Swedish context concerning how 

young victims of crime view support from family and friends specifically. 

The dissertation will address this as a way of widening the understanding 

of what young people perceive as supportive after victimization.  

A prominent aspect of the studies is that no study identifies or problem-

atizes the meaning of support to victims of crime. Instead, there seems to be 

tacit agreement about the meaning of support for victims of crime. This is 

problematic because of the emphasis in research on talking about what hap-

pened (e.g. counseling, emotional support) (Crisma et al., 2004; Surko et 

al., 2004; Schonbucher et al., 2014; Capella et al., 2016), and the relative 

lack of interest in other types of support. In relation to the consequences 

that might occur after victimization, many victims need emotional support, 

but they might also need other types of support, such as practical help or 

help with safety (Surko et al., 2004; Murray et al., 2016). These types of 

support are not as prominent in the included studies, even though they are 

sometimes mentioned briefly. Instead, more general emotional support 

seems to be in focus.  
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The position of the dissertation in the research field 
There is an overall need for research on the extent to which young people 

seek and receive any form of support, and how this relates to the way they 

construct their victimhood and the consequences of this positioning. The 

types of support that young victims themselves identify themselves as need-

ing, and the forms of support that are available to them (e.g. professional, 

family, and/or friends) also need to be investigated. Knowledge is also 

needed about what young people perceive as supportive after victimization; 

especially because support does not always lead to positive outcomes (Sabri, 

2012; Sabri et al., 2012). Support providers need to listen to young people 

without making judgments, in order to try to understand their situation and 

needs after victimization. For this reason, the dissertation and sub-studies 

to which they seek and receive support, their perceived need for support, 

and what support they perceive as available to them. It will contribute a 

deeper understanding of what young people themselves consider supportive, 

and how they construct themselves as victims, which includes the intersec-

tion of several fields dealing with young victims of crime, their well-being, 

and their perceived need for support. This means that although the disser-

tation is in social work, and the examples are mainly taken from that field, 

it can contribute to other fields as well. 
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The present study uses a mixed methods research design. The use of mixed 

methods dates back to ancient Greece, where Aristotle combined what to-

day are called quantitative and qualitative methods as complements to each 

other (Teddlie & Tashakkori, 2009). The dissertation consists of two da-

tasets  one quantitative and one qualitative  that make up the three sub-

studies (one quantitative and two qualitative). In this chapter, I present and 

discuss methodological and ethical considerations regarding the data collec-

tion and analysis. I also discuss what consequences the methodological and 

ethical considerations might have for the results. More information about 

the studies and the methods used in each of them can also be found in the 

articles at the end of the dissertation.    

Research design 
As a research design, the use of mixed methods has been criticized for lack-

ing a coherent epistemology and ontology, and it has been claimed that it is 

impossible to combine qualitative and quantitative studies (see e.g. Sale, 

Lohfeld, & Brazil, 2002; Miller & Gatta, 2006). However, mixed methods 

offer something more than the use of either quantitative or qualitative meth-

ods. Each method complements the other, and together they yield a both 

deeper and wider understanding of a phenomenon. Using this perspective, 

each sub-study within a mixed methods project adds a piece of the puzzle 

to the understanding of the phenomenon studied (e.g. Johnson & 

Onwuegbuzie, 2004; Molina-Azorín, 2011; Chaumba, 2013). 

Mixed methods are associated with pragmatism, as an epistemological 

point of departure (Johnson & Onwuegbuzie, 2004; Teddlie & Tashakkori, 

2009). Despite this, mixed methods often build philosophically on the epis-

temology typically associated with either quantitative or qualitative re-

search, with this epistemology affecting the whole project. This is because 

either the quantitative or the qualitative paradigm is dominant in a study, 

meaning that an epistemological view associated with the dominant para-

digm will be the basis for the entire study, and be the lens through which 

everything is interpreted. However, Johnson, Onwuegbuzie, and Turner 

(2007) are critical of this, and argue that mixed methods researchers should 

strive to change epistemological viewpoints relating to the different methods 

used. This change of viewpoint becomes the strength of mixed methods re-

search: the ability to create new perspectives by combining different episte-

mological viewpoints. The use of mixed methods can thereby create a new 
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understanding of a phenomenon. For this reason, pragmatism is the disser-

yond the debate concerning quantitative and qualitative methods, focusing 

preting the results (Teddlie & Tashakkori, 2009). This means, philosophi-

cally, that pragmatism contributes a new paradigm that goes beyond the 

concepts of epistemology and ontology (Morgan, 2014). Pragmatism in-

eraction 

 (Morgan, 2014, p. 1049). Knowledge is created 

through a back-and-forth process of inquiry, moving between these beliefs 

and actions, between the knower and the known, and the social context of 

the inquiry is central. This back-and-forth process is similar to an abductive 

approach, which switches between theory and empirical material as a way 

of re-contextualizing something from one domain to another (Danermark, 

Ekström, Jakobsen, & Karlsson, 2003). For example, it may use a new the-

oretical perspective to interpret something, or use different methods with 

varying epistemologies to see a phenomenon in a new way. In the disserta-

tion, the pragmatic approach is therefore expressed through the abductive 

approach used in the analysis.  

Specifically, I use a sequential mixed methods approach (cf. Johnson & 

Onwuegbuzie, 2004; Hanson, Creswell, Plano Clark, Petska, & Creswell, 

2005; Teddlie & Tashakkori, 2009; Creswell & Plano Clark, 2011), with 

one study leading to the next. Once again, each adds a piece to the puzzle 

construction of victimhood and support. In this specific case, the disserta-

tion starts with a quantitative study, which is followed by two qualitative 

studies that build on the results of the studies preceding them. (The three 

sub-studies are presented individually below). Table 1 gives an overview of 

the methods and analyses I use in each sub-study, and of the research ques-

tions that are in focus.  
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 Research 

question 

Method Analysis Arti-

cle/sub-

study 

1. To what extent do young people with 

experiences of various types of victimiza-

tion seek and receive support, both from 

professionals and from family and 

friends? 

Quantitative 
method 
through a 
survey, 2500 
participants. 

Chi2 and 
logistic 
regres-
sions.  

1 

1. To what extent do young people with 

experiences of various types of victimiza-

tion seek and receive support, both from 

professionals and from family and 

friends? 

 

2. How do young people understand and 

construct themselves as victims?  

 

Qualitative 
method 
through 19 
narrative in-
terviews. 

Thematic 
and 

struc-
tural 

analysis, 
focusing 
on four 

of the 19 
narra-
tives. 

2 

3. How is support constructed, and 
which needs for support do young people 
perceive themselves as having after their 
victimization? 

Qualitative 
method 
through 19 
narrative in-
terviews. 

Thematic 
analysis 
of all 19 
narra-
tives. 

3 

Table 1. Research questions in relation to method, analysis and article. 

The table illustrates each of the sub-studies in the dissertation. Sequentially, 

the dissertation began with a quantitative study to get an overview of how 

many young people seek and receive either professional support or support 

from family and friends. My initial thought was that if a majority of young 

victims seek and receive support, and if it seems to help them, then the post-

victimization support system would seem to be working. From the results 

of the first sub-study (summarized in Chapter 6), I shifted from identifying 

how many young victims sought and received support to understanding the 

reasons behind their seeking or not seeking support. This required making 

some adjustments to the theoretical concepts before undertaking the second 

sub-study, to focus more on understanding how young victims constructed 

their victimhood as a possible factor in whether they sought and received 

support. This is an example of the back-and-forth process, moving between 

theory and the empirical data, that took place throughout the work with 
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the dissertation to re-contextualize phenomena using different theoretical 

perspectives (cf. Danermark et al., 2003). This also resulted in the switch to 

a dataset of qualitative narrative interviews. The results from the second 

sub-study raised questions about the meaning of support, and what support 

needs the young people have. The third sub-study, also using the qualitative 

narrative interviews, therefore shifts attention to understanding what young 

people perceive as supportive, that is, how they construct support, in order 

to dig more deeply into the meaning of support. The idea is that what young 

people perceive as supportive in relation to their perceived needs will affect 

where or from whom they seek support. These three sub-studies then make 

up the entire dissertation, the idea being to lift the results to a higher level 

of understanding on both a theoretical and practical level, as each of the 

studies contributes one aspect of the understanding.  

The first sub-study lays the foundation for how big of a problem support 

for young victims of crime is, with sub-studies two and three going more 

viewpoints, for example, concerning whether or not to seek support. Prag-

matism thus adds a new perspective to how knowledge is created, by view-

continuous reflection on the beliefs and actions taken (cf. Morgan, 2014). 

As a result, the study focuses on the stories that each participant presents. 

ences, which is expressed in how they talk about what has happened. I have 

this view in mind throughout the dissertation and its sub-studies, but it is 

less apparent in the quantitative sub-study than in the other parts of the 

dissertation, because it is not possible to inves

setting in the quantitative study. Still, some possible explanations relating 

to individual differences are discussed.    

The quantitative sub-study (article I) 
The quantitative sub-study consists of a survey that I use to answer the first 

research question, which concerns the extent to which young people seek 

and receive support, including both professional support and support from 

family and friends. I did not conduct the survey; instead, it comes from a 

different research 

-sec-

tional retrospective study, consisting of a national random sample of 2500 
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individuals between 20 and 24 years of age who answered questions regard-

ing victimization in the form of violence, crime, and abuse during childhood 

(before the age of 18), where they sought and received support, and how 

they function psychosocially as adults. A company specializing in conduct-

ing surveys collected the survey data in 2011. The participants were selected 

using the national Swedish population registry. 

Using data from a different research project has advantages and disad-

vantages. The main reason for my choice, apart from the ethical reasons 

that will be discussed later in this section, is that it saved time. Recruiting 

young people for research projects is known to be problematic, as they are 

a hard-to-reach group. Using already existing data is therefore beneficial 

both for this specific project, and for other projects aimed at young people, 

as it limits the total number of invitations that go out to participate in dif-

ferent research projects or on different panels. Instead, new invitations only 

go out when research projects need new data because already existing data 

cannot be used to answer the new research questions. The already collected 

data could answer my research questions concerning the extent to which 

young people seek and receive support after victimization. The downside 

was that I had no opportunity to add questions concerning support or to 

formulate questions differently, as I was not a part of the data collection 

(further discussed later in this section). Below I present and discuss the pro-

cedure, measurements, analysis, and consequences of using already col-

lected data. I also discuss the ethical considerations related to the quantita-

tive sub-study. As the data was already collected, I present the actual data-

collection procedure for that project, referring to the first article published 

by RESUMÉ (Cater et al., 2014), where the procedure was presented in 

detail. I then present the procedure I followed in the quantitative sub-study.  

The procedure 
In total, the cross-sectional survey includes 2 500 young adults aged 20 24 

years, 47.4 percent of whom are males and 52.6 percent females. This di-

verges somewhat from the Swedish population for this age group, which is 

51.2 percent males and 48.8 percent females (Cater et al., 2014). The sam-

ple consists of 58 percent university students. The participants were ran-

domly selected within the age cohort, with proportional stratification for 

gender and county of residence. To reach the goal of 2 500 participants, 

25 670 individuals were drawn from the registry, of which 20 827 had reg-

istered telephone numbers. Slightly fewer than half of them (9 312) could 

not be reached, 6 285 declined participation after initial information about 



80 
 

SARA THUNBERG  
 

the study, 479 could not participate as they were not in Sweden at the time, 

were traveling, were ill, etc., and 296 individuals were never contacted be-

cause the target of 2 500 had been reached. Adding to this, of the 4 455 

people who agreed to participate, 1 955 were never included, as no appoint-

ment could be set for the interview, they did not show up at the time of the 

interview, or they changed their mind (Cater et al., 2014). Cater et al. 

(2014) compared the non-participant group with the participating group to 

investigate whether they deviated from each other on some important di-

mensions, with 30 of the non-participants being asked a couple of questions 

from the questionnaire (e.g. level of education, subjective well-being, crim-

inality, alcohol use). Overall, the analysis for deviations showed no differ-

ences (except for forced participation in sexual activities), and for that rea-

son, I argue that the collected data is representative of the age group.  

The data was collected between March and December, 2011. The inter-

viewers were chosen by the researchers based on their previous experience 

of interviewing on sensitive topics such as abuse, neglect, and criminality. 

Cater et al. (2014) informed the survey company and the interviewers about 

the study, its background and aim, and the interviewers were trained for the 

task by the survey company. All interviewers were 30 years of age or older.  

The interviewers contacted the potential participants by telephone and 

informed them about the study. Participants who decided to participate 

could choose whether they wanted a male or female interviewer and the 

time and place of the interview. At the interview, they received more de-

tailed information, both orally and in writing, about the study and what 

participation would involve. After receiving informed consent, the inter-

viewer collected basic demographic information through a short, structured 

oral interview (5 10 minutes), and the responses were registered directly in 

an electronic questionnaire on a tablet. The participants then responded to 

questions about their experiences of victimization, where they sought and 

received support, and how they function as adults, in the same electronic 

questionnaire. This part of the questionnaire took approximately 60 

minutes to complete, during which the interviewer was present to answer 

questions. All participants received a voucher worth 400 SEK as compensa-

tion for their time (Cater et al., 2014). 

Not all questions in the survey were relevant to the aim of the dissertation 

and the first research question. Four types of victimization were included: 

property crime and physical, verbal, and sexual abuse. This resulted in 2 

160 participants. The 340 individuals who were excluded from the analysis 



SARA THUNBERG Vict  
 

81 
  

had not been victims of any of these four; instead they had experienced ne-

glect, for example, or had witnessed intimate partner violence. The four 

types of victimization were included because they can be related to crimes 

defined in the Swedish Penal Code (1962:700) at the time when the study 

was conducted, even if not all the actions asked about necessarily were 

crimes. The analysis then focused on how many of these types of victimiza-

tion each individual had experienced, whether they sought and received sup-

port, and whether they reported any mental health problems (anxiety, de-

pression, posttraumatic stress) in young adulthood. The choice to focus on 

these four types of victimization affects the results, as victimization included 

more than just actions that are illegal. 

Measurements 
The measurements presented in this section are the measurements specifi-

cally used in the quantitative sub-study, although the four victimization 

types had previously been constructed by the RESUMÉ project. Similarly, 

the mental health problems scales were not constructed by me, though I did 

add the cut offs for the analysis. For this reason, it is only the support meas-

urements that I have constructed for this study (see Thunberg & Källström, 

2018).   

  

Victimization. Victimization was measured using four types of victimiza-

tion: property crime, physical abuse, verbal abuse, and sexual assault (N = 

2 160 participants). In total, 24 questions were used to study childhood and 

adolescent victimization (up to 18 years old); four to measure property 

crime victimization (α = .66), 11 to measure physical victimization (α = .86), 

two to measure verbal victimization (α = .58), and seven to measure sexual 

victimization (α = .84). The questions concerning property crime, physical 

abuse, verbal abuse, and sexual abuse are based on questions from the Ju-

venile Victimization Questionnaire (JVQ; Hamby, Finkelhor, Ormrod, & 

Turner, 2004; Finkelhor, Hamby, Ormrod, & Turner, 2005), and on ques-

tions used in other studies that capture aspects of victimization not captured 

in JVQ (e.g. May-Chahal & Cawson, 2005; Janson, Långberg, & Svensson, 

2007). Some examples of questions concerning victimization include: Has 

anyone taken anything from you without giving it back (property crime)? 

Has anyone ever deliberately beaten or attacked you with a weapon (phys-

ical violence)?, Have you ever been scared or felt sad or lousy because some-

one has called you names, said mean things to you or about you, or said 

that they did not want you around (verbal victimization)?, and Has anyone 
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forced you to do sexual things (sexual victimization)? All questions on vic-

timization used the same 6-point Likert-type scale with responses ranging 

from 0 (never) to 5 (five or more times), and for this study they were dichot-

.  

As can be seen in the examples from the questionnaire, some questions 

refer to actions that clearly are crimes from a legal standpoint (see the Swe-

dish Penal Code, 1962:700), such as being forced to perform sexual activi-

ties. However, other questions are not as clear-cut, meaning that whether 

the action was criminal or not depends on what was actually said or done 

in the particular situations. Still, together with other questions they form a 

pattern that can be interpreted as criminal victimization, even though that 

might not be the case for all individuals. This means that this sub-study uses 

a somewhat broader definition of victimization than the qualitative sub-

studies. 

 

Support. 

ever sought professional support to talk to someone, for help coping, or for 

ve 

support. Yes-

zation/support provider did you seek 

small number of answers each provider option received, the options were 

re-categorized into larger categories. The social services, counselor within 

health care or at school, and counseling were coded as social work support, 

while child and youth psychiatry together with adult psychiatry and seeing 

a therapist were coded as psychiatric support. Options with response rates 

of one percent or lower, or that could not be categorized as either social 

work support or psychiatric support, were excluded. Receiving support was 

From 

The answers were coded in the same way as described for seeking support. 

Both sought and received support were used, as they describe different as-

pects of the support process. For example, seeking support does not neces-

sarily result in actually receiving it. When it comes to professional support, 

kind of support they can offer, meaning that some victims might not be 
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assessed as needing the support they can offer. The question concerning 

of their need for support, while the question concerning receiving support 

can be understood as ot

For this reason, comparing the answers to both questions can indicate the 

degree of matching between the individual self-assessed needs and other 

.  

The coding of professional support into social work and psychiatric sup-

port respectively is a bit rough, as the two professional sectors overlap. The 

idea was that the social work profession is more linked to counseling, the 

social services, and being a counselor within schools or health care, while 

the psychological and psychiatric professions are more linked to psychiatry 

and therapy. However, looking at just the option counselor within health 

care or school raises questions about how it should be coded. Counselors 

within the health care system are often social workers with further training 

in psychotherapy, which means they are qualified to work with psycholog-

ical treatment on a deeper level than social workers who work as counselors 

but lack this extra training. Similarly, social workers can be found working 

within the different psychiatry clinics. As stated above, the coding was done 

for analytical reasons, the idea being to differentiate the professionals based 

on a general understanding of what kind of education they have. However 

because the categories/professions actually overlap, the boundaries between 

the different types of support are diffuse.   

