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Abstract 

 

This study explores the interplay between motivation, language learning, and classroom 

management, specifically examining its impact on students' L2 self-development. The 

research addresses three key questions: (1) How do students and teachers perceive the link 

between motivation, language learning, and classroom management? (2) How do students 

perceive different teacher approaches and their impact on motivation and language learning?  

? Utilizing interviews with two teachers and focus groups with 20 students, the study reveals 

diverse instructional approaches. Teacher A emphasizes intrinsic motivation, student agency, 

and personalized learning to foster a positive L2 self, whereas Teacher B focuses on 

structured environments and clear guidelines. Student feedback underscores the importance 

of autonomy, collaboration, and communication in enhancing motivation and engagement. 

The findings highlight the critical role of motivation, language strategies, and teacher-student 

interactions in shaping students' L2 self-perceptions. These insights offer valuable guidance 

for creating more effective and engaging learning environments that facilitate students' L2 

self-development. 

 

 

Keywords: autonomy, classroom management, student motivation, teacher practices, second 

language learning, qualitative study. 
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Introduction 

Educators worldwide aspire to create dynamic learning environments where students actively 

engage in their educational journey. The challenge lies in understanding students' diverse 

needs and learning styles to foster intrinsic motivation and enthusiasm for learning. This 

study delves into the critical issue of motivation and classroom management in English 

learning contexts for upper secondary schools, acknowledging their essential role in shaping 

students' attitudes and behaviors toward language learning. 

     Motivation, a critical factor in language learning, influences students' engagement and 

performance. Research by Dörnyei (1998) and Ushioda (2009) has extensively studied the 

multifaceted nature of motivation, emphasizing its significance in learning a second language 

(L2). Their work underscores the need to explore how motivation interacts with classroom 

practices to enhance student outcomes. Effective classroom management is equally essential 

in creating conducive learning environments. Richards and Rodgers (2001) emphasize the 

importance of structured learning environments that promote engagement, interaction, and 

meaningful communication. 

     This study aims to uncover the intricate relationship between motivation, classroom 

management, and learning outcomes by examining the perspectives of both students and 

teachers. By exploring how motivation influences language learning and how classroom 

management hinders or facilitates learning, educators can gain valuable insights to enhance 

their teaching practices for improved student engagement. Mercer's (2019) research 

highlights the critical role of teacher-student interactions in language learning. By adapting 

teaching practices to meet the diverse needs of learners, educators can positively impact 

student motivation and engagement. Understanding how students perceive different teaching 

styles and their effects on motivation and language learning experiences enables educators to 

create inclusive and effective learning environments tailored to individual needs. The 

perceptions of both teachers and students are indispensable in understanding the complex 

interplay of factors that influence learning outcomes and engagement. Their insights ensure 

that research and interventions are grounded in the realities of classroom life, leading to more 

effective, impactful educational practices. 
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     In conclusion, this study addresses the importance of motivation and classroom 

management in language learning. Recognizing the role of motivation in language learning 

can empower teachers to create meaningful learning experiences that inspire students to reach 

their full potential in mastering a new language. The study offers valuable insights from both 

teachers and students into the intricate interplay of internal and external factors that engage 

and enable language learning. 

Research Questions 

This study aims to map students' and teachers' perceptions regarding the interplay between 

motivation, language learning, and classroom management in the English classroom. The 

following research questions are addressed: 

 

● How do students and teachers perceive the connection between motivation, language 

learning, and classroom management? 

● How do students perceive different teacher approaches and their impact on motivation 

and language learning?  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

3 

 

Background 

This section covers the theoretical background for this study. It includes the theoretical 

framework, the commentary material of the newly revised syllabus for English in upper 

secondary school, and previous studies on motivation, classroom management, and student 

autonomy. 

Motivation in Language Learning 

There are different types of motivation, and pinpointing what drives an individual is almost 

impossible. However, exploring students' motivations can provide valuable insights to 

teachers on how learners engage with tasks and persist in their learning journey . According 

to Williams (1994), learning a language requires a deep, intrinsic form of motivation. He 

explains that: “Language, after all, belongs to a person’s whole social being: it is part of one’s 

identity and is used to convey this identity to other people. The learning of a foreign language 

involves far more than simply learning skills, or a system of rules, or a grammar; it involves 

an alteration in self-image, the adoption of new social and cultural behaviors and ways of 

being.” (p. 122). 

     This intrinsic motivation intertwines with the learner's identity. As individuals engage in 

language learning, their motivation evolves, influencing their self-perception and social 

interactions. Williams and Burden (1997) identify three stages in the motivation process: the 

initial reasons for engaging, the decision to take action, and the ongoing effort to maintain 

that action. Through these stages, motivation becomes a sustained part of the learner's 

identity, driving them to persist and integrate the new language into their daily lives. 

Henry (2019) further acknowledges motivation as part of one’s identity, claiming it provides 

a crucial foundation for understanding the language learning process. He explains this 

foundation is based on "possible selves," or the ideal selves individuals aspire to become. In 

language learning, these possible selves include the vision of oneself as a proficient speaker, 

motivating learners to engage in activities that align with their future aspirations. Dörnyei 

(1998) expands on the concept by describing motivation as a multifaceted force that inspires, 

directs, and sustains learners' efforts toward achieving language proficiency. He highlights 

how motivation influences learners' commitment, resilience, and involvement, underscoring 

its complexity and the various factors that drive persistence and success in second language 

acquisition.  Viewing motivation as part of one’s identity, as Williams (1994) states, 

acknowledges that internal and external factors influence individuals to learn and use the 
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target language. This makes both intrinsic and extrinsic motivation crucial for teachers to 

foster despite the complexity and challenges involved. 

 

     The commentary material on the revised syllabus for the English subject set forth by the 

Swedish National Agency for Education, Skolverket, recognizes that motivation holds 

significant importance in developing language skills; even if motivation is not explicitly 

stated in the syllabus, the commentary material acknowledges, "undervisningens roll i att 

stärka elevernas självförtroende och motivation när det gäller att kommunicera på andra 

språk" ‘the role of teaching in strengthening students' self-confidence and motivation when 

communicating in other languages.’ (Skolverket, 2021, p. 8)1. However, it does not provide 

teachers with descriptions or insights on what strategies have been proven beneficial 

regarding the different learning objectives. 

     One way of describing motivation is the L2 motivational self-system, proposed by 

Dörnyei (2005). According to the L2 motivational self-system, individuals are motivated to 

learn a second language based on their ideal self (the person they aspire to become in terms 

of language proficiency) and ought-to self (the person they feel they should become in terms 

of language proficiency). These ideal and ought-to selves serve as powerful motivators that 

drive individuals to engage in language learning activities and improve their language skills. 

Research has shown that when learners can connect their language learning goals to their 

ideal and ought-to selves, their motivation and engagement in the learning process are 

significantly enhanced (Dörnyei, 2009). Aligning with this notion, Bandura's social cognitive 

theory (1997) underscores the significance of students' beliefs in their capabilities and 

anticipated outcomes in shaping motivation for language learning. When students exhibit 

confidence in their ability to succeed (self-efficacy) and anticipate positive language 

proficiency outcomes, aligning with their ideal selves, they are more likely to maintain 

motivation and persistence throughout their learning journey. Furthermore, both Bandura 

(1997) and Dörnyei (2009) highlight the essential role of teachers in fostering a motivating 

learning environment through various strategies, such as providing language exposure, 

instilling confidence, and offering support for skill development. This convergence of 

Bandura's focus on self-efficacy and Dörnyei's emphasis on self-concept motivation 

underscores the connection between students' aspirations and expected outcomes in driving 

motivation and commitment in language learning.  

 
1 All translations from steering documents such as the syllabus, curriculum and its commentary materials are 
mine. 
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Classroom Management 

Classroom management is central to effective teaching and learning, involving the physical 

layout, resource arrangement, and overall structure to create a conducive educational 

environment. This approach includes organizing materials, establishing routines, and 

minimizing distractions to boost engagement. Weinstein et al. (2004) highlight the 

importance of these elements in supporting academic success and personal growth. Adding 

depth to the understanding of classroom management's impact, Deci and Ryan (2000) 

introduce Self-Determination Theory (SDT). This theory suggests that when students feel a 

sense of belonging, believe in their abilities, and perceive they have a voice in their learning, 

their motivation and engagement increase. This is further supported by Weinstein et al. 

(2004), who emphasize empowering students and giving them a sense of ownership over their 

educational experience. The empowerment facilitated by student involvement in classroom 

management aligns with SDT's emphasis on autonomy, amplifying motivation. This 

alignment is supported by Jang et al. (2010), who observed that greater control over their 

learning experience through active participation in lesson planning significantly boosts 

students’ sense of empowerment. Assor et al. (2002) and Patall et al. (2008) further highlight 

how an autonomy-supportive classroom environment can substantially increase students' 

motivation and engagement, positioning the students’ perception of having a voice, their 

belief in their abilities, and their sense of belonging as central pillars of effective classroom 

management. 