 

Mental health problems. Depression and anxiety were measured using the 

Hospital Anxiety and Depression Scale, HADS (Zigmond & Snaith, 1983), 

with 7 items measuring anxiety (HADS-A; α = .79) and 7 items measuring 

depression (HADS-D; α = .69). The items use a past-week timeframe, with 

responses on a 4-point Likert-type scale ranging from 0 (not endorsing the 

item) to 3 (endorsing the item completely). Anxiety and depression were 

then categorized in accordance with scoring guidelines, with a score below 

8 being defined as having no problems and a score of 8 or above as having 

at least some problems. The Impact of Event Scale Revised (IES-R; Weiss 

& Marmar, 2004) consists of 22 items (α = .96) measuring symptoms of 

posttraumatic stress (avoidance, intrusion, and hyperarousal). The items use 

a past-week timeframe, with responses on a 5-point Likert-type scale rang-

ing from 0 (not at all) to 4 (extremely much). The variable was categorized 

according to IES-R scoring guidelines into individuals without posttrau-
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1.8). Examples of statements in the questionnaire include: I get a feeling of 

being afraid like I had butterflies in my stomach (anxiety), I feel happy (a 

negative answer indicating depression) and I have dreamt about the incident 

(posttraumatic stress).  

 These measurements, although translated into Swedish in the RESUMÉ 

project, have been validated and are widely used within both research and 

the health and medical services. However, a problem that might arise con-

cerns the cut-off point for when symptoms of anxiety, depression, and post-

traumatic stress should be categorized as problematic. The scoring was con-

ducted in accordance with scoring guidelines for each of these three mental 

health problems, but the question remains: What is the difference between 

a person scoring seven and a person scoring eight? For example, a person 

scoring eight will be categorized as having at least some problems relating 

to depression or anxiety, whereas a person scoring a seven will not. The 

person not categorized as having problems, might still have problems that 

he or she needs help solving. The cut off thus becomes somewhat of a hard 

limit that in practice might not be beneficial for the individual. For this rea-

son, it is important to bear in mind that individuals scoring low on the scale 

might still be greatly affected by the symptoms, even though they do not fall 

into the category of having problems relating to these diagnoses.   

Analysis 
The data in the quantitative sub-study was analyzed in two steps. Before the 

analysis began, descriptive statistics over the number of participants in each 

victimization group were produced, to gain an overview of the distribution. 

At the same time the data was re-coded from specific types of victimization 

into number of types, resulting in three analytical groups: (1) one type of 

victimization only, (2) two to three types of victimization, and (3) all four 

types of victimization. Testing for the best model fit concerning number of 

types of victimization, the model which merged two and three types of vic-

timization showed the best fit (χ2(2, N= 2 160) = 237.309, p< .000) (see 

Thunberg & Källström, 2018). The number of types of victimization was 

then tested in relation to sought and received support using Chi2, which 

means that the association between number of types of victimization and 

seeking and receiving support was tested. After this, logistic regressions 

were used to test the likelihood of seeking and receiving support respectively 

in relation to number of types of victimization. Lastly, logistic regressions 

were used to test the likelihood of mental health problems in young adult-

hood in relation to number of types of victimization and support received. 
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All analyses were conducted using Statistical Package for the Social Sciences 

(SPSS). 

As already mentioned under measurements, the coding of the measure-

ments into analytical categories has its limitations, as some overlaps be-

tween the groups need to be kept in mind when interpreting the results. The 

limitations are discussed in Thunberg and Källström (2018) as well as in the 

discussion section of the dissertation. Some limitations are also discussed in 

relation to using already collected data.   

Using already collected data 
The data for the quantitative sub-study were previously collected, meaning 

that it was not collected specifically for the dissertation. As previously men-

tioned, there are both advantages and disadvantages to utilizing already ex-

isting data, which leads to various consequences for the study. Not being 

able to add or reformulate questions, for example, affects the quality of the 

study, as the data might not capture specific details. It would have been 

good to have been able to add a few follow-up questions, for instance con-

cerning motives for seeking support. Nevertheless, the questions from the 

survey are adequate for answering the research question of the dissertation.  

Furthermore, two of the main questions concerning support were not as 

Have you ever 

sought professional support to talk to someone, for help coping, or for per-

sonal development? Have you ever received professional support to 

talk to someone, for help coping, or for personal development?

questions are so- -

making it hard to determine which one of the questions the participants 

actually answered. Secondly, the resp yes no

no, but I have sought support from family/friends

used to indicate support from the social network for both questions. Here 

the responses become problematic, as family/friends are bundled together, 

meaning that we cannot know whether support was sought/received from 

one or both of them. In addition, questions about seeking/receiving support 

from family and friends should perhaps have been posed separately. For 

Did you seek/receive support from your parents? Did you 

seek support from your siblings? Did you seek support from your 

friends? -sec-

tional study. Because memories fade over time, details may be lost, for ex-

ample concerning victimizing events and what might have happened in their 
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aftermath. I tried to compensate for these problems, however, by using qual-

itative narrative interviews closer in time to the crime, to be able to go more 

es about their victimization, positioning, 

and need for support, as a way to build further on the results from the 

quantitative sub-study.  

Ethical considerations 

when they were under the age of 18. As the project investigates aspects that 

are sensitive, ethical approval was sought and obtained from the Regional 

Ethical board in Uppsala (Dnr 2010/463) before the data collection started. 

All participants were informed of the aim of the study, that their participa-

tion was voluntary, and that they could cancel their participation at any 

time. Their participation was confidential, and their individual answers 

would not be identifiable in any publications. All confidential information 

(i.e. personal details, survey answers) would be protected from unauthor-

ized access.  

Due to the sensitivity of the project, and because the questions risk trig-

gering bad memories, the interviewers were chosen by the researchers based 

on their previous experience of interviewing on sensitive topics. They also 

received training for this assignment from the researchers. The participants 

were informed that they could contact professionals within the project for 

support if they needed help handling the emotions that the interviews might 

have triggered. None of the participants used this opportunity, and there 

were no unforeseen ethical problems.  

For the dissertation, the ethical considerations are more related to the re-

use of already collected data, to make sure that the data is not used in a way 

for which it was not intended. The RESUMÉ project included the variables 

I wanted to test, suggesting that it would be wise to use existing data for 

reasons of both efficiency and ethics. The main ethical reason concerns not 

repeatedly asking a sensitive group (victimized young people) to participate 

in research projects. It is better to use already collected data as much as 

possible, when projects align with one another. The quantitative sub-study 

uses the already collected data in a way for which it was intended, and for 

which the participants have given informed consent, meaning that the data 

is not being misused. Using a pre-existing survey has its limitations, but it 

has ethical advantages, especially as potential participants are not burdened 

with several requests to participate in different surveys. Instead, requests are 
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only sent out in cases where no known data exists, or to further build on 

existing data (e.g. in longitudinal surveys).  

The qualitative sub-studies (articles II and III) 
The results from the quantitative sub-study showing that few young victims 

seek and receive support (further summarized in Chapter 6), together with 

the other two research questions of the dissertation, resulted in the collec-

tion of qualitative data in the form of narrative interviews with young peo-

ple with experiences of victimization. The qualitative material is presented 

in two sub-studies. The interviews focused on young people who had been 

victims of crime, who reported the crime to the police, and whose case had 

gone to trial during the years 2013 2015 at a local district court in Sweden. 

At the time of the trial, they were between 15 and 19 years old, and the 

interviews took place when they were between 18 and 22 years old. The 

aim of the interviews was to understand how young victims construct them-

selves as victims, how they construct support, and what support needs they 

express. Also, focusing on those whose cases have led to prosecution meant 

that the participants should have received information on several occasions 

from both the police and the district court regarding support after victimi-

zation (§ 13 a the Decree on Preliminary Investigations, 1947:948). For this 

reason, they could be expected to know what kind of support was available 

to them.    

The procedure 
In planning the qualitative part of the dissertation, it was important to in-

clude as many victims as possible. I wanted to be able to say something 

about young victims in general, not just those who had reported the crime 

to the police or had been a plaintiff (the label for the victim during the ju-

dicial proceedings). The problem was how to reach the young victims. I had 

no confidence in advertising in newspapers or on social media, as young 

victims of crime are known to be hard to recruit. Instead, some sort of direct 

contact was needed. I thought of recruiting participants through different 

support organizations; however, that kind of recruitment strategy raises eth-

ical as well as methodological concerns. For example, how ethical is it to 

contact young victims who have recently ended their support sessions to ask 

if they want to participate in a research project? Similarly, with the disser-

through a support organization. This resulted in me using public records of 

crimes reported to the police. The reasoning behind this was that even if I 
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would not reach those who have not reported the crime to the police, at 

least I would reach more victims than if I looked at verdicts from a district 

court. However, after conversations with police  legal staff, I was 

informed that I could receive records on all young people who had reported 

a crime to them, but I would not be allowed to contact the victims. In other 

words, the data would not be useful for the purpose of the dissertation. This 

resulted in my usage of verdicts from a district court. Almost all district 

court verdicts in Sweden are public documents, which anyone may gather 

and use, and they contain a great deal of personal information, making it 

possible to track down the parties in specific cases. The verdicts include 

information such as names, addresses at the time, type of crime, where the 

crime happened, who the offender is and his or her personal identification 

number; but they do not include the personal identification number of the 

victim. In Sweden, the personal identification number is used for so-called 

safe identification; the number is personal and unique to everyone who is 

registered in Sweden. Therefore, the head of the district court with which I 

was in contact gave me permis

tification numbers, to be able to locate them; this was done after I had in-

formed the court about the project and showed them that the Regional Eth-

ical Board in Uppsala (see ethical considerations below) had approved the 

project.   

 With all the approvals and permissions in hand, the recruitment of par-

ticipants in the qualitative studies could begin. For ethical reasons, I wanted 

some time to have passed between the trial and the interview, both to enable 

the potential participants to have processed the victimization and to have 

moved on from it, and because the justice process needed to be complete 

(i.e. final verdict with no more possibility for appeal). Another factor was 

to make sure that all participants were 18 years or older at the time of the 

interview and thus legally capable to decide for themselves whether they 

wanted to participate. With these things in mind, it was decided that the 

included verdicts should have plaintiffs who were 15 19 years old at the 

time of the trial, i.e. during the years 2013 to 2015. There were no limita-

tions regarding type of crime at this point in time. These criteria resulted in 

292 verdicts. After an initial reading, I decided to exclude various traffic 

crimes and to focus on property crimes and crimes against a person as un-

derstood in the Swedish penal code. The first reading also resulted in the 

exclusion of individual cases due to the severity of the crime, or because it 

was obvious from the verdict that the crime had resulted in severe trauma 

for the victim. This could be cases involving sexual assault, severe physical 
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assault, or attempted murder. Some cases of intimate partner violence 

(IPV)/teen dating violence (TDV) were also excluded for considerations of 

security, when it was known that the victim and the offender were still living 

at the same address. Child abuse cases were excluded for the same reasons. 

I performed these assessments, discussing with my supervisors whether 

some complex cases involving ethical dilemmas should be included. Because 

of these exclusions, the dissertation cannot say anything about more severe 

forms of victimization or child abuse. However, some conclusions can be 

drawn concerning IPV/TDV. Some verdicts were excluded because they 

were duplicates or had the wrong year or wrong age group. After these ex-

clusions, 221 verdicts and 270 potential participants remained for the years 

2013 2015.  

Using the personal information available from the verdicts and the per-

sonal identification numbers that I received from the local district court, I 

began contacting the potential participants. Letters were first sent out by 

regular mail with information about the study and why I was contacting 

them. Approximately a week after the letters, I contacted the victims using 

text messages (SMS) asking whether I may call them with information about 

the study. Those who agreed were called, and the calls ended with the ques-

tion of whether they wanted to participate. If they did not want to partici-

pate, they could ignore the message or send a message saying that they did 

not want to participate. If they answered that they did not want to partici-

pate, they were never contacted again. If nothing was heard from them, the 

SMS procedure was repeated twice (i.e. in total three text messages), before 

they were considered not to want to participate. However, there is no guar-

antee that they did not want to participate, as it is possible that I did not 

have their current telephone number. For this reason, participants may have 

been lost due to incorrect contact details. If they received the information 

letter and wanted to participate, however, my contact details were available, 

meaning that they had the opportunity to make contact themselves. Using 

this recruiting method I contacted 93 young people, 11 of whom agreed to 

participate. A further recruitment strategy was used with 177 victims who 

did not have telephone numbers. They were only contacted through the in-

formation letter, and were asked either to contact me directly or to send 

their telephone number using a pre-paid envelope (if they were interested in 

receiving more information or participating). Eight of these victims either 

contacted me directly or sent their telephone number and requested more 

information. All of these eight chose to participate. In total, interviews took 

place with 19 young people.   
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The recruiting period lasted from autumn 2016 to autumn/winter 2017. 

Initially the plan was only to use verdicts from 2013, but this resulted in 

only eight interviews. As a result, the years for when the trial took place 

were increased to also include 2014 2015, which gave 11 more partici-

pants. Furthermore, not all potential participants were contacted at the 

same time. Instead, around 40 people were contacted every third week. This 

was to make sure there was enough time to make the calls, answer ques-

tions, and conduct the interviews before new people were contacted. From 

the start, it was planned that once enough interviews had been conducted, 

the recruitment would stop. However, during the process, and due to the 

small number of interviews at the beginning, I decided to contact all poten-

tial participants and to interview everyone who was interested.   

For a qualitative sample using narrative interviews, 19 interviews are 

quite a lot to process. Still, a large proportion of potential participants did 

not want to participate, raising questions about what the narratives repre-

sent. Of the 270 people contacted, 46 cited a reason for not wanting to 

participate. These reasons included fear for their safety, not remembering 

very much and therefore not feeling that they could not contribute to the 

study, or feeling that the interview would not be good for their well-being 

because they were still trying to process the victimization. The second of 

these (not remembering and not feeling they could contribute) is reminiscent 

of Burcar's (2005) study, where several of the young men invited to partic-

young people of what type of victim that researchers want to get in contact 

with (see the section on victim discourse in the Theory chapter). Therefore, 

not remembering and not feeling that they can contribute can be interpreted 

as indicating that they actually do not remember or that the crime did not 

affect them very much and they did not need support. However, this reason 

may have been given as an excuse, because they did not feel that they would 

experiences. Various types of both male and female victims cited this type 

of reason. Those who cited fear as a reason for not participating were 

mostly males or were migrants who had recently arrived in Sweden when 

they were victimized. This could indicate that although the victimization 

does not appear severe in the verdict, it has affected them greatly. In addi-

tion, other factors than their victimization may affect their sense of safety, 

considering that I am an unknown person to them and a representative of a 

Swedish public authority. Lastly, a couple of women cited as a reason for 
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not participating that they were still processing the victimization. In these 

cases, I asked if they knew where to turn for support, and if they did not, 

whether they wanted me to send them contact details to support organiza-

tions in the municipalities where they were living. All of them answered that 

they had support. I tried to exclude people still processing their victimiza-

tion through my choice of years from which the verdicts came, but the ex-

clusion criteria are not solid; different individuals process their victimization 

differently, and the amount of elapsed time is therefore not the only factor 

affecting the processing. In addition to these non-participants are the 205 

young people who never answered or gave a reason for not wanting to par-

ticipate. They show similar characteristics to those described above; many 

are male or migrants. I also hypothesize that fear influenced people who 

chose not to participate but never gave a reason. Comparing names in dif-

ferent verdicts, it appears that some of them were victims in some cases and 

offenders in others.  

Personally, I find it problematic that males and migrants cited safety rea-

sons for not participating. Some of the males and migrants wanted to be 

contacted with more information about the study, which means that there 

seems to be some interest in participation, but they did not feel safe. They 

did not specify why they did not feel safe, and I did not find it ethically 

defensible to investigate further, even though it would have been useful to 

know in order to understand what can be done to increase the safety of 

people participating in research projects. Males and migrants are to some 

extent also hard to recruit, which raises questions about how to involve 

them in research on victimization, make research participation feel safe and 

more attractive, and make them feel that the research community and the 

wider society are interested in their experiences. A hypothesis is that it might 

relate to previous experiences with authorities, and to norms concerning 

what a victim is. For this reason, a limitation of the interview material is 

that it does not represent all victimized young people.  

In addition, all of the 19 participants were Swedish citizens, and 11 were 

female. This affects the representation, as more males than females were 

plaintiffs during 2013 2015, and because more males than females were 

contacted to participate. Of the 270 potential participants, 58.5 percent 

were male and 41.5 percent were female, while 57.9 percent of the partici-

pants were female. This means that the distribution of participants with re-

gard to gender is the opposite of that for everyone contacted. With regard 

to the different types of victimization, assault, threats, and harassment are 
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the most common crimes both in the interviews and among the 270 indi-

viduals who were contacted. Of the 19 participants, 11 had been victims of 

assault and/or threats, one of robbery, three of theft, two of harassment, 

and two of IPV/TDV. When it comes to socioeconomic status, looking at 

the interviews the sample seems to lean more towards middle class and 

working class. There are limitations in the material concerning, for exam-

ple, the lack of migrants in the material, and the fact that higher socioeco-

nomic status does not seem to be represented either. This raises questions 

concerning what type of people participate in research projects. For exam-

ple, is it those who have negative or who have positive experiences that 

participate in research projects? In addition, is it those who have a need to 

talk and tell their story? Of course, these are factors that affect this project 

as well, but my impression from the interviews is that none of the partici-

pants were overly positive or negative; instead, they could express aspects 

that they felt were good, and aspects that they felt could be improved. Al-

together, it was a talkative group, meaning that they probably felt quite 

comfortable talking about their experiences, and some seemed to find it ex-

citing that a researcher was interested in their experiences, and that those 

experiences could lead to changes in how society provides support to young 

people. My impression is that there is a balance in the material regarding 

type of victimization, but somewhat of an overrepresentation of females. 

The interview situation  

of their victimization and perceived need for support (cf. Hollway & Jeffer-

son, 2000; Plummer, 2001). They included themes such as how the crime 

had affected them both in a short and long-term perspective, contact with 

the judicial system, what kind of support that was available to them, and 

whether they felt it helped them to handle the victimization. For each of the 

participants, I constructed an interview guide based on what was already 

known from the verdicts and the theoretical concepts victim and support. 

The interview guide was then used as a support for my memory. This means 

that the order in which the participants talked about the themes in the in-

terview guide varied between the interviews, but all of them touched upon 

the same kinds of themes and situations. Some of the participants focused 

more on certain events than others, meaning that the time spent talking 

about different episodes in their narratives also varied. Narrative interviews 

are generally quite long (cf. Hollway & Jefferson, 2000; Plummer, 2001), 

and can commonly go on for hours, which is a reason for not holding too 
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many of them. The interviews for the dissertation varied in length, but most 

lasted approximately one hour. This may raise questions about how the in-

terviews were conducted, and if they truly were narrative. I argue that they 

were narrative, as the participants were the active storytellers, with me being 

the listener. The reason for some of the interviews being shorter is instead 

related to some participants not being as talkative; they told their story, but 

did not elaborate further even when asked, whereas others could go on for 

a long time without pausing. After all the interviews had been conducted, it 

occurred to me that in some cases it would probably have been better to 

have divided the interview into several sittings, instead of one long session. 

Especially those who did not feel that they could elaborate on their answers 

may have benefited from that kind of arrangement. The participants chose 

the locations of the interviews, which included participa

versity, or public places. 

Compared to other types of qualitative interviews, as discussed above, in 

a narrative interview the role of the researcher is to be an active listener and 

not to ask too many or overly detailed questions, while the participant has 

a more active role in telling the story. The participant is in control of the 

conversation, because he or she can choose the location of the interview and 

what to talk about during the interview, but the researcher is not powerless 

in the situation, as he or she affects the narrative through the questions 

asked and the themes that the interview touches upon. This means that the 

story is not something that is just given by the participant to the researcher; 

instead, the story is co-constructed in the interview context (Riessman, 

2008; De Fina & Georgakopoulou, 2012). Therefore, my role in the inter-

view context was to ask as few questions as possible (for examples of the 

questions, see Appendix II), and to ask open-ended questions only when 

needed to help participants proceed with telling their story. For this reason, 

the interview guide was only used as a reminder and point of departure, 

rather than a strict manuscript that must be followed. For example, if the 

participants had trouble remembering details, I could ask questions relating 

to what I knew from the verdicts. I did this as little as possible to minimize 

my effect on the story, but participants might still have been affected by my 

reactions to their stories, which is harder to control. On the one hand, I did 

not want to react in a way that could make the victim feel uncomfortable 

or strengthen stereotypes, but on the other hand I cannot disconnect from 

my emotions and I think that an emotionally cold response can make par-

ticipants even more uncomfortable than showing emotions. However, it 

was important that, as a researcher, I tried to have an open mind and to 
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enable an open environment where the victims felt safe to express them-

selves.  

After every interview, I asked the participants how they felt about being 

interviewed about their experiences. Many answered that it was hard to talk 

about the victimizing event, but that they felt like they were talking to a 

friend. These answers are indicative of a relaxed environment where they 

felt safe. They also expressed that I understood their situation in a way that 

few people do. This is positive and might be a result of my education as a 

social worker, and that I previously worked with support for victims of 

crime. On the one hand, this resulted in interviews with rich data, but on 

the other hand, there is a risk that they volunteered information that they 

did not plan to say beforehand. The setting and the fact that the participants 

felt comfortable might therefore have affected the interviews in both posi-

tive and negative ways. I will develop this further under ethical considera-

tions below.  

Other aspects to be aware of are the context and background of the par-

ticipants in the study. As Bhattacharya (2016) discusses, when you under-

stand the 

which means that the authenticity of the story might change during the an-

alytical phases. For example, one may begin reading between the lines and 

giving different meanings to the stories that are not there. However, narra-

tive analyses can result in several different descriptions, none more correct 

than any other; this is the epistemological foundation for narrative research 

(Bhattacharya, 2016). It is important to bear this in mind as a researcher, 

to make sure that different interpretations of the descriptions are analyzed 

and described, which will give more credibility to the study.  

Analysis 
The qualitative part of the dissertation has quite a large sample for a narra-

tive study, which can make the analysis difficult and definitely more time 

consuming (cf. Fraser, 2004; Riessman, 2008b; De Fina & Georgakopou-

lou, 2012). All interviews were audio-recorded and transcribed verbatim in 

Swedish, with only quotes from the interviews being translated into English 

with the help of a native English-speaking proofreader. I did an analysis of 

all 19 interviews, deconstructing their narratives to construct the partici-

-events into chronological narratives to get an overview of the 

turning points in each of their narratives. Related to this, all 19 interviews 

were summarized into shorter stories containing the main events in their 
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narrative, for example, the victimizing event, contact with the judicial sys-

tem, and support. After this, the analytical approaches differed between the 

two qualitative sub-studies, but in all cases, the stories are the focus of the 

.  

In the first qualitative sub-study (see Thunberg & Andersson Bruck, 

2019), four narratives were chosen from the analysis of all 19 interviews 

and subjected to deeper analysis focusing on the construction of victimhood 

and its consequences for perceived availability of support. These four nar-

ratives were selected because they illustrate a diversity of victim positionings 

and express different support needs. They were analyzed using a thematic 

and structural approach Initially using summaries of the interviews to get 

an overview of them, common themes were identified both within and be-

tween the interviews. Main events were defined as events that the young 

person spent a lot of time talking about and events related to the aim of the 

study. After this, the transcripts were read again to identify, by the language 

used, themes concerning how the young people positioned themselves as 

victims. This lead to the second step of the analysis, the structural analysis 

from a sociolinguistic perspective, focusing on how the victims expressed 

their narratives (Riessman, 2008b). For example, if groups of people have 

been identified in relation to certain themes, then this analytical approach 

can deepen the analysis and reveal whether their narratives are expressed 

similarly or differently, and connect them to theoretical concepts on help-

seeking and receiving support, as well as social discourses on victimization. 

Compared to the thematic analysis, the structural analysis is more of a mi-

croanalysis, focusing on details of how the young people express themselves 

in relation to an overarching storyline and the power structures it involves 

(e.g. who is to be defined as a victim). The first qualitative sub-study there-

fore uses the thematic analysis to get an overview of all the interviews and 

common themes shared between them, with the structural analysis going 

deeper, focusing on how the young people express themselves and construct 

their victimhood by looking at the sequence of their storytelling and how 

they approach and draw back from certain themes.  

The second qualitative sub-study uses all 19 narrative interviews (see 

Thunberg, submitted), which were analyzed using a narrative thematic ap-

proach, to focus more on what was said (Riessman, 2008b; De Fina & 

Georgakopoulou, 2012). The summaries were again used to get an overview 

the themes that the analysis revealed. The aim of the narrative thematic 

analysis was to understand how the participants construct meaning in their 
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unique situations, which requires the narratives to be understood in their 

entirety. Specifically this means that the analysis focuses on deconstructed 

parts of the narratives, but those parts need to be understood in relation to 

the contexts from which they are taken (Riessman, 2008b). The quotes il-

f their perceived need 

for support, and what kinds of ruptures the victimization has caused that 

need to be repaired. I chose this analytical approach to be able to work with 

the entire body of material, unlike in the first qualitative sub-study, which 

had to focus on just a few of the interviews to be able to perform the in-

depth analysis.  

These analytical approaches complement each other. A thematic ap-

proach gives an understanding of overall themes regarding the construction 

of perceived support, and a structural approach focuses more on how the 

narrative is expressed, making it possible to understand the contexts from 

which the victims come and how these have affected their decisions (cf. 

Bhattacharya, 2016). As described at the beginning of this section, the anal-

ever, I do not believe that the stories can be completely separated from the 

people, as they are constructed in a social setting and build on the experi-

ences of the individual. I therefore see the person and the story as interlinked 

in the analyses, even though the story is the focus of analysis.  

Ethical considerations  
Due to their age and experiences of victimization, the participants are a sen-

sitive group, and as with the quantitative sub-study, a number of ethical 

considerations therefore had to be taken into account. One of the reasons 

for interviewing young people who were at least 18 years old was that they 

are legally adults and able to make their own decisions concerning partici-

pation in a research project. Nevertheless, it is important to bear in mind 

that they have gone through a potentially traumatic experience at a young 

age, which can result in mental regression while they process the experience 

(Geldard et al., 2016). For this reason, I tried my best to make sure that 

they understood what the project was about and were aware of the risks 

associated with participation, such as re-living memories of the victimiza-

tion. This was foreseen before the project started and therefore was consid-

ered when applying for ethical approval at the Regional Ethical Board in 

Uppsala. The initial application was approved in 2016 (Dnr 2016/236). 

However, a new application was submitted and approved in 2017, concern-

ing expanding the recruitment (Dnr 2016/236-1B).  
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The participants were informed about the study and its aim, that partic-

ipation was voluntary, and that they could end their participation at any 

time. They also were told that their participation would be confidential, 

meaning that their names and specific details that could lead to their iden-

tification would be changed or removed. Lastly, it was explained to them 

that the materials (audio-files from the interviews, transcripts, and personal 

information) would be kept safe from unauthorized access, and that they 

have a right to read the results. I gave this information to all participants on 

at least three occasions. The first time was in the information letter, the 

second was by telephone, when giving them more information about the 

study, and the third was at the beginning of the interview when they signed 

the consent form. In some cases, the information was repeated during the 

interview to remind the participants that they were in control of what they 

wanted to say, and that they could take a break from telling their story if 

they wanted to. It is my impression that everyone understood this, but none 

of them expressed a wish to end their participation at any time.  

I also considered ethical issues during the recruitment process, as de-

scribed earlier. First, as victimization can be a traumatic event, participants 

were recruited a few years after the victimization had taken place. This was 

to try to make sure that the respondents at least had had an opportunity to 

process the victimization, and that it no longer affected their everyday life. 

Secondly, the recruitment was done through a district court, using public 

information, which means that none of the participants had agreed to be 

contacted for research purposes beforehand. The project had ethical ap-

proval, and I received permission from the district court to also get their 

personal identification numbers. However, this raises at least two dilemmas. 

One is that many people in Sweden do not know that this kind of infor-

mation about them is publicly available, which means that some of them 

were surprised that I, a researcher, knew they were crime victims and could 

contact them. This could cause some distrust of the district courts that had 

given me all this information. Another aspect is that contacting them might 

trigger victimization-related emotions that had not yet been processed. For 

this reason, the process of contacting the victims was conducted with care. 

I assessed each case ahead of time and considered the type of crime and 

what kind of reactions the victim seemed to have had (as described in the 

verdict). This was done to try to exclude victims who seemed to have been 

more severely affected and those for whom it could be a security risk to 

contact them (e.g. in cases of IPV or child abuse, or when the victim and 

offender lived at the same address).  
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There was a risk that the interviews could trigger bad memories, making 

the participants feel worse. For this reason, I put together an information 

pamphlet with information on support services in the municipalities where 

the participants currently lived. I also contacted local offices of Victim Sup-

port Sweden to inform them about the research project, that some partici-

pants might need support afterwards, and that I would give participants 

contact information to support services. As far as I know, no participant 

sought support afterwards, even though some said that it was hard to talk 

about the event during the interview. 

During the interviews, I sometimes received information from the partic-

ipants that I did not know how to handle. This concerns two incidents in 

particular. When speaking to participants on the telephone, I specified 

which court case and victimizing event I was contacting them about, and 

wished to talk with them about. The first incident involved a female who 

had been the victim of two crimes included in the project, both of which  I 

wanted to talk to her about. During the interview, she told me that just a 

few months earlier she had been the victim of an attempted rape. Had I 

known this beforehand, she would not have been included (see exclusion 

criteria above), but it did not feel right to end the interview right there and 

then. Instead, I handled the situation by continuing the interview but re-

minding her that we could end the interview or take a break, and that she 

did not need to speak about the attempted rape, as that was not the topic 

of the interview. She expressed that she wanted to continue. My interference 

may have affected her narrative, but this was the only way I could think of 

to handle the situation. It was not something that I had foreseen could hap-

pen. I also made sure to talk to her after the interview to find out how she 

was feeling, but she said that she was fine, and she appeared fine to me. I 

later talked to one of my supervisors about this, and we concluded that I 

was probably more affected by the situation than the participant was, as I 

view. To the best of my knowledge, however, the participant has not been 

especially affected by this.  

The other incident concerns one of the male participants. During his in-

terview, he talked freely about his experiences, going well beyond the situ-

ation that I contacted him to learn about. He described other situations 

where he had been a victim or an offender, and when I asked him to elabo-

rate on an incident he was describing and tell me what he and his friends 

usually do together, he simply answered that I could not ask him about that. 

Once again, I was not prepared for that answer. I started to wonder if I had 
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said something wrong, if I was out of line, or had overstepped some ethical 

boundary. He did not seem to be affected by my question; instead, he con-

tinued to tell his story of victimization, which perhaps indicates that I was 

more affected than he was. This probably had more to do with him protect-

ing his privacy, which is actually a good thing. He did not give out any more 

information than he wanted to, as was his right. Still, in this situation, my 

lack of experience with conducting narrative interviews with young people 

became apparent.  

As previously mentioned, some of the young interviewees expressed that 

it felt like they were talking to a friend during the interview, which I believe 

can have both positive and negative effects. It is good that they felt relaxed 

and comfortable in the interview situation, but it can be a problem if the 

relationship between me as interviewer and the participants is too close; 

they may tell me things that they did not plan on talking about and regret 

it later (cf. Källström & Andersson Bruck, 2017). This is not something that 

I can control, but it raises questions concerning how 

responsibility extends when interviewing young people who are adults in 

the eyes of the law. These cases could contain a power imbalance because a 

researcher is often seen as an expert, and therefore some of the participants 

might not have felt comfortable declining to answer some questions that 

they did not wish to answer. Not all participants reacted like the man in the 

previous paragraph. Still, I have the impression that this was not a problem, 

and looking at the transcripts and listening to the interviews, I find no indi-

cations that the young people were uncomfortable or hesitant to tell their 

story. Therefore, the risk of participants having provided more information 

than they wanted may only be a hypothetical scenario, and not something 

that actually happened. Even so, this risk is important to bear in mind when 

conducting research with sensitive groups of people.  

Mixed method analysis 
As mentioned earlier, I use a sequential, mixed method approach in the dis-

sertation. Each sub-study has its own internal logic, meaning that the data 

is analyzed separately in each of the articles. Each of the sub-studies has 

been presented above, and is further discussed in the articles at the end of 

the dissertation. In this section, I will focus on how to combine these differ-

ent datasets and how they are interpreted together. Pragmatism and an ab-

ductive approach are central to the overarching interpretation and analysis, 

which means allowing for continuous interaction between the theoretical 

concepts and the empirical material as the analysis proceeds.    
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The type of analysis performed in each of the sub-studies has conse-

quences for the sequential analysis (Johnson & Onwuegbuzie, 2004; Ted-

dlie & Tashakkori, 2009; Creswell & Plano Clark, 2011). The quantitative 

sub-study, using Chi2 and logistic regressions, gives an overview of youth 

victimization in Sweden when it comes to support and mental health prob-

lems after having received support. With these results, new questions were 

raised concerning why so few young people seek and receive support, and 

whether support helps young people process their victimization. To answer 

these questions, I turned to the theoretical concepts, which resulted in the 

operationalization of victim and support as concepts. Together with previ-

ous research, the questions raised in the quantitative sub-study seemed to 

relate to how young people construct themselves as victims, and how they 

construct what they perceive to be supportive. Keeping this in mind, I once 

again turned to the empirical material, this time specifically to the narrative 

interviews.  

The first focus of the qualitative sub-studies was how young people con-

struct themselves as victims, or more specifically their construction of vic-

timhood, and the consequences of this construction when it comes to per-

ceived availability of support. For this study, both thematic and structural 

narrative analysis were used. Like the quantitative sub-study, this study 

raised questions about the meaning of support, more specifically what 

young people perceive as supportive after victimization. It became clear, 

when returning to the theoretical concepts, that the concept of support is 

sparsely theorized, and more empirical studies focusing on the construction 

of support are needed. This was therefore the focus of the second qualitative 

sub-study, in which the material was analyzed using thematic narrative 

analysis. This sub-study, together with the other two, laid a foundation for 

understanding youth victimization and support. 

Combining these different methods involves not only philosophical dif-

ferences, as discussed previously, but also practical differences concerning 

how to combine quantitative and qualitative methods, and how to draw 

conclusions from them. Following the logic of the sequential model, the da-

tasets are treated as complementary to each other, thereby making it possi-

ble to draw conclusions from the material as a whole (Sale et al., 2002; 

Teddlie & Tashakkori, 2009; cf. Creswell & Plano Clark, 2011). With this 

in mind, when analyzed in the dissertation, the results from the separate 

sub-studies are treated as a unified whole but at the same time as separate 

studies with different epistemological and ontological viewpoints, using 
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pragmatism, with an interplay between theory and experience, as the phil-

osophical basis of the analysis (cf. Morgan, 2014).  