     Furthermore, the interconnection between classroom management and motivational 

strategies is evidenced by Dörnyei and Csizér (1998), who found that ensuring success and 

providing continuous positive feedback rank among the most effective in motivating 

language learners. These strategies, integral to a well-organized classroom, underscore the 

importance of clear expectations, routines, and procedures, as Marzano and Marzano (2003) 

outlined. They argue that such clarity and structure are crucial to establishing a learning 

environment that promotes safety, predictability, and routine and enhances learning 

outcomes. It becomes clear that the thoughtful management of classroom space and dynamics 

supports education's logistical and aesthetic aspects and profoundly influences the 

motivational landscape, directly impacting students' engagement and success. 

     The strategies discussed above underscore classroom management's multifaceted nature, 

emphasizing the importance of physical layout, the accessibility of instructional materials, 

and the promotion of autonomy to enhance student motivation and engagement. However, an 
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aspect just as crucial, yet often less visibly structured, is the quality of teacher-student 

relationships. Henry and Thorsen (2019) explore this dimension, highlighting its profound 

impact on creating effective second-language learning environments. They argue that every 

interaction within the classroom—whether it involves direct instruction or more casual 

exchanges—can significantly influence students' learning opportunities. Henry and Thorsen 

(2019) assert that for language acquisition environments to be truly beneficial, they must be 

characterized by an atmosphere of respect and democratic values. This perspective 

emphasizes that beyond the structural and procedural management of the classroom, the 

emotional and interpersonal climate plays a fundamental role in shaping students' learning 

experiences. It is about creating an environment that nurtures not just the intellectual but also 

the emotional and social facets of learning a new language. 

     Neither the English syllabus for English 7 nor its commentary material mentions the 

importance of teacher-student relationships or any other relevant aspects of classroom 

management. However, Skolverket recognizes this by referring to an interview study by Åsa 

Hirsh. Hirsh (2021) found through student interviews that students wanted a classroom where 

teachers ”skapar trygga och förlåtande lärmiljöer, skapar relationer byggda på ömsesidig 

respekt, delar ansvaret för lärande med eleverna, anpassar undervisningen till klasser och 

individer, kommunicerar att lärande är möjligt för alla, visar passion för undervisning och 

lärande, utformar lektioner som skapar motivation, betonar kunskapens användarvärde 

framför formella krav” ’ creates safe and forgiving learning environments, builds 

relationships based on mutual respect, shares the responsibility for learning with students, 

adapts teaching to classes and individuals, communicates that learning is possible for 

everyone, shows passion for teaching and learning, designs lessons that create motivation, 

emphasizes the practical value of knowledge over formal requirements’. (Hirsh, 2021, p. 4)2. 

Hirsh’s study provides a practical example of how these principles can be implemented in the 

classroom. By creating a supportive and respectful environment, involving students in the 

learning process, and tailoring instruction to individual needs, Hirsh demonstrated significant 

improvements in student motivation and engagement. These findings align with the core 

elements of effective classroom management outlined by previous researchers. Hirsh's 

findings not only validate the theoretical framework presented but also provide concrete 

examples of how fostering such an environment can significantly enhance student 

engagement, motivation, and overall learning outcomes. 

 
2 All translations from previous studies are mine. 
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Research in the field 

This section explores how motivation, teaching methods, and student engagement intersect in 

language learning. Various studies uncover how these factors shape student outcomes and the 

learning process.  

Examining Motivation and Its Impact 

Motivation in educational contexts has long been a focal point for researchers, revealing 

significant implications for language learning, teaching methods, and classroom management. 

Dörnyei and Ushioda (2011) comprehensively examine motivational dynamics within 

language learning environments through literature reviews, surveys, and interviews with 

secondary school and university students from various countries. Their research underscores 

that intrinsic and extrinsic motivations and factors like self-identity and teacher influence 

play crucial roles in fostering student motivation. Assor et al. (2002) conducted surveys and 

interviews with middle and high school students to investigate precisely how teacher 

behaviors impact student engagement. They found that providing choices and ensuring task 

relevance significantly boosts student engagement and that this balance of autonomy and 

relevance keeps students interested and motivated. Mercer and Ryan (2010) complement 

these findings with their qualitative interviews with EFL learners from diverse backgrounds, 

demonstrating that students with a growth mindset—those who believe effort leads to 

success—perform better than those who attribute success to innate ability. This suggests that 

cultivating a growth mindset can profoundly impact student performance. 

     Howard et al. (2021) and Bureau et al. (2022) delve deeper into different types of 

motivation and their impacts. Howard et al.'s meta-analysis of 344 samples involving 223,209 

participants highlights that intrinsic motivation is strongly linked to success and well -being. 

At the same time, personal value (identified regulation) is closely related to persistence. . 

Identified regulation occurs when individuals internalize the value of an activity, seeing it as 

personally important and meaningful, which enhances their persistence and effort . They also 

observe that while ego-involved motives are associated with persistence, they can result in 

negative well-being and amotivation linked to poor outcomes. Bureau et al.'s meta-analysis of 

144 studies involving more than 79,000 students indicates the vital role of teachers in 

fulfilling psychological needs to foster motivation. Results show that teacher autonomy 

support better predicts students' need satisfaction and self-determined motivation than 

parental support, with competence being the strongest predictor. 
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     Jang et al. (2010) add another layer by showing that effective teaching combines 

autonomy support with a clear structure, which enhances student engagement and motivation. 

They conducted surveys and classroom observations with high school students and teachers, 

emphasizing the importance of a balanced approach. 

     Dincer (2018) found that students' motivation derives from different factors, both 

intrinsically and extrinsically. Surveys with high school students revealed that some students 

are motivated when learning a language with global status, indicating that interacting with 

people from multiple countries and traveling after graduating are key factors driving students 

to learn English. Additionally, continuous exposure to the target language increased 

motivation, underscoring the teacher's role in maintaining student enthusiasm. Ghenghesh 

(2010) provides an interesting perspective on age-related changes in motivation. Through 

longitudinal studies involving middle school students, Ghenghesh found that their motivation 

to learn a second language decreases as they grow older. This implies that, for some students, 

viewing English as a global language is insufficient motivation. However, Ghenghesh also 

emphasizes the essential role of teachers in counteracting this decline. According to his 

findings, "In the eyes of the learners, the teacher is seen to be the key figure in determining 

the attitude to the language and in shaping motivation. The teacher's support, enthusiasm, and 

positive approach in providing a learning experience, which is interesting, is an important 

motivational component" (Ghenghesh, 2010. p. 133-134). These insights suggest that 

teachers can mitigate the decrease in motivation by offering engaging, tailored materials.  

Implications of Teaching Methodologies and Classroom Management 

The critical role of teaching methodologies in shaping students’ learning experiences cannot 

be overstated. Talan (2020) asserts that educators' strategies significantly affect the learning 

process's overall effectiveness. Through a review of various teaching methods, Talan 

emphasizes that choosing instructional strategies is critical to student success. Tahiri (2014) 

expands on this by emphasizing that effective teaching goes beyond content delivery to foster 

students’ abilities to engage with and think critically about information. Studies by Khan et 

al. (2017) and Lam & Law (2007) illustrate this vividly. Khan et al., through surveys and 

quasi-experimental designs involving students in Pakistan, highlight the positive correlation 

between motivational teaching techniques and student performance, particularly in language 

acquisition. Lam & Law used multilevel modeling with data from primary and secondary 
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school students, demonstrating how instructional practices and motivation directly influence 

writing performance. 

     Lightbown and Spada (2020) explore various instructional approaches and their impacts 

on second language (L2) learning through case studies and surveys involving L2 learners. 

They found that interactive and communicative teaching methods significantly enhance 

learners' language skills and engagement. Their findings align with Medina and Gordon's 

(2014) experimental study that evaluated experiential learning opportunities. These studies 

found that deliberate learning strategies and experiential learning opportunities are important 

in bolstering motivation and facilitating effective language acquisition. 

     Furthermore, Tao et al. (2022) focus on the relationship between perceived teacher 

support and academic achievement through a meta-analysis of 71 empirical articles. They 

found a small to medium correlation between perceived teacher support and achievement, 

with emotional support from teachers having a larger effect on student achievement than 

autonomy or academic support. This underscores the significant impact of teacher support on 

student outcomes. 

     It is worth mentioning that the terms educational setting, classroom environment, 

classroom dynamics, and classroom management are used in different studies. However, they 

are often used to investigate the same elements and make similar findings. 

• Educational setting: This refers to the overall context in which education takes place, 

encompassing the physical, social, and cultural environments that influence learning 

(Creswell, 2014). 