Inference quality and transferability 
The mixed methods approach does not have its own concepts for validity, 

reliability or generalization, or for their qualitative counterparts. However, 

Teddlie and Tashakkori (2009) propose an integrative framework for judg-

ing the quality of mixed methods research, and this is used in the disserta-

tion. The method used needs to focus on what is appropriate for the ques-

tion, not what is common in accordance with the current paradigm 

(Molina-Azorín, 2011). Still, each separate study needs to be judged against 

its own internal logic and concept of inference, which means that the quan-

titative part needs to be judged using validity and reliability, and the quali-

tative part using credibility and trustworthiness. For this reason, below I 

will briefly present the quality and transferability of the quantitative study 

and qualitative studies, before discussing the quality and transferability of 

the dissertation from a mixed methods point of view. It is important to bear 

in mind that the quality of a mixed methods study is never higher than that 

of its sub-studies, meaning that low quality in one aspect affects the quality 

of the entire study (Teddlie & Tashakkori, 2009).   

Inference within the sub-studies 
The quantitative study is based on a representative, random sample of 2 

500 participants, who overall do not differ from the make-up of the national 

population (Cater et al., 2014). This is one of the greatest strengths of the 

quantitative study. However, a limitation is that few victims answered that 

they had sought and received support, meaning that the groups in the anal-

yses were small. Several sub-categories of support from different support 

providers were therefore coded into larger constructs. The construct valid-

ity, specifically the constructions of the support concepts, can be questioned, 

as it is not clear exactly what certain types of support mean, and types of 

support are mixed together with specific organizations that offer support, 

in the same question. The measurements for the four victimization types 

and mental health problems have been tested beforehand in other studies, 

and can be considered of good validity (cf. Cater et al., 2014; 2016). Due 

to the limitations, the results from the quantitative study should be seen as 

tendencies, and further studies are needed to confirm the results. For more 

information on the limitations and strengths of the quantitative study and 
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its transferability, see Thunberg and Källström (2018) and the above section 

on the quantitative sub-study. 

The qualitative studies use the same data, but in different ways. The sec-

ond sub-

sub-study uses all 19 narratives. The second sub-study uses a thematic and 

structural analysis to reach an understanding of how young people con-

struct themselves as victims, whereas the third sub-study uses a narrative 

thematic approach to understand what young victims perceive as support-

ive, and how they construct the meaning of support. Like all qualitative 

studies, a limitation is the lack of transferability to larger populations; how-

ever qualitative studies contribute theoretically to their fields. The transfer-

ability issue is problematic in the second sub-study, which focuses on four 

narratives to illustrate diversity in victim positioning. Empirically, the re-

sults from these four narratives do not necessarily represent all young vic-

-depth analysis contrib-

utes a theoretical understanding of the process that young people go 

through when constructing themselves as victims. Therefore, on a theoreti-

cal level, the results represent something more than the four analyzed nar-

ratives. In the third sub-study, all 19 narratives are included, but the quotes 

included were selected to strengthen the argumentation and describe the 

iences. In addition, the analytical processes in the sub-

studies have been described to enable others to follow the process that led 

to the conclusions. The conclusions have also been discussed within the pro-

ject group to determine if they are logical, or if alternative conclusions are 

more probable, in order to strengthen the trustworthiness of the study. For 

more information on analysis, strengths, limitations and transferability, see 

Thunberg and Andersson Bruck (2019) and Thunberg (submitted). 

Inference within the dissertation as a whole  
When combining these studies together, the inference assessment developed 

by Teddlie and Tashakkori (2009) was used. This consists of ten aspects to 

take into consideration when combining data sources and drawing new con-

clusions. The first four of these concern design quality: 

 

1. Design suitability (appropriateness) 

2. Design fidelity (adequacy) 

3. Within-design consistency 

4. Analytical adequacy  
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(Teddlie & Tashakkori, 2009, p. 301) 

 

The first two relate to whether the design is appropriate and adequate in 

relation to the research questions. Despite the limitations expressed above 

for each study separately, the study design as a whole is appropriate and 

adequate. It could have used other types of methods or only been qualita-

tive, for example, but by combining the methods, a both broader and deeper 

understanding of a phenomenon can be reached (cf. Johnson et al., 2007). 

Each of the sub-studies addresses similar questions. In the same manner, the 

methods capture the concepts, even though their meanings can be somewhat 

different due to different epistemological and ontological premises. The 

third aspect concerns within-design consistency, and focuses on whether the 

concepts in the studies fit together and are logically linked. As above, the 

victim and support concepts fit together between the studies, but their 

meanings may differ within the different methods, which might affect the 

quality of the dissertation. Even so, I would not describe this as a problem, 

but rather as a strength. The quantitative analyses give an overview, while 

the qualitative analyses of the narratives yield a deeper understanding and 

port. If the meaning had been the exactly the same, then the use of different 

methods would not necessarily contribute a new understanding of the phe-

nomena. This relates to the fourth aspect, which concerns whether the ana-

lytical strategies are appropriate in relation to the research questions. I 

would say they are, because they focus on different aspect of the phenom-

ena; therefore different methods and analytical strategies are needed. It is 

accordingly not possible to define the victim and support concepts in exactly 

the same way in the different studies, as it is not possible to study all aspects 

of a concept at the same time. 

The next six aspects of the integrative framework for quality assessment 

concern interpretive rigor: 

 

5. Interpretive consistency 

6. Theoretical consistency 

7. Interpretive agreement 

8. Interpretive distinctiveness 

9. Integrative efficacy (mixed and multiple methods) 

10. Interpretive correspondence 

(Teddlie & Tashakkori, 2009, pp. 301-302).  
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These aspects focus on the consistency of the interpretations and theory, as 

well as interpretive agreement, distinctiveness, efficacy, and correspond-

ence. The fifth and sixth criteria concern whether the inferences are con-

sistent across the different methods, and if they are consistent with the the-

ory within the field. There is consistency between the quantitative and qual-

itative methods in the dissertation when it comes to some of the theoretical 

concepts, but the inferences are also somewhat different, as each sub-study 

focuses on a different aspect of the phenomenon. Overall, however, they are 

consistent with previous knowledge within the field, and build on this 

knowledge. The seventh criterion focuses on whether other researchers can 

reach the same conclusions as I did from the data. Because the inferences 

are consistent in some respects with what is already known, and infor-

mation is provided on how the studies were conducted and analyzed, other 

researchers may arrive at similar conclusions. However, as in all research 

studies, this is not completely certain because interpretations are subjective. 

To handle this problem, I have tried to provide as much detail as possible 

about how the analytical process was conducted. Regarding the distinctive-

ness of the inferences, in relation to the limitations presented for the sepa-

rate sub-studies, it is plausible that other conclusions could be drawn, as 

new aspects can come into focus when results are re-interpreted. For exam-

ple, the present study has focused on age and victimhood as explanations 

of need for, and availability of, support. Focusing instead on gender, for 

example, may result in different conclusions, as the explanatory value of the 

theoretical concepts might change. The ninth quality aspect concerns the 

integration of the quantitative and qualitative methods, and whether any 

inconsistences can be understood theoretically, and the tenth concerns how 

well the inferences correspond to the aim of the study (Teddlie & Tashak-

kori, 2009). As always, not all inconsistences can be explained theoretically, 

something that is not unique to mixed methods research, but plausible ex-

planations are given, and in those cases where it is not possible to explain 

the inconsistences, suggestions are made as to how the theoretical concepts 

can be developed. For example, as I have stated throughout the dissertation, 

the theorization concerning post-victimization support is sparse in the liter-

ature, which means there are gaps in the understanding of how theoretically 

to understand and explain the phenomena. This might therefore be a quality 

issue with the dissertation. Concerning whether the inferences correspond 

with the aim, I would say they do. The conclusions are in line with the aim 

and research questions, and I would not have been able to answer the re-

search questions without using a mixed methods approach.  
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As in any other research project, the question of transferability of results 

will come up. For the sub-studies, population transferability can be claimed 

for the quantitative study (see Teddlie & Tashakkori, 2009), as it is based 

on a representative sample. For the qualitative studies, there is more of a 

theoretical transferability. Combining these for the dissertation, I claim that 

ecological transferability is possible. With ecological transferability, results 

are not only applicable to the specific context studied, but can also be trans-

ferred to other similar contexts (Teddlie & Tashakkori, 2009). Even though 

I have argued theoretically (above) and will argue empirically (below) that 

young victims of crime are a special group because they are sensitive to how 

they are treated by professionals and position themselves accordingly, there 

are similarities between them and other crime-victim groups (cf. Löfstrand, 

2009a; Jägervi, 2016; Fohring, 2018; Tennent, 2019a). For this reason, the 

results could influence other areas as well, both theoretically and practically, 

meaning that the dissertation contributes new theoretical knowledge con-

turn can help in the development of new ways of offering support. This new 

knowledge can then also be tested and used with adults, for example. These 

contributions would not have been possible without a pragmatic, mixed 

methods approach.  
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The three articles that make up the sub-studies in the dissertation can be 

read in full at the end. This chapter summarizes the main results and con-

clusions. All of the results are based on what the young participants report 

and express, meaning what support they perceive themselves to have sought 

and received.  

Article I 

needs of victimized and poly-

where young victims seek and receive psychosocial support in relation to 

the number of types of victimization. It also investigates whether they re-

ported emotional problems in young adulthood (depression, anxiety, and 

posttraumatic stress). The aim is to examine whether professional psycho-

social and/or social network support meets the needs of young victims of 

single or multiple types of crime and/or abuse. The study uses the quantita-

tive dataset.   

Results and conclusions 
The results show, in line with previous research, that few young victims 

report seeking and receiving professional support. Instead, social network 

support from family and/or friends is more common. However, the likeli-

hood of seeking and receiving support increased in relation to the number 

of types of victimization, with a higher number of types of victimization 

increasing the likelihood. For example, using one type of victimization as a 

reference, the likelihood of seeking social work support increases by a factor 

of 3.87 (p<.018) for two to three types of victimization, and 10.01 (p<.020) 

for four types of victimization. A similar trend is also apparent for psychi-

atric support. For both social work and psychiatric support, gender acted 

as a significant predictor of seeking and receiving support. For example 

women, were 4.68 and 3.22 times more likely (p<.000) to seek each respec-

tive form of support than men. When it comes to receiving social work sup-

port, two to three types of victimization and being a woman acted as pre-

dictors, whereas only four types of victimization were predictors of receiv-

ing psychiatric support. Taken together, these results show an increased 

likelihood of seeking and receiving support in relation to number of types 

of victimization. Being a female victim also increased the likelihood of seek-

ing and receiving support.  
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 When it comes to mental health problems in young adulthood, based on 

their reports the victims of multiple crimes appeared to have an increased 

likelihood of mental health problems, even when they received support after 

the victimization. For example, those who received social work support had 

an increased risk of posttraumatic stress [Exp (B) =2.12, p<.016]. The same 

applied for psychiatric support concerning both anxiety and posttraumatic 

stress [Exp (B) =2.63, p<0.001; Exp (B) =4.42, p<.000]. However, these re-

sults do not say anything about what kinds of symptoms the young people 

had before receiving support, which means it is possible that while these 

victims exhibit more symptoms than victims of one type of victimization, 

the support services may nevertheless have reduced their symptoms. An-

other aspect is that new occurrences of victimization can have taken place 

between when the support was received and the survey, meaning that the 

symptoms can relate to other things than the victimization studied. Lastly, 

the support offered might not meet the needs of all crime victims, suggesting 

that the available services need to be developed further. It is important to 

note that due to the small group sizes in the analysis, these results should be 

considered tendencies and in need of further investigation.  

The results stress the importance of family and friends acting not only as 

facilitators for professional support, but also as the main support providers 

for young victims. For this reason, society need to equip family and friends 

with the means to respond appropriately when a victim seeks their support. 

viders need to better understand the support needs that the victims express, 

as the support offered does not seem to have helped the young victims. The 

also have been a result of other factors than the victimization. For this rea-

son, longitudinal studies are needed. Lastly, it is surprising that more young 

victims do not report having sought professional support, as Sweden has 

legislation stressing their right to support, and is supposed to have an inclu-

sive welfare system.  

This article raises a number of questions concerning why young victims 

do not seek and receive support, and further studies are needed to under-

stand their reasoning. With this in mind, the second article focuses on how 

young people narratively negotiate their position as victims and the effects 

of that positioning on the availability of support, to see if this can be under-

stood as an explanation of why support is or is not sought. From a theoret-

ical perspective, there is a link between the construction of victimhood and 

support, which needs further empirical exploration.  
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Article II 

gotiate their position as victims, how the social surroundings react to their 

victim positioning, and what types of support they were offered. The em-

pirical data come from the qualitative dataset, with this article presenting 

four of the narratives to deepen the understanding of how young people 

position themselves as victims.   

Results and conclusions 
Each of the four narratives tells a different story of how a young person 

positioned him- or herself as a victim in relation to the concept of the ideal 

victim. Although none of the four young people explicitly mention the ideal 

victim concept when asked what or who is a crime victim, they all give de-

scriptions that are similar to the definition of the ideal victim (i.e. that the 

victim should be without blame and be weaker than the perpetrator). These 

descriptions then become a part of how they later negotiate a victim posi-

tioning. It is important to bear in mind that positioning is an ever-changing 

process that results in different positions in different contexts due to con-

stant re-negotiations. This became apparent when analyzing the four narra-

tives.  

Two of the four young people interviewed, Linda and Fiona, clearly state 

that they are crime victims, and expect others to treat them as such. How-

ever, they do victimhood differently. Linda is the one who is closest to being 

an ideal victim, as she was overpowered by more than one unknown perpe-

trator and robbed of her phone. She tried to put up a fight and not hand it 

over, but her boyfriend, who was robbed at the same time, told her to give 

it to them. She was scared afterwards, and describes crying in the evening 

after the crime. She changed her habits after the crime, for example no 

longer walking home alone at night. She has been offered professional sup-

port, but feels that she cannot talk about the event. Instead, she feels that 

support from her mother is better for her. Her friends and family accept her 

reactions initially, but as time passes, her friends in particular begin to say 

that she is overreacting.  

Fiona also describes positioning herself as a victim, but in contrast to the 

ideal victim concept, she shows great deal of agency and strength, which 

makes her less of an ideal victim. Fiona was assaulted after she provoked a 

girl by calling her fat. The girl had previously bullied her. As a result, the 
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girl hit Fiona in the head with a beer bottle. Fiona immediately sought as-

sistance from a security guard, who called the police. The police took Fiona 

to the hospital where she was stitched up and sent home. Her parents made 

sure she received a legal counsel and professional support. In her narrative, 

Fiona never expresses any need for support, but is happy and feels helped 

by the support she received. She also praises the support providers for being 

good and competent at what they do.  

The other two narratives concern Zack and Ida. Their narratives are 

somewhat different, and while they both distance themselves to some extent 

from being victims, they also express, either explicitly or in describing their 

actions, that they adopt a victim positioning. Five people assaulted Zack 

when he thought that he was going to help a friend (who was one of the five 

assailants). When Zack wanted to talk about what had happened, his par-

ents reacted by asking what he did to provoke the crime. Zack stated that 

he has previously committed offences, but at the time had not been charged. 

However, this time he did not provoke anyone, and by his own definition 

of what a victim is, he is a victim. The reactions he got from his parents and 

others resulted in him re-negotiating his victim positioning, as it did not fit 

into his master narrative of himself. In his narrative he expresses that he 

never received any support and that he did not need it, as he instead learned 

to fight back and protect his loved ones.  

us forms of intimate partner 

violence for two years, when she was between 14 and 16 years old. One 

victimizing event in particular made her realize that her boyfriend might kill 

her. After this event, she went to the police and reported all of the events, 

and the case went to trial. After the judicial process, threats continue to 

come; Ida reported them too, but nothing happened. She was neither offered 

support nor did she receive any. Instead, she turned to alcohol and drugs to 

reduce her anxiety, and she also started to use violence as a way of showing 

that she can defend herself. After several suicide attempts, she was admitted 

to a psychiatric ward for treatment. Still, in her narrative Ida describes that 

she has only talked a little about the victimizing event, and not about eve-

rything. The victimization still affects her; she has quit using drugs and has 

a job, but drinks quite heavily. Ida expresses that when she looks back, she 

feels that she would have needed more support. 

These four narratives all tell different stories, but they do have some com-

mon ground, namely that they all request support from their position as 

young people. All of them request support from family, friends, or profes-
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sionals, but how they position themselves as victims in relation to their nar-

ratives affects whether and in what form support is available and offered to 

them. It is important to recognize that young people might need support to 

handle their victimization even if they initially state that they do not need 

it. Stating that they do not need support could be a result of how they posi-

tion themselves as victims, which in turn is a negotiation in relation to the 

context of the crime. It is concluded that receiving support could serve as a 

means for young people to integrate the event into their self-narrative. If 

support is not offered and the victimhood is not accepted as such, the young 

people risk having to re-negotiate and re-write their narratives in order to 

make sense of who they are. 

Building on the conclusion that young people position themselves differ-

ently as victims, and that this affects what support they perceive to be avail-

able and offered to them, it is important to understand what support means 

to young people, what they perceive that they need and want, and whether 

they think that they received this. The third article therefore focuses on the 

perceive as helpful, with a focus on ruptured agency and communal bonds 

and how these can be restored.   

Article III 
The third article, To Need or Not to Need Support? Understanding Young 

, aims to analyze how 

young people construct their need for support, and what they perceive as 

supportive. The data comes from the same qualitative dataset as Article II, 

but here all 19 narrative interviews are included.   

Results and conclusions 
The young people interviewed all have their own unique experiences, which 

also means that they have different needs for support after victimization. 