• Classroom environment: This term describes the physical and psychological aspects 

of the classroom that contribute to the learning atmosphere, including factors like 

classroom layout, resources, and the emotional climate (Ormrod, 2014). 

• Classroom dynamics: This concept involves the interactions and relationships 

between students and teachers within the classroom, which can affect learning 

outcomes and the overall classroom atmosphere (Hadfield, 1992). 

• Classroom management: This refers to the strategies and actions that teachers use to 

create an organized and productive learning environment that supports both academic 

success and students' social-emotional development (Marzano et al., 2003). 

Classroom management plays a vital role in student motivation and achievement . Evertson 

and Weinstein (2006) describe classroom management as the strategies and actions teachers 

use to create a conducive learning environment that promotes both academic success and 
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social-emotional development. Effective classroom management is essential for motivating 

students because it establishes a structured and supportive atmosphere where students can 

excel. Shala et al. (2024) emphasize the necessity of teachers using tailored approaches that 

cater to students' diverse needs. Their study, involving higher education students, underscores 

the importance of a supportive environment and a supportive teacher. It suggests that 

integrated pedagogical approaches addressing learning diversity and motivational dynamics 

are crucial for fostering a motivating and productive classroom environment 

 Furthermore, Dörnyei (1994) and Ushioda (2013) stress that classroom dynamics 

significantly affect L2 learners' motivation. Dörnyei’s work, based on classroom observations 

and teacher interviews, points towards the complex interplay between the teacher's role and 

the learning atmosphere they cultivate, emphasizing that a positive, supportive environment 

can boost students' willingness to learn an L2. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

11 

 

Method 

This study employed interviews with two teachers and student focus groups with a total of 

twenty participating students to explore the factors that drive student motivation and the role 

of teachers in fostering this motivation. By combining interview studies with teachers and 

focus groups with students, the study aims to provide a holistic understanding of the 

dynamics at play within the educational setting. This qualitative approach captures the 

multifaceted nature of student motivation, shedding light on the various factors that influence 

their enthusiasm for learning. 

     Two separate interview guides were developed before engaging with teachers and student 

focus groups to ensure alignment with the study's objectives. These guides are essential for 

capturing diverse perspectives on motivation, teaching strategies, classroom management, 

and student engagement in English language learning. Reviewed by the supervisor of this 

study, the carefully crafted questions aim to uncover learning process details and explore the 

factors influencing students' motivation and success in language acquisition. The structured 

dialogue framework of the interview guides facilitates meaningful conversations with 

educators and students, allowing them to share experiences, insights, and best practices in 

nurturing student motivation and creating a conducive learning environment for English 

language acquisition. 

     The following sections of this study will detail the methodologies employed, including the 

rationale behind each approach, the ethical considerations guiding the research, and the 

methods utilized for data analysis.  

Teacher Interviews 

According to Cohen et al. (2018), interviews are a commonly used research method that 

involves a structured conversation between a researcher and a participant or a group of 

participants. Interviews with teachers delve into the strategies and practices employed to 

motivate students by gathering in-depth qualitative data from educators to uncover the 

nuances of teacher-student interactions, instructional techniques, and motivational approaches 

that impact students' willingness to learn. In this study, the semi-structured interviews will 

provide a flexible framework for discussion guided by a pre-prepared interview guide. 

(Appendix 1). The teacher interview guide began with background questions to understand 

teachers' tenure in English language teaching and their involvement in other subjects. These 

questions identified potential correlations between teaching experience, motivation, and 
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instructional strategies. They also explored how teachers' diverse backgrounds and subject 

expertise shaped their pedagogical approaches to motivating students and enhancing language 

learning outcomes. This methodology is chosen for its ability to accommodate follow-up 

questions, ensuring that all pertinent information from the teachers' responses is thoroughly 

explored. By adopting this approach, the study aligns with Dörnyei (2007), who states that 

semi-structured interviews are advantageous because they enable researchers to delve deeply 

into participants' views. Unlike rigid interview formats, semi-structured interviews provide 

flexibility, allowing subjects to express their thoughts more freely and preventing the 

limitations of predefined response options. 

      Interviews are utilized in research to gather in-depth information, insights, and 

perspectives on a particular topic or research question. They allow researchers to explore 

complex issues, understand experiences, and explore the participants' thoughts, feelings, and 

attitudes. Furthermore, Cohen et al. (2018) argue that interviews are highly effective for 

gathering detailed and insightful qualitative data. They provide a way to understand complex 

phenomena, clarify information from other sources, and reveal deeper meanings and 

motivations that other methods might miss. Dörnyei (2007) also supports using interviews for 

their ability to offer rich and nuanced insights. In the context of the teacher interview guide 

and focus group questions mentioned earlier, interviews were employed to gather 

comprehensive insights into teachers' and students' perspectives on motivation, engagement, 

and learning experiences in English language education. 

     The interviews aimed to illuminate two educators' contrasting and personal views on 

classroom management. One teacher relied on traditional textbooks as the primary 

instructional material, while the other collaborated with students to create and curate 

educational materials. This dichotomy presented a unique opportunity to delve into the 

distinct approaches to teaching and learning, shedding light on how these methodologies 

influenced student motivation and teacher practices.  

     The interviews were conducted following a semi-structured format, allowing for flexibility 

while ensuring key topics were covered. The interviews were held at two separate schools in 

Örebro, Sweden. Both interviews were in English and lasted for 40 minutes. Each interview 

began with introductory questions to establish rapport and explore the teachers' teaching 

philosophies, methods, and experiences in detail. The discussions delved into the rationale 

behind their chosen methodologies, the impact on student engagement and motivation, 

challenges encountered, and strategies to enhance learning outcomes. Engaging in these 

interviews gave a comprehensive understanding of the contrasting teaching approaches and 
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their implications for educators and students, providing valuable insights into effective 

teaching practices and student motivation in the educational context. Further details about the 

participating teachers will be presented under the "Participants" section, offering a closer look 

at their backgrounds, experiences, and teaching methodologies. 

Student focus groups 

The focus groups serve as a vital component of this study, offering a platform for students to 

engage in collaborative discussions and share their perspectives on motivation. Through these 

interactive sessions, students can explore diverse viewpoints, deliberate on critical issues, and 

collectively arrive at valuable insights. (Dörnyei 2007). The focus group question guide 

(Appendix 2) was designed to capture students' unique perspectives on motivation, 

engagement, and preferred learning experiences in English language education. By delving 

into students' perceptions of classroom dynamics, teaching methodologies, and their role in 

the learning process, these questions offered valuable insights into the factors driving student 

motivation and influencing their language learning journey. 

     In this study, focus group interviews were a powerful tool for gathering qualitative data 

time-efficiently, as highlighted by Dörnyei (2007). The collaborative nature of focus groups 

allows participants to engage in a dynamic brainstorming activity, where they challenge and 

learn from one another's perspectives. The role of the researcher or moderator is to facilitate 

the discussion using a carefully crafted interview guide, ensuring that the conversation 

remains aligned with the research objectives. The moderator’s active involvement in these 

focus groups is crucial to the success of the research on student motivation and teacher 

practices. Allowing the students to openly discuss and draw insights from each other 

minimizes the risk of something being left out. Dörnyei (2007). Some students might not 

have made the connection between teachers' choice of materials and their motivation rather 

than just thinking it is tedious or complicated. Ross (2010) emphasizes that individual 

interests and engagement play a crucial role in the learning process, highlighting the 

importance of investigating students' preferences. 

     The focus groups were conducted in a comfortable and neutral environment within the 

school to ensure students felt relaxed and encouraged to share openly. Each session lasted 30 

minutes and was held in Swedish upon participants' requests to ensure they could express 

their thoughts more freely and accurately. 

     There were four focus groups, with five students in each group (a total of 20 students). 
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Two groups consisted of students from Teacher A's class and two groups from Teacher B's 

class. The sessions followed a semi-structured format based on the focus group question 

guide. As the moderator, the student-teacher began each session by posing an initial question 

and allowed the students to discuss freely. This approach ensured a natural flow of 

conversation, where students could build on each other's ideas and provide deeper insights. 

This study noted that students were naturally inclined to participate without the need for 

additional encouragement. The moderator's primary role was to ask open-ended questions and 

ensure the discussion stayed on track. Occasionally, the moderator summarized key points 

and asked follow-up questions to prompt further discussion and ensure that all topics were 

thoroughly explored. 

Participants 

This section introduces the participants in this study and the methods and reasons they were 

chosen. 

Teachers 

Teacher A, a male educator with 25 years of teaching experience, focuses on English 

instruction in the upper levels (English 5, 6, and 7), while Teacher B, a female educator with 

13 years of teaching experience, teaches both English and Swedish in the same upper levels.  