Building on the theoretical concepts of agency and communion, the results 

show that victimization damages their sense of agency and communion, 

thereby potentially rupturing their life stories. The damage mainly became 

apparent in their descriptions of their own reactions, but also in how people 

around them reacted and treated them afterwards. For example, the young 

people described the fear that the crime evoked and how that resulted in 

them isolating themselves, not taking part in social activities to the same 

extent as before the crime. I interpret this as a loss of control over the situ-

ation, meaning a damaged sense of agency. In a similar manner, how other 



112 
 

SARA THUNBERG  
 

people reacted and treated them damaged their sense of communion. The 

young people express wanting the people around them, whether profession-

als or family and friends, to understand their situation. They describe how 

their friends thought they were exaggerating, or simply did not believe that 

they were victims of a crime. These kinds of reactions damage the sense of 

communion, as the young people no longer feel like they are part of the 

social context; they are excluded because of their experiences of victimiza-

tion. However, there are also positive stories, for example, of police officers 

who took the time to listen and showed by their actions that the young 

person was safe, and that they believed him or her. This kind of action 

strengthens the sense of communion. When it comes to the damage, it seems 

that the victimization directly damages the sense of agency, whereas other 

 

The role of support in this case is to repair the damage caused by the 

victimization, and to repair the ruptures to the life story. In other words, it 

is restorative support, to enable young people once again to be included in 

their social setting. Although the reactions the young people describe mainly 

concern agentic needs, the support they report wanting or perceiving them-

selves to need mainly concerns communal needs. The main need they ex-

press concerns information. The young people lacked knowledge about how 

the judicial system work, how long a police investigation takes, or where to 

turn for help and support. In other words, they had no control over what 

was going on around them, which made them anxious and nervous. In re-

lation to this, the young people express wanting information about five 

things: the police investigation, the court proceedings, whether the sen-

tenced has been carried out, financial compensation, and support services. 

These five types of information in turn comprise two categories, with the 

first four relating to information about the judicial process, and the last one 

concerning support. Receiving these types of information becomes a way of 

gaining control and competence, enabling the young people to act on their 

own. It can also make them feel included, because they possess and can 

contribute information that other people want and need. A difference be-

tween the participants is that those who had legal counsel generally express 

that they received the information they needed, whereas those who did not 

express a need for more information. Information relates to both agentic 

and communal needs, suggesting that both should be addressed when sup-

porting young victims of crime. 
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This duality between agentic and communal needs also applies when it 

comes to psychosocial support. Psychosocial support mainly concerns talk-

ing about the victimizing event with a professional (e.g. social worker, or 

psychologist), family or friends. There is variation among the young people 

about whether they consider themselves to need support and what they per-

ceive as supportive, but being able steer the conversation was always con-

sidered positive. When this was possible, they did not feel forced to talk 

about the victimization if they were not ready for it, or could stop talking if 

they no longer felt that they could continue. This kind of acceptance from 

the support provider is a clear example of letting the young person be in 

control, which strengthens the sense of agency. At the same time, it also 

strengthens the sense of communion, as the support provider shows under-

place. Regarding this, it is also important to stress the importance of timing 

the support. Some victims express that they turned down a support offer 

when professionals offered it, because at the time they did not feel that they 

needed it. After some time had passed they changed their minds, but did not 

feel that the support was still available, for example, because they did not 

feel comfortable calling a stranger (i.e. the professional).  

The young people stress the importance of receiving support from their 

family and friends. Although not all of them perceived that their family and 

friends could or would support them, those who did feel that they received 

support express that it was mundane actions from family and friends that 

they perceived as supportive. Examples could be just being there and listen-

ing when the young person needed to talk, or distracting the young person 

if he or she needed to think about something else for a while. It was more 

about their family and friends showing by their actions that they were there 

for the young people if needed, but not forcing them to do anything. I in-

terpret this as being related to sense of communion in so far as they make 

sure that the young victim continues to be included in a social context, and 

show they understand that the person is processing a victimizing event.   

Taken together, the results show that both information and psychosocial 

support can repair the damage caused by victimization and restore the sense 

of agency and communion. However, restoration in this case does not mean 

the same thing as returning to how things were before the victimization; 

instead, the victimization is an experience that will continue to affect the 

individual to some degree. The victimization becomes incorporated into the 

fter victimization is complex, as there are 

several factors that need to be weighed in, depending on which perspective 
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is used. From the perspective of these young people, they cannot pinpoint 

the exact actions that they perceive as supportive; instead, it is more context 

bound, meaning that what is supportive will vary between individuals and 

social contexts. Still, it is clear that support needs to address agentic and 

communal needs. The two are interlinked, and because the victimization 

damages them implicitly and explicitly, restoring them is a two-fold process. 

This needs to start with making sure that the young person feels included 

and has trustworthy, supportive relationships. 
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Within the victimological field there have recently been calls for more qual-

itative studies in general and specifically for more narrative research to fur-

ther problematize what it means to be a victim from the perspective of the 

person subjected to the victimizing event  (see e.g. Van Dijk, 2009; Walklate 

et al., 2018; Pemberton, Mulder, et al., 2019). However, there is also a need 

to combine qualitative and quantitative studies, as each brings a specific 

type of knowledge about a phenomenon. For this reason, the dissertation 

started with a quantitative study to get an overview of the likelihood of 

young people seeking and receiving support in relation to number of types 

of victimization, and of the prevalence of emotional problems in adulthood 

(Thunberg & Källström, 2018, Article I). This raised a number of questions 

concerning why few young victims seek and receive support, as well as why 

many have emotional problems after having received support. Therefore, 

qualitative studies were needed, focusing on the construction of victimhood 

and its consequences for the availability of support (Thunberg & Andersson 

Bruck, 2019, Article II), -identified need for sup-

port after victimization (Thunberg, submitted, Article III). In combination, 

the three articles problematize the concepts of victimhood and support, and 

yield a deeper understanding of 

For example, not seeking support after victimization is not the same thing 

as not needing support. Instead, not seeking support might be a result of 

not being accepted as a victim, because the individual does not act in ac-

cordance with the discursive understanding of what a victim is.  

As a reminder, the aim of the dissertation was to theoretically and em-

port. The aim was operationalized into the following research questions: 

 

1. To what extent do young people with experiences of various types 

of victimization seek and receive support, both from professionals 

and from family and friends? (Articles 1, 2) 

2. How do young people understand and construct themselves as 

victims? (Article 2) 

3. How is support constructed, and which needs for support do 

young people perceive themselves as having after their victimiza-

tion? (Article 3) 
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The dissertation shows that few young victims seek and receive support, 

especially professional psychosocial support. However, when family and 

friends were added to the analysis as potential support providers, the num-

ber of young victims who answered that they sought and received support 

increased, compared with professional support. The tendency to seek and 

receive support is linked to the number of types of victimization a person 

has experienced. In addition, how young people understand and construct 

their victimhood also affected the tendency to seek support and whether 

they perceived the support as available to them. This connects in turn to 

discursive views on how victims should act and react for others to consider 

them victims. Each individual constructs his or her own victimhood, and 

this might or might not gain acceptance from other people, which then can 

affect what types of support that are made available to the individual victim. 

In previous research, support is often equated with emotional support, 

which takes the form of talking about the victimizing event to reduce the 

risk of long-term psychological consequences such as anxiety, depression 

and posttraumatic stress. This is despite the fact that crime victims may have 

diverse support needs that can require different support providers for their 

fulfillment. This is confirmed by the empirical results, where the young vic-

tims reported not always perceiving the support they received as supportive, 

which suggests that support is not constructed in a way that matches indi-

vidual needs. Support after victimization can include anything from talking 

about the event with professionals to information, practical help, advocacy, 

and mundane actions from family and friends. Moreover, some people can 

handle their victimization without help from others. This means that sup-

port entails much more than just talking, which became obvious when the 

participants described what they consider to have helped them handle their 

victimization. Most stressed needing information ahead of needing to talk 

about what happened, however the needed information did not reach eve-

ryone. This suggests that there is a mismatch between what young victims 

ask for when they seek support, and the support they perceive they are of-

fered.  

of support, and he does not perceive the professional psychosocial support 

he received as supportive. It was not right for him at the time, and he felt 

like the psychologist decided what their conversation would focus on. Mi-

chael described feeling that this was not right, and that instead he should 

have been the one to decide on the topic of the conversation, depending on 

how he felt at the time. He also says:  
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Michael: First and foremost, I would have liked to have someone to talk to. 

I almost feel that it should be a mandatory thing to at least come once or 

ional support concerning 

the injuries I have now. I have severe memory problems now, and the kind 

of support that helps you find new ways of handling your everyday life.  

Michael stresses the importance of psychosocial support to receive help 

-being. By talking about 

the victimizing event, he can reflect upon what happened as a way of pro-

cessing it, and in time move on from it. However, his narrative, as well as 

those of the others, show that information is just as important. In general, 

information after victimization refers to information about the judicial pro-

cess and professional support, but Michael describes another type of infor-

mation as well. He sustained physical injuries that still caused him problems 

at the time of the interview, but he did not receive information soon enough 

about his injuries and how to handle them in everyday life. The sub-studies, 

definition of support. The following sections will dig more deeply into these 

aspects in relation to the theoretical concepts and previous research.  

Constructing victimhood as a young person and the availability 
of support 
As shown in the theory section, there is no uniform definition of what or 

who a victim is (Hope, 2007); instead it comes down to discursive views 

and cultural differences. In Western countries, most people would agree that 

a crime victim is a person who has been subjected to an action that is illegal. 

This can be seen as an objective definition that draws on a judicial perspec-

tive. It does not demand any further reflection on what it means or the con-

sequences it might have for individuals. The quantitative material is ana-

lyzed using this type of objective definition of a victim, even though not all 

victimizing events studied are criminal from a judicial perspective (see Thun-

berg & Källström, 2018, Article I). Still, the quantitative dataset could not 

illustrate individual variances. The study did however open up for questions 

concerning the construction of victimhood from the perspective of young 

people, as few of them sought and received support. 

Socially, young people overlap the stages of childhood and adulthood, 

even though from a legal standpoint they are either children (under 18) or 

adults (over 18). Young people are therefore partly independent from and 
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partly dependent on their parents and other adults. This independence/de-

pendence is apparent in the empirical results when looking at how the par-

ticipants constructed their victimhood and strived to receive acceptance for 

their positioning from friends and family. If they did not receive this ac-

ceptance, they re-negotiated their positioning to construct a victimhood that 

others would accept and respect (Thunberg & Andersson Bruck, 2019, Ar-

ticle II). For example, Zack and Ida did not receive acceptance for their 

victim positionings, which resulted in them re-negotiating their victim posi-

tioning and constructing a victimhood that is something other than the dis-

cursive ideal victim (see Christie, 2001). However, in general the partici-

pants do not go so far as to express that they renounce their victim status, 

as has been found in previous research (see Jägervi, 2014; Jägervi, 2016). 

Instead, the young people interviewed all do victimhood in their own way, 

and the way they do it may not correspond with the discursive expectations. 

Only one of the interviewees rejected his victim status, due to how he was 

treated by his parents and school, whereas the rest of them report being 

victims after the victimizing event. These results are similar to those of Bur-

car (2005), Burcar and Åkerström (2009), and Åkerström et al. (2011), who 

focused on young men negotiating a victim identity and concluded that they 

do victimhood, but not as expected in relation to the discourse. Therefore, 

as shown in Thunberg and Andersson Bruck (2019, Article II), the contin-

uous negotiation of a victimhood/victim identity is not only linked to gen-

der, but also affected by the age of the victim, meaning that everyone con-

structs victimhood in relation to societal discourses and individual circum-

stances. 

Also related to age and victimhood are discourses concerning common 

beliefs about childhood and being a victim. Discursively, both children and 

victims are considered innocent and in need of protection (see e.g. Uprich-

ard, 2008; Kehily & Montgomery, 2009; Van Dijk, 2009). If a young per-

son can be considered responsible, in full or in part, then this innocence will 

be questioned, as will his or her status as a victim. In Article II (Thunberg 

& Andersson Bruck, 2019), it is clear that young people are treated differ-

ently depending on how they construct their victimhood, with some being 

left without support, help or guidance from adults. This might have to do 

with victims being blamed for their victimization because of the common 

belief that victimization only happens to those who have done something 

wrong (cf. Lerner, 1980; Van Dijk, 2009; Pemberton, Aarten, et al., 2019). 

People who do not receive legitimate victim status accordingly do not nec-

essarily receive support, as they are thought to have themselves to blame for 
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their situation. Victims of crime thus continuously need to act and react as 

expected according to the societal norm. All people construct their own vic-

 the situation 

is acknowledged, the victimhood might be questioned as it deviates from 

the discursive understanding of the victim concept. For example, Fiona in 

Article II acknowledges her responsibility for the situation (having pro-

voked the offender), but she continuously tries to characterize the provoca-

tion as not in parity with the assault to which she was subjected in retalia-

tion. She also argues for moral justification, as the offender had previously 

bullied her. Throughout the interview, she argues for her right to legitimate 

victim status, suggesting that her narrative does not fully fit into the dis-

course concerning young victims and that this raises questions about her 

victimhood. 

There are several aspects that affect the construction of victimhood; it is 

not as simple as being subjected to a crime and then automatically becoming 

a victim, at least not in a discursive sense. Article II (Thunberg & Andersson 

Bruck, 2019) shows, in line with previous research (cf. Burcar, 2005; Löf-

strand, 2009a; Fohring, 2018), that it takes more than just experiencing a 

victimizing event to receive socially legitimate victim status. The ideals are 

always impossible to live up to, meaning that the victimhood of each indi-

vidual victim is continuously negotiated. The participants draw on the ideal 

victim discourse, talking about being innocent, being victimized with or 

without provocation, being physically weaker than the perpetrator, being 

scared, and not having any responsibility for the events leading up to the 

victimization (see Christie, 2001). The norms surrounding victimization and 

the victim concept could be part of the reason why young people are afraid 

of disclosing their experiences to adults, as they do not know how the adults 

will react and treat them (e.g. Crisma et al., 2004; Priebe & Svedin, 2008; 

McElvaney et al., 2014; Mathews et al., 2016).  

of an event as a type of victimization. Empirically, all of the participants 

expressed that they were victimized and saw it as a crime, which can relate 

to the recruitment of the participants using district court verdicts. However, 

that might not always be the case. For example, nnell, and 

Muldoon (2019) show how young people construct their experiences of pa-

rental domestic abuse. In the study, the young people only construct the 

physical violence as violence. Other types of abuse, such as psychological 

abuse, were not always constructed as violence. This suggests that only cer-

tain actions are seen as victimizing events. If an action is not considered a 
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victimizing event, then the individual might not see him- or herself as a vic-

tim of crime and thus might not construct a victimhood. For this reason, 

the understanding of an event as a victimizing event will affect the construc-

tion of victimhood.  

Both Article II (Thunberg & Andersson Bruck, 2019) and Article III 

(Thunberg, submitted) show that as long as young victims strive to con-

struct a victimhood in line with the ideal victim and act accordingly, they 

will most likely receive legitimacy as victims, and different forms of support 

will be available to them. The problem with this, however, is that subtle 

differences between individuals are overlooked, meaning that those who do 

not follow the norm and position themselves accordingly might be left with-

out support. Looking at both Articles II and III, victimhood is only one as-

pect that comes into play when defining a need for support after victimiza-

tion. For example, Article II shows how two young people who did not 

construct their victimhood according to the expectations of the discourse 

actually describe having a greater need for support, and that the conse-

quences after the victimizing event were more far reaching for them than 

for the other two young people who received support. The difference be-

tween these pairs of victims lies in their social networks, with the two young 

victims who received support having family and friends who supported and 

guided them. This suggests that young victims who lack a strong social net-

work have a greater need for guidance and professional support. This im-

plies that it is those who already have supportive social networks that seek 

support, and thus that the crime itself is not necessarily what generates the 

support need (cf. Guterman et al., 2002).  

Another interpretation of the results in Article II (Thunberg & Andersson 

Bruck, 2019) and Article III (Thunberg, submitted) is that the support pro-

vided to those who positioned themselves as victims was more visible. This 

would mean that support is available for all young victims of crime, but 

those who do not see themselves as victims do not acknowledge the support 

that is available to them as victims. They might still define themselves as 

needing support, but not acknowledge that their need for support is directly 

linked to the victimization. In addition, as will be further developed in the 

next section, several participants express that they do not need or want to 

talk about the victimizing event itself, which can be interpreted as a rejection 

of offered support. Hence, support might formally be available, but due to 

the construction of victimhood, the individual might not perceive it as such.  

The construction of victimhood raises questions concerning how long a 

person remains a victim of crime. Can you be a crime victim for a limited 
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time, or are you a victim forever? From the description given by the partic-

ipants, a victim is something you are for a limited time. This is illustrated in 

how they express their victim status in the past tense, I was a victim, as 

opposed to the present tense, I am a victim, which suggests that the narra-

tive construction of victimhood is limited to a specific time, seen from the 

perspective of a life-story. Discursively, as with the narrative perspective, 

there is a limit to how long people will receive acceptance for their victim-

hood. In Article II (Thunberg & Andersson Bruck, 2019) and Article III 

(Thunberg, submitted), those who tried to draw on their victim status for a 

longer time period were questioned, and people around them thought they 

were exaggerating. Fohring (2018) found similar results in her study, and 

concluded that a person can only be a victim for a limited time. While there 

it is clear that socially and narratively it does not last forever. The period of 

acceptance is probably affected by the type of victimization, injuries, rela-

tion to the offender, age of both the victim and the offender, where the 

victimization took place, previous experiences, social network, and so on. 

-narratives, a hypoth-

esis is that the limit set by the discourse for how long a person can be con-

sidered a victim affects how a person constructs his or her victimhood both 

at the time of the event and when re-telling his or her life-story. For exam-

ple, the individual might tell his or her victim narrative in one way in close 

proximity to the crime, but in other ways as time passes and the story is 

retold to different people in different contexts. These changes do not mean 

that the individual is lying, but simply that the story develops over time as 

the individual learns new perspectives for viewing the victimization and life 

in general.  

From a theoretical perspective, how young people position themselves as 

victims has consequences for the availability of support from professionals 

as well as from family and friends. If the young person takes on a position-

ing and does victimhood in a way that follows the social discourses of being 

both a child and a victim, then the availability of different kinds of support 

increases. From a legal perspective, being granted legitimate victim status is 

also an important prerequisite to receiving the rights associated with being 

a victim (see e.g. United Nations, 1985; Chapter 5 § 11 Social Services Act, 

2001:453; European Parliament and Council, 2012). Without legitimate 

victim status and an accepted victimhood, young victims risk being in 

what is going to happen (cf. Thunberg et al., 2016). In the next section, the 
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construction of victimhood, as well as the meaning of support, will be fur-

ther problematized in relation to seeking and receiving support.  

Constructing support and the perception of what is supportive 
factors 

such as type and severity of victimization, how the individual is treated by 

others, and how he or she constructs his or her victimhood. In general, there 

is an assumption in society that to handle a victimizing event support is 

needed, especially support in the form of talking about the event (i.e. psy-

chosocial support or emotional support). In light of this general assumption, 

it is difficult to understand why few young victims seek and receive profes-

sional support (Thunberg & Källström, 2018, Article I). If it is generally 

assumed that young people need to talk, should not more young people seek 

and receive professional psychosocial support? This raises the question of 

whether this really is the right type of support for them, or if they are look-

ing for something else. In addition, not all young people need support; in-

stead, they might be able to handle the victimizing event on their own (see 

e.g. Rutter, 2007). Furthermore, support is not always positive, as it can 

result in stigmatization or re-victimization in relation to how young victims 

are treated by others, which may cause young people not to seek support in 

the first place (Finkelhor et al., 2001; Sabina et al., 2014). The strong focus 

on talking about the victimizing event as a way of handling it, can be un-

derstood as part of the ongoing psychologization of society that took place 

throughout the 20th century and continues today (Rose, 1989). This pro-

cess has brought about a shift toward the state being responsible for the 

well-being of individuals and an increase in the role of experts. Victimiza-

tion is seen as a traumatic or life-

productivity and contribution to society; support is therefore needed to re-

store this productivity (cf. Rose, 1989; Bröckling, 2016; Pemberton, Aarten, 

et al., 2019). However, the empirical findings suggest a need for a more 

nuanced understanding when it comes to different types of support.  

From the empirical findings, it is uncertain whether or not the support 

offered is right for individual victims. In Thunberg and Källström (2018, 

Article I), some of the young victims show symptoms of anxiety and post-

traumatic stress after having received professional psychosocial support, es-

pecially those with multiple victimizations. One reason for this might be 

that those in most need of professional support were also those who sought 

support, meaning that they had worse symptoms from the beginning than 
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those who had been victims of only one type of victimization. Their persis-

tent symptoms might results in conclusions about ineffective support; but 

the support might have reduced the symptoms. In addition, Article I did not 

include any control group and is not longitudinal in design, making it im-

possible to conclude whether or not the support has been effective for these 

young victims. The possible changes in symptoms over time might also be a 

natural development over time, which means that it is not possible from the 

study to conclude what the situation would be like if they had not received 

-being is victim posi-

tioning. Thunberg and Andersson Bruck (2019, Article II) show, for exam-

ple, that victim positioning and the acceptance of this positioning, and not 

just a specific need, affect the availability of support, at least when it comes 

to professional psychosocial support. Support from friends and family was 

more available, but not for all. This means that young victims do not always 

perceive support as available, which puts them at risk of trying to handle 

their victimization on their own, even though they would have preferred to 

receive help. As shown in Thunberg (submitted, article III), young people 

report both positive and negative aspects of support. For example, they 

could be happy with the support they received even though it was not what 

they wanted. This suggests that the young people are able to reflect upon 

their situation and define their own needs, while also seeing the benefits of 

other types of support as well. This stands in contrast to, for example, what 

Michael told in his narrative in the introduction, namely that professionals 

set the agenda for the meetings without giving the young person an oppor-

tunity to decide what to talk about or to reflect upon what support he or 

she felt was needed. Källström and Thunberg (2019) show the importance 

of letting young people steer the conversation regarding such things as when 

to talk about the violence and for how long. These were defined as the most 

rewarding and helpful aspects of the counseling sessions, according to the 

young people themselves. This means that young people need to be given a 

greater opportunity to define, with guidance, their support needs. 

As illustrated above, the construction of support is multifaceted and there 

are various steps in the process of its construction. From the empirical find-

ings, it is evident that the process includes the young people defining their 

problems and then expressing what kind of support they (1) want, (2) need, 

(3) seek, (4) receive, (5) make use of, and (6) perceive as supportive. On the 

one hand, all six of these can refer to the same thing, meaning that the young 

person wants the same support as he or she needs, seeks and receives it, 

makes use of it and perceives it as supportive in relation to the need. On the 



124 
 

SARA THUNBERG  
 

other hand, they can refer to completely different things. For example, due 

to their limited life experience young people, might not be able to define 

and express their needs accurately, and instead may express that they want 

one type of support (e.g. practical help), while needing something else (e.g. 

to talk about the event), and seeking a third type of support (e.g. infor-

mation). This makes it hard to actually match support, professional as well 

as from family and friends, with the support needs that the young person 

expresses. None of the young people interviewed reported not wanting sup-

port, but they did express not needing to talk about what happened. Simi-

larly, although they did not receive the support they said they wanted, some 

of them still felt that the support they received was helpful, made use of it 

and perceived it as supportive(see Thunberg & Andersson Bruck, 2019, Ar-

ticle II; Thunberg, submitted, Article III). Here too it is clear that young 

people are dependent on adults for guidance, even though they want to have 

control over their own lives and how they handle their experiences (cf. 

Geldard et al., 2016).  

What is support? 
The six aspects presented in the last paragraph of the previous section illus-

trate one way of looking at the complexity of the process of constructing 

support. Another way concerns type of support. When asked what support 

means, the participants immediately described psychosocial support that fo-

cuses on talking about the victimizing event. The way they expressed this 

made it seem as if psychosocial support was the only type of support that 

can be considered support. Various support organizations similarly seem to 

focus on psychosocial support, as evidenced in their informational texts by 

how they address young victims of crime and describe what kind of support 

they can offer. Some municipalities, for example, focus on describing the 

emotions associated with victimization, and the importance of normalizing 

these emotions, while other forms of support are less emphasized (e.g. 

Eskilstuna kommun, 2019; Örebro kommun, 2019). Other municipalities 

try to focus in a more neutral way on what they can offer, at the same time 

as they describe common emotions after victimization (e.g. Stockholm stad, 

2019; Uppsala kommun, 2019). Hence municipalities vary with regard to 

what they emphasize in their information concerning support for young vic-

tims of crime, but focus overall on the emotional effects of victimization 

-gov-

ernmental organization Victim Support Sweden tries to take a more neutral 

approach by only focusing on what they can offer, even if talking about the 
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victimizing event is the first service they mention (Brottsofferjouren Sverige, 

2019). It is important to acknowledge that support include various types of 

actions; in particular, the participants express a need for information. For 

the young people in this context, information means knowing what is going 

to happen with their cases, what is expected of them, and what professional 

support services are available. They also need practical help, which includes 

help with legal documents, school adjustments, being picked up and taken 

home by parents or friends when it is dark outside, and so on. In addition 

to this is psychosocial support, which can be various kinds of professional 

counseling but also includes support from family and friends. Being able to 

talk to family and friends is important for several reasons, but mainly be-

for the victim more than a professional can. In relation to this, I therefore 

understand support as including psychosocial support, both professional 

and from family and friends, information, and practical help. However, 

what individuals perceive as supportive will vary, meaning that support 

must be constructed in consultation with the individual who needs it, in his 

or her own specific social setting (Grossman Dean, 2007; Witkin, 2007; 

Hall, 2012). 

Previous research has mainly focused on psychosocial support (e.g. Gu-

terman et al., 2002; Musliner & Singer, 2014), but several studies also stress 

the importance of information (e.g. Crisma et al., 2004; M. Lindgren, 2004; 

Thunberg et al., 2016). Together with the empirical findings (see Thunberg, 

submitted, Article III), this means that support should be understood from 

other types of support. For example, if a young person is asked by a profes-

sional whether he or she wants to talk about the event and answers no, there 

is a risk of support becoming synonymous with talking about the victimiz-

ing event. This can in turn lead to young people not seeking professional 

support, because they do not feel they can receive the support they want 

from the professional. Still, young people also have a responsibility to tell 

professionals or other people around them that they need help and support. 

The individual has a responsibility, for example, to say that he or she does 

not need to talk about what has happened, but does need information, 

something that the professional or someone else, might be able to provide. 

However, they cannot provide something that they do not know that the 

individual needs. Either way, the professional and other adults need to 

acknowledge a potential need for other types of support than talking. The 

concept of support needs to be widened, both theoretically and practically, 
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to include more types of actions that the individual might deem as support-

ive for him or he

agency and communion to a greater extent  (see Thunberg, submitted, Ar-

ticle III).  

fessions of different kinds ranging from religious confessions to confessing 

statements (e.g. apologies) on social media platforms (Fejes & Dahlstedt, 

2013). The confession serves to exert social or moral control, and helps the 

individual making a confession to heal as a human being (Foucault, 2002a). 

things only happening to bad people (cf. Lerner, 1980; Pemberton, Aarten, 

et al., 2019), the link between talking about the event and the confessions 

becomes clearer, with the confession working in a therapeutic way and help-

ing with the construction of a self-image in relation to the narrative of one-

self (Besley, 2005). Empirically this can be seen in Thunberg and Andersson 

Bruck (2019, Article II), with each of the four young people in focus nar-

rating their version of the victimizing event and their need for support. It 

becomes apparent that the two who received psychosocial support (i.e. who 

confessed their narratives) did not have to re-write the story of themselves. 

Instead, the psychosocial support acted as a buffer that prevented the victim 

identity from becoming a part of who they were, and prevented the victim-

ization from becoming life-changing event. From this perspective, the two 

young people who received the opportunity to confess their story were 

healed by it (cf. Izaguirre & Cater, 2016), whereas the two who did not 

confess were not. Instead, it became incorporated into their narratives of 

who they are. They did not act as expected according to social norms, re-

sulting in them not meeting the conditions for receiving support (cf. Rose, 

1989). 

While I can understand the strong focus on psychosocial support and 

talking about an event that can be considered traumatic, the concept of sup-

port entails much more than this. In Thunberg (submitted, Article III), it 

becomes clear that when directly asked, the young people refer to the psy-

chosocial support as being the support; not wanting to talk about the event 

is the same as not needing support. However, the young people repeatedly 

describe information and practical help as supportive, although when 

asked, they do not immediately define it as support. From their descriptions, 

I argue that information and practical help are just as much a part of the 

support concept as psychosocial support, though they are not the first things 
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that come to mind when talking about support. Similar to how the con-

struction of victimhood varies between individuals, the construction of sup-

port varies. Support needs and specific types of support vary, and support 

must be adapted to the individual, which demands a matching process that 

considers individual differences (Grossman Dean, 2007; Witkin, 2007; 

Hall, 2012). Support therefore includes every action or service that the in-

dividual young victim deems as supportive, which can range from psycho-

therapy to supportive conversations with social workers, information from 

the judicial system, legal help and advocacy, and mundane actions from 

family and friends. The support provider needs to construct support as a 

concept together with the individual in need of it, because it is only through 

mutual construction that the need can be defined and that individualized 

support measures can be developed and used (cf. Witkin, 2007; Hall, 2012).  

Matching needs and support 
A matching process that functions as expected results in young victims heal-

ing from their experiences, for example by not needing to incorporate the 

victim identity into the master narrative of who they are (see Thunberg & 

Andersson Bruck, 2019, Article II). Empirically, based on all three articles, 

it seems that when it comes to professional support this process could be 

the circumstances, the same type of support (i.e. psychosocial support or 

variants of it) seems to be offered when they seek professional support. This 

raises questions concerning what happened to the other forms that the sup-

port providers also appear to offer. The strong focus on psychosocial sup-

port is problematic because young people have diverse needs, and their 

needs change over time (Thunberg, submitted, Article III). This suggests that 

connecting the right professional support to a specific need is not an easy 

process, even though the support needs that young people express do not 

seem to be that complex. For example, young people want to be able to 

disconnect from the victimizing event for some time, so they do not have to 

be in the victimization constantly. This can serve as a distraction, which 

gives the young person energy to continue the healing process (Källström & 

Thunberg, 2019; Thunberg, submitted, Article III).  

Despite the large amount of space that professional support takes up in 

the dissertation, the main support providers are family and friends. They 

thus can be there whenever the individual needs support. Parental support, 

when available, is an important form of support, and support from peers is 
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also important, though less stable (Walsh et al., 2012; Schonbucher et al., 

2014). However, this depends on what kind of relationships the young per-

son has with parents and friends. For example, young people do not know 

how their parents will react if they disclose their victimization, and are un-

sure if they will be believed, resulting in mistrust towards adults (Staller & 

Nelson-Gardell, 2005; McElvaney et al., 2014; cf. Jernbro et al., 2017). 

Empirically, a few of the young people interviewed expressed that they 

found it difficult to inform their parents about the victimization and did not 

know how to tell them, and therefore turned to friends and other adults 

they trusted to help them. Still, this builds on the young person having a 

good relationship with his or her parents, and on their being able to support 

him or her if needed. For exampl

give her the psychosocial support she needed at the time of her victimization 

(Thunberg & Andersson Bruck, 2019, Article II). Still, looking at the em-

pirical findings, most of the young people state that their parents, siblings, 

and/or friends were there for them through it all, and that their support 

helped them to feel better again. 

The purpose of support is to help someone to feel better or to make his 

or her life easier, compared with not having any support at all. It has not 

been possible to identify a specific form of support that young people ex-

press needing. Instead, in relation to Thunberg (submitted, Article III), in-

dividuals have varying needs and can need multiple forms of support. For 

this reason, if the aim is to have productive citizens who are well, both men-

tally and physically, professional support services need to be made better 

adapted to individual crime victims, for example, by educating professionals 

about the various experiences of victimizing events that people might have 

had at an early age. The same goes for family and friends, who might also 

need psychosocial support, information or practical help to be able to han-

dle that a loved one is processing something that they might not have any 

experience or knowledge about. The concept of support needs to be under-

stood in broad terms, focusing on information and practical help, as well as 

psychosocial support from professionals, family and friends, and other 

types of support. With a wider definition, it is possible that support will 

benefit more people, and be at less risk of being counterproductive, stigma-

tizing or re-victimizing for young victims of crime (cf. Sabri, 2012; Sabri et 

al., 2012; Button, 2016).  
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Limitations, strengths, and directions for future research 
Mixed methods research has its challenges, but contrary to some of its crit-

ics, who argue that it is impossible to combine quantitative and qualitative 

studies due to the scientific differences (see Sale et al., 2002), I believe that 

they are possible to combine. Using mixed methods contributes new per-

spectives by combining different methods to study the same phenomena, 

giving depth to the analysis that would not have been achieved using either 

quantitative or qualitative methods alone. It was especially good for the 

dissertation, as each sub-study builds on the previous one, meaning that the 

results along the way have successively guided the research project forward. 

It is nevertheless important to bear in mind that a study as a whole is never 

stronger than its weakest sub-study. This means that the limitations of each 

of the sub-studies need to be kept in mind when drawing conclusions from 

the dissertation. 

Writing the dissertation, including the three sub-studies, has been a pro-

cess spanning over approximately five years, during which time I have 

learned a lot. Some of the decisions I made at the beginning of the process, 

I would not make today. This learning process has affected the quality of 

the sub-studies. For example, the measurement of support is limited by the 

overlap between the different support providers. There are also differences 

between organizations that are meant to give support and organizations that 

just assess the need for support and refer the victim to a professional support 

provider. This affects the results, as to some extent there is a measurement 

error resulting from the different support options not being on the same 

level. For this reason, the argument in the sub-study should have concerned 

whether the young people perceived that they sought and received support, 

not whether they actually did seek and receive it, as it all comes down to 

argumentation. Despite these problems, it is good to be able to re-use data 

that is already available, especially concerning a group of people who are 

often hard to recruit. Another strength is the nationally representative sam-

ple, and the use of a wider definition of victimization than one that just 

strictly focuses on actions defined as criminal offences in Swedish law. Spe-

cifically this means defining victimization in relation to how individuals ex-

perienced the event rather than explicitly asking them if they have been the 

victim of a crime. As a result of this, more people may have answered that 

they have experiences of certain victimizing events than would have been 

the case otherwise.  
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A related limitation can be found in the qualitative sample, which uses 

court verdicts for recruitment of participants. This especially affects which 

groups the conclusions can say something about, as it misses those that have 

not reported the crime to the police or whose case did not go to court. Still, 

the narratives illustrate how young people view and construct their victim-

hood and the meaning of support. They do represent something more than 

individual experiences, and to some extent, these narratives represent young 

to discuss, concerns the number of interviews, as it can affect the representa-

tivity of the results and how they can be transferred to other settings. This 

means that there needs to be a balance between using a narrative approach 

-story and keeping in mind what can be 

said about the included population. Having too many interviews can lead 

to a quantification of the qualitative material. As I mentioned in the method 

section, all candidates who were interested were included, meaning that I 

might not have needed all 19 to reach the conclusions of the dissertation, 

but they do show variance regarding their situation after victimization, 

which is of great interest for understanding the construction of victimhood 

and meaning of support. Despite these limitations, the strength of using the 

verdicts is that they made it possible to reach a large number of young vic-

tims to invite to participate in the study. In addition, although theoretical 

saturation was not the main reason for the number of interviews, the 19 

interviews resulted in theoretical saturation, meaning that there was no need 

for more interviews.  