 

Table 1 

TEACHER GENDER AGE EXPERIENCE SUBJECT/S 

Teacher A Male 57 25 English 

Teacher B Female 45 13 Eng/Swe 

 

The decision to interview Teachers A and B was based on their contrasting teaching 

methodologies, extensive experience in upper secondary school education, and their influence 

on the participating student groups. By interviewing these two teachers, the study aimed to 

explore the impact of their teaching approaches, experiences, and subject expertise on student 

motivation, engagement, and learning outcomes. Selecting Teachers A and B intentionally 

allowed for a comparative analysis of the differing perspectives, experiences, and motivations 

among their respective student groups within the upper secondary school setting. 
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Students 

To ensure objectivity and prevent potential bias in student selection, I used a computer  

program to select all participating students in each focus group randomly. The study aimed to 

mitigate the risk of teachers inadvertently choosing students who consistently engage or 

participate more actively in classroom discussions by employing a random selection process. 

This approach helped to create a level playing field among the student participants, allowing 

for a diverse range of perspectives and experiences to be represented within each focus 

group. 

 

Table 2 

STUDENT AGE GENDER 

A11 18 Male 

A12 18 Male 

A13 18 Female 

A14 19 Female 

A15 19 Female 

 

Table 3 

STUDENT AGE GENDER 

A21 18 Female 

A22 18 Male 

A23 19 Female 

A24 19 Male 

A25 19 Male 

 

Table 4 

STUDENT AGE GENDER 

B11 18 Female 

B12 18 Female 

B13 18 Female 

B14 19 Male 

B15 19 Male 

 

Table 5 

STUDENT AGE GENDER 

B21 18 Female 

B22 18 Male 

B23 19 Female 

B24 19 Female 

B25 19 Male 
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The student focus groups from teacher A’s class will be referred to as groups A1 and A2 

(Table 2 & Table 3), and the student focus groups from teacher B’s class will be referred to 

as groups B1 and B2 (Table 4 & Table 5). 

The participants will, for example, be named A11, A12, B21, and B22. Where A/B describes 

what teacher the student belongs to, the first number represents what group, and the last 

number represents which student. 

     The computer program that selected the participating students was instructed to include 

both males and females to gain as many perspectives and insights as possible. 

Data Analysis  

The data analysis process in this study followed an inductive approach structured based on 

the principles of grounded theory outlined by Glaser and Strauss (1967). The critical 

components of this analytical framework include constant comparison, theoretical sampling, 

theoretical saturation, coding, memoing, and the emergence of theory. 

 

● Constant Comparison: Data was continuously compared to identify patterns, themes, 

and relationships within the dataset. 

● Theoretical Sampling: Participants and data collection were chosen based on 

emerging theories or concepts to enhance and refine those theories. 

● Theoretical Saturation: The analysis aimed to reach a point where new data no longer 

provided additional insights or altered the emerging theory. 

● Coding: Data was meticulously analyzed and categorized into codes for further 

interpretation. 

● Memoing: Personal thoughts, reflections, and insights were documented throughout 

the research process to help clarify ideas and connections within the data. 

● The Emergence of Theory: Grounded theory focuses on developing new theories or 

concepts from the data, allowing theories to emerge organically rather than being 

predetermined. 

 

After conducting interviews, audio recordings were transcribed and reviewed to identify 

recurring themes and patterns among teachers' responses. This iterative process led to 

developing provisional codes, following Charmaz's (2014) guidelines for initial coding in 

grounded theory analysis. The coding process adhered to the principles of selective coding by 

Strauss and Corbin (1998), whereby minor codes were grouped into significant categories 

based on primary themes derived from the research questions. 

     The analysis revealed three core codes: motivation, teaching approach, and language 

empowerment. These codes were further organized into categories aligning with the 
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overarching research questions. These core categories will form the basis for presenting the 

findings coherently and structurally in the essay. 

Ethical Considerations  

Ethical considerations are pivotal in conducting this study to uphold the welfare and rights of 

all participants involved. The following ethical principles, informed by reputable sources in 

the field of semi-structured interviews, have been thoughtfully incorporated into the research 

design. Firstly, informed consent is of utmost importance. 

      Before engaging in the study, teachers and students were furnished with comprehensive 

details regarding the research objectives, procedures, risks, and benefits, as emphasized by 

Cohen, Manion, and Morrison (2018). Informed consent was diligently acquired from all 

participants, ensuring their voluntary participation and clear comprehension of their roles. 

Participants were explicitly asked permission to record audio interviews. The consent 

materials and recordings were securely stored and password-protected to ensure the 

confidentiality and protection of participants' identities, thereby upholding privacy standards.  

     Confidentiality and anonymity were rigorously maintained throughout the study. All 

information shared during interviews and group discussions was handled with strict 

confidentiality, as advised by Matthews and Ross (2010). Participants' identities were 

anonymized in reports and findings dissemination to safeguard their privacy and prevent 

identification from the data, which is in line with data protection regulations such as GDPR. 

     Respect for participants was foundational in every aspect of the research, echoing the 

sentiments of Glaser & Strauss (1967).  

     Lastly, the study adhered to ethical guidelines from reputable institutions and regulatory 

bodies, including the principles outlined by Svenska Vetenskapsrådet (2017) regarding 

research ethics. Specifically, these guidelines emphasize the importance of obtaining 

informed consent, ensuring confidentiality and anonymity, and respecting the autonomy and 

dignity of participants. Additionally, the study followed the ethical standards set by the 

British Educational Research Association (BERA), which highlights the need for 

transparency, integrity, and accountability in educational research. These guidelines 

underscored the significance of conducting research ethically, transparently, and with utmost 

regard for individuals' rights and well-being, aligning with established standards in the field 

of qualitative research. For details regarding obtained consent, see (Appendix 3) for the 

participating teachers and (Appendix 4) for the participating students of this study. 
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Results 

In this section, the results of the interview and the focus groups will be presented in different 

categories that appeared in the analysis and data gathering. 

Interviews with Teachers 

In exploring the perspectives of two English teachers, Teacher A and Teacher B, on 

motivation, classroom management, and teaching approaches, distinct codes and themes 

emerged that revealed contrasting philosophies on fostering student engagement and success 

in language learning. The data analysis yielded two primary codes: empowering learning 

experiences and student-centered approaches in language learning. 

Empowering learning experiences 

The first code that emerged from the interviews with Teachers A and B was empowering 

learning experiences. Teacher A fostered intrinsic motivation, student agency, and 

personalized learning experiences by emphasizing enjoyable and authentic language learning 

and effective communication. Teacher B, on the other hand, prioritized structured learning 

environments, peer support dynamics, and positive reinforcement strategies to enhance 

student understanding, engagement, and motivation through clear guidance and supportive 

feedback mechanisms. Both teachers aimed to create supportive and engaging learning 

environments that catered to students' individual needs, encouraged active participation, and 

promoted a sense of empowerment and motivation in language learning. 

     Teacher A's approach to empowering learning experiences revolved around valuing 

students' autonomy and agency and nurturing intrinsic motivation within a positive and 

engaging classroom setting. Teacher A stated, "I discovered long ago that kids this age cannot 

be told that things are fun. Teenagers are sometimes obstinate and awkward, so I never tried 

to manipulate them into thinking that something is fun. Instead, I just had fun, and it sort of 

rubbed off." This approach avoided manipulation and deeply respected students' individuality 

and preferences while fostering an environment where internal motivation thrived. 

     Teacher A further stressed the importance of transparent communication and 

communicatively discussing activity criteria. Teacher A aimed to encourage students' active 

participation through a personalized approach tailored to their needs and interests by 

highlighting tasks' fruitfulness, necessity, or usefulness. This strategy aimed to deepen 

students' understanding and motivation while appreciating the diversity of student preferences 
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and strengths. Teacher A promoted authenticity and relevance in language learning by 

emphasizing language as a tool for connection rather than mere academic content, nurturing 

intrinsic motivation. As Teacher A put it, "I tried to get them to see the difference between 

English as an uninteresting subject in school and English as a means of communication," this 

demonstrated care and inclusivity by equipping students with valuable language skills for 

global participation. 

     Teacher A's dedication to building relationships and fostering enjoyable learning 

atmospheres was evident in their daily practices, such as chit-chatting, cracking jokes, and 

maintaining a relaxed demeanor during student interactions. Teacher A broke down barriers 

between students and teachers by creating a comfortable and non-threatening environment, 

fostering collaboration and shared learning experiences, as seen in: “I always chit-chat and 

build relationships by cracking jokes and not taking myself too seriously.” The emphasis on 

natural communication over performance-oriented tasks cultivated camaraderie and openness 

in the classroom. 

     In contrast, Teacher B advocated using textbooks designed for L2 learners, emphasizing 

their motivational content. According to Teacher B, textbooks or textbook instruction (TBI) 

offered students clear guidelines and learning objectives, establishing a framework that 

enhanced students' comprehension and engagement with the material. Teacher B stated," [...], 

students feel a sense of direction and purpose in their learning journey," highlighting the 

benefits of structured learning materials. Teacher B diverged from Teacher A by not relying 

on casual communication to bridge the gap between student-teacher roles and build 

relationships. Teacher B emphasized the importance of clear roles in the classroom, 

indicating that without them, chaos would ensue:” [...], clear roles are essential. They would 

just talk, and it would be chaos if I did not instill authority the way I do.” 

 

Teacher B acknowledged the connection between student-teacher relationships and student 

engagement but asserted that the existing structure suffices, mentioning, “I know my 

students, and they do not need anything more than structure, and even with structure, there is 

chaos at times.” This finding showed Teacher B's ongoing emphasis on clear student-teacher 

roles and a structured learning environment, which they believed to be crucial for effective 

communication and learning outcomes. When asked about student enjoyment of textbook 

work, Teacher B promptly responded in the negative but stated that the reason was that 

students did not fully comprehend the multiple choices they provided.  

     Both teachers agreed on the importance of feedback in empowering learning experiences 
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and that feedback is essential for students to advance their skills. However, the teachers 

viewed feedback differently. Teacher A continued to emphasize inclusivity and openness to 

see errors as opportunities rather than failures, as seen in (1). Teacher B claimed that 

feedback is something for the students to use to evaluate their wrongdoings, highlighting the 

importance of learning from mistakes to prevent recurrence; stated, “Feedback points out 

good aspects but mainly areas on what needs to be improved, knowing what does not work 

hinders students from making the same mistake again.”  

(1) Feedback is always good. Knowing what you can improve is also good feedback, but it should not be 

taken as criticism. 

 

The teachers' statements indicated that Teacher A focused on nurturing a growth mindset, 

where mistakes were seen as valuable learning experiences and an environment where 

students were encouraged to take risks and learn from feedback constructively. On the other 

hand, Teacher B's viewpoint reflected a more results-oriented approach, emphasizing the 

importance of using feedback to correct errors and enhance performance in subsequent 

assignments. This approach might prioritize academic achievement and the avoidance of 

repeated mistakes, aiming for precision and efficiency in learning outcomes. 

     The contrasting views on communication between Teacher A and Teacher B revealed 

critical differences in their teaching philosophies. Teacher A valued spontaneous and diverse 

English communication as opportunities for learning and growth, fostering an environment 

where students felt empowered to engage actively. Conversely, Teacher B prioritized 

structure and clear roles in communication to maintain a focused and orderly classroom 

environment. These differing perspectives emphasized the importance of balancing flexibility 

and structure in empowering learning experiences and catering to students' varied needs and 

preferences. 

Student-Centered Approaches in Language Learning 

The second and last code that emerged from the teacher interviews was student-centered 

approaches in language learning. Teacher A focused on student-centered methodologies, 

promoting collaboration and autonomy, while Teacher B adopted a more traditional method 

with tasks that occasionally promoted autonomy. These contrasting approaches highlight a 

spectrum rather than a precise balance between student-centered and conventional teaching 

methods in language education, each offering strengths based on context and learning goals. 
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     Teacher A advocated actively involving students in the learning process and encouraging 

their participation in planning and decision-making within the classroom. The teacher 

engaged students in generating ideas and co-creating lesson plans, aiming to empower them 

to take ownership of their learning journey and enhance their autonomy and motivation. 

Regarding the impact of this approach on student motivation, Teacher A highlighted that 

providing students with criteria and involving them in planning and decision-making 

processes boosts their motivation. When asked about the workload implications for the 

teacher, Teacher A responded by emphasizing that planning is an integral part of teaching 

and should not necessarily be easy, "Planning is also teaching, and should my job be easy? I 

get paid for teaching and finding solutions that make students learn, so it is important to seek 

those solutions constantly." This student-centered approach fostered creativity, critical 

thinking, and problem-solving skills and improved learning outcomes, as noted by Teacher 

A: "Since I started to include the students in planning the lessons, […], they think more 

critically, find solutions to problems, and use their creativity." This shift towards valuing 

students' voices, preferences, and experiences signified a departure from traditional teacher-

centered models toward a more collaborative and empowering classroom environment. 

     In practice, Teacher A ensured that students' ideas could merge to create a multitude of 

options, regardless of the form in which English was expressed. By building on students' 

suggestions, bringing criteria to the classroom, and collaboratively deciding on the next steps, 

Teacher A observes positive outcomes, with students showing high levels of engagement and 

motivation. 

    Concerning student-centered approaches in language learning, this practice demonstrated 

the importance of student engagement, collaboration, and agency in fostering meaningful 

learning experiences by involving students in various aspects of the planning process. 

Teacher A recognized the value in all components of lesson planning, including planning, 

discussing, and even casual conversations, as each contributed to beneficial learning 

outcomes, as seen in (2). This student-centered approach promotes a more personalized and 

interactive learning environment. 

(2) [...]. If English comes out of it, I do not care how it comes out. All aspects are valuable, and learning can 

come out of anything. You do not need to prove skills simply through tests. We talk, write, and read 

during the planning and I constantly see students abilities in all aspects . 

 

The teacher's experience of noticing a significant increase in students' results after involving 

them in lesson planning, stating that: “Since I started including the students in planning the 
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lessons, I have noticed a significant increase in their results over the years, […],” reinforced 

the teacher's belief in the effectiveness of student-centered approaches in promoting academic 

success and positive learning outcomes. From the teacher's perspective, valuing students' 

input and incorporating their ideas into the learning process created a collaborative and 

empowering classroom environment that supported student growth, engagement, and 

achievement in language learning. 

     In contrast, Teacher B found value in the flexibility that textbooks provided, offering 

multiple texts that gave students choices to select texts aligned with their interests, thereby 

promoting autonomy. The teacher-student dynamic established by Teacher B promoted task 

completion and compliance: "We have a clear teacher-student dynamic, which I think 

contributes to them doing what they are told.” When asked about how this dynamic came to 

be, Teacher B explained that setting the classroom norm from the start was important and that 

advocating for the learning opportunity students could gain made them focus more on 

completing the task than evaluating if it brought them joy; this was an interesting finding as it 

clearly showcased the teachers’ differences. Teacher B did not put value in the concept of 

having fun, suggesting a focus on academic accuracy and discipline. In contrast, Teacher A 

was having fun and enjoying each lesson, claiming that it rubbed off on the students. This 

indicated Teacher A's belief in the importance of making learning enjoyable and engaging for 

students. 

Teacher B also pointed out that when students followed the same structure and used materials 

from the same textbook, grading became more practical and fairer, as seen in (3). This was 

also an interesting finding, as the teachers seemed to view their work differently. 

(3) I had a lot of different materials to read myself in order to grade them, so I stuck to the textbooks, which 

worked for me. 

 

In conclusion, the juxtaposition of Teacher A's student-centered methodologies, emphasizing 

collaboration and autonomy, with Teacher B's reliance on traditional textbook-based 

instruction highlights a spectrum of teaching methods in language education. While Teacher 

A's approach prioritizes student engagement, empowerment, and creativity through 

collaborative lesson planning, Teacher B's traditional method centers around structured 

materials and teacher-led dynamics. Both methods offer valuable insights to educators to 

draw inspiration from and tailor to their specific needs. 
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Student Focus Groups 

In analyzing the data gathered from the student focus groups regarding the students' 

perceptions of learning English, motivation, and classroom management, several findings 

shed light on the diverse factors influencing students' language learning process. The result 

will be presented using three codes: Student Engagement and motivation, empowerment in 

learning, and teacher support.  

Student Engagement and Motivation 

This segment delves into the factors that drive or hinder students' learning eagerness and 

capability. The insights gathered illuminate the elements of learning English that students 

derive pleasure from and those they consider superfluous. The shared perspectives shed light 

on what aspects of the English learning process students found most enjoyable and inspiring 

and revealed common motivators across diverse student groups. 

     A recurring theme highlighted the importance of offering students various options 

regarding course materials and lesson structures to enhance their motivation and engagement. 

Students across the groups expressed that their drive often comes from the creative and 

flexible aspects of assignments, stressing the positive impact of providing choices and 

fostering creativity in learning tasks (7). Another finding was that students across the groups 

enjoyed peer interaction and viewed that as fun and motivating. They recognized the value of 

active participation in class discussions and the personal growth achieved through improved 

communication skills; one student stated, “Den roligaste delen enligt mig är när vi alla bara 

pratar tillsammans. När jag gick första ring pratade jag ingenting, jag hade inget ordföråd. Jag 

fick dåliga betyg och nu kommer jag förmodligen ta studenten med ett A” ‘The most 

enjoyable part for me is when we all just talk together. As a freshman, I did not talk in class, 

and my vocabulary was not there. I did not get good grades, and now I will probably graduate 

with an A. (Student A12)’3 

(4) Lessons become more enjoyable when discussing and sharing ideas. [...], Choosing material and how to 

present my work is important to me [...]. Knowing that I played a part motivates me. 