Although the sub-studies build on each other, a potential problem is the 

different populations between the quantitative and qualitative datasets con-

cerning the age of the participants. The differences need not necessarily be 

a problem, as the studies focus on slightly different things, but they might 

be, because the quantitative sample has an older population who may have 

processed their victimization and moved on from it more than those in the 

qualitative dataset for whom the victimization event can be more recent. 

There is no specific need to have exactly the same participants, because the 

dissertation tries to focus on a general phenomeno

However, if the populations had been the same, the answers from the quan-

titative sample could have been problematized to a greater extent using 

qualitative follow-

hood and support. In this way, the reasoning behind their quantitative an-

swers could have been captured. Still, looking at the results from the differ-

ent studies, we can see that they support each other, for example, when it 
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comes to seeking support and well-being, which suggests that the results 

point in the same direction even though the populations differ to some ex-

tent.  

Combining studies with different epistemological and ontological view-

points has its challenges, but the abductive, pragmatic approach has resulted 

in re-contextualizations of the theoretical concepts. This would not have 

been possible without the sequential mixed method. For example, the ques-

tion of why few young victims seek and receive support first arose from the 

quantitative study, but the dataset was not able to answer that question. 

Instead, another dataset was needed, in the form of narrative interviews, 

and through that dataset, I could problematize and understand possible ex-

planations. A strength of the dissertation is that each of the sub-studies is a 

support after victimization. In sum, while the dissertation has its limitations 

it also has its strengths, one in particular being its mixed methods approach, 

which enables it to problematize victimization, victim positioning, and sup-

port specifically in relation to young people and their situation. Because of 

this, the dissertation contributes new perspectives on young victims and 

their perceived need for support, as well as perceived availability of support. 

In relation to the limitations in the dissertation and the suggested practi-

cal implications, research is needed to further understand and problematize 

why some victims receive support and others do not. As this study has fo-

spective, the next step is to study it from the perspective of professional 

support providers. I have mentioned the lack of a process to match specific 

needs expressed by the participants to the support they were offered repeat-

edly throughout the dissertation and especially in Article III, but only from 

one perspective, and have missed aspects concerning which resources are 

available for support providers. Therefore, knowledge is needed to under-

stand the process from that perspective as well and thereby to problematize 

support for young victims of crime from a more organizational perspective.  

Another topic discussed throughout the dissertation is the importance of 

support from family and friends. Both the present study and previous re-

search conclude that, when available, support from them is important. 

However, studies have not been found focusing more on what exactly it is 

about such support that helps. A hypothesis is that it has to do with the 

relationships, that they contain warmth, love, empathy, and trust, and that 

these together form a supportive relationship. This needs to be studied fur-

ther. In addition, more studies are needed focusing on how family and 
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friends, who are indirectly affected by the victimization, react to it and to 

seeing a loved one suffer. This is needed in order to further develop support 

services for those who are not the direct victims but still need support.  

The role of school needs further investigation as well. Being a victim of 

schools need to be prepared to make adjustments to accommodate the indi-

vidual victim. The question, then, is how far does their responsibility ex-

tend, and how much adjustment is possible? For example, an adult victim 

who does not feel well can go on sick leave for at least some time without 

quite quickly if they miss too many lessons. This means that the system is 

not working for those who for some reason cannot participate. This needs 

to be further studied to investigate how the system can be adapted.  

practical help after victimization, but something else that became apparent 

during the interviews was the role of the judicial system. The need for sup-

port that these young victims express often comes down to not knowing 

what is happening with their cases, not understanding the language used, 

and not knowing what is going to happen afterwards. These processes need 

to be developed and further adapted for young people, so they understand 

what is happening and what is expected of them. In relation to the Conven-

tion on the Rights of the Child, these adaptations might be needed for the 

child to be able to participate in cases that involve them.  

Practical implications 
Throughout the dissertation, I have argued that the concept of support 

needs a wider definition, one that keeps the individual young victim in mind. 

This means that blanket support solutions, such as taking for granted that 

all victims need to talk about their experiences, are not beneficial for all. 

The quotes from Michael in the dissertation, together with the sub-studies, 

illustrate that giving and receiving support after victimization is a process 

that develops over time, meaning that support given at the wrong time 

might not be perceived as supportive by the individual. Many of the young 

people also express that although they did not receive the support they 

wanted, they feel that it helped them; this was especially the case for support 

from family and friends. Building on these findings, this section gives sug-

gestions on how the practice can be changed.  
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Information and practical help 
Thunberg (submitted, Article III), argues that young victims of crime need 

information about what is happening with their cases within the judicial 

system, and what professional support services that are available to them. 

Information is the first step in seeking and then receiving support; without 

it

just a click away, young people can search for the information they need, 

but the information that comes up on for example Google is not always 

correct and may not be the specific information they want, which can result 

in them giving up and not searching for more information. For this reason, 

more information specifically addressing young people, using a language 

adapted to them, and provided in both written and oral form is needed. The 

information needs to be inclusive, not only targeting specific groups of 

young people such as victims of sexual abuse, which according to the par-

ticipants in Burcar and Åkerström (2009) made them feel that the support 

was not for them.  

Several parties are responsible for making sure that crime victims receive 

the information they need, but the main one is the judicial system, including 

the police (see § 13a Decree on Preliminary Investigations, 1947:948). This 

includes information about the judicial process and support services. Nev-

ertheless, in Thunberg and Andersson Bruck (2019, Artilce II) and especially 

in Thunberg (submitted, Article III), the young victims express that they did 

not receive enough information. Of course, due to the fact that the crime 

can cause crisis reactions and can be considered traumatic, it is possible that 

they did receive information, but did not register it (see Cullberg, 2006; 

Hammarlund, 2006), or that they simply forgot during the time that elapsed 

between the victimization and the interview. However, the call for more 

information is not new; several research studies point in this direction as 

well (e.g. Crisma et al., 2004; M. Lindgren, 2004; Burcar, 2005; Burcar & 

Åkerström, 2009; Thunberg et al., 2016). For this reason, a comprehensive 

overview is needed concerning what information is given to young victims, 

who gives the information, how it is distributed, how well it is adapted to 

the receiver, and at what point in the process it is given.  

The victims that had legal counsels, and were in regular contact with 

them, express being more satisfied with the information they received. The 

analysis made in Thunberg (submitted, Article III) shows that the legal 

counsels became support providers for these victims, as they made sure the 

victims knew what was happening in the police investigation, and what was 

going to happen in the near future. In turn, the information can have a 
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calming effect, making the victim less anxious, nervous and stressed about 

what is going to happen (cf. M. Lindgren, 2004; Burcar, 2005; Thunberg et 

al., 2016). With this in mind, it is possible that offering legal counsels to 

more young victims of crime may result in more victims feeling that they 

received the information they needed regarding the police investigation, and 

that they understand what was said during the investigation and later court 

proceedings. In turn, this can result in information that the police and the 

court need from the young victim not being lost due to miscommunication, 

or the young victim not understanding the questions. From a support per-

at the victim receives general in-

formation from very start, and more specific information when he or she is 

ready for it (i.e. asks for it).  

The young interviewees reported wanting practical help, and they re-

ceived it to various degrees. Practical help is a broad concept, but empiri-

cally the participants wanted such things as help with special accommoda-

tion at school to be able to continue their education while recovering from 

the victimization. In many cases, the offender was a class- or schoolmate, 

and in these cases, schools need to be able to make adjustments that affect 

the schoolwork as little as possible. For example, the young victim and the 

offender do not need to sit next to each other in class, or work in the same 

responsibility for the well-being of their stu-

dents (see Chapter 2 § 25 the Education Act, 2010:800), these accommo-

dations should be implemented in a way that does not significantly affect 

the schoolwork, making it possible for the young victims to participate in 

school and not fall behind, thereby risking their grades and further educa-

tion. Counseling might also be needed in relation to the school situation. 

Another aspect is fear of going out alone at night, and here family and 

friends have an important role to play in reducing the risk of isolation. For 

this reason, family and friends need information on common reactions, such 

as fear, that can affect a loved one who has been victimized. Practical help 

comes in many forms, and needs to be adapted in relation to the individual 

victim.  

To summarize, there are aspects of information and practical help that 

need further development, starting with making more accommodations in 

relation to the individual victim. Without this, there is a risk that infor-

mation needed in the police investigation, for example, will be lost due to 

miscommunication, which can affect the entire process. Practical help is also 

needed to make sure that the victim can continue to participate in society, 
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to reduce the risk of isolation. These aspects will be further discussed in 

relation to psychosocial support.  

Psychosocial support 
Psychosocial support, or talking about what happened, is one of the most 

studied types of support after victimization. Talking about what happened 

is meant to heal the young victim, and to some extent to restore normality. 

This type of support is also what the participants report to be the main type 

of support. When they think of support they think of talking with a coun-

selor, or similar person, about what happened. Other needs they expressed, 

such as information and practical help, were not immediately thought of as 

support. Psychosocial support is important for reducing later consequences, 

but the understanding of it need to be widened. Talking about what hap-

pened entails more than just sitting in a room opposite a stranger who is 

supposed to help one handle a situation. It also entails understanding the 

situation that the young victim is in, for example, needing to maintain his 

or her school performance while not feeling well, and understanding what 

happens in the judicial process and what happens socially after an individ-

ual is categorized as a victim. In addition, not all young victims feel com-

fortable talking in a therapy office, and alternative contexts for talking may 

be needed, such as during a walk. This does not mean that all conversations 

are suitable to hold outside of a therapy office, for reasons of ethics and 

personal integrity, but it might be possible in some cases.  

Psychosocial support can be divided into two parts: professional support 

and support from family and friends. The young interviewees expressed that 

the best professional support they received was when the professionals lis-

tened to them without judgment, and a relationship of trust was built up 

(cf. Källström & Thunberg, 2019). In this building of a trustworthy rela-

tionship, the language used is key. If the young victims do not understand 

what is said, then the relationship risks not functioning as expected. Profes-

sionals such as social workers therefore need to adapt the language they use 

when talking with young people, and take the time to build a trusting rela-

tionship. 

The social services are responsible for making sure that young victims 

receive the help and support they need to process their victimization, and 

the same applies to their loved ones (Chapter 5 § 11 Social Services Act, 

2001:453). From a legislative standpoint the responsibility is thus quite 

clear, but in practice it does not seem to work out for the young people. 

One can therefore ask whether the legislation needs more clarification and 
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specification, or if these problems can be solved on an organizational level. 

For example, a support coordinator within the organization could guide the 

young people to different support providers, and help them to identify 

which type or types of support they might need. Although in some cases, if 

the police have notified them, support organizations might contact victims 

directly, for the most part it is up to individual victims to initiate contact 

with support organizations that might be able to help them. This means that 

if the individual victims are not strong enough to do all this on their own, 

they risk not receiving information and professional psychosocial support. 

A coordinator could also strengthen the collaboration between organiza-

tions that offer support after victimization, and coordinate provision of sup-

port services for victims of all age groups in the future. Coordinating sup-

port should be a task of the social services, as they are mainly responsible 

for providing support and assistance to young crime victims. However, they 

need to collaborate with other organizations as well, especially the judicial 

system, because the latter is responsible for providing information to crime 

victims. In addition, other support providers, both governmental and non-

governmental, need to be included in the collaboration, at least so that co-

ordinators know which providers exist and can direct victims to them. 

Family and friends are the primary source of support in most cases, and 

are the form of support that young people are most positive toward. Those 

who had support from family and friends found it difficult to express what 

exactly it was they did that was helpful, apart from just being there. They 

listened when the young person needed to talk, or made sure that the young 

person was distracted if he or she needed to think about something else for 

a while. For this reason, family and friends might need support to handle 

chosocial support therefore needs to be offered to people around the victim 

as well.  

In this section, a number of suggestions have been offered concerning 

how to improve information, practical help, and psychosocial support for 

young victims of crime. In a sense, these different aspects of support have 

little to do with one another; in another sense, however, they are a part of 

a wider understanding of the concept of support. All of these aspects are 

needed to help young victims heal from the victimization. This is mainly 

done by strengthening v

feel like they are part of society and not left on their own; and by strength-

ening their sense of agency, to empower them to retake control over their 

lives (cf. Locke, 2015; Pemberton et al., 2017; Pemberton, Aarten, et al., 
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2019). As shown in Thunberg (submitted, Article III), without a holistic 

understanding of the individual victim and his or her support needs, the 

support offered risks focusing on one aspect only and missing other needs, 

which can result in the support not being perceived as supportive. For this 

reason, several types of support may be needed at the same time, to help the 

victim recover.  

To summarize, I have discussed some of the problems that young people 

face after victimization related to both the victimizing event directly and to 

how other people around them treat them afterwards. All individuals have 

their own experiences, and their own narratives of how they view them-

selves as victims, which affect their construction of their victimhood and 

need for support. For this reason, it is important that adults, both profes-

sionals and other adults around the young victim, do their part to help the 

young victim cope with the situation. The responsibility is reciprocal, how-

ever, as the individual young victim also needs to express his or her needs, 

and the adults then need to listen. Support includes various kinds of actions 

such as talking, providing information, and giving practical help. Some 

young victims do not need any of it, while others need it all. Support there-

fore needs to be individualized as much as possible. Of course, there are 

limits in resources, which make it impossible to completely adapt everything 

to the individual, but from looking 

that more adaptations should be possible. As of the 1st of January 2020, 

the Convention on the Rights of the Child is Swedish law, which will prob-

ably result in children receiving more individualized support to be able to 

participate in cases that involve them, but that remains to be seen. In a his-

torical perspective, support for young victims of crime has come a long way, 

but the development needs to continue to make sure that more young vic-

tims of crime receive the support they need and have a right to.  
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Detta avsnitt ger en kortare överblick på svenska över de centrala delarna i 

avhandlingen. Om ni önskar en mer djupgående genomgång av begrepp och 

resultat hänvisar jag till den engelska versionen.  

Att utsättas för brott kan vara en livsomvälvande händelse som identifi-

erar ett före och ett efter att brottet inträffat. För barn och unga kan kon-

sekvenserna vara mer påtagliga i form av bland annat utvecklandet av ång-

est, depression och posttraumatisk stress. Konsekvenserna kan även inne-

fatta beteendeförändringar och problem med att hänga med i skolan. Av 

den anledningen kan det vara av vikt att stöd sätts in för att minska brottets 

påverkan, men det är inte säkert att stödinsatser finns tillgängliga enbart för 

att en person blivit utsatt för brott. Istället är det flera faktorer som påver-

kar utfallet däribland hur unga personer väljer att positionera sig som 

brottsoffer. Syftet med denna avhandling är därför att teoretiskt och prak-

tiskt undersöka ungdomars erfarenheter av brottsutsatthet och stöd. Syftet 

bryts ner i följande frågeställningar: 

 

1. I vilken utsträckning söker och erhåller ungdomar stöd såväl 

professionellt stöd som från familj och vänner efter att ha utsatts 

för olika former av viktimisering? 

2. Hur förstår och konstruerar ungdomarna sig själva som offer? 

3. Hur konstrueras stöd och vilka behov uppfattar ungdomarna sig 

ha efter brottsutsatthet? 

 

Det svenska stödsystemet rörande stöd till brottsutsatta personer har 

främst utvecklats sedan 1970-talet. Under denna period skedde flera paral-

lella utvecklingstrender som sedan kom att växa samman under slutet av 

1990-talet. Under 1970-talet blev det ett starkare fokus på samhällets an-

svar för att hjälpa utsatta personer samt enskilda personers rättigheter. Un-

der perioden skapades till exempel olika kvinnojourer, som hade till uppgift 

att hjälpa kvinnor utsatta för våld i nära relation, samt Barnens rätt i sam-

hället (BRIS), som fokuserade på att lyfta barns rättigheter. Under 1980-

talet tillkom Brottsofferjouren Sverige som ett svar på det bristande stödet 

till personer utsatta för brott. Under 1990-talet, trots den ekonomiska kri-

sen, lyckades bland annat kvinnojourerna och Brottsofferjouren Sverige del-

vis med sin lobbyverksamhet i form av rättsliga förändringar, där rätten till 

psykosocialt stöd efter brottsutsatthet skrevs in i socialtjänstlagen. Denna 
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rätt har sedan reviderats genom åren för att innefatta fler personer. Till ex-

empel har barns rätt till stöd efter att själva varit utsatta för brott eller att 

de bevittnat våld mellan närstående tydliggjorts. Utifrån detta är det därför 

klargjort att socialnämnden har det övergripande ansvaret för stöd, men de 

är inte ensamma. Det finns flera organisationer som på olika sätt har ett 

ansvar för stöd eller information såsom rättsväsendet, skolan och hälso- och 

sjukvården. 

Avhandlingen utgår teoretiskt från ett narrativt perspektiv på hur unga 

brottsutsatta personer konstruerar sitt offerskap och stödbehov. Detta kom-

mer till uttryck genom språket, det vill säga hur de uttrycker sig i olika kon-

texter och i förhållande till olika samtalsämnen. Här finns en inbyggd för-

handling mellan sociala kategorier som är institutionaliserade i samhällsdis-

kursen, som de unga personerna måste förhålla sig till på olika sätt. Utifrån 

hur de förhåller sig till dessa sker en positionering som skiftar beroende på 

kontexten och som även är en del av hur den unga personen väljer att iden-

tifiera sig själv. På samma sätt konstrueras vad den enskilda upplever som 

stödjande genom ett vägande av de resurser som finns runtomkring. Till 

exempel behöver inte alla professionellt psykosocialt stöd, utan istället kan 

stöd från familj och vänner vara det viktigaste. Dessutom kan det vara 

andra insatser än att prata om det som har hänt som är det som behövs för 

att bearbeta brottshändelsen.  