 

One interesting finding was that students in teacher B’s groups had reoccurring feelings of 

boredom. The students voiced concerns about the demotivating effects of repetitive tasks. 

They did not view the textbook as a collection of different materials to choose from, claiming 

 
3 All translations from the student focus groups are mine. 
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that the textbooks hindered their enjoyment of the subject, highlighting the importance of 

personalization in their educational journey while hinting that being allowed to choose and 

write freely is not the norm in their classroom, (8). The students from groups B1 and B2 were 

disappointed in certain elements that may not align with their learning preferences or needs. 

They wanted more challenging and engaging activities, implying that a lack of intellectual 

stimulation can negatively impact their motivation, as clearly stated by student B12, “When I 

feel I do not learn, why should I bother?” Implying a request to the teacher to allow more 

creativity to spike the students' motivation and make classes more fun was present in all 

students from Teacher B’s classes.  

(5) I like when we get to write freely. Sometimes, we get to choose between topics and pick the genre. It is 

enjoyable and motivational when we do different tasks than what we usually do , I do not like that 

everything is so strict and boring. 

 

One student in group A2 added another dimension to student engagement and motivation 

discourse. The student, A21,  did not care much about participating in planning or creativity 

in choosing material; instead, the student emphasized they found most enjoyment in the 

atmosphere of the classroom where they feel listened to and valued by the teacher, leading to 

the students finding motivation by trusting their abilities, the student stated that “I enjoy that 

you can say anything, and everything you say will be interesting, it feels like a safe place, 

[...]. I am never scared of failure, which motivates me because you can never do everything 

wrong; some things will always be good.” Student A21’s description of the classroom as a 

safe space where thoughts can be freely expressed without fear of significant errors 

underscores the role of a supportive and inclusive atmosphere in fostering student motivation.  

     Overall, the insights gathered from students across various groups underscore the 

significance of student engagement and motivation in the English learning process. The 

shared perspectives reveal that offering students choices in course materials and lesson 

structures, fostering creativity through diverse assignments, and promoting collaborative 

learning experiences are pivotal in enhancing motivation and enjoyment in learning English. 

The importance of a supportive and inclusive classroom atmosphere, where students feel 

respected and valued, cannot be understated in cultivating student motivation. 
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Empowerment in Learning 

The second code is Empowerment in Learning. This code revolves around students seizing 

control of their learning process and influencing the structure of English lessons by 

showcasing leadership skills in language-related activities. 

     Students in the A groups actively engaged in planning and decision-making processes 

concerning their learning, showcasing a student-driven ethos. For instance, students in these 

groups frequently took the initiative in lessons, as exemplified by establishing a poetry club 

within one group. This initiative involved reading and writing poems, transforming them into 

captivating stories in subsequent sessions. In another subsequent activity, students brought 

these stories to life by embodying characters in a podcast production. Through these 

immersive experiences, these students claimed that their comprehension of language and 

literature increased and that the collaborative creativity kept them motivated. Student A15, 

“Leading the poetry club made me realize the power we have in shaping our own learning 

experiences. It felt empowering to take charge and engage creatively with language and 

literature, […], overall increasing my language skills.” 

     The student-centered methodology in the A groups empowered students to take ownership 

of their educational activities autonomously, creating a more engaging learning environment 

that transcended traditional student roles. This approach made students feel like teachers, 

giving them a stronger voice and making them feel valued. As one student noted, "Planning 

and making decisions makes me feel like a teacher like I have a voice. It makes me feel like 

the Teacher is there for me, not just for a paycheck."  

     Viewing English as a tool for communication rather than merely a subject instilled an 

awareness of language evolution among students. This awareness spurred a desire for 

adaptive teaching methods aligned with their interests and promoted continuous learning. 

One student expressed, “I like English, and I use it all the time through TikTok, and I think 

that because I can pretty much work the way I want to is the reason why I like it and also why 

I am motivated to improve and learn more.” These insights highlighted how real-world 

application and personal relevance drove their motivation and engagement. However, not all 

students felt comfortable with this approach. Another student noted a reluctance to participate 

in planning due to fear of saying something weird or suggesting ideas that others would not 

like, leading to feelings of embarrassment. This indicated that while personalized and flexible 

learning methods can be highly effective for some, they must also account for varying levels 

of student comfort and confidence in participatory roles. 
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     Students in groups A1 and A2 underscored the significance of infusing real-world 

communication into formal education, realizing it could enhance their knowledge and enrich 

their proficiency. As exemplified by student A11, “[...], improving our vocabulary and 

pronunciation by learning English like native English speakers use, could also improve our 

school English.” Furthermore, the students in these groups advocated for exploring literature 

from diverse English-speaking countries to enrich cultural understanding; student A24 

remarked, “[...], not only like from England or the USA like maybe literature from like New 

Zealand or maybe Africa, like from places you do not know so much about I think that would 

be interesting.” This interest in broadening their knowledge about English culture indicated a 

desire for a more holistic and culturally inclusive approach to learning English. 

     In groups B1 and B2, students passionately advocated for interactive tasks to engage and 

actively empower them within the learning environment. Their collective desire was crystal 

clear: They wanted more opportunities to take control of their learning processes and have a 

say in their educational journey. 

     Within these groups, students actively shared their innovative ideas. This proactive 

approach was exemplified by student B12, who stated, “I suggested researching authors from 

different English-speaking countries, watching movies based on the books and researching 

the various countries to find out exciting facts to connect to the author and present a literary 

traveling guide.” B12's eagerness for movie-based projects and research initiatives 

underscored a shared hunger for tasks fostering self-expression and creativity, echoing a 

resounding call for student-led initiatives. 

     Additionally, members of group B2 accentuated the significance of collaboration among 

peers, emphasizing the value of incorporating diverse student perspectives to enrich their 

collective learning experiences. Their strong desire to be heard underscored the belief that 

shaping teaching methods and educational materials could significantly enhance English 

language learning, as voiced by student B25: “I think any teacher must listen to us students 

and our ideas because we know what works for us [...], I think our teacher should listen 

more.” 

     One interesting finding was that student B23, from the same group, previously proposed 

ideas that the teacher integrated into class activities. This illuminated the transformative 

power of student-driven initiatives and the teacher's receptiveness to new approaches. B23 

remarked, “I felt empowered because I suggested that it would be fun if we, instead of giving 

feedback to each other, read one article and proof-check the facts in it, like checking sources. 
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Our teacher thought it was a good idea, so we did.” This dynamic showcased the students' 

ability to steer their learning experiences toward autonomy and innovation. 

     The focus on student empowerment through collaboration and a student-centered learning 

environment was reflected in the positive outcomes. For instance, the enhancement of critical 

thinking skills stemmed from the ideas shared by student B23. B25 noted, “That was such a 

fun activity, and I learned to look for red flags from websites where it might look like they 

are posing facts [...], strengthening my piece.” The mutual benefit of learning from one 

another underscored the central role of students in fostering a sense of autonomy and control 

over their educational journey. 

      Overall, the insights from the focus groups emphasized the significance of empowering 

students to take charge of their learning journey and fostering leadership skills, creativity, and 

critical thinking. By incorporating student perspectives and promoting collaborative learning 

experiences, educators created a more engaging and inclusive educational environment that 

met students' diverse needs and aspirations. 

Teacher support 

The third and final code is teacher support, which explores students' perspectives on the 

assistance they seek from educators to enhance their academic progress. 

     Students from groups A1 and A2 emphasized the essential role of teachers in offering 

valuable guidance and assistance to support their learning journeys effectively. They 

advocated for a collaborative problem-solving approach where teachers facilitate critical 

thinking and independence rather than providing immediate answers. This method empowers 

students to take ownership of their academic development, as evident in the sentiments 

expressed by student A12, “Our teacher encourages us to brainstorm together instead of 

merely providing answers, which boosts my confidence and capabilities.” Moreover, students 

in group B1 acknowledged the teacher's essential role in providing actionable and beneficial 

feedback that fosters their academic growth. Student B13 stated, “The constructive feedback 

we receive is practical and helps me improve my future work, enhancing my overall learning 

experience.” This recognition underscored the significance of constructive feedback as a 

cornerstone of teacher support. 

     Students in groups A1 and A2 emphasized the significance of having choices when 

addressing challenges in their work and the benefit of receiving pep talks, as evidenced in 

(12). They highlighted the crucial role of teacher support in cultivating a flexible and 
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inclusive learning environment, including providing pep talks when needed. Conversely, 

students from groups B1 and B2 had varying perspectives on teacher support. While some 

students valued clear instructions and explanations from teachers to navigate complex 

educational material (13), others questioned the sufficiency of support offered, especially 

regarding traditional textbook-centered approaches. For example, student B14 expressed, "I 

sometimes feel unsupported by our teacher, especially when we use the textbook without 

additional context or support," indicating a potential need for a different teaching strategy. 

(12) I like the options from our teacher; that is what I want. It takes the pressure off because I can always find a 

way. I also enjoy the pep talk. - Student A15 

(13) I rely on our teacher to explain instructions when they need clarification in the book, especially without a 

lecture on how to proceed. - Student B13 

     Overall, teacher support shaped students' educational experiences and nurtured their 

growth and development. Students valued guidance that encouraged critical thinking, 

independence, and collaborative problem-solving, underscoring the significance of 

constructive feedback and fostering a learning environment that promoted autonomy. While 

perspectives on teacher support varied, the overarching theme remained evident – educators 

played a crucial role in empowering students to navigate challenges, cultivate their autonomy, 

enrich their learning journeys, and attain academic success. 
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Discussion 

This study explored the perspectives of students and teachers regarding the interplay between 

motivation, language learning, and classroom management in the English classroom. The 

investigation was guided by three primary research questions: (1) How do students and 

teachers perceive the connection between motivation, language learning, and classroom 

management? (2) How do students perceive different teacher approaches and their impact on 

motivation and language learning? 

Teachers' Approaches to Teaching and Motivating Students  

Teacher A and Teacher B exemplify contrasting approaches to teaching and motivating 

students. Teacher A’s student-centered methods emphasize intrinsic motivation, student 

agency, and personalized learning experiences. By fostering spontaneous and diverse English 

communication, Teacher A creates a supportive environment aligned with Communicative 

Language Teaching (CLT), emphasizing meaningful interaction as being the most essential in 

language learning (Richards & Rodgers, 2001). This approach aligns with Vygotsky’s 

sociocultural theory, positing that learning stems from social interaction (Vygotsky, 1978). 

As a result, students in Teacher A’s class reported feeling empowered to engage actively, 

enhancing their intrinsic motivation and supporting the development of a positive L2 self, as 

they viewed themselves as capable and autonomous language users (Dörnyei, 2009). 

     In contrast, Teacher B’s traditional approach, which focuses on structured materials and 

explicit teaching, has its drawbacks. While Hattie (2009) supports explicit instruction due to 

its clarity, and Dörnyei and Ryan (2015) confirm the benefits of structured frameworks, many 

students in this class found this method less engaging. Benson (2011) argues that too much 

emphasis on prescribed materials can limit creativity and motivation, a sentiment echoed by 

the students in Teacher B's class. They reported boredom and lower motivation than those in 

Teacher A’s class, who described their lessons as “fun.” However, it is important to note that 

Teacher B also tried catering to student autonomy and inclusivity. For instance, Teacher B 

ensured that students had options within the textbook and sometimes listened to and 

incorporated students' suggestions to adjust lessons accordingly. This indicates that while 

Teacher B’s methods were more traditional, there were still elements of responsiveness to 

student needs and preferences. Such practices, which align with aspects of differentiated 

instruction and personalized learning, highlight the importance of flexibility and attentiveness 
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to student input within a structured framework. This can enhance engagement and motivation 

(Tomlinson, 2001). 

     Teacher A's positive approach, support, enthusiasm, and methods resonate strongly with 

the findings from Ghenghesh (2010), Jang et al. (2010), and Assor et al. (2022). Teacher A 

promotes a classroom environment that balances freedom and guidance, thereby fostering a 

more motivating and effective learning experience. To a certain extent, Teacher B’s methods 

also reflect these principles, although they do not emphasize autonomy and student input as 

much as Teacher A's. 

Students' Perceptions and Engagement 

Teacher A’s emphasis on intrinsic motivation, student agency, and personalized learning 

experiences aligns with research highlighting the importance of autonomy-supportive 

teaching practices in enhancing student motivation (Deci & Ryan, 2000). Teacher A's 

students reported high engagement, enjoyment, and motivation due to the supportive 

environment that values student autonomy and fosters active participation through enjoyable 

and authentic language learning experiences (Reeve, 2009). This aligns with Vallerand et al. 

(1992), stressing the positive impact of intrinsic motivation on language learning outcomes. 

The effectiveness of Teacher A’s methods is further supported by Vygotsky’s (1978) 

sociocultural theory, as students in this study valued opportunities to learn socially through 

communication. Additionally, the study found that students valued learning from each other, 

a process proven effective by Lantolf and Thorne (2006). By fostering dynamic, authentic 

communication, Teacher A effectively facilitates language acquisition and helps students 

develop a positive L2 self. This approach encourages students to engage more deeply with 

the language, build confidence in their abilities, and see themselves as capable language 

users, which is essential for developing a positive L2 self.  

     Student responses revealed that empowerment and the ability to make choices 

significantly impacted their motivation and engagement in language learning. The 20 

participating students in this study regarded options and autonomy as necessary for their 

language education because they allow them to develop creativity and individuality, connect 

the subject matter with their own lives and interests, and reach more meaningful learning 

outcomes. This resonates with SDT, which suggests that supporting students' “competence, 

autonomy, and relatedness” fosters intrinsic motivation (Deci & Ryan, 2000, p. 63). 

Providing choices in assignments and fostering creativity in learning tasks allows students to 
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feel a sense of ownership over their learning process, thereby increasing their intrinsic 

motivation. However, some students expressed challenges in participating due to fear of 

embarrassment, echoing Swain & Lapkin's (1995) findings that anxiety can inhibit language 

production and learning, making the teacher's role in fostering a positive L2-self crucial. 

The Role of Teacher Support 

Student feedback highlights the essential role of teachers in providing support that extends 

beyond traditional instructional methods. The student's collective emphasis on collaborative 

problem-solving approaches and constructive feedback aligns with contemporary educational 

research advocating for developing independent learning and critical thinking skills (Hattie, 

2009). Such strategies encourage students to engage deeply with the material, explore 

different perspectives, and actively participate in their learning journeys. Students' 

appreciation for having options and receiving guidance tailored to their needs underscores the 

significance of differentiated instruction and personalized learning in diverse classrooms 

(Tomlinson, 2001). This approach respects each student's unique learning path and promotes 

inclusivity by addressing various learning preferences and challenges. Recognizing 

constructive feedback as essential for academic growth underscores the nuanced role of 

educators in facilitating learning. Specific, timely, and actionable feedback was identified to 

significantly improve students’ understanding and performance by clarifying expectations, 

acknowledging strengths, and addressing areas for improvement (Shute, 2008). This aspect of 

teacher support was proven essential in building students' confidence and encouraging a 

growth mindset, where challenges are viewed as opportunities for learning and development. 

This observation aligns with Tao et al. (2022), who found that emotional support from 

teachers to students had a larger effect on their achievement than autonomy or academic 

support, highlighting the multifaceted nature of effective teacher-student interactions. 

Additionally, Shala et al. (2024) emphasize the need for teachers to use tailored approaches 

that cater to diverse student needs, reinforcing the importance of a supportive environment. 

Impact of Classroom Management on Learning and Motivation 

Both students and teachers identified a strong connection between motivation, language 

learning, and classroom management. Effective classroom management was found to extend 

beyond seating arrangements and structure, focusing instead on designing learning materials 

and activities that encourage student-centered learning. This approach aligns with 
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contemporary research on inclusive education, which emphasizes creating environments that 

support the academic success of diverse learners (Rose & Meyer, 2002). 

     Students across the groups emphasized the importance of a classroom catering to student-

centered learning. Teacher A accommodates this by utilizing various teaching strategies to 

support various learning preferences, fostering an inclusive and equitable classroom 

atmosphere. This finding supports the idea that student-centered classrooms can enhance 

motivation, engagement, and academic achievement for all students by fostering their 

autonomy. (Deci & Ryan, 2000). 

     Teacher B’s classroom management also adhered to these principles to some extent. By 

providing regular feedback, maintaining clear expectations, and establishing consistent 

routines, Teacher B aimed to enhance students’ understanding and performance, aligning 

with Dörnyei and Csizér (1998). However, while some students appreciated the predictability 

and clarity these structured elements brought, others felt restricted by the lack of flexibility in 

Teacher B's methods (Benson, 2011). Teacher B’s emphasis on structure and routine 

sometimes resulted in a more rigid classroom environment that did not always accommodate 

all students' diverse learning needs and preferences.  

These findings suggest that structured support systems can improve understanding and 

performance, as Shute (2008) highlighted. However, teachers must be responsive to 

individual student needs. Effective classroom management involves providing clear 

guidelines and expectations. It also involves creating opportunities and choices, fostering 

autonomy, building relations, and creating inclusive classroom environments that allow 

students to engage in meaningful ways. 