Metodmässigt användes en mixad metod bestående av ett kvantitativt 

och ett kvalitativt datamaterial. Det kvantitativa datamaterialet består av 

redan insamlade enkäter från RESUMÉ-studien som handlar om unga vux-

nas erfarenheter av våld och utsatthet under sin barndom. Totalt ingår 2500 

personer, där denna avhandling använder de 2160 personer som varit ut-

satta för egendomsbrott, fysiskt, verbalt eller sexuellt våld. Svaren analyse-

rades med deskriptiv statistik samt logistiska regressioner. Det kvalitativa 

materialet består av 19 narrativa intervjuer med personer som var målsä-

gande vid en rättegång när de var mellan 15-19 år. Själva intervjuerna ägde 

rum när de var 18-22 år gamla. Intervjuerna har analyserats narrativt ge-

nom strukturell och tematisk analys. De kvantitativa och kvalitativa ana-

lyserna ligger till grund för de tre delstudierna, som inledningsvis presente-

ras var för sig nedan för att sedan åtföljas av ett sammandrag av vilka slut-

satser som dras när de läggs samman. 

Den första studien är den kvantitativa studien och fokuserar på enkätsvar 

från 2160 personer. Studien undersöker var ungdomar som utsatts för brott 

söker och får psykosocialt stöd i relation till hur många utsatthetstyper som 



SARA THUNBERG Vict  
 

141 
  

de utsatts för. Dessutom undersöktes ifall de rapporterade emotionella pro-

blem i form av depression, ångest eller posttraumatisk stress i vuxen ålder 

efter att de fått stöd till följd av sin utsatthet för brott. Resultatet visar att 

få söker och får professionellt stöd, istället kommer det främsta stödet från 

familj och vänner. Dock ökar sannolikheten för att söka och få profession-

ellt stöd i förhållande till antalet utsatthetstyper. När det gäller emotionella 

problem uppvisar de som utsatts för flera utsatthetstyper symtom på såväl 

ångest som posttraumatisk stress, trots att de fått stöd till följd av sin brotts-

utsatthet. Detta kan dels bero på att de redan från början uppvisat svåra 

symtom som stödet lindrat, men inte helt lyckats lösa. Dels kan det bero på 

att stödet inte var rätt för den enskilda individen. På grund av de små grup-

per som ingår i analyserna bör resultaten från studien ses som tendenser och 

av denna anledning behövs ytterligare studier för att studera dessa grupper 

mer specifikt. Resultaten visar på vikten av familj och vänner samt att dessa 

inte bara agerar guider för professionellt stöd, utan att de är det främsta 

stödet. Samhället behöver därför även utveckla stödinsatser som kan fånga 

upp de som finns runt den person som är direkt utsatt för brottet eftersom 

att se en anhörig eller vän må dåligt även påverkar den som inte är direkt 

utsatt. På detta sätt kan även det professionella stödet nå den som är direkt 

utsatt för brottet, fast genom familj och vänner.  

Den andra studien fokuserar på fyra av de 19 narrativa intervjuerna och 

har som syfte att analysera hur ungdomar narrativt förhandlar fram en po-

sition som offer, hur deras sociala omgivning reagerar på denna positioner-

ing samt vilka typer av stöd som de har fått. Studien visar att de fyra ung-

domar som var i fokus positionerade sig på olika sätt. Deras positioner va-

rierade från att tydligt inta en offerposition genom både tal och handling 

samt få acceptans för denna position, till att avsäga sig en positionering som 

offer och inte agera som ett offer utifrån ett diskursivt perspektiv samt där-

med inte få acceptans för sin offerpositionering. De som tydlig intog en of-

ferpositionering och fick acceptans för den fick tillgång till stöd, medan de 

som istället inte fick acceptans för sin positionering inte fick tillgång till 

stöd. Trots dessa olikheter verkar alla fyra använda det ideala offret som en 

del i hur de ser på sitt eget offerskap. Även om det förekommer olikheter i 

hur de positionerar sig är det tydligt att de kräver stöd utifrån sin position 

som ungdomar. Stödet verkar agera som ett sätt för ungdomarna att kunna 

behålla den identitet som de hade innan brottshändelsen, där brottet kan 

beskrivas som ett minne som de gått vidare från. De som dock inte fick stöd 

beskriver en större förändring i sin egen identitet där de behövt förhandla 

om narrativet om sig själva, där offerskapet blir en del av deras identitet. 



142 
 

SARA THUNBERG  
 

Detta gör att det blir viktigt att se bortom offerpositionering när det kom-

mer till att erbjuda stöd, då de som inte accepterades var de som kanske 

behövde stödet mest eftersom de mer eller mindre blev ensamma i hur de 

skulle hantera sin utsatthet.  

Den tredje studien använder alla 19 narrativa intervjuer och hade som 

fokus att undersöka hur ungdomar konstruerar sitt behov av stöd samt vad 

de uppfattar som stödjande. I förhållande till de teoretiska begreppen agens 

och relation till omgivningen (eng. communion) framkommer att utsatthet 

för brott påverkar såväl agensen som relationen till omgivningen. Stödet blir 

sedan ett sätt att läka skadorna samt återupprätta agens och/eller relationen 

till omgivningen. Till exempel handlar det om att ungdomarna ger uttryck 

för att de isolerat sig på grund av rädsla för att utsättas för nya brott samt 

att de tappat förtroende för rättsväsendet i deras hantering av brottshändel-

serna. Utifrån detta vill ungdomarna bli förstådda utifrån sina unika situat-

ioner och få den information (t.ex. om rättsprocessen och stödinsatser) som 

de behöver för att veta vad som kommer att hända. Till skillnad från tidi-

gare studier visar denna studie att agens och relationen till omgivningen går 

hand i hand i läkningsprocessen och att stödet behöver kunna adressera 

båda dessa för att utsattheten ska kunna bearbetas.  

Sammantaget visar de tre studierna att det är få ungdomar som uppger 

att de sökt eller fått professionellt psykosocialt stöd. Andelen som uppger 

sig ha sökt eller fått stöd ökar dock när även stöd från familj och vänner 

inkluderas. Tendensen att söka och få stöd ökar i förhållande till antalet 

utsatthetstyper. Stödet verkar dock inte lindra alla symtom fullt ut, utan 

vissa symtom kvarstår i viss utsträckning även efter att de fått stöd. Detta 

skulle kunna förklaras genom att ungdomar konstruerar sitt offerskap och 

offeridentitet på olika sätt och därmed intar olika positioner, som i sin tur 

påverkar vilka stödinsatser som finns tillgängliga för dem. Till exempel får 

de som mer tydligt positionerar sig som ideala offer tillgång till fler stödin-

satser, än de som inte gör det eller inte får acceptans för sin offerposition-

ering. Dessutom beskriver ungdomarna att stöd främst har handlat om att 

prata om det som hänt, medan de önskat mer förståelse för den situation de 

befunnit sig i samt att de fått mer information om rättsprocessen och stödin-

satser för att de skulle ha kunnat ha kontroll över sin situation och vara 

förberedda på vad som skulle hända i processen. 

Utifrån dessa slutsatser kan det konstateras att konstruktionen av det 

egna offerskapet är en pågående process och att positioneringen därmed 

ständigt kan förändras. Detta får konsekvenser för hur de blir bemötta och 
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vilka stödinsatser som finns tillgängliga genom hur legitimt offerskapet be-

döms vara. Legitimiteten bedöms utifrån rådande diskurser kring vad det 

innebär att vara ett brottsoffer, vilket i sin tur bygger på stereotypa före-

ställningar. När det sedan kommer till stöd kan detta kopplas samman med 

hela en persons liv granskas ständigt genom till exempel sociala medier. I 

förhållande till brottsutsatta finns föreställningen om att dåliga saker enbart 

drabbar människor som inte gör det de ska i en moralisk mening. För att 

då få förlåtelse och läka mentalt, behöver de bikta sig. Denna bikt kan sedan 

jämföras med det terapeutiska samtalet och det fokus som finns om att 

prata om brottshändelsen, där andra stödinsatser, såsom information, inte 

är lika framträdande. Det blir med andra ord viktigt att bli medveten om de 

diskurser som finns i samhället rörande offerskap och stöd, för att kunna 

bredda sin förståelsehorisont och inte bygga för mycket på stereotypa före-

ställningar då dessa inte representerar alla individer som utsätts för brott. 

Stödet till brottsutsatta ungdomar behöver istället konstrueras utifrån deras 

egna föreställningar av vad de uppfattar som stödjande för att de ska kunna 

bearbeta händelserna på ett sätt som de uppfattar som verkningsfullt.  

Att bedriva ett avhandlingsprojekt under nästan fem år är en lärandepro-

cess som gör att beslut som jag tog inledningsvis under avhandlingstiden, 

inte är beslut som jag skulle ta idag. Till exempel har justeringar gjorts rö-

rande vad jag kan uttala mig om, där jag enbart kan uttala mig om ungdo-

marnas uppfattningar av sin situation och huruvida de uppfattar sig ha sökt 

och fått stöd. Det säger inget om hur det verkligen är eller var. I förhållande 

till den kvantitativa studien hade detta kunnat vara tydligare i argumentat-

ionen. Till denna svaghet tillkommer även en svaghet rörande användandet 

av flera olika datakällor som inte är sammanlänkande genom att samma 

deltagare deltar i båda datamaterialen. Hade jag kunnat använda samma 

deltagare från det kvantitativa materialet i det kvalitativa materialet hade 

deras svar kunnat utvecklas mer rörande deras specifika situationer och hur 

det påverkat dem. Dessutom är de som deltar i det kvantitativa materialet 

något äldre än de som deltar i det kvalitativa materialet (sett till deras ålder 

vid deltagandet). Detta gör att det finns olikheter mellan datamaterialen. 

Samtidigt kompletterar materialen varandra på ett bra sätt och bygger vi-

dare på de slutsatser som dras från respektive delstudie, vilket blir en styrka 

med avhandlingen som helhet. Sammantaget bidrar datakällorna med nya 

insikter och perspektiv rörande brottsutsatta ungdomars situation såväl te-

oretiskt som praktiskt.  
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Stödet från familj och vänner behöver studeras närmare då detta stöd 

verkar vara bland det mest uppskattade hos ungdomarna och som de efter-

frågat när det inte funnits tillgängligt. Dessutom verkar familjen och vän-

nerna ha en stor inverkan på hur de unga väljer att positionera sig som offer. 

Denna grupp behöver studeras dels utifrån hur de är som stöd, dels vilket 

stöd de kan behöva för att hantera en anhörig/närståendes utsatthet. Likaså 

behöver skolans roll som stöd studeras närmare. Som flera tidigare studier 

visat verkar skolpersonal ha svårt att förstå vad brottsutsatthet innebär, vil-

ket även bekräftas i intervjuerna till denna studie där flera av de intervjuade 

hade önskat mer anpassning i vardagen för att kunna delta i undervisningen.  

Kopplat till ovanstående finns även behov av praktiska lösningar. Till att 

börja med behövs fler anpassningar i förhållande till ålder på de som blivit 

utsatta för brott. Informationen och det språk som används inom såväl 

rättsväsende som av stödorganisationer behöver vara anpassat efter det 

språk som ungdomarna själva använder. Detta för att undvika missförstånd 

och att information går förlorad. En annan viktig del rörande det praktiska 

stödet är skolans roll. De ungdomar vars förövare gick i samma klass som 

de själva bad till exempel om att inte behöva sitta bredvid varandra i klass-

rummet eller behöva arbeta i samma grupper. Detta borde kunna tillmötes-

gås och inte kräva allt för stora förändringar i strukturen i övrigt. Skolan 

behöver med andra ord mer kunskap om hur brottutsatta ungdomar kan 

bemötas och stödjas för att skolgången ska kunna fortsätta fungera. Avslut-

ningsvis behövs någon form av en koordinatorsfunktion, förslagsvis inom 

socialtjänstens regi, dit de som utsatts kan vända sig för att guidas till rätt 

stödinsatser istället för att de själva ska söka sig fram mellan olika organi-

sationer som de ser ut idag. Denna funktion kan även sköta samverkan mel-

lan de olika organisationer som brottsoffer generellt kommer i kontakt med 

för att utveckla och förbättra arbetet kring brottsutsatta personer.  
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I found the studies presented in Chapter 4 mainly using two different ap-

proaches. First, some of the included articles focus specifically on the same 

area as the dissertation, but with a different age group, mainly adults. These 

have been included to be able to make comparisons between different 

groups of victims. Secondly, I conducted an integrative research review to 

get a broader overview of the field. This integrative review is the foundation 

for Chapter 4, and it is presented in more detail below. In addition, studies 

that were from often-cited researchers within field were read and added. 

Victimology is a multidisciplinary research field, which means that sev-

eral different academic disciplines intersect. For this reason, and in relation 

to the aim, I chose three databases. The first was Social Services Abstracts, 

which is commonly used within social work, while the second, Criminal 

Justice Abstracts, is often used within criminology. I used the third, Socio-

logical Abstracts, to get a broader overview of the field, as the first two 

databases are generally more specific to their fields, even if they do also 

include some studies from other disciplines. I also checked whether the da-

tabase PsychInfo would result in more hits, but the same articles appeared 

as with the other three databases. When available, the thesauri in the data-

bases have been used to optimize the search terms. These were: victimiza-

-seeking, youth, adolescent, nar-

rative, identity, position, label, and need. These search terms were used in 

different combinations. Below the search terms and the number of hits for 

each of the respective databases are presented. 

 

 

OR Help-Seeking) AND (Youth OR Adolescent) AND Need* (83, 

138, and 96 hits respectively) 

 

OR Help-Seeking) AND (Youth OR Adolescent) AND (Narrative 

OR Identity OR Position OR Label*) (16, 65, and 47 hits respec-

tively) 

 

OR Help-Seeking) AND (Youth OR Adolescent) AND (Narrative 

OR Identity OR Position OR Label*) AND Need* (5, 14, and 11 

hits respectively)  
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Inclusion and exclusion criteria 
 

Figure 1. The process of selecting research studies. Inspired by Booth, Sutton, and 

Papaioannou (2016).  

I included studies that were peer-reviewed, full-text, and involved young 

people around 12 25 years old (or that overlapped with this age range) who 

had been victims of crime themselves. In addition, both qualitative and 

quantitative studies were included, as well as literature reviews and theoret-

ical articles. There were no limitations on year of publication for the articles. 

The included articles needed to have a clear focus on crime victims. For this 

reason, studies that did not focus on direct victimization of a criminal char-

acter were not included. Studies that had unclear methods, an unclear defi-

nition of population or were not understandable were excluded due to qual-

ity issues. Adding to this, using pearl growth (see Booth et al., 2016), the 

Title sift 

(n=475) 

Abstract sift 

on studies in-

cluded at title 

(n=100) 

Full-text sift 
on studies in-
cluded at ab-
stract level 

(n=70) 

Studies in-
cluded in the 
review (n=36) 

Studies excluded based 
on abstract (n=30) 

Studies excluded based 
on full-text and inclu-
sion and exclusion cri-

teria (n=34) 

Studies excluded as not 
relevant based on title 

or being duplicates 
(n=375) 
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references in each study were read to identify further important studies in 

relation to the aim and the inclusion criteria.  
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The interview guide presented here is the original Swedish version. I give an 

English translation in parenthesis.  

 
1. Kan du berätta om ditt liv innan du blev utsatt för [xx] år [xx]? 

(Can you tell me about your life before [xx] happened to you in 
year [xx]?) 

2. Har du utsatts för brott tidigare? Vad hände då? 

(Have you been the victim of a crime earlier? What happened 
then?) 
 

3. Kan du berätta om [xx] och hur den påverkat dig? 

(Can you tell me about [xx] and how it affected you?)  
 

4. Kan du berätta om dina upplevelser av rättsväsendet (polis, dom-

stol)?  

(Can you tell me about your experiences of the judicial system, for 
example the police and court?)  

a. Hur kommer det sig att du valde att anmäla brottet? 

(Why did you choose to report the crime?)  

 
5. Kan du berätta om dina erfarenheter av stöd efter brottet? 

(Can you tell me about your experiences of support after the vic-
timization?)  

a. Vilket behov av stöd hade du? 

(What need for support did you have?)  

b. Hur upplevde du stödet (hjälpte det?)? 

(How did you experience the support [did it help]?)  

 
6. Hur ser ditt liv ut idag? 

(Can you tell me about your life today?)  
a. Hur mår du idag?  

(How is your well-being today?) 

b. Kan du berätta om hur brottshändelsen har påverkat dig? 

(Can you tell me how the victimization has affected you?)  

 
7. Hur ser du på att ses som ett brottsoffer? (identifiering med of-

ferskap) 

(What is your view on being seen as a victim? [identification with 
victimhood]) 
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8. Finns det något mer du skulle vilja tillägga som du känner har mis-

sats i intervjun eller som du vill framföra till personer som arbetar 

med brottsutsatta ungdomar? 

(Is there anything you would like to add that you feel has been 
missed in this interview or that you would like to tell people who 
work with victimized young people?)  

9. Vad skulle du vilja säga till de som arbetar med brottsutsatta ung-

domar (tips)? 

(What would you like to say [as a recommendation] to those who 
work with victimized young people?)  
 

10. Hur skulle du vilja bli benämnd i materialet? 

(What would you liked to be called in the material?)  
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