Implications for Teaching Practice 

Teachers should recognize their students' unique needs and strengths and create a learning 

environment that fosters inclusivity and equity, making learning more enjoyable (Reeve, 

2009). This need was particularly noticeable in the responses from students in Teacher B's 

class, who emphasized the importance of democratic classroom values. They appreciated 

their teacher's efforts to cater to diverse needs but advocated for a more student-active 

approach in decision-making to enhance their enjoyment. This approach aligns with Freire's 

critical pedagogy, which advocates for a democratic classroom where students' voices are 

heard and respected (Freire, 1970). 
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Synthesis and Recommendations 

The integration of student-centered methodologies observed in this study suggests several 

implications for educational practice: 

 

1. Offering Choices: It can be helpful to provide students with options in assignments 

and learning tasks. This approach may foster creativity and help students feel 

ownership over their learning, which could increase their intrinsic motivation (Deci & 

Ryan, 2000). 

 

2. Real-World Applications: Incorporating real-world contexts and personal relevance 

into the curriculum could enhance student motivation and engagement. Connecting 

lessons to students' lives can make learning more meaningful and engaging (Lave & 

Wenger, 1991). 

 

3. Collaborative Problem-Solving: Encouraging student-led projects and collaborative 

learning might improve engagement and critical thinking. This aligns with Black and 

Wiliam’s emphasis on formative assessment, suggesting that such approaches could 

support deeper learning (Black & Wiliam, 1998). 

 

 

Rather than strictly adhering to one method over another, teachers might consider adopting a 

hybrid model that integrates both student-centered and traditional instructional methods. This 

balanced approach can provide the necessary structure for complex learning tasks while 

offering flexibility to personalize learning experiences according to student interests and 

needs. By considering these strategies, educators could better cater to diverse student 

populations and potentially enhance educational outcomes. 

Validity and further research 

This study was limited in several respects. Firstly, the scale of participation was relatively 

small; increasing the number of participating teachers and students could add greater value to 

the overall findings. A larger sample size would contribute to a more robust and qualified 

understanding of both students' and teachers' perceptions of motivation, classroom 

management, and language learning. Additionally, the study was conducted within a specific 

setting, which may not be representative of all language learning environments. This 

limitation affects the generalizability of the findings. Future research should include a more 

diverse sample encompassing various educational contexts, cultural backgrounds, and 

different age groups to gain a more comprehensive understanding of motivation in language 
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learning. The methodology employed in this study relied heavily on qualitative data gathered 

through focus groups and interviews. While this approach provided in-depth insights, it also 

introduced potential biases related to self-reporting and the subjective nature of the data 

collection process. For instance, participants might have felt inclined to provide socially 

desirable responses or may have been influenced by the presence of peers during focus 

groups. 

     Further research should consider integrating quantitative methods, such as surveys with 

validated scales, to triangulate the findings and enhance the reliability of the results. 

Longitudinal studies could also be beneficial in observing changes in motivation and 

classroom dynamics over time, providing a clearer picture of the long-term impact of various 

teaching strategies. Moreover, given the increasing integration of technology and digital tools 

in modern classrooms, exploring the role of these tools in supporting differentiated 

instruction and personalized learning could offer valuable insights. 
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Conclusion 

Both teachers and students view the interplay between classroom management, motivation, 

and language learning as critical to the educational experience. Teachers’ efforts to create 

organized, dynamic, and autonomous learning environments align with students’ desires for 

engaging, supportive, and personalized language learning experiences. These findings 

underscore the importance of fostering classroom settings that prioritize student autonomy 

and motivation, highlighting the need for educational practices that are adaptable, inclusive, 

and conducive to language acquisition. In summary, students and teachers perceive a strong 

connection between motivation, language learning, and effective classroom management. 

Furthermore, students recognize that different teacher approaches, especially those promoting 

autonomy and authentic communication, significantly impact their motivation and language 

learning outcomes. 
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Project: Empowering Learning Experiences: Nurturing L2-Self through Motivation,    

Language Learning, and Classroom Dynamics. 

Course: English IVb, Independent Project, with a Specialization in Upper Secondary School 

Teaching, Örebro University 

Teacher Student: Amanda Seger 

 

About this study: 

The study aims to delve into students' and teachers' perceptions concerning the interaction of 

motivation, language learning, and classroom management in the context of English 7 in 

upper secondary school. By investigating the factors driving student motivation in learning 

English and examining teachers' approaches to the subject, this research seeks to gain 

valuable insights from educators on L2 language learning, aiming to understand the key 

influences that facilitate successful language learning experiences in their classrooms. 

 

Participating is voluntary and anonymous: 

Participation in this interview is voluntary, and you are free to withdraw from the interview at  

any time without providing a reason. Your participation will not impact your current or future 

relationship with the student-teacher or the educational institution. 

Any personal data collected during the interview will be stored securely and in compliance 

with the General Data Protection Regulation (GDPR) and other relevant data protection laws. 

All data gathered in this project will undergo encoding to safeguard your privacy. Emails and 

other identifying information linked directly or indirectly to you will be substituted with 

pseudonyms and other encoding methods. The collected material will be stored securely for 

the duration necessary to finalize the independent project. 

 

Consent: 

Your consent is essential for the student teacher to collect, use, and store your data per data 

protection regulations. For inquiries regarding the collected information, please contact the 

student-teacher at Amanda.Seger90@gmail.com. For queries about how Örebro University 

manages personal data, contact the university's data protection officer at 

dataskyddsombud@oru.se. If issues cannot be resolved with Örebro University, complaints 

can be lodged with the Privacy Protection Authority at imy@imy.se. The information 

collected during the interview and the observations may be used in the student teacher's 

degree project, including the final essay. Quotes or excerpts from the interview may be 

included, but all identifying information will be removed to ensure anonymity. 

 

I acknowledge that I have read and understood the information above.  

 

Participant's Signature___________________________________ 

Appendix 2: Consent Form for Student Focus Groups 
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Project: Empowering Learning Experiences: Nurturing L2-Self through Motivation,     

Language Learning, and Classroom Dynamics. 

Course: English IVb, Independent Project, with a Specialization in Upper Secondary School 

Teaching, Örebro University 

Teacher Student: Amanda Seger 

 

I am a student at Örebro University conducting a research project on students' and teachers' 

perceptions regarding the interplay between motivation, language learning, and classroom 

management in the English classroom. As part of this project, I seek your participation in 

student focus groups to gather insights on these topics. 

 

 

Details: 

 

● No personal data will be collected or shared during the focus groups. 

 

● Individual students will not be personally identified or singled out in any way. 

 

● The research will adhere to the General Data Protection Regulation (GDPR) 

guidelines for data protection. 

 

 

Consent: 

Your participation in the focus groups is entirely voluntary. You have the right to withdraw 

your consent at any time. If you change your mind, talk to your teacher, and they will inform 

me. 

 

 

By signing below, I consent to participate in the student focus group discussions conducted 

by Amanda Seger as part of the research project outlined above. 

 

 

Participant’s signature __________________________________ 

 

 

 

 

Appendix 3: Interview Guide 
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Background questions: 

 

1. How long have you worked as an English teacher in upper secondary school? 

 

 

2. Do you teach any other subject? 

 

 

Motivation: 

 

3. How do you view motivation, and what do you do to foster and maintain the student’s 

motivation to learn English? 

 

 

4. In your experience, what do you believe are the key factors influencing student 

motivation in learning English, and how do you address these factors in your teaching 

approach? 

 

 

5. Can you share an example of a time when you successfully motivated a group of 

students who were initially disengaged or struggling with English language learning? 

What strategies did you employ, and what were the outcomes? 

 

 

 

Classroom management and teaching approach: 

 

6. How does classroom management impact students' engagement and learning in 

English language acquisition? Can you provide specific examples to illustrate your 

point? 

 

 

 

7. When it comes to teaching English, what principles or pedagogical approaches do 

you prioritize in your instructional practices, and how do you believe they contribute 

to students' language learning and overall success? 
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1. What aspects of learning English do you find most enjoyable or motivating, and how 

do these factors contribute to your engagement in language learning activities? 

 

 

 

2. How important is it for students to have a say in how English is taught in the 

classroom?  

- Does having a voice in your learning process influence your 

motivation and overall language learning experience? 

 

 

 

3. Can you share a time when you felt empowered to take charge of your English 

education or influence how English lessons were conducted in the classroom? 

-  How did this experience impact your motivation and learning outcomes? 

 

 

 

4. How does the teacher's language use affect your motivation and understanding of English 

concepts? 

 

 

 

5. What would make English language learning more enjoyable and 

practical for you in the classroom? 

- Are there any specific strategies or approaches to 

enhance your motivation and engagement with the subject? 

 